TRUMBULL PUBLIC SCHOOLS
TRUMBULL, CONNECTICUT
Curriculum Committee
of the
Trumbull Board of Education
Regular Meeting
Long Hill Administration Building Conference Room
Thursday, July 19, 2018 – 8:15 am
AGENDA
I.

Call to Order/Introduction

II.

Public Comment

III.

Approval/Minutes – Special Meeting 6/11/2018

IV.

New Business
a. New Course Text Proposal: Human Geography in Action, 6th ed. (Core: Advanced
Placement Human Geography)
b. New Course Text Proposal: Environment: The Science behind the Stories, 6th ed.
(Core: Advanced Placement Environmental Science)
c. New Course Text Proposal: A Long Walk to Water (Core: English 9-10)
d. New Course Text Proposal: Rain Reign (Core: English 9-10)
e. New Course Text Proposal: One for the Murphys (Core: English 9-10)
f. New Course Text Proposal: The Honest Truth (Core: English 9-10)
g. Honors Applications of Marketing Draft for Pilot 2018-19 Curriculum Guide
h. New Course Text Proposal: Advertising and Promotion: An Integrated Marketing
Communications Perspective, 11th ed. (Core: Applications of Marketing)
i. Accounting I Curriculum Guide

j. Honors ECE Individual & Family Development Curriculum Guide
k. Honors Italian 2 Curriculum Guide
l. Spanish Conversation & Culture III Curriculum Guide
m. CP & ACP Geometry Curriculum Guide
n. ACP PreCalculus Curriculum Guide
o. Advanced Placement Calculus AB Curriculum Guide
p. Report, Assistant Superintendent of Curriculum, Instruction, & Assessments

TRUMBULL PUBLIC SCHOOLS
TRUMBULL, CONNECTICUT
Curriculum Committee
of the
Trumbull Board of Education
Special Meeting
Trumbull High School Main Office Conference Room
Monday, June 11, 2018 – 10:00 a.m.
MINUTES
I.

Call to Order/Introduction – The meeting was called to order by Ms. Timpanelli, acting
as chair, at 10:05 a.m.

Members present
L. Timpanelli, acting chair
M. Ward
J. Budd, Ph.D., ex officio
Member absent
M. Petitti, chair
Other
K. Durand, Trumbull High School art teacher
B. Brust, Trumbull High School Latin teacher
II.

Public Comment – There was no Public Comment.

III.

Approval/Minutes – Regular Meeting 5/17/2018 – Ms. Timpanelli moved to approve the
minutes as presented. Mr. Ward seconded the motion. The motion was unanimously
agreed to.

IV.

New Business
a. New Course Text Proposal: Gardner’s Art through the Ages, Vols. I & II, 15th ed.
(Core: Advanced Placement Art History)
b. New Course Text Proposal: Barron’s AP Art History, 3rd ed. (Core: Advanced
Placement Art History)
Ms. Durand presented the two course text proposals for the new course Advanced
Placement Art History, and discussed how the texts will work together to provide
depth to student learning. Ms. Timpanelli noted how teachers in social studies and
world languages can support the learning of art history, and Mr. Ward discussed
the value of field trips to support this type of course. Mr. Ward moved to bring the

new course text proposals to the Board of Education for approval at its meeting
scheduled for June 12, 2018, and Ms. Timpanelli seconded. The motion was
unanimously agreed to.
c. Advanced Placement Latin Curriculum Guide
Mr. Brust discussed the course structure of Advanced Placement Latin, including
its two-semester division based on Caesar and Virgil, and its capstone poetry
project. Ms. Timpanelli, Mr. Ward, and Dr. Budd commended Mr. Brust for his
superior work in developing this course and curriculum guide, and in teaching
Latin at Trumbull High School, and wished him well in his future endeavors in
New York. Ms. Timpanelli moved to bring the curriculum guide to the Board of
Education for approval at its meeting scheduled for June 12, 2018, and Mr. Ward
seconded. The motion was unanimously agreed to.
d. Report, Assistant Superintendent of Curriculum, Instruction, & Assessments
Dr. Budd reminded the Committee about the July Trumbull Summer Reading
Workshop Institute.
Mr. Ward moved to adjourn the meeting at 10:27 a.m.; Ms. Timpanelli seconded. The motion
was unanimously agreed to.

TRUMBULL PUBLIC SCHOOLS
Trumbull, Connecticut

HONORS APPLICATIONS OF MARKETING
Grades 11-12

Draft for Pilot 2018-19
(New Course)

Curriculum Writing Team
Christina Rusate, Business Education Department Chair

Jonathan S. Budd, Ph.D. Assistant Superintendent of Curriculum, Instruction, & Assessments
Draft for Pilot 2018-19

CORE VALUES AND BELIEFS
The Trumbull School Community engages in an environment conducive to learning which believes
that all students will read and write effectively, therefore communicating in an articulate and
coherent manner. All students will participate in activities that present problem-solving through
critical thinking. Students will use technology as a tool applying it to decision making. We believe
that by fostering self-confidence, self-directed and student-centered activities, we will promote
independent thinkers and learners. We believe ethical conduct to be paramount in sustaining the
welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
Applications of Marketing is an advanced program of study in marketing and management, with
emphasis on in-depth concepts of specific interest to students, as well as strong involvement in the
co-curricular organization DECA. Opportunities will be included for further development of
decision-making, problem-solving, and leadership skills through partnering with local businesses as
well as independent research, case study analysis, and competition. Students will explore how their
marketing ideas can be applied to authentic situations to create integrated campaigns surrounding
the consumer. As a culminating assessment, students will develop and pitch a dynamic advertising
campaign for a client as part of the State DECA competition.

COURSE GOALS
The following standards derive from the 2007 National Standards for Business Education.
NSBE.Marketing.I
(Foundations of Marketing)

Recognize the customer-oriented nature of marketing
and analyze the impact of marketing activities on the
individual, business, and society.

NSBE.Marketing.II
(Consumers and Their Behavior)

Analyze the characteristics, motivations, and behaviors
of consumers.

NSBE.Marketing.III
(External Factors)

Analyze the influence of external factors on marketing.

NSBE.Marketing.IV
(The Marketing Mix)

Analyze the elements of the marketing mix, their
interrelationships, and how they are used in the marketing
process.

NSBE.Marketing.V
(Marketing Research)

Analyze the role of marketing research in decision
making.

NSBE.Marketing.VI
(The Marketing Plan)

Describe the elements, design, and purposes of a
marketing plan.

Draft for Pilot 2018-19

The following standards derive from the 2010 Connecticut Core Standards.
CCSS.ELA-Literacy.RST.11-12.1

Cite specific textual evidence to support analysis of
science and technical texts, attending to important
distinctions the author makes and to any gaps or
inconsistencies in the account.

CCSS.ELA-Literacy.RST.11-12.2

Determine the central ideas or conclusions of a text;
summarize complex concepts, processes, or information
presented in a text by paraphrasing them in simpler but
still accurate terms.

The following standards derive from the 2016 International Society for Technology in Education
Standards.
ISTE Empowered
Learner
(Standard 1)

Students leverage technology to take an active role in choosing, achieving,
and demonstrating competency in their learning goals, informed by the
learning sciences.

ISTE Digital Citizen Students recognize the rights, responsibilities, and opportunities of living,
(Standard 2)
learning, and working in an interconnected digital world, and they act and
model in ways that are safe, legal, and ethical.
ISTE Knowledge
Constructor
(Standard 3)

Students critically curate a variety of resources using digital tools to
construct knowledge, produce creative artifacts, and make meaningful
learning experiences for themselves and others.

ISTE Creative
Communicator
(Standard 6)

Students communicate clearly and express themselves creatively for a
variety of purposes using the platforms, tools, styles, formats, and digital
media appropriate to their goals.

ISTE Global
Collaborator
(Standard 7)

Students use digital tools to broaden their perspectives and enrich their
learning by collaborating with others and working effectively in teams
locally and globally.

COURSE KNOWLEDGE & SKILLS
Students will be able to . . .
 understand the concepts and strategies needed to communicate information about
products, services, images, and/or ideas to achieve a desired outcome.
 develop a marketing campaign for a real product, service, company, or business.
 present a marketing campaign for a real product, service, company, or business in a roleplay situation to a prospective client.

Draft for Pilot 2018-19

Unit 1: Introduction to Integrated Marketing Communications (IMC)
Unit Essential Questions
 What is integrated marketing communications (IMC), and how does it play a role in today’s
marketing communication environment?
 How do companies organize for IMC?
Scope and Sequence
 An introduction to integrated marketing communications (IMC)
 The IMC planning process
 The role of IMC in the marketing process
o Marketing strategy and analysis
o Target marketing
o Positioning
 Advertising agencies: organization, roles, etc.
Assured Assessment
 Each student will perform background research on a client (e.g., SWOT analysis, target
market, positioning, etc.).
Resources
Core
 Belch, George E., and Michael A. Belch. Advertising and Promotion: An Integrated Marketing
Communications Perspective. 11th ed. New York: McGraw-Hill, 2013. Print.
Supplemental
 Clow, Kenneth E., and Donald Baack. Integrated Advertising, Promotion, and Marketing
Communications. 7th ed. New York: Pearson, 2015. Print.
 Percy, Larry. Strategic Integrated Marketing Communications. 2nd ed. New York. Routledge,
2014. Print.
Time Allotment
 Approximately three weeks

Draft for Pilot 2018-19

Unit 2: Consumers & Communication
Unit Essential Questions
 Why is understanding consumer behavior valuable in developing advertising and
promotional programs?
 How does communication factor into a company’s/brand’s success?
Scope and Sequence
 Consumer behavior
 The communication process
Assured Assessment
 Students will perform consumer research on a client’s customers (e.g., observation of
customers at the business, surveying of customers, etc.).
Resources
Core
 Belch, George E., and Michael A. Belch. Advertising and Promotion: An Integrated Marketing
Communications Perspective. 11th ed. New York: McGraw-Hill, 2013. Print.
Supplemental
 Guest speaker and/or field trip to local advertising agency
 Clow, Kenneth E., and Donald Baack. Integrated Advertising, Promotion, and Marketing
Communications. 7th ed. New York: Pearson, 2015. Print.
 Percy, Larry. Strategic Integrated Marketing Communications. 2nd ed. New York. Routledge,
2014. Print.
Time Allotment
 Approximately three weeks

Draft for Pilot 2018-19

Unit 3: Developing the Integrated Marketing Communications Program
Unit Essential Questions
 What is the importance of setting objectives?
 What is the budgeting process for IMC?
Scope and Sequence
 Establishing objectives
 Budgeting
 Creative strategy: Planning and development
 Creative strategy: Implementation and evaluation
o Appeals
o Execution styles
 Media planning and strategy
Assured Assessment
 Students will develop a creative strategy.
 Students will develop a media plan and strategy.
 Students will write a creative brief for a client.
Resources
Core
 Belch, George E., and Michael A. Belch. Advertising and Promotion: An Integrated Marketing
Communications Perspective. 11th ed. New York: McGraw-Hill, 2013. Print.
Supplemental
 Clow, Kenneth E., and Donald Baack. Integrated Advertising, Promotion, and Marketing
Communications. 7th ed. New York: Pearson, 2015. Print.
 Percy, Larry. Strategic Integrated Marketing Communications. 2nd ed. New York. Routledge,
2014. Print.
Time Allotment
 Approximately five weeks

Draft for Pilot 2018-19

Unit 4: IMC Advertising and Promotional Tools
Unit Essential Questions
 Why do companies use different advertising and promotional tools to support their
products?
Scope and Sequence
 Evaluation of media
o Television
o Radio
o Magazines
o Newspapers
o Support media
o Direct marketing
o Digital and social media
o Sales promotion
Assured Assessment
 Each student will develop a “signature creative piece” that will specify the brand message
and means of delivery to be used as the platform for an IMC campaign.
Resources
Core
 Belch, George E., and Michael A. Belch. Advertising and Promotion: An Integrated Marketing
Communications Perspective. 11th ed. New York: McGraw-Hill, 2013. Print.
Supplemental
 Clow, Kenneth E., and Donald Baack. Integrated Advertising, Promotion, and Marketing
Communications. 7th ed. New York: Pearson, 2015. Print.
 Percy, Larry. Strategic Integrated Marketing Communications. 2nd ed. New York. Routledge,
2014. Print.
Time Allotment
 Approximately six weeks

Draft for Pilot 2018-19

Unit 5: Professional Reading in Marketing
Unit Essential Questions
 What are the current trends impacting marketing and marketing communications?
 How can reading improve one’s career?
Scope and Sequence
 Book selection and approval
 Reader’s Notebook
 Periodic class book discussions
 Final project
Assured Assessment
 Each student will select a relevant, current non-fiction text on marketing/business for
independent reading. Throughout the first marking period, each student will maintain a
Reader’s Notebook (Dialectical Journal) and respond to teacher-provided prompts, as well
as participate in class book discussions. These formative assessments will help students
make connections between the text and the marketing concepts discussed in class.
 This unit will conclude with a summative assessment in which each student will design an
advertisement for his/her selected book.
Resources
Supplemental
 See “Suggested Reading for Applications of Marketing.” List subject to annual change based
upon new releases, student interest, etc.
Time Allotment
 Ongoing throughout first marking period, then approximately one week to conclude

Draft for Pilot 2018-19

Unit 6: Culminating Project: The IMC Campaign
Unit Essential Questions
 What is IMC, and how does it play a role in today’s marketing communication
environment?
 How does communication factor into a company’s brand success?
Scope and Sequence
 DECA event/final project overview
 Viewing and reading sample winners from previous years
 Independent/small-group work
Assured Assessment
 Students will follow the outline for the DECA Integrated Marketing Campaign event, which
involves creating an integrated marketing campaign for a product, service, or event of
his/her choice.
Resources
Core
 “DECA Integrated Marketing Campaign Event Outline”
Time Allotment
 Ongoing, with emphasis throughout second marking period, then approximately two weeks
to conclude

PREREQUISITES
Sports & Entertainment Marketing or H CCP Principles of Marketing.

Draft for Pilot 2018-19
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CORE VALUES AND BELIEFS
The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
Accounting is an essential aspect of every business institution and organization. As future
workers, small business owners, and entrepreneurs, students who understand basic accounting
principles will more knowledgeably manage their companies’ financial resources. As citizens,
future parents, and investors, students will then be better prepared to make economic decisions
that will affect their communities and to make financial decisions that will affect their own
financial futures.
Accounting I provides students in grades 10-12 the opportunity to gain insight into financial
information as it relates to making both personal and business decisions. Students will then have
the opportunity, in Honors Principles of Financial Accounting, to continue the study of the basic
principles and procedures of the accounting process as it relates to the recording, measurement,
and communications of a business entity’s financial data.
After manual accounting procedures are mastered, Accounting I will provide students with
software as an enrichment activity to facilitate the processing of accounting data and experience
the use of computer programs in accounting. Appreciating the impact of technology on the
accounting process, students will apply the double-entry system of accounting record basic
transactions, prepare a trial balance, and identify sources of information to prepare basic
financial reports.

COURSE GOALS
The following Course Goals derive from the 2007 National Standards for Business Education.
NSBE.Accounting.II
(Financial Reports)

Develop an understanding and working knowledge of
an annual report and financial statements.

NSBE.Accounting.IV
(Accounting Applications)

Identify and describe generally accepted accounting
principles (GAAP), and explain how the application of
GAAP impacts the recording of financial transactions
and the preparation of financial statements.

NSBE.Accounting.V

Complete the steps in the accounting cycle in order to

Accounting I
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(Accounting Process)

prepare financial statements.

The following Course Goals derive from the 2014 CSDE Business and Finance Technology
Education Frameworks for Accounting.
Content Standard 2
(Accounting Principles)

Identify and describe generally accepted accounting
principles currently (GAAP/IFRS) and explain how the
application of these principles impacts the recording of
financial transactions and the preparation of financial
statements.

Content Standard 3
(Accounting Process)

Complete the steps of the accounting cycle in order to
prepare the financial statements.

Content Standard 5
(Financial Analysis)

Assess the financial condition and operating results of a
company and analyze and interpret financial statements
and information to make informed business decisions.

Content Standard 6
(Special Applications)

Apply appropriate accounting principles to payroll.

The following standards derive from the 2010 Connecticut Core Standards.
CCS.ELA-Literacy.RST.11-12.2

Determine the central ideas or conclusions of a text;
summarize complex concepts, processes, or information
presented in a text by paraphrasing them in simpler but
still accurate terms.

CCS.ELA-Literacy.RST.11-12.3

Follow precisely a complex multistep procedure when
carrying out experiments, taking measurements, or
performing technical tasks; analyze the specific results
based on explanations in the text.

The following Course Goals derive from the 2016 International Society for Technology in
Education Standards.
ISTE Computational Thinker
(Standard 5)

Accounting I

Students develop and employ strategies for
understanding and solving problems in ways that
leverage the power of technological methods to develop
and test solutions.
5b. Students collect data or identify relevant data sets,
use digital tools to analyze them, and represent data
in various ways to facilitate problem-solving and
decision-making.
5c. Students break problems into component parts,
extract key information, and develop descriptive
models to understand complex systems or facilitate
problem-solving.
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5d. Students understand how automation works and use
algorithmic thinking to develop a sequence of steps
to create and test automated solutions.

COURSE ENDURING UNDERSTANDINGS
Students will understand that . . .
 several accounting principles and processes apply to a service business organized as a
proprietorship.
 accounting concepts and procedures in the context of the accounting cycle contribute to
the overall financial picture of a company.
 use of accounting software and automated accounting programs help students understand
that what they are learning to do manually still applies when computers are used
 corporations require different equity accounts and additional financial statements.
 business ethics play an essential role in making business decisions.

COURSE ESSENTIAL QUESTIONS





Why is accounting referred to as “the language of business”?
Why do businesses follow generally accepted accounting principles (GAAP)?
What are the financial statements essential to proprietorships and corporations to make
business decisions?
How does ethics play a role in business decisions?

COURSE KNOWLEDGE & SKILLS
Students will know . . .





the difference between a proprietorship and a corporation.
accounting principles required in business proprietorships and corporations.
the role of various financial reports in making business decisions.

Students will be able to . . .
 prepare accounting records for a business organized as a proprietorship and for a
corporation.
 create financial reports for a business organized as a proprietorship and for a
corporation.
 analyze financial statements of a business to develop strategies with regard to the
financial outlook of the business.

Accounting I

4

COURSE SYLLABUS
Course Name
Accounting I
Level
Non-leveled
Prerequisites
None
Materials Required
None
General Description of the Course
Accounting I represents the basic principles of accounting and provides the student with
the knowledge of the financial operations of businesses. Emphasis is placed on the
accounting cycle including the recording process, income determination, and the
development of financial statements. A year-end business simulation creates a realistic
approach to accounting procedures and methods of a small business. This course is
strongly recommended for students considering further study in any business field.
Assured Assessments
Formative Assessments:
Formative assessments can include, but are not limited to:
 Study guides (Units 1, 2)
 Online Working Papers (Units 1, 2)
 Cooperative learning activities (Units 1, 2)
 Extended learning opportunities (Units 1, 2)
 Automated Simulation “Red Carpet Events” (Unit 1)
 Automated Simulation “Authentic Threads” (Unit 2)
Summative Assessments:
 Chapter tests (Units 1, 2)
 Reinforcement Activity Project (Units 1, 2)
 “Monopoly Simulation” (Unit 1)
 “Big Four Project” (Unit 2)
Core Text
 Gilberston, Claudia Bienias, Mark W. Lehman, and Debra Harmon Gentene. Century 21
Accounting General Journal. 10th ed. Boston: South-Western, 2014. Print.

Accounting I
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UNIT 1
Accounting for a Service Business Organized as a Proprietorship
Unit Goals
At the completion of this unit, students will:
NSBE.Accounting.IV
(Accounting Applications)
CSDE.Content Standard 2
(Accounting Principles)
CCS.ELA-Literacy.RST.11-12.2

Identify accounting concepts and practices related
to a service business organized as a proprietorship.

NSBE.Accounting.V
(Accounting Process)
CSDE.Content Standard 3
(Accounting Process)
CCS.ELA-Literacy.RST.11-12.3
ISTE Computational Thinker (Standard 5)

Define, understand, and apply terminology related
to completing an accounting cycle for a service
business organized as a proprietorship.

Unit Essential Questions









What is accounting?
Why is accounting called “the language of business”?
How do transactions affect the accounting equation?
What financial information is reported at each step of the accounting cycle?
What defines an asset, a liability, and an owner’s equity account?
What are the accounting activities necessary to complete the accounting period cycle for
a service business?
How does one record a transaction to impact the financial condition of a company?
After financial statements are prepared, how is revenue analyzed to plan for additional or
new ways to increase revenue?

Scope and Sequence
1. Starting a proprietorship
a. The accounting equation
b. How business activities change the accounting equation
c. Changes that affect owner’s equity
2. Analyzing transactions into debit and credit parts
a. Using T accounts
b. Analyzing how transactions affect accounts
c. Analyzing how transactions affect owner’s equity accounts
3. Journalizing transactions
a. Recording transactions in the general journal
b. Transactions affecting prepaid insurance and supplies, owner’s equity, and asset
accounts
c. Starting a new journal page
Accounting I
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4. Posting to a general ledger
a. Preparing and maintain a Chart of Accounts
b. Posting from a general journal to a general ledger, proving cash
c. Journalizing correcting entries and correcting posting errors
5. Cash control systems
a. Checking accounts
b. Bank reconciliation
c. Dishonored checks, EFT, debit cards
d. Petty cash
6. Work Sheet for a service business
a. Creating a work sheet
b. Planning adjusting entries on a work sheet
c. Completing the work sheet and finding errors on a work sheet
d. Journalizing and posting adjusting entries
7. Financial statements for a proprietorship
a. Preparing an income statement
b. Preparing a balance sheet
c. Balance Sheet – including calculating owner’s equity
8. Recording, adjusting, and preparing a post-closing trial balance for a service business
a. Recording closing entries
b. Preparing a post-closing trial balance
Assured Assessments
Formative Assessment:
Students will participate in various formative assessments designed to support a wide variation in
abilities and learning styles among students. Such assessments will include modeling of
accounting procedures, guided practice, independent practice, reteaching and closure strategies,
and opportunities for extended learning. Examples include:
 Completion of study guide with questions based on terminology related to each unit
section;
 Use of Online Working Papers including “Work Together” examples, “On Your Own”
problems, “Source Document” problems, “Application” problems, “Mastery” activities,
and “Challenge” activities, all of which will ensure that students understand concepts
and can complete tasks accurately;
 Cooperative learning activities designed to enhance motivation and achievement;
 Extended learning opportunities featuring assignments providing opportunities for
students to relate their work to real business practices; and
 Automated Simulation “Red Carpet Events” designed to give students hands-on, realworld experience in accounting practices.
Summative Assessment:
Summative assessments will include chapter tests and a Reinforcement Activity Project at the
end of the unit. In a “Monopoly Simulation,” students will apply their understanding of
accounting for a proprietorship by completing the accounting cycle while playing the game.
Resources
Core
 Gilberston, Claudia Bienias, Mark W. Lehman, and Debra Harmon Gentene. Century 21
Accounting General Journal. 10th ed. Boston: South-Western, 2014. Print.
Accounting I
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Supplemental
 Guest speakers, including accountants from Vineyard Vines and local independent
accounting firms
 Field trip to Vineyard Vines Corporate Offices, Stamford, CT
 FBLA competitions
 MindTap online learning and study program
Time Allotment


Approximately 14 weeks

Accounting I
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UNIT 2
Accounting for a Merchandising Business Organized as a Corporation
Unit Goals
At the completion of this unit, students will:
NSBE.Accounting.IV
(Accounting Applications)
CSDE.Content Standard 2
(Accounting Principles)
CCS.ELA-Literacy.RST.11-12.2

Identify accounting concepts and practices related
to a merchandising business organized as a
corporation, including explaining the purpose of
the allowance method for recording losses from
uncollectible accounts.

NSBE.Accounting.V
(Accounting Process)
CSDE.Content Standard 3
(Accounting Process)
CCS.ELA-Literacy.RST.11-12.3
ISTE Computational Thinker (Standard 5)

Define, understand, and apply terminology related
to completing an accounting cycle for a
merchandising business organized as a
corporation, including journalizing transactions into
the four special journals and the general journal.

CSDE.Content Standard 6
(Special Applications)
ISTE Computational Thinker (Standard 5)

Identify accounting practices related to maintaining
a payroll system, and prepare employee payroll
records.

NSBE.Accounting.II
(Financial Reports)
CSDE.Content Standard 5
(Financial Analysis)

Analyze various financial statements for a
merchandising business organized as a corporation.

Unit Essential Questions









Why would a business form as a corporation instead of as a proprietorship?
What are the differences between a sole proprietorship and a corporation?
What additional and/or different accounting procedures and reports are required for a
corporation?
What defines a merchandising business organized as a corporation?
What accounting procedures are followed for a corporation’s purchases, cash payments,
sales, and cash receipts?
How does one interpret a transaction’s impact on the financial condition of the company?
After financial statements are prepared, how is revenue analyzed to plan for additional or
new ways to increase revenue?
How does payroll impact the financial statement?

Scope and Sequence
1. Accounting for purchases and cash payments
a. Subsidiary ledgers and controlling accounts
b. Accounting for merchandise purchases
Accounting I
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2.

3.

4.

5.

6.

7.

8.

9.

c. Posting from a purchases journal
d. Accounting for cash payments
e. Posting from a cash payments journal
Accounting for sales and cash receipts
a. Accounting for sales on account
b. Posting from a sales journal
c. Accounting for cash and credit card sales
d. Posting from a cash receipts journal
Accounting for transactions using a general journal
a. Accounting for purchases transactions using a general journal
b. Recording sales transactions using a general journal
c. Accounting for the declaration and payment of a dividend
Preparing payroll records
a. Calculating employee earnings
b. Determining payroll tax withholding
c. Preparing payroll records
d. Preparing payroll checks
Accounting for payroll and payroll taxes
a. Recording a payroll
b. Recording employer payroll taxes
c. Reporting withholding and payroll taxes
d. Paying withholding and payroll taxes
Accounting for uncollectible accounts receivable
a. Uncollectible accounts receivable
b. Writing off and collecting uncollectible accounts receivable
c. Promissory notes
Preparing adjusting entries and a trial balance
a. Planning adjusting entries
b. Adjusting merchandise inventory and interest receivable
c. Adjusting accumulated depreciation
d. Calculating federal income tax
Financial statements and closing entries for a corporation
a. Preparing an income statement
b. Preparing a statement of stockholders’ equity
c. Preparing a balance sheet
d. Recording closing entries for income statement accounts
e. Preparing a post-closing trial balance
Financial statement analysis
a. Vertical Analysis of an income statement and balance sheet
b. Horizontal Analysis
c. Analyzing financial statements using financial ratios

Assured Assessments
Formative Assessment:
Students will participate in various formative assessments designed to support a wide variation in
abilities and learning styles among students. Such assessments will include modeling of
accounting procedures, guided practice, independent practice, reteaching and closure strategies,
and opportunities for extended learning. Examples include:
 Completion of study guide with questions based on terminology related to each unit
section;
Accounting I
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Use of Online Working Papers including “Work Together” examples, “On Your Own”
problems, “Source Document” problems, “Application” problems, “Mastery” activities,
and “Challenge” activities, all of which will ensure that students understand concepts
and can complete tasks accurately;
Cooperative learning activities designed to enhance motivation and achievement;
Extended learning opportunities featuring assignments providing opportunities for
students to relate their work to real business practices; and
Automated Simulation “Authentic Threads” designed to give students hands-on, realworld experience in accounting practices.

Summative Assessment:
Summative assessments will include chapter tests and a Reinforcement Activity Project at the
end of the unit. In a “Big Four Project,” students will research and create a class presentation on
one of the four major accounting firms; the research and presentation will encompass the firm’s
success as attributable to its history, structure, culture, role of ethics, and employee training.
Resources
Core
 Gilberston, Claudia Bienias, Mark W. Lehman, and Debra Harmon Gentene. Century 21
Accounting General Journal. 10th ed. Boston: South-Western, 2014. Print.
Supplemental
 Guest speakers, including accountants from ITT, PricewaterhouseCoopers, and local
companies
 Field trips to General Electric, Microsoft, Unilever, Vineyard Vines, Wall Street
 Junior Achievement Titan competition
 MindTap online learning and study program
Time Allotment


Approximately 18 weeks

Accounting I
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COURSE CREDIT
One credit in business education
One class period daily for a full year

PREREQUISITES
Open to students in grades 10-12.

ASSURED STUDENT PERFORMANCE RUBRICS








Trumbull High School School-Wide Reading Rubric (attached)
Trumbull High School School-Wide Problem-Solving rubric (attached)
Trumbull High School School-Wide Independent Learning and Thinking rubric (attached)
Accounting I Monopoly Simulation & Rubric (attached)
Accounting I Red Carpet Events & Authentic Threads Simulation (attached)
Trumbull High School Career and Technical Education Reflective Writing rubric (attached)
Accounting I Big Four Project (attached)
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Trumbull High School School-Wide Reading Rubric
Category/
Weight

Exemplary
4
Student work:

Goal
3
Student work:

Working Toward Goal
2
Student work:

Needs Support
1-0
Student work:

Respond
X_______



Demonstrates
exceptional
understanding of text
by:
o Clearly identifying
the purpose of the
text
o Providing initial
reaction richly
supported by text
o Providing a
perceptive
interpretation



Demonstrates
understanding of text by:
o Identifying the
fundamental purpose
of the text
o Providing initial
reaction supported by
text
o Providing a
clear/straightforward
interpretation of the
text



Demonstrates general
understanding of text
by:
o Partially identifying
the purpose of the
text
o Providing initial
reaction supported
by text
o Providing a
superficial
interpretation of the
text



Demonstrates limited
or no understanding of
text by:
o Not identifying the
purpose of the text
o Providing initial
reaction not
supported by text
o Providing an
interpretation not
supported by the
text

Interpret
X_______



Demonstrates
exceptional
interpretation of text
by:
o Extensively
reshaping,
reflecting, revising,
and/or deepening
initial understanding
o Constructing
insightful and
perceptive ideas
about the text
o Actively raising
critical questions
and exploring
multiple
interpretations of
the text



Demonstrates ability to
interpret text by:
o Reshaping, reflecting,
revising, and/or
deepening initial
understanding
o Summarizing main
ideas of text
o Actively interpreting
text by raising
questions and looking
for answers in text



Demonstrates general
ability to interpret text
by:
o Guided reflection
and/or revision of
initial understanding
o Summarizing some
of the main ideas of
text
o Guided
interpretation of text
by locating answers
to given questions
in text



Demonstrates limited
ability to interpret text
as evidenced by:
o Struggle to
implement guided
reflection and/or
revision of initial
understanding
o Struggle to
summarize any
main ideas of text
o Struggle to answer
questions by
locating responses
in text

Connect
X_______



Demonstrates
perceptive connections
o text-to-text
o text-to-self
o text-to-world



Demonstrates specific
connections
o text-to-text
o text-to-self
o text-to-world



Demonstrates general
connections
o text-to-text
o text-to-self
o text-to-world



Struggles to make
connections
o text-to-text
o text-to-self
o text-to-world

Evaluate
X_______



Demonstrates insightful
evaluation of text by
one or more of the
following:
o Critical analysis to
create a conclusion
supported by the
text
o Perceptive
judgments about the
quality of the text
o Synthesis of text
o Expression of a
personal opinion



Demonstrates an
evaluation of text by
one or more of the
following:
o Critical analysis to
form a conclusion
from the text
o Thoughtful judgments
about the quality of
the text
o Evaluation of text to
express personal
opinion(s)



Demonstrates a general
evaluation of text by
one or more of the
following:
o Formulation of a
superficial
conclusion from the
text
o Assessment of the
quality of the text
o Use of text to
express personal
opinion(s)



Demonstrates a
struggle to evaluate
text by one or more of
the following:
o Formulation of a
conclusion from
the text
o Assessment of the
quality of the text
o Use of text to
express personal
opinion(s)
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Trumbull High School School-Wide Problem-Solving Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward Goal
2

Needs Support
1-0

Understanding
X_______



Student demonstrates
clear understanding of
the problem and the
complexities of the task



Student demonstrates
sufficient
understanding of the
problem and most of
the complexities of
the task



Student demonstrates
some understanding
of the problem but
requires assistance to
complete the task



Student demonstrates
limited or no
understanding of the
fundamental problem
after assistance with
the task

Research
X_______



Student gathers
compelling information
from multiple sources
including digital, print,
and interpersonal



Student gathers
sufficient
information from
multiple sources
including digital,
print, and
interpersonal



Student gathers some
information from few
sources including
digital, print, and
interpersonal



Student gathers
limited or no
information

Reasoning and
Strategies
X_______



Student demonstrates
strong critical thinking
skills to develop a
comprehensive plan
integrating multiple
strategies



Student demonstrates
sufficient critical
thinking skills to
develop a cohesive
plan integrating
strategies



Student demonstrates
some critical
thinking skills to
develop a plan
integrating some
strategies



Student demonstrates
limited or no critical
thinking skills and no
plan

Final Product
and/or
Presentation
X_______



Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive use of 21stcentury technology
skills



Solution shows
sufficient
understanding of the
problem and its
components
Solution shows
sufficient use of 21stcentury technology
skills



Solution shows some
understanding of the
problem and its
components
Solution shows some
use of 21st-century
technology skills



Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no use of
21st-century
technology skills
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Trumbull High School School-Wide
Independent Learning and Thinking Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward
Goal
2

Needs Support
1-0

Proposal
X_______



Student demonstrates a
strong sense of initiative
by generating
compelling questions,
creating uniquely
original projects/work



Student demonstrates
initiative by
generating
appropriate questions,
creating original
projects/work



Student demonstrates
some initiative by
generating questions,
creating appropriate
projects/work



Student demonstrates
limited or no initiative
by generating few
questions and creating
projects/work

Independent
Research &
Development
X_______



Student is analytical,
insightful, and works
independently to reach a
solution



Student is analytical,
and works
productively to reach
a solution



Student reaches a
solution with
direction



Student is unable to
reach a solution
without consistent
assistance

Presentation of
Final Product
X_______



Presentation shows
compelling evidence of
an independent learner
and thinker
Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive and
appropriate application
of 21st-century skills



Presentation shows
clear evidence of an
independent learner
and thinker
Solution shows
adequate
understanding of the
problem and its
components
Solution shows
adequate application
of 21st-century skills



Presentation shows
some evidence of an
independent learner
and thinker
Solution shows some
understanding of the
problem and its
components
Solution shows some
application of 21stcentury skills



Presentation shows
limited or no
evidence of an
independent learner
and thinker
Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no
application of 21stcentury skills
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Accounting I Monopoly Simulation
Playing Monopoly provides an opportunity to apply accounting principles we have covered to
this game.
The game will be played in groups of 4. You will remain with your group throughout our
tournament, but bear in mind that results are based onyour individual success (or failure) in
playing the game.
Materials supplied
 Monopoly® games
 Blank General Journal pages for each team member
 Accounting Monopoly Rules
 Accounting Monopoly Chart of Accounts
 Accounting Monopoly End-of-Day Tally Form
 Accounting Monopoly Tournament Score Sheet
Procedure
 Accounting Monopoly is played using the same rules as the regular Monopoly game,
with the exception of the Accounting Monopoly Rules provided.
 You must record each transaction you make just as if you were the accountant for a small
company.
 At the end of the first day, each player will complete an Accounting Monopoly End-ofDay Tally Form, indicating the space you left off on, how much money you have on
hand, and the property you own.
 It is important that you complete the steps above or you may be disqualified and not
awarded a grade for this project.
Subsequent Game Days
 You will be given $500 on day 2 of game play. You must record this money as an
additional investment.
 At the end of the second day, you will post and prepare a trial balance.
 Any bankrupt players must still prepare the report.
 Prizes will be awarded to the winners of each game.
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Accounting Monopoly Rules
To play Accounting Monopoly, follow the standard Monopoly® game rules except for the
following:




Every business transaction must be recorded in your General Journal.
Use the Accounting Monopoly Chart of Accounts for account names.
Each player starts out with $1,500 divided as follows:
2 - $500 bills
2 - $100 bills
2 - $50 bills
6 - $20 bills
5 - $10 bills
5 - $5 bills
5 - $1 bills














The $1,500 startup money is your initial cash investment. Debit cash in the cash account
and credit “Your Name, Capital” with these amounts.
Use the current date for all transactions
Cash earned from passing “Go” should be recorded in Salary Account.
Whenever you land on an unknown property, you may buy that property from the bank.
If you choose not to buy or cannot afford to buy, the property remains for sale for the
next player.
To start the game, place $50 in the center of the board. Anyone who lands on “Free
Parking” is entitled to the money and should record the income to Miscellaneous
Revenue. All fees and expenses should be paid to “Free Parking.”
If you are ordered to “Go to Jail,” you have two options:
1. Pay $50 and continue playing.
2. Lose your turn three times. After third roll, move your piece from “In Jail” to “Just
Visiting.” You may roll and move again on your next turn. If you roll “doubles” on
your first or second roll, move your piece to “Just Visiting.”
You must own all the properties in a color group before you may buy houses from the
bank.
When you have four houses on each property, you may buy a hotel from the bank.
I am the final authority on all rules, decisions, and discrepancies.
Our Monopoly Tournament will take us through the entire Accounting Cycle!
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Part One
General Journal
General Ledger
Bank Reconciliation Form
Adjusting Entries
Trial Balance
Part Two
Income Statement
Balance Sheet
Statement of Changes in cash and stockholder’s equity
Record and post-closing entries
Post-closing trial balance
Prepare an annual report
Tips to keep in mind . . .
 Listen to instructions!
 Show up! Attendance is key!
 Work together!
 Go slow and let the person journalize before the next person rolls.
 Ask for help!
 Daily equality checks!
 Post for homework! Stay up to date! No one wants to post five pages at once. Mistakes
happen then.
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Accounting Monopoly Chart of Accounts
Assets
110
120
130
140

Cash
Rental Property
House
Hotel

Liabilities
210

Accounts Payable

Owner’s Equity
310
Your Name, Capital

Revenue
410
420
430
440
450
460
470

Salary
Miscellaneous Revenue
Inheritance Revenue
Sale of Stock
Service Revenue
Income Tax Revenue
Beauty Contest Revenue

Expenses
510
520
530
540
550
560
570
580

Rent Expense
Utilities Expense
Medical Expense
School Tax Expense
Income Statement Expense
Poor Tax Expense
Jail Expense
Miscellaneous Expense
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Accounting Monopoly End-of-Day Tally Form
Name: ___________________________________ Game Piece: _________________________
Currency
Place the number of each currency you have in the boxes below:
$1

$5

$10

$20

$50

$100

$500

Properties
In the “Property” box, place a check mark in the boxes corresponding to the properties you own.
In the “House” and “Hotel” boxes, place the number of houses or hotels you have on each
property.
Mediterranean
Ave.

Baltic Ave.

Reading
Railroad

Oriental Ave.

Vermont Ave.

Connecticut
Ave.

St. Charles
Place

Electric Co.

States Ave.

Virginia Ave.

Penn Railroad

St. James
Place

Tennessee
Ave.

New York
Ave.

Property
House
Hotel

Property
House
Hotel
Kentucky
Ave.

Indiana Ave.

Illinois Ave.

B&O
Railroad

Atlantic Ave

Ventnor Ave.

Water Works

Marvin
Gardens

Pacific
Avenue

N. Carolina
Avenue

Penn Ave.

Short Line
Railroad

Park Place

Boardwalk

Property
House
Hotel

Property
House
Hotel
Complete the following:
Get out of jail (yes or no): ___________
What spot on the board are you on? _________
Whose turn is it? __________________
How much money is in Free Parking? _____________
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Accounting Monopoly Tournament Score Sheet
Name: ___________________________________ Period: _____________________________
Round One

Possible
Points

SelfEvaluation

Teacher
Evaluation

Teamwork & Participation
Played each day

30

Worked with team members

10

Notes on playing

10

Total

50

Forms & Documents Completed
Checks written

10

Receipts written

10

General Journal completed

20

General Ledger updated

20

Trial Balance & worksheet

10

Income Statement

10

Change in Owners’ Equity

10

Balance Sheet

10

Total

100

Total Points

150

Bonus
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Accounting I Monopoly Simulation Rubric
Category/
Weight

Exceeds
10

Does Not Meet
3

Work contains
appropriate content
and is complete with
all required
information



Work is missing one
portion of the
required information



Work is missing
two of the required
pieces of
information



Work has information
missing and is not
complete



The information
presented is wellorganized and
formatted correctly



The information
presented is
somewhat organized
and formatted
correctly



The information
presented is not
organized and not
formatted correctly



The resources provided
were not used; therefore,
the information presented
is not organized and not
formatted correctly



Student shows full
understanding of the
subject area



Student shows good
understanding of the
subject area



Student shows
good understanding
in some of the
subject area



Student does not seem to
understand the subject
area well



Student almost always
listens to, shares with,
and supports the
efforts of others in the
group
Student tries to keep
people working well
together



Student usually
listens to, shares with,
and supports the
efforts of others in the
group
Student does not
cause “waves” in the
group



Student often
listens to, shares
with, and support
the efforts of others
in the group
Student sometimes
is not a good team
member



Student rarely listens to,
shares with, or supports
the efforts of others in
the group
Student often is not a
good team member

Student routinely uses
time/resources well
throughout the project
to ensure things get
done on time



Student usually uses
time/resources well
throughout the
project, but may
procrastinate on one
thing



Student tends to
procrastinate, but
always gets things
done by the
deadlines



Attractiveness
(10%)

Knowledge
Gained (10%)

Cooperative
Work (10%)
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Partially Meets
5



Accuracy of
Content (60%)

Effort / Work
Habits (10%)

Meets
7







Student rarely gets
things done by the
deadlines, and needs
support to adjust
deadlines or work
responsibilities
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Accounting I Red Carpet Events & Authentic Threads Simulation
Over the past few weeks, you have made your way through the accounting process for Morgan
Hartley and her company, Red Carpet Events. Using an interactive General Ledger system, you
have completed five assignments and three TLAA questions.
During this process, you have accomplished the following:
 Analyzed transactions, located errors
 Posted to the general journal, posted to the general ledger
 Generated an income statement, generated a balance sheet statement
 Created a bank reconciliation
And you have strategized on the following concepts:
 Predict how the business will do based on initial transactions and data available
 Percentages of sales, total expenses, and net income to the June budget
 Current business strategies and successes
Now it’s time to reflect on this project and show what you have come to understand and learn
through this process. This is your last task for Red Carpet Events: your chance to add your
thoughts and analysis to what you have read, applied, and experienced.
Your reflection paper should be a minimum of 500 words, double-spaced. References are not
needed. Spelling, grammar, and formatting should all be free of any errors.
Your process to put this reflection together should follow this process below:
1. Topic Suggestions (these are only suggestions; do come up with your own if you prefer!)
a. Red Carpet Events (accounting for a proprietorship)
b. Using an automated accounting system
c. Finding and correcting errors
d. Going beyond analyzing a transaction and recording it – what do the numbers say about
how a business is doing?
e. Business strategies to be considered (such as when Morgan increased the advertising
budget, which resulted in increased sales)
2. Brainstorm!
a. Go back through the assignments and TLAA’s to be able to describe your topic as vividly
as you can, and with as much detail and backup as you can provide. Review the
horizontal and vertical analysis for the Income Statement and Balance Sheet. Click on
help to review the purpose of this analysis. Does this change your perspective on Red
Carpet Events?
b. What were your thoughts, feelings as you made your way through this project (Day 1 –
getting used to the program – all the way to finishing TLAA 3)?
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3. Pick reflection questions. Look at the list below and pick at least three you want to answer.
Again, these are suggestions only. Create a theme, or thesis, from your questions.
a. How did I feel about using on online accounting program versus the Working Papers?
b. How was this experience unique to me? How did others experience it that was different
from me? Why?
c. How has this changed my perspective and knowledge of accounting for a business?
d. What might I have done differently?
e. How do I define the project for myself – good, bad, fun, challenging, rewarding?
f. What skills did I learn that I did not have going into this project?
g. How has this changed the way I think about Accounting?
h. Would I want to repeat this experience?
i. If we used an online program, instead of Working Papers, since the first day of class,
would my learning and understanding of accounting concepts be different? How so and
why?
j. Do I feel this project provided me with independence and the ability to figure out things
on my own? Why?
k. Did this process prompt me to think more strategically about the business rather than just
analyzing and posting transactions? If so, how?
4. Organize the reflection
a. Introduction: Either start with a vivid description of your experience, or a summary of
what you are reflecting about. End with your thesis idea. Sometimes you may want to put
a question first and then the answer.
Example Thesis: Red Carpet Events Simulation emulated enough of the essence of
commercial accounting system to provide a true accounting experience of how a business
works.
b. Body: Each of the questions you've answered can be a paragraph in the body of your
essay. Take your notes and expand them. Add more details and examples from your
experience.
c. Conclusion: Explain and expand on your thesis idea. Tell me how this experience taught
you something new or how it helped you to understand something.
Share with me, e-mail it to me, or print out the reflection. This reflection paper is worth 20 points
based on the rubric attached and is due by the end of class on Tuesday.
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Trumbull High School Career and Technical Education
Reflective Writing Rubric
Category/ Weight

Exemplary
4

Goal
3

Working
Toward Goal
2

Needs Support
1-0

Focus (project-specific):
Reflection clearly states the purpose of the
project. Reflection does not diverge from the
topic and provides evidence through the use of
description, details, and supporting documents
and learnings.

Content:
Reflection thoroughly addresses the topic
and/or questions posed in the prompt.

Connections:
Reflection draws insightful connections
between project-specific details.

Quality:
Reflection is thoughtful, carefully written, and
demonstrates significant depth of selfreflection on the topic.

Mechanics:
Reflection has no grammatical, spelling, or
usage errors.
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Accounting I Big Four Project



The Big 4, also known as the Final 4, are the four largest
international accounting and professional services firms:
 Deloitte Touche
 Ernst & Young (E&Y)
PricewaterhouseCoopers (PwC)
 Klynveld Peat Marwick Goerdeler (KPMG)

The majority of the world’s auditing services are performed by only these four accounting firms.
Known as the “Big 4,” these firms completely dominate the industry, auditing more than 80 percent
of all US public companies.
In addition, these mammoth organizations advise on tax and offer a wide range of management and
assurance services.
Although usually identified as single companies, each one of the Big 4 Accounting Firms is actually
a network of independent corporations who have entered into agreements with one another to set
quality standards and share a common name.
What do these associates of these companies do every day? What has contributed to each company’s
success in being considered one of the top $?
Each group will conduct research on one of the four accounting firms. The information you gather
will be presented to the class via a PowerPoint, Prezi, or video – your choice! The following
information is to be provided during your presentation:












Founding year for firm?
How many employees total?
Owners, “Head Honchos”?
What does the firm specialize in?
Have they ever merged with another company? Do they own any other companies?
How much revenue do they take in each year, and from what sources?
How many employees? How do they train and recruit employees?
Do they have an internship program and/or “university” for training? How do they train
people?
What is the starting salary for a recent college graduate starting with the company? What
does top management earn?
Where do they operate? Locally, internationally?
What other interesting info did you find on this company? What makes this company
stand out to be part of the TOP 4?

This presentation will be due and presented on Friday, June 1, and Monday, June 4. You will have
class time during the week to complete this project.
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CORE VALUES AND BELIEFS
The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
Honors / Early College Experience Individual & Family Development is a college-level course
whose primary focus is human development throughout the lifespan, with emphasis upon the
family as a primary context. In particular, the course emphasizes the developing individual
within the context of the family system and the changes that occur in family systems over time.
This introduction to the field of family development is particularly helpful for those considering
a career in education, medicine, psychology, or social work.
A 40-hour internship is a course requirement. Over the course of the school year, students will
participate in and be involved in examining real-life situations of families. In addition, students
will be actively engaged in evaluating outcomes of family processes on individual development
as well as individual experiences that impact a family’s life course. Through observations, field
trips, guest speakers, and community involvement, the internship is an integral part of the course.
Since the course meets the standards of a general education course (HDFS 1070) at the
University of Connecticut, Trumbull High students can earn three college credits for successful
completion of the course.

COURSE GOALS
The following Course Goals derive from the 2018 National Standards for Family and Consumer
Sciences Education.
NSFCS.12.1
NSFCS.12.1.1
NSFCS.12.1.2

NSFCS.12.1.3

Analyze principles of human growth and development
across the life span.
Analyze physical, emotional, social, moral, and
cognitive development.
Analyze interrelationships among physical, emotional,
social, moral, and cognitive aspects of human growth
and development.
Analyze current and emerging research about human
growth and development, including but not limited to
brain development research.
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NSFCS.12.2
NSFCS.12.2.1
NSFCS.12.2.2

NSFCS.12.2.3
NSFCS.12.2.4

NSFCS.12.2.5

NSFCS.12.3
NSFCS.12.3.1
NSFCS.12.3.2
NSFSC.12.3.3

Analyze conditions that influence human growth and
development.
Analyze the influences of heredity and environment on
human growth and development.
Analyze the influences of social, economic, and
technological forces on individual growth and
development.
Analyze the influences of gender, ethnicity, and culture
on individual development.
Analyze the influences of life events on individuals’
physical, emotional, social, moral, and cognitive
development.
Analyze geographic, political, and global influences on
human growth and development.
Analyze strategies that promote growth and
development across the life span.
Analyze the role of nurturance on human growth and
development.
Analyze the role of communication on human growth
and development.
Analyze the role of educational and family and social
services support systems and resources in meeting
human growth and development needs.

The following standards derive from the 2010 Connecticut Core Standards.
CCS.ELA-Literacy.RST.11-12.2

Determine the central ideas or conclusions of a text;
summarize complex concepts, processes, or information
presented in a text by paraphrasing them in simpler but
still accurate terms.

CCS.ELA-Literacy.RST.11-12.3

Follow precisely a complex multistep procedure when
carrying out experiments, taking measurements, or
performing technical tasks; analyze the specific results
based on explanations in the text.

The following Course Goals derive from the 2016 International Society for Technology in
Education Standards.
ISTE Empowered Learner
(Standard 1)

Students leverage technology to take an active role in
choosing, achieving, and demonstrating competency in
their learning goals, informed by the learning sciences.
1c. Students use technology to seek feedback that
informs and improves their practice and to demonstrate
their learning in a variety of ways.

ISTE Knowledge Constructor
(Standard 3)

Students critically curate a variety of resources using
digital tools to construct knowledge, produce creative
artifacts, and make meaningful learning experiences for
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themselves and others.
3d. Students build knowledge by actively exploring
real-world issues and problems, developing ideas and
theories and pursuing answers and solutions.

COURSE ENDURING UNDERSTANDINGS
Students will understand that . . .
 individual, family, and social influences systematically interact to influence human
development across the lifespan.
 analysis of family systems, and the role of the individual within the context of the family
system, can lead to greater self-understanding.
 contextual factors and diversity both within and between families influence individual
and family development.

COURSE ESSENTIAL QUESTIONS





How has research and theory influenced our basic understanding of human development and
family studies?
What contextual factors influence individual and family development?
What diversity exists both within and between families?
What family processes influence individual human development, and what individual
experiences impact a family’s life course?

COURSE KNOWLEDGE & SKILLS
Students will know . . .




the eleven stages of the lifespan, and the interdependence of various elements at each
stage.
how the process of development is linked to internal conflicts, changing selfawareness, and a dynamic social environment at each life stage.

Students will be able to . . .
 identify and emphasize themes and directions of growth across the lifespan.
 assess the influence of experiences during earlier life stages on later development.
 clarify how one’s past, present, and future, and expectations for the future, are
systematically connected.
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COURSE SYLLABUS
Course Name
Honors / Early College Experience Individual & Family Development
Level
Honors
Prerequisites
Teacher or school counselor recommendation
Materials Required
None
General Description of the Course
Honors / Early College Experience Individual & Family Development is a college-level
course whose primary focus is human development throughout the lifespan, with
emphasis upon the family as a primary context. In particular, the course emphasizes the
developing individual within the context of the family system and the changes that occur
in family systems over time. Each student is required to complete 40 hours of
independent fieldwork. This introduction to the field of family development is
particularly helpful for those considering a career in education, medicine, psychology, or
social work. Since the course meets the standards of a general education course (HDFS
1070) at the University of Connecticut, Trumbull High students can earn three college
credits for successful completion of the course.
Assured Assessments
Formative Assessments:
Formative assessments can include, but are not limited to:
 Life Expectancy Project (Unit 1)
 Personal Timeline (Unit 1)
 Life Story (Unit 1)
 Autobiography (Unit 1)
 Online quizzes and flashcards (Units 1, 2, 9, 10, 11, 12, 13, 14, 15)
 Theoretical comparisons and debate (Unit 2)
 Theoretical preference writing assignment (Unit 2)
 Cognitive behavior theory hierarchy of fears activity (Unit 2)
 Theorist biography assignment (Unit 2)
 Developmental Task and Society Project (Unit 3)
 Student graphic organizer on strengths and weaknesses of psychosocial theory (Unit 3)
 Anticipation and Re-Experience Activity (Unit 3)
 Genetically Inherited Characteristics Project (Unit 4)
 Natural vs. Caesarean Childbirth Debate (Unit 4)
 Sudden Infant Death Syndrome Campaign (Unit 4)
 Psychosocial Context of Abortion Project (Unit 4)
 Infant Journal Review (Unit 5)
 Learning through Our Senses Project (Unit 5)
Honors / ECE Individual & Family Development
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Design a Toy Project (Unit 5)
Designing a play environment (Unit 6)
Book report on a children’s book (Units 6, 7)
Investigating development through autism and theory of mind (Unit 6)
Children’s television show review panel (Unit 7)
Culture Socialization of Children Project (Unit 7)
Group activity creating a PSA anti-bully campaign (Unit 8)
Attending an athletic sporting event involving children ages 6 to 12 (Unit 8)
Investigate Development: Learning Disabilities Project (Unit 8)
Biographical report on an accomplished adolescent in the age range of 12 to 18 (Unit 9)
Eating Disorders Collage (Unit 9)
Retrospective study of group identity (Unit 9)
Research Project: Adolescent Drug Use (Unit 9)
Psychosocial Moratorium: “What If” paper (Unit 10)
Short essay regarding a teacher or other individual with a profound influence (Unit 10)
Group Project: Binge Drinking report (Unit 10)
Group project to examine historical factors that influence the transition into adulthood
(Unit 11)
Love in Different Culture Poster (Unit 11)
Investigate Development: Cohabitation (Unit 11)
Career Timeline Activity (Unit 12)
Creation of a generative activity (Unit 12)
Research Project: Culture and Caring for One’s Aging Parents (Unit 12)
Content analysis of 10 obituaries (Unit 13)
Futuristic Thinking: Creation of a poster (Unit 13)
Lifespan Interview (Unit 14)
Aging Sensitivity Activity (Unit 14)
Investigative Development: Memory Decline and Aging (Unit 14)
Research Project: Death-Related Rituals (Unit 15)
Group Activity: Preparing Documents for the End of Life (Unit 15)
Investigate Development: Physician-Assisted Suicide (Unit 15)

Summative Assessments:
 Chapter tests (Units 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15)
 Midterm examination (Unit 9)
Core Text
 Newman, Barbara M., and Philip R. Newman. Development through Life: A Psychosocial
Approach. 13th ed. Boston: Cengage, 2018. Print.

Honors / ECE Individual & Family Development

6

UNIT 1
The Development through Life Perspective
Unit Goals
At the completion of this unit, students will:
NSFCS.12.1.2

Analyze interrelationships among physical,
emotional, social, moral, and cognitive aspects of
human growth and development as reflected in a
development through life perspective.

NSFCS.12.2.2

Analyze the influences of social, economic, and
technological forces on individual growth and
development as reflected in a development through
life perspective.

CCS.ELA-Literacy.RST.11-12.2

Determine the central ideas or conclusions of a text;
summarize complex concepts, processes, or
information presented in a text by paraphrasing
them in simpler but still accurate terms.

ISTE Empowered Learner (Standard 1)

Through the use of MindTap, leverage technology
to take an active role in choosing, achieving, and
demonstrating competency in their learning goals,
informed by the learning sciences.

ISTE Knowledge Constructor (Standard 3) Through the use of MindTap, critically curate a
variety of resources using digital tools to construct
knowledge, produce creative artifacts, and make
meaningful learning experiences for themselves and
others.
Unit Essential Questions




What assumptions guide the orientation of the study of human development, and thus this
course?
What is the psychosocial approach to the study of development, including
interrelationships among biological, psychological, and societal systems?
What have been the historical changes to life expectancy? What individual and group
factors contribute to longevity?

Scope and Sequence





Case study: Ruth Hamilton
The interactions of the biological, psychological, and societal systems
o Overview of the psychosocial approach
Case study: Rose
The lifespan

Honors / ECE Individual & Family Development
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o Life expectancy
o Factors that contribute to longevity
Assured Assessments
Formative Assessment:
Students will participate in various formative assessments designed to support a wide variation in
abilities and learning styles and needs among students. Examples include:
 Life Expectancy Project;
 Personal Timeline;
 Life Story;
 Autobiography; and
 Online quizzes and flashcards.
Summative Assessment:
Summative assessments will include a chapter test.
Resources
Core
 Newman, Barbara M., and Philip R. Newman. Development through Life: A Psychosocial
Approach. 13th ed. Boston: Cengage, 2018. Print. Chp. 1.
Supplemental
 Buettner, Dan. “Dan Buettner, National Geographic Journalist, Longevity & Happiness
Expert, Keynote Speaker.” YouTube, uploaded by BigSpeak Speakers Bureau, July 26,
2013, https://www.youtube.com/watch?v=9t7RjIEQgUU. Web.
 “The Changing Face of Aging in America.” YouTube, uploaded by uicmedia, Aug. 6,
2012, https://www.youtube.com/watch?v=RfOydFYAclI. Web.
 Delany, Sarah L., and A. Elizabeth Delany, with Amy Hill Hearth. Having Our Say: The
Delany Sisters’ First 100 Years. New York: Dell, 1994. Print.
 “Poor Kids (Poverty Documentary) – Real Stories.” YouTube, uploaded by Real Stories,
Feb. 24, 2016, https://www.youtube.com/watch?v=i9aSp9bFmMg. Web.
 Smith, Clint. “Place Matters.” YouTube, uploaded by Marc Bacani, March 25, 2013,
https://www.youtube.com/watch?v=saREW_BfxwY&t=51s. Web.
 Mindtap online learning and study program
Time Allotment


Approximately 8 school days
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8

UNIT 2
Major Theories for Understanding Human Development
Unit Goals
At the completion of this unit, students will:
NSFCS.12.1.2

Analyze interrelationships among physical,
emotional, social, moral, and cognitive aspects of
human growth and development as reflected in
major theories for understanding human
development.

NSFCS.12.1.3

Analyze current and emerging research about
human growth and development, including but not
limited to brain development research, as applied to
major theories for understanding human
development.

CCS.ELA-Literacy.RST.11-12.2

Determine the central ideas or conclusions of a text;
summarize complex concepts, processes, or
information presented in a text by paraphrasing
them in simpler but still accurate terms.

ISTE Empowered Learner (Standard 1)

Through the use of MindTap, leverage technology
to take an active role in choosing, achieving, and
demonstrating competency in their learning goals,
informed by the learning sciences.

ISTE Knowledge Constructor (Standard 3) Through the use of MindTap, critically curate a
variety of resources using digital tools to construct
knowledge, produce creative artifacts, and make
meaningful learning experiences for themselves and
others.
Unit Essential Questions



What is the concept of theory, and how does it contribute to the study of development?
What are the basic concepts of seven major theories (evolutionary theory, psychoanalytic
theory, cognitive development theories, theories of learning, cultural theory, social role
theory, and systems theory), and what is the implication of each theory for the study of
human development?

Scope and Sequence




Case study: Jack Manasky and His Daughter Marilyn
What is a theory?
o Requirements of a theory and for theories of development
The theory of evolution
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o Ethology
o Evolutionary psychology
o Implications for human development
o Links to psychosocial approach
Psychoanalytic theory
o Five components of psychoanalytic theory
o Object relations theory
o Ego psychology
o Implications for human development
o Links to psychosocial approach
Cognitive development theories
o Basic concepts in Piaget’s theory
o Implications of Piaget’s theory for human development
o Vygotsky’s concepts of cognitive development
o Implications of Vygotsky’s theory for human development
o Links to psychosocial approach
Theories of learning
o Social learning theory
o Implications of social learning theory for human development
o Cognitive behaviorism
o Implications of cognitive behaviorism for human development
o Links to psychosocial approach
Cultural theory
o Cultural continuity and discontinuity
o Individualism and collectivism
o Implications for human development
o Links to psychosocial approach
Social role theory
o Implications for human development
o Links to psychosocial approach
Systems theory
o Characteristics of open systems
o Ecological systems theory
o Implications for human development
o A systems view of families
o Links to psychosocial approach

Assured Assessments
Formative Assessment:
Students will participate in various formative assessments designed to support a wide variation in
abilities and learning styles and needs among students. Examples include:
 Theoretical comparisons and debate;
 Theoretical preference writing assignment;
 Cognitive behavior theory hierarchy of fears activity;
 Theorist biography assignment; and
 Online quizzes and flashcards.
Summative Assessment:
Summative assessments will include a chapter test.
Honors / ECE Individual & Family Development
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Resources
Core
 Newman, Barbara M., and Philip R. Newman. Development through Life: A Psychosocial
Approach. 13th ed. Boston: Cengage, 2018. Print. Chp. 2.
Supplemental
 “Girl’s Rite of Passage.” YouTube, uploaded by National Geographic, May 31, 2007,
https://www.youtube.com/watch?v=5B3Abpv0ysM. Web.
 “Nature v. Nurture.” YouTube, uploaded by Domenico Magliocco, July 19, 2012,
https://www.youtube.com/watch?v=8mvZ4EbPbME. Web.
 “Walter Mischal on His Marshmallow Experiment.” YouTube, uploaded by Steve
Stockdale, Nov. 25, 2013, https://www.youtube.com/watch?v=0b3SWsjWzdA. Web.
 Mindtap online learning and study program
Time Allotment


Approximately 14 school days
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UNIT 3
Psychosocial Theory
Unit Goals
At the completion of this unit, students will:
NSFCS.12.2.1

Analyze the influences of heredity and environment
on human growth and development as reflected in
psychosocial theory.

NSFCS.12.2.3

Analyze the influences of gender, ethnicity, and
culture on individual development as reflected in
psychosocial theory.

NSFCS.12.2.4

Analyze the influences of life events on individuals’
physical, emotional, social, moral, and cognitive
development as reflected in psychosocial theory.

CCS.ELA-Literacy.RST.11-12.3

Follow precisely a complex multistep procedure
when carrying out experiments, taking
measurements, or performing technical tasks;
analyze the specific results based on explanations in
the text.

ISTE Empowered Learner (Standard 1)

Through the use of MindTap, leverage technology
to take an active role in choosing, achieving, and
demonstrating competency in their learning goals,
informed by the learning sciences.

ISTE Knowledge Constructor (Standard 3) Through the use of MindTap, critically curate a
variety of resources using digital tools to construct
knowledge, produce creative artifacts, and make
meaningful learning experiences for themselves and
others.
Unit Essential Questions




What is the rationale for using psychosocial theory as an organizing framework for the
study of human development?
How are the six basic concepts of psychosocial theory defined?
What are the strengths and weaknesses of psychosocial theory?

Scope and Sequence



The rationale for emphasizing psychosocial theory
o Case study: Erik H. Erikson
Basic concepts of psychosocial theory
o Stages of development
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o Developmental tasks
o Psychosocial crisis
o Central process for resolving psychosocial crisis
o Radius of significant relationships
o Coping
Evaluation of psychosocial theory
o Strengths
o Weaknesses
o Recap

Assured Assessments
Formative Assessment:
Students will participate in various formative assessments designed to support a wide variation in
abilities and learning styles and needs among students. Examples include:
 Developmental Task and Society Project;
 Student graphic organizer on strengths and weaknesses of psychosocial theory; and
 Anticipation and Re-Experience Activity, in which students identify how a given
developmental task contributes to the capacity to achieve developmental tasks at later
stages.
Summative Assessment:
Summative assessments will include a chapter test.
Resources
Core
 Newman, Barbara M., and Philip R. Newman. Development through Life: A Psychosocial
Approach. 13th ed. Boston: Cengage, 2018. Print. Chp. 3.
Supplemental
 “Erik and Joan Erikson.” YouTube, uploaded by Steven LoBello, Nov. 13, 2012,
https://www.youtube.com/watch?v=PsHXIPyG6yI. Web.
 “Erik Erikson’s Theory of Psychosocial Development in Infancy and Early Childhood.”
YouTube, uploaded by Davidson Films, June 21, 2010,
https://www.youtube.com/watch?v=A0sxaU34MPE. Web.
 “Erikson on Intimacy vs. Isolation.” YouTube, uploaded by Marie Coppola, Oct. 24,
2013, https://www.youtube.com/watch?v=nkslY_Fxw0Q. Web.
 Mindtap online learning and study program
Time Allotment


Approximately 8 school days
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UNIT 4
The Period of Pregnancy and Prenatal Development
Unit Goals
At the completion of this unit, students will:
NSFCS.12.1.1

Analyze physical, emotional, social, moral, and
cognitive development in the developmental stage
of pregnancy and prenatal development.

NSFCS.12.2.1

Analyze the influences of heredity and environment
on human growth and development in the
developmental stage of pregnancy and prenatal
development.

CCS.ELA-Literacy.RST.11-12.2

Determine the central ideas or conclusions of a text;
summarize complex concepts, processes, or
information presented in a text by paraphrasing
them in simpler but still accurate terms.

ISTE Empowered Learner (Standard 1)

Through the use of MindTap, leverage technology
to take an active role in choosing, achieving, and
demonstrating competency in their learning goals,
informed by the learning sciences.

ISTE Knowledge Constructor (Standard 3) Through the use of MindTap, critically curate a
variety of resources using digital tools to construct
knowledge, produce creative artifacts, and make
meaningful learning experiences for themselves and
others.
Unit Essential Questions







What is the process through which genetic information is transmitted from one generation
to the next?
How do genetic factors differ in their contribution to controlling the rate of development,
influencing individual traits, and determining the genetic sources of abnormalities?
What are the ways in which the pregnant woman and the developing fetus influence each
other, including the impact of environmental influences on fetal growth, such as a
woman’s age, drug use, nutrition, environmental toxins, and stress?
What are the ethical considerations of prenatal development?
How does culture impact pregnancy and childbirth?

Scope and Sequence


Genetics and development
o Chromosomes, genes
o Principles of heredity
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o Genetic sources of individual difference
Normal fetal development
o Fertilization, infertility, and alternative means of reproduction
o Adoption
o Development in the first, second, and third trimesters
The birth process
o Stages of labor
o Caesarean delivery
o Infant mortality
The mother, the fetus, and the psychosocial environment
o The impact of the fetus on the pregnant woman
o Case study: A Father’s Recollections about His Daughter’s Birth
The cultural context of pregnancy and childbirth
o Reactions to pregnancy
o Solicitude vs. shame
o Adequacy vs. vulnerability
Applied topic: Abortion
o What abortion is
o The legal and political context of abortion in the United States
o Statistics about legal abortions and the women who have them
o The psychosocial impact of abortion
o Case study: Karen and Don

Assured Assessments
Formative Assessment:
Students will participate in various formative assessments designed to support a wide variation in
abilities and learning styles and needs among students. Examples include:
 Genetically Inherited Characteristics Project;
 Natural vs. Caesarean Childbirth Debate;
 Sudden Infant Death Syndrome Campaign; and
 Psychosocial Context of Abortion Project.
Summative Assessment:
Summative assessments will include a chapter test.
Resources
Core
 Newman, Barbara M., and Philip R. Newman. Development through Life: A Psychosocial
Approach. 13th ed. Boston: Cengage, 2018. Print. Chp. 4.
Supplemental
 Shape of Life. “Genetics: How Genes Direct Development.”
https://www.shapeoflife.org/video/genetics-how-genes-direct-development. Web.
 Tsiaras, Alexander. “Conception to Birth – Visualized.” YouTube, uploaded by TED,
Nov. 14, 2011. https://www.youtube.com/watch?v=fKyljukBE70. Web.
 Mindtap online learning and study program
Time Allotment


Approximately 10 school days
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UNIT 5
Infancy (First 24 Months)
Unit Goals
At the completion of this unit, students will:
NSFCS.12.1.1

Analyze physical, emotional, social, moral, and
cognitive development in the developmental stage
of infancy.

NSFCS.12.1.3

Analyze current and emerging research about
human growth and development, including but not
limited to brain development research, as applied to
the developmental stage of infancy.

NSFCS.12.3.1

Analyze the role of nurturance on human growth
and development in the developmental stage of
infancy.

NSFCS.12.3.2

Analyze the role of communication on human
growth and development in the developmental stage
of infancy.

NSFSC.12.3.3

Analyze the role of family and social services
support systems and resources in meeting human
growth and development needs in the
developmental stage of infancy.

CCS.ELA-Literacy.RST.11-12.2

Determine the central ideas or conclusions of a text;
summarize complex concepts, processes, or
information presented in a text by paraphrasing
them in simpler but still accurate terms.

ISTE Empowered Learner (Standard 1)

Through the use of MindTap, leverage technology
to take an active role in choosing, achieving, and
demonstrating competency in their learning goals,
informed by the learning sciences.

ISTE Knowledge Constructor (Standard 3) Through the use of MindTap, critically curate a
variety of resources using digital tools to construct
knowledge, produce creative artifacts, and make
meaningful learning experiences for themselves and
others.
Unit Essential Questions


What are the characteristics of a newborn, and what are the challenges facing low birth
weight babies?

Honors / ECE Individual & Family Development

16








What are the milestones in the maturation of the sensory and motor systems, and what are
the interactions of these systems during the first months of life?
How is brain development in infancy tied to the maturation of the sensory and motor
systems?
What is sensorimotor intelligence, and how does it impact how infants process
information, organize experiences, conceptualize causality, and understand the properties
and functions of objects?
How does language competence form from birth to age 2?
How do social attachment and emotional development form?

Scope and Sequence








Newborns
o The development of sensory/perceptual and motor functions
o Sensorimotor intelligence: processing, organizing, and using information
o Communication
o Attachment
o Emotional development
o Case study: The Cotton Family
The psychosocial crisis: trust vs. mistrust
o Trust
o Mistrust
The central process for resolving the crisis: mutuality with the caregiver
o Coordination, mismatch, and repair of interactions
o Establishing a functional rhythm in the family
o Parents with psychological problems
The prime adaptive ego quality and the core pathology
o Hope
o Withdrawal
Applied topic: The role of parents
o Safety and nutrition
o Fostering socioemotional and cognitive development
o Fathers’ and mothers’ parental behaviors
o Parents as advocates
o The importance of social support

Assured Assessments
Formative Assessment:
Students will participate in various formative assessments designed to support a wide variation in
abilities and learning styles and needs among students. Examples include:
 Infant Journal Review;
 Learning through Our Senses Project; and
 Design a Toy Project.
Summative Assessment:
Summative assessments will include a chapter test.
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Resources
Core
 Newman, Barbara M., and Philip R. Newman. Development through Life: A Psychosocial
Approach. 13th ed. Boston: Cengage, 2018. Print. Chp. 5.
Supplemental
 Field trip to, and lecture at, daycare facility at University of Connecticut, Storrs
 “Born to Communicate – Chapter 05.” YouTube, uploaded by KidCareCanada, Oct. 25,
2012, https://www.youtube.com/watch?v=N_wXdW6xNN8. Web.
 “Human Emotion 15.1: Emotion Development I (Infancy).” YouTube, uploaded by
YaleCourses, June 7, 2013, https://www.youtube.com/watch?v=1qPvfOlwRAo. Web.
 “Office Hours: Childhood Emotional Development.” YouTube, uploaded by uwmadison,
Nov. 30, 2010, https://www.youtube.com/watch?v=x7cZBTkGAiU. Web.
 “The Secret Life of the Brain – The Baby’s Brain (mini).” YouTube, uploaded by
121ChineseLessons, April 30, 2012.
https://www.youtube.com/watch?v=MS5HUDVNbGs. Web.
 Mindtap online learning and study program
Time Allotment


Approximately 14 school days

Honors / ECE Individual & Family Development

18

UNIT 6
Toddlerhood (2 to 4 Years)
Unit Goals
At the completion of this unit, students will:
NSFCS.12.1.3

Analyze current and emerging research about
human growth and development, including but not
limited to brain development research, as applied to
the developmental stage of toddlerhood.

NSFCS.12.3.1

Analyze the role of nurturance on human growth
and development in the developmental stage of
toddlerhood.

NSFCS.12.3.2

Analyze the role of communication on human
growth and development in the developmental stage
of toddlerhood.

NSFSC.12.3.3

Analyze the role of educational and family and
social services support systems and resources in
meeting human growth and development needs in
the developmental stage of toddlerhood.

CCS.ELA-Literacy.RST.11-12.2

Determine the central ideas or conclusions of a text;
summarize complex concepts, processes, or
information presented in a text by paraphrasing
them in simpler but still accurate terms.

ISTE Empowered Learner (Standard 1)

Through the use of MindTap, leverage technology
to take an active role in choosing, achieving, and
demonstrating competency in their learning goals,
informed by the learning sciences.

ISTE Knowledge Constructor (Standard 3) Through the use of MindTap, critically curate a
variety of resources using digital tools to construct
knowledge, produce creative artifacts, and make
meaningful learning experiences for themselves and
others.
Unit Essential Questions




How do motor skills expand during toddlerhood, and what is their importance in
expanding the child’s capacity to explore the environment and experience opportunities
for mastery?
What are the necessary accomplishments in language development, and what features of
the language environment support communicative competence?
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How does fantasy play develop, and what is its importance for cognitive and social
development?
What factors contribute to the development of self-control, including impulse
management and goal attainment?
What are the psychosocial crisis of autonomy vs. shame and doubt, the central process of
imitation, the prime adaptive ego strength of will, and the core pathology of compulsion?

Scope and Sequence









Developmental tasks
o Elaboration of locomotion
o Language development
o Fantasy play
o Self-control
The psychosocial crisis: autonomy vs. shame and doubt
o Autonomy
o Shame and doubt
The central process of imitation
The prime adaptive ego quality and the core pathology
o Will
o Compulsion
The impact of poverty on psychosocial development in toddlerhood
o Poverty and brain development
o Poverty and health
o Poverty as impacting the parenting environment
o Poverty and academic outcomes
o Poverty worldwide
Applied topic: Child care
o The impact of child care on intelligence, cognition, and academic achievement
o The impact of child care on social competence
o Child care and physical activity
o Benefits associated with Head Start
o Directions for the future of child care in the United States

Assured Assessments
Formative Assessment:
Students will participate in various formative assessments designed to support a wide variation in
abilities and learning styles and needs among students. Examples include:
 Designing a play environment to enhance toddlers’ locomotion, fantasy, and self-control
skills;
 Book report on a children’s book; and
 Investigating development through autism and theory of mind.
Summative Assessment:
Summative assessments will include a chapter test.
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Resources
Core
 Newman, Barbara M., and Philip R. Newman. Development through Life: A Psychosocial
Approach. 13th ed. Boston: Cengage, 2018. Print. Chp. 6.
Supplemental
 Field trip to, and lecture at, daycare facility at University of Connecticut, Storrs
 “Experts in Emotion 15.2b – Nancy Eisenberg on Emotion Regulation in Children.”
YouTube, uploaded by YaleCourses, May 20, 2013,
https://www.youtube.com/watch?v=4QEG1C_MWtU. Web.
 “How Poverty Shapes the Brain.” YouTube, uploaded by wwwAAASorg, Aug. 2, 2012,
https://www.youtube.com/watch?v=v0YahNvMx7o. Web.
 “The Marshmallow Test.” YouTube, uploaded by IgniterMedia, Sept. 24, 2009,
https://www.youtube.com/watch?v=QX_oy9614HQ. Web.
 “Mentalism in Language – On How Children Acquire and Produce Language.” YouTube,
uploaded by Dalal Alsharif, Oct. 11, 2014.
https://www.youtube.com/watch?v=qNhMapbD2aE&list=PLZNAbh0qDoB4NYY1WEj
YyRWO297I2IMGO. Web.
 Mindtap online learning and study program
Time Allotment


Approximately 14 school days
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UNIT 7
Early School Age (4 to 6 Years)
Unit Goals
At the completion of this unit, students will:
NSFCS.12.2.4

Analyze the influences of life events on individuals’
physical, emotional, social, moral, and cognitive
development in the developmental stage of early
school age.

NSFCS.12.3.2

Analyze the role of communication on human
growth and development in the developmental stage
of early school age.

CCS.ELA-Literacy.RST.11-12.3

Follow precisely a complex multistep procedure
when carrying out experiments, taking
measurements, or performing technical tasks;
analyze the specific results based on explanations in
the text.

ISTE Empowered Learner (Standard 1)

Through the use of MindTap, leverage technology
to take an active role in choosing, achieving, and
demonstrating competency in their learning goals,
informed by the learning sciences.

ISTE Knowledge Constructor (Standard 3) Through the use of MindTap, critically curate a
variety of resources using digital tools to construct
knowledge, produce creative artifacts, and make
meaningful learning experiences for themselves and
others.
Unit Essential Questions






What is gender identification during early school age, and how is the way a child
interprets his/her experiences important?
What is the process of early moral development, drawing from theories and research to
explain how knowledge, emotion, and action combine to produce internalized morality?
What are the significant changes in the self-theory, with special focus on the theory of
mind and self-esteem, during the early school age years?
What are the features of peer play, including group games, media play, and friendship, in
the early school age years?
What are the psychosocial crisis of initiative vs. guilt, the central process of
identification, the prime adaptive ego quality of purpose, and the core pathology of
inhibition?
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How does the concept of school readiness relate to the developmental tasks of early
school age, and what obstacles may prevent children from being able to adapt and learn
in the school environment?

Scope and Sequence








Developmental tasks
o Gender identification
Case study: Gender Identification in Early Childhood
o Early moral development
Case study: Early Learning about Obedience
o Self-Theory
o Peer Play
The psychosocial crisis: initiative vs. guilt
o Initiative
o Guilt
The central process of identification
The prime adaptive ego quality and the core pathology
o Purpose
o Inhibition
Applied topic: School readiness
o What do we mean by readiness?
o Measuring kindergarten readiness
o Risk factors for school readiness
o Who is responsible for meeting the goal for school readiness?

Assured Assessments
Formative Assessment:
Students will participate in various formative assessments designed to support a wide variation in
abilities and learning styles and needs among students. Examples include:
 Reviewing and reporting on a children’s book in terms of gender role expectations
and/or norms that are conveyed;
 Children’s television show review panel; and
 Culture Socialization of Children Project.
Summative Assessment:
Summative assessments will include a chapter test.
Resources
Core
 Newman, Barbara M., and Philip R. Newman. Development through Life: A Psychosocial
Approach. 13th ed. Boston: Cengage, 2018. Print. Chp. 7.
Supplemental
 Field trip to, and observations at, Trumbull elementary schools
 Brown, Stuart. “Play Is More Than Fun.” YouTube, uploaded by TED, March 12, 2009,
https://www.youtube.com/watch?v=HHwXlcHcTHc. Web.
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“How a Hyper-Gendered Age of Toys Affects Our Children.” YouTube, uploaded by
KCETSoCalConnected, Dec. 4, 2012, https://www.youtube.com/watch?v=MyStjbB309I.
Web.
“How Young Is Too Young to Watch Television?” YouTube, uploaded by Boston
Children’s Hospital, Sept. 16, 2008, https://www.youtube.com/watch?v=J_1YTU20r7g.
Web.
“What It Takes . . . Pre-School Readiness.” YouTube, uploaded by BlueRidgePBS, Oct.
19, 2012, https://www.youtube.com/watch?v=JewutJEyOIQ. Web.
Mindtap online learning and study program

Time Allotment


Approximately 14 school days
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UNIT 8
Middle Childhood (6 to 12 Years)
Unit Goals
At the completion of this unit, students will:
NSFCS.12.1.1

Analyze physical, emotional, social, moral, and
cognitive development in the developmental stage
of middle childhood.

NSFCS.12.1.2

Analyze interrelationships among physical,
emotional, social, moral, and cognitive aspects of
human growth and development in the
developmental stage of middle childhood.

NSFCS.12.2.4

Analyze the influences of life events on individuals’
physical, emotional, social, moral, and cognitive
development in the developmental stage of middle
childhood.

NSFCS.12.3.2

Analyze the role of communication on human
growth and development in the developmental stage
of middle childhood.

CCS.ELA-Literacy.RST.11-12.2

Determine the central ideas or conclusions of a text;
summarize complex concepts, processes, or
information presented in a text by paraphrasing
them in simpler but still accurate terms.

ISTE Empowered Learner (Standard 1)

Through the use of MindTap, leverage technology
to take an active role in choosing, achieving, and
demonstrating competency in their learning goals,
informed by the learning sciences.

ISTE Knowledge Constructor (Standard 3) Through the use of MindTap, critically curate a
variety of resources using digital tools to construct
knowledge, produce creative artifacts, and make
meaningful learning experiences for themselves and
others.
Unit Essential Questions


How does the role of friendship help children learn to take the point of view of others, be
sensitive to the norms and pressures of the peer group, and experience closeness in
relationships? What negative consequences can result from social rejection and
loneliness?
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What is the development of concrete operational thought, including conservation,
classification skills, mathematical reasoning, and the child’s ability to understand and
monitor his/her own knowledge and understanding?
What is the nature of skill learning, and what societal factors provide the contexts in
which skill learning occurs?
How do self-evaluation skills, including feelings of pride and self-efficacy, develop, and
in what ways do social expectations of parents, teachers, and peers contribute to a child’s
self-evaluation?
What new levels of complexity in play develop as children become involved in team play
and team sports, and how do they relate to children’s cognitive and emotional
development?
What are the psychosocial crisis of industry vs. inferiority, the central process of
education, the prime adaptive ego quality of competence, and the core pathology of
inertia?

Scope and Sequence









Case study: Recollections of Childhood Friends
Developmental tasks
o Friendship
o Concrete operations
o Skill learning
o Self-evaluation
Case study: Becca
o Team play
The psychosocial crisis: industry vs. inferiority
o Industry
o Inferiority
The central process of education
The prime adaptive ego quality and the core pathology
o Competence
o Inertia
Applied topic: Violence in the lives of children
o Consequences of exposure to violence
o Prevention strategies

Assured Assessments
Formative Assessment:
Students will participate in various formative assessments designed to support a wide variation in
abilities and learning styles and needs among students. Examples include:
 Group activity creating a PSA anti-bully campaign;
 Attending an athletic sporting event involving children ages 6 to 12, noting role of adults
as well as quality of child-child and child-adult interactions; and
 Investigate Development: Learning Disabilities Project.
Summative Assessment:
Summative assessments will include a chapter test.
Honors / ECE Individual & Family Development
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Resources
Core
 Newman, Barbara M., and Philip R. Newman. Development through Life: A Psychosocial
Approach. 13th ed. Boston: Cengage, 2018. Print. Chp. 8.
Supplemental
 Guest speaker: TPS special education staff member
 Field trip to, and observations at, Trumbull elementary and middle schools
 PACER’s National Bullying Prevention Center. http://www.pacer.org/bullying/. Web.
 Stokes, Colin. “The Hidden Meanings in Kids’ Movies.” YouTube, uploaded by TEDx
Talks, Dec. 20, 2012, https://www.youtube.com/watch?v=Nx8RRIiP53Q. Web.
 “TV, Movie, Video Game Violence & Kids.” YouTube, uploaded by Common Sense
Media, April 23, 2013, https://www.youtube.com/watch?v=7CXqZWW9yRQ. Web.
 Mindtap online learning and study program
Time Allotment


Approximately 14 school days
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UNIT 9
Early Adolescence (12 to 18 Years)
Unit Goals
At the completion of this unit, students will:
NSFCS.12.1.1

Analyze physical, emotional, social, moral, and
cognitive development in the developmental stage
of early adolescence.

NSFCS.12.1.2

Analyze interrelationships among physical,
emotional, social, moral, and cognitive aspects of
human growth and development in the
developmental stage of early adolescence.

NSFCS.12.2.4

Analyze the influences of life events on individuals’
physical, emotional, social, moral, and cognitive
development in the developmental stage of early
adolescence.

NSFCS.12.3.2

Analyze the role of communication on human
growth and development in the developmental stage
of early adolescence.

CCS.ELA-Literacy.RST.11-12.3

Follow precisely a complex multistep procedure
when carrying out experiments, taking
measurements, or performing technical tasks;
analyze the specific results based on explanations in
the text.

ISTE Empowered Learner (Standard 1)

Through the use of MindTap, leverage technology
to take an active role in choosing, achieving, and
demonstrating competency in their learning goals,
informed by the learning sciences.

ISTE Knowledge Constructor (Standard 3) Through the use of MindTap, critically curate a
variety of resources using digital tools to construct
knowledge, produce creative artifacts, and make
meaningful learning experiences for themselves and
others.
Unit Essential Questions




What are the patterns of physical maturation during puberty for female and male
adolescents, and what are the impacts of early and late maturing on self-concept and
social relationships?
What encompasses the development of romantic and sexual relationships during early
adolescence?
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What are the basic features of formal operational thought, and what factors promote the
development of advanced reasoning during early adolescence?
How do the patterns of emotional development in early adolescence characterize the
neurological processes associated with emotional expression?
What are the characteristics of peer relations in early adolescence, especially the
formation of cliques and crowds, and how do they contrast with typical parent relations
during early adolescence?
What are the psychosocial crisis of group identity vs. alienation, the central process of
peer pressure, the prime adaptive ego quality of fidelity to others, and the core pathology
of isolation?
What factors account for patterns of adolescent alcohol and drug use?

Scope and Sequence









Case study: Evelyn Cabrera: Balancing Autonomy and Closeness in Early Adolescence
Developmental tasks
o Physical maturation
Case study: Simone Biles: Three-Time World All-Around Gymnastics Champion
o Romantic and sexual relationships
o Formal operations
o Emotional development
o Membership in the peer group
The psychosocial crisis: group identity vs. alienation
o Group identity
o Alienation
The central process of peer pressure
o Affiliating with a peer group
o Conflicts between belonging and personal autonomy
The prime adaptive ego quality and the core pathology
o Fidelity to others
o Dissociation
Applied topic: Adolescent alcohol and drug use
o Physical effects of alcohol
o Factors associated with alcohol use

Assured Assessments
Formative Assessment:
Students will participate in various formative assessments designed to support a wide variation in
abilities and learning styles and needs among students. Examples include:
 Biographical report on an accomplished adolescent in the age range of 12 to 18;
 Eating Disorders Collage;
 Retrospective study of group identity, describing five primary peer groups at THS;
 Research Project: Adolescent Drug Use; and
 Online quizzes and flashcards.
Summative Assessment:
Summative assessments will include a chapter test and a midterm examination.
Honors / ECE Individual & Family Development
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Resources
Core
 Newman, Barbara M., and Philip R. Newman. Development through Life: A Psychosocial
Approach. 13th ed. Boston: Cengage, 2018. Print. Chp. 9.
Supplemental
 Guest speaker on adolescent gangs
 Frontline PBS. “Middle School Moment.” July 17, 2012,
https://www.pbs.org/wgbh/frontline/film/educationdropout-nationmiddle-schoolmoment/. Web.
 Henick, Mark. “Why We Choose Suicide.” YouTube, uploaded by TEDx Talks, Oct. 1,
2013, https://www.youtube.com/watch?v=D1QoyTmeAYw. Web.
 Hill, Laura. “Eating Disorders from the Inside Out.” YouTube, uploaded by TEDx Talks,
Oct. 31, 2012, https://www.youtube.com/watch?v=UEysOExcwrE. Web.
 Kirby, Alex. “Substance Abuse and the Adolescent Brain, Part I: What Is a Disease?”
YouTube, uploaded by montfordhall, July 20, 2010,
https://www.youtube.com/watch?v=_fKFjt0IISo. Web.
 Kirby, Alex. “Substance Abuse and the Adolescent Brain, Part II: Behavioral
Symptoms.” YouTube, uploaded by montfordhall, July 26, 2010,
https://www.youtube.com/watch?v=L0aCuzxoKZo. Web.
 Kirby, Alex. “Substance Abuse and the Adolescent Brain, Part III: Brain Parts.”
YouTube, uploaded by montfordhall, Aug. 10, 2010,
https://www.youtube.com/watch?v=sVW_HJtx2pQ. Web.
 Kirby, Alex. “Substance Abuse and the Adolescent Brain, Part IV: The Disease Process.”
YouTube, uploaded by montfordhall, Aug. 30, 2010,
https://www.youtube.com/watch?v=nl6VtOSJous. Web.
 Kirby, Alex. “Substance Abuse and the Adolescent Brain, Part V: Adolescent
Susceptibility.” YouTube, uploaded by montfordhall, Sept. 24, 2010,
https://www.youtube.com/watch?v=nHjuDudIrJU. Web.
 NEDA (National Eating Disorder Organization).
https://www.nationaleatingdisorders.org/. Web.
 Mindtap online learning and study program
Time Allotment


Approximately 12 school days

Honors / ECE Individual & Family Development
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UNIT 10
Later Adolescence (18 to 24 Years)
Unit Goals
At the completion of this unit, students will:
NSFCS.12.1.2

Analyze interrelationships among physical,
emotional, social, moral, and cognitive aspects of
human growth and development in the
developmental stage of later adolescence.

NSFCS.12.2.2

Analyze the influences of social, economic, and
technological forces on individual growth and
development in the developmental stage of later
adolescence.

NSFCS.12.2.4

Analyze the influences of life events on individuals’
physical, emotional, social, moral, and cognitive
development in the developmental stage of later
adolescence.

CCS.ELA-Literacy.RST.11-12.2

Determine the central ideas or conclusions of a text;
summarize complex concepts, processes, or
information presented in a text by paraphrasing
them in simpler but still accurate terms.

ISTE Empowered Learner (Standard 1)

Through the use of MindTap, leverage technology
to take an active role in choosing, achieving, and
demonstrating competency in their learning goals,
informed by the learning sciences.

ISTE Knowledge Constructor (Standard 3) Through the use of MindTap, critically curate a
variety of resources using digital tools to construct
knowledge, produce creative artifacts, and make
meaningful learning experiences for themselves and
others.
Unit Essential Questions




What is the concept of autonomy from parents, and what are the conditions under which
autonomy is likely to be achieved?
How does gender identity occur in later adolescence, and what components of gender role
identification from the early school age period are revised and expanded?
What are the psychosocial crisis of individual identity vs. confusion, the central process
of role experimentation, the prime adaptive ego quality of fidelity to values and ideals,
and the core pathology of repudiation?
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What are some of the predictors of and consequences of dropping out of college, and how
may be dropping out of college be predicted to influence development in later
adolescence?

Scope and Sequence










Case study: Growing Up through Divorce: A College Student’s Insights
Developmental tasks
o Autonomy from parents
o Gender identity
o Internalized morality
o Career choice
The psychosocial crisis: individual identity vs. confusion
o Individual identity
Case study: Houston A. Baker, Jr.
o Identity confusion
The central process of role experimentation
o Psychosocial moratorium
o Individual differences in role experimentation
Case study: Turning Points in the Identity Process
o Role experimentation and ethnic identity
The prime adaptive ego quality and the core pathology
o Fidelity to values and ideals
o Repudiation
Applied topic: Dropping out of college
o Financial factors
o Academic preparation
o Personal factors
o Characteristics of the college environment
o Consequences of dropping out of college

Assured Assessments
Formative Assessment:
Students will participate in various formative assessments designed to support a wide variation in
abilities and learning styles and needs among students. Examples include:
 Psychosocial Moratorium: “What If” paper on a virtual psychosocial moratorium;
 Short essay, based on Houston A. Baker, Jr., case study, regarding a teacher or other
individual with a profound influence on the student’s identity development;
 Group Project: Binge Drinking, in which students will report on programs and
interventions being implemented at colleges and universities across the country to
address problems with binge drinking; and
 Online quizzes and flashcards.
Summative Assessment:
Summative assessments will include a chapter test.
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Resources
Core
 Newman, Barbara M., and Philip R. Newman. Development through Life: A Psychosocial
Approach. 13th ed. Boston: Cengage, 2018. Print. Chp. 10.
Supplemental
 Arnett, Jeffrey Jensen. “Emerging Adulthood as a Time of Possibilities.” YouTube,
uploaded by Clark University, Oct. 2, 2013,
https://www.youtube.com/watch?v=jP5fNK4UBqM. Web.
 Stoppa, Tara. “On the Journey: The Religious and Spiritual Development of Emerging
Adults.” YouTube, uploaded by Eastern University, Feb. 28, 2013,
https://www.youtube.com/watch?v=_50X1UrVrrU. Web.
 Zak, Paul. “Trust, Morality – and Oxytocin.” YouTube, uploaded by TED, Nov. 1, 2011,
https://www.youtube.com/watch?v=rFAdlU2ETjU. Web.
 Mindtap online learning and study program
Time Allotment


Approximately 12 school days

Honors / ECE Individual & Family Development
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UNIT 11
Early Adulthood (24 to 34 Years)
Unit Goals
At the completion of this unit, students will:
NSFCS.12.1.2

Analyze interrelationships among physical,
emotional, social, moral, and cognitive aspects of
human growth and development in the
developmental stage of early adulthood.

NSFCS.12.2.4

Analyze the influences of life events on individuals’
physical, emotional, social, moral, and cognitive
development in the developmental stage of early
adulthood.

NSFCS.12.3.2

Analyze the role of communication on human
growth and development in the developmental stage
of early adulthood.

CCS.ELA-Literacy.RST.11-12.2

Determine the central ideas or conclusions of a text;
summarize complex concepts, processes, or
information presented in a text by paraphrasing
them in simpler but still accurate terms.

ISTE Empowered Learner (Standard 1)

Through the use of MindTap, leverage technology
to take an active role in choosing, achieving, and
demonstrating competency in their learning goals,
informed by the learning sciences.

ISTE Knowledge Constructor (Standard 3) Through the use of MindTap, critically curate a
variety of resources using digital tools to construct
knowledge, produce creative artifacts, and make
meaningful learning experiences for themselves and
others.
Unit Essential Questions






What theoretical concepts are especially relevant for understanding development during
adulthood, including social roles, the life course, and fulfillment theories?
What is the process of forming intimate relationships, including initial attractions, mate
selection, and commitment to a long-term relationship, and how do these relate to
different patterns of cohabitation?
What factors are associated with the decision to have children, and what is the impact of
childbearing on the intimate relationship?
What is the concept of work in early adulthood, and how does work stimulate
psychosocial development?
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What are the psychosocial crisis of intimacy vs. isolation, the central process of mutuality
among peers, the prime adaptive ego quality of love, and the core pathology of
exclusivity?

Scope and Sequence












Case study: Changing Work to Recapture Love and Happiness
Expanding theoretical views of adult development
o Social roles
o Life course
o Fulfillment theories
Developmental tasks
o Exploring intimate relationships
Case study: Hannah and Matt: An Online Dating Couple’s Story
o Childbearing
o Work
o Lifestyle
The psychosocial crisis: intimacy vs. isolation
o Intimacy
Case study: In Sickness and in Health
o Isolation
The central process of mutuality among peers
The prime adaptive ego quality and the core pathology
o Love
o Exclusivity
Applied topic: Divorce
o Factors contributing to divorce
o Coping with divorce

Assured Assessments
Formative Assessment:
Students will participate in various formative assessments designed to support a wide variation in
abilities and learning styles and needs among students. Examples include:
 Historical Factors that Influence the Transition into Adulthood: Group project to
examine opportunities and constraints as people enter adulthood, focusing on one period
of United States history from 1900 to the present;
 Love in Different Cultures Poster;
 Investigate Development: Cohabitation; and
 Online quizzes and flashcards.
Summative Assessment:
Summative assessments will include a chapter test.
Resources
Core
 Newman, Barbara M., and Philip R. Newman. Development through Life: A Psychosocial
Approach. 13th ed. Boston: Cengage, 2018. Print. Chp. 11.
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Supplemental
 Cacioppo, John. “The Lethality of Loneliness.” YouTube, uploaded by TEDx Talks, Sept.
9, 2013, https://www.youtube.com/watch?v=_0hxl03JoA0. Web.
 Fisher, Helen. “Why We Love, Why We Cheat.” YouTube, uploaded by TED, Jan. 16,
2007, https://www.youtube.com/watch?v=x-ewvCNguug. Web.
 Sbarra, David. “Surviving Divorce.” YouTube, uploaded by TEDx Talks, March 20,
2013, https://www.youtube.com/watch?v=vg92QEL4w4I. Web.
 Mindtap online learning and study program
Time Allotment


Approximately 10 school days
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UNIT 12
Middle Adulthood (34 to 60 Years)
Unit Goals
At the completion of this unit, students will:
NSFCS.12.1.2

Analyze interrelationships among physical,
emotional, social, moral, and cognitive aspects of
human growth and development in the
developmental stage of middle adulthood.

NSFCS.12.2.4

Analyze the influences of life events on individuals’
physical, emotional, social, moral, and cognitive
development in the developmental stage of middle
adulthood.

NSFCS.12.3.2

Analyze the role of communication on human
growth and development in the developmental stage
of middle adulthood.

CCS.ELA-Literacy.RST.11-12.2

Determine the central ideas or conclusions of a text;
summarize complex concepts, processes, or
information presented in a text by paraphrasing
them in simpler but still accurate terms.

ISTE Empowered Learner (Standard 1)

Through the use of MindTap, leverage technology
to take an active role in choosing, achieving, and
demonstrating competency in their learning goals,
informed by the learning sciences.

ISTE Knowledge Constructor (Standard 3) Through the use of MindTap, critically curate a
variety of resources using digital tools to construct
knowledge, produce creative artifacts, and make
meaningful learning experiences for themselves and
others.
Unit Essential Questions





What features of the world of work, as a context for development, focus on interpersonal
demands, authority relations, and demands for the acquisition of new skills?
What is the concept of a vital, intimate relationship, and what factors support this goal in
middle adulthood, especially a commitment to growth, effective communication, creative
use of conflict, and preserving passion?
What is defined as the expansion of caring in middle adulthood as it applies to two
specific roles: that of a parent and that of an adult child caring for one’s aging parents?

Honors / ECE Individual & Family Development

37





What tasks are required for effective management of the household, and how are those
tasks realized, and with what implications, in a diversity of households, including
blended families, single-parent families, and adults who live alone?
What are the psychosocial crisis of generativity vs. stagnation, the central process of
person-environment interaction and creativity, the prime adaptive ego quality of care, and
the core pathology of rejectivity?

Scope and Sequence










Case study: Reinventing Family in Middle Adulthood
Developmental tasks
o Managing a career
o Nurturing an intimate relationship
Case study: The Struggle for Commitment to Growth in a Vital Marriage
o Expanding caring relationships
Case study: A Daughter Cares for Her Ailing Mother
o Managing the household
The psychosocial crisis: generativity vs. stagnation
o Generativity
Case study: My Leadership Journey: Health and Generative Action
o Stagnation
The central process of person-environment interaction and creativity
o Person-environment interaction
o Creativity
The prime adaptive ego quality and the core pathology
o Care
o Rejectivity
Applied topic: Discrimination in the workplace
o Types of discrimination
o Overview of discrimination
o Disparities in income and the occupational structure
o How discrimination perpetuates itself
o Psychosocial analysis: Discrimination and coping

Assured Assessments
Formative Assessment:
Students will participate in various formative assessments designed to support a wide variation in
abilities and learning styles and needs among students. Examples include:
 Career Timeline Activity;
 Creation of a generative activity;
 Research Project: Culture and Caring for One’s Aging Parents; and
 Online quizzes and flashcards.
Summative Assessment:
Summative assessments will include a chapter test.

Honors / ECE Individual & Family Development

38

Resources
Core
 Newman, Barbara M., and Philip R. Newman. Development through Life: A Psychosocial
Approach. 13th ed. Boston: Cengage, 2018. Print. Chp. 12.
Supplemental
 Guest speaker: social worker from an assisted living / retirement facility
 PBS. “This Emotional Life: Racing Hearts.” December 31, 2009.
https://www.pbs.org/video/this-emotional-life-racing-hearts/. Web.
 “Talking Intimately (Is It Possible?) Part I.” YouTube, uploaded by mensnettv, July 26,
2010, https://www.youtube.com/watch?v=c6Fz_uv2_aw. Web.
 “Talking Intimately (Is It Possible?) Part II.” YouTube, uploaded by mensnettv, July 26,
2010, https://www.youtube.com/watch?v=6hiE_T1kX9k. Web.
 “Talking Intimately (Is It Possible?) Part III.” YouTube, uploaded by mensnettv, July 26,
2010, https://www.youtube.com/watch?v=N2SEq7tp49A, Web.
 Mindtap online learning and study program
Time Allotment


Approximately 8 school days
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UNIT 13
Later Adulthood (60 to 75 Years)
Unit Goals
At the completion of this unit, students will:
NSFCS.12.2.4

Analyze the influences of life events on individuals’
physical, emotional, social, moral, and cognitive
development in the developmental stage of later
adulthood.

NSFSC.12.3.3

Analyze the role of educational and family and
social services support systems and resources in
meeting human growth and development needs in
the developmental stage of later adulthood.

CCS.ELA-Literacy.RST.11-12.2

Determine the central ideas or conclusions of a text;
summarize complex concepts, processes, or
information presented in a text by paraphrasing
them in simpler but still accurate terms.

ISTE Empowered Learner (Standard 1)

Through the use of MindTap, leverage technology
to take an active role in choosing, achieving, and
demonstrating competency in their learning goals,
informed by the learning sciences.

ISTE Knowledge Constructor (Standard 3) Through the use of MindTap, critically curate a
variety of resources using digital tools to construct
knowledge, produce creative artifacts, and make
meaningful learning experiences for themselves and
others.
Unit Essential Questions









What determines life satisfaction in later adulthood, and what factors are associated with
subjective well-being?
What is intellectual vigor, what factors promote it in later life, and how is it related to
heredity and environment?
What is the process of redirecting energy to new roles and activities, especially: role gain,
such as grandparenthood; role loss, such as widowhood; and new opportunities for
leisure?
How is a point of view about death developed?
What are the psychosocial crisis of integrity vs. despair, the central process of
introspection, the prime adaptive ego quality of wisdom, and the core pathology of
disdain?
How does the process of adjustment to retirement progress?
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Scope and Sequence











Case study: Reflections on Retirement
Developmental tasks
o Accepting one’s life
Case study: Goal Adjustment in Later Adulthood
o Promoting intellectual vigor
o Redirecting energy to new roles and activities
o Developing a point of view about death
Case study: Morrie Schwartz Reflects on His Views about Death
The psychosocial crisis: integrity vs. despair
o Integrity
o Despair
The central process of introspection
The prime adaptive ego quality and the core pathology
o Wisdom
o Disdain
Applied topic: Retirement
o Income loss
o Adjustment to retirement
Case study: Anna Quindlen Writes about Retiring as “Stepping Aside” for the Next
Generation of Writers
o The future of retirement

Assured Assessments
Formative Assessment:
Students will participate in various formative assessments designed to support a wide variation in
abilities and learning styles and needs among students. Examples include:
 Content analysis of 10 obituaries, focusing on people over 60;
 Futuristic Thinking: Creation of a poster depicting the world when the student is 60 to 75
years old and in retirement; and
 Online quizzes and flashcards.
Summative Assessment:
Summative assessments will include a chapter test.
Resources
Core
 Newman, Barbara M., and Philip R. Newman. Development through Life: A Psychosocial
Approach. 13th ed. Boston: Cengage, 2018. Print. Chp. 13.
Supplemental
 Guest speaker: expert on cultural meanings of death
 Field trip to local retirement facility
 Nyad, Diana. “Never, Ever Give Up.” YouTube, uploaded by TED, Dec. 23, 2013,
https://www.youtube.com/watch?v=Zx8uYIfUvh4. Web.
 “Tuesdays with Morrie (1999) – Last Scene.” YouTube, uploaded by Yabapapa054, Nov.
24, 2008, https://www.youtube.com/watch?v=YNCxfFA1PsM. Web.
 Mindtap online learning and study program
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41

Time Allotment


Approximately 10 school days

Honors / ECE Individual & Family Development

42

UNIT 14
Elderhood (75 until Death)
Unit Goals
At the completion of this unit, students will:
NSFCS.12.1.2

Analyze interrelationships among physical,
emotional, social, moral, and cognitive aspects of
human growth and development in the
developmental stage of elderhood.

NSFCS.12.2.2

Analyze the influences of social, economic, and
technological forces on individual growth and
development in the developmental stage of
elderhood.

NSFCS.12.2.4

Analyze the influences of life events on individuals’
physical, emotional, social, moral, and cognitive
development in the developmental stage of
elderhood.

CCS.ELA-Literacy.RST.11-12.2

Determine the central ideas or conclusions of a text;
summarize complex concepts, processes, or
information presented in a text by paraphrasing
them in simpler but still accurate terms.

ISTE Empowered Learner (Standard 1)

Through the use of MindTap, leverage technology
to take an active role in choosing, achieving, and
demonstrating competency in their learning goals,
informed by the learning sciences.

ISTE Knowledge Constructor (Standard 3) Through the use of MindTap, critically curate a
variety of resources using digital tools to construct
knowledge, produce creative artifacts, and make
meaningful learning experiences for themselves and
others.
Unit Essential Questions




What is the rationale for identifying elderhood as a unique developmental stage for those
of unusual longevity, with its own developmental tasks and psychosocial crisis?
What physical changes are associated with aging, and what challenges do those changes
pose for continued psychosocial well-being?
What are the elements of the lifestyle structure in adulthood, especially living
arrangements and gender roles, and how do they affect continued well-being?
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What are the psychosocial crisis of immortality vs. extinction, the central process of
social support, the prime adaptive ego quality of confidence, and the core pathology of
diffidence?
Applying research and theory, what are some significant concerns about meeting the
needs of the frail elderly?

Scope and Sequence












Case study: Fred Hale: Supercentenarian
The longevity revolution
o Secrets to longevity
o The gender gap among the very old
o The new psychosocial stage of elderhood
Developmental tasks
o Coping with the physical changes of aging
o Developing a psychohistorical perspective
o Traveling uncharted territory: life structures in elderhood
Case study: Mr. Z
The psychosocial crisis: immortality vs. extinction
o Immortality
The central process of social support
o The benefits of social support
o The dynamics of social support
o The social support network
The prime adaptive ego quality and the core pathology
o Confidence
o Diffidence
Applied topic: Meeting the needs of the frail elderly
o Defining frailty
o Supporting optimal functioning
o The role of the community
o The role of creative action

Assured Assessments
Formative Assessment:
Students will participate in various formative assessments designed to support a wide variation in
abilities and learning styles and needs among students. Examples include:
 Lifespan Interview;
 Aging Sensitivity Activity: Student awareness of the changes that take place with age;
 Investigative Development: Memory Decline and Aging; and
 Online quizzes and flashcards.
Summative Assessment:
Summative assessments will include a chapter test.
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Resources
Core
 Newman, Barbara M., and Philip R. Newman. Development through Life: A Psychosocial
Approach. 13th ed. Boston: Cengage, 2018. Print. Chp. 14.
Supplemental
 Guest speaker: hospice worker
 Bell, Dale, and Harry Wiland, Dirs. “The Green House Nursing Home Alternative.”
YouTube, uploaded by happyidiot90049, June 6, 2007,
https://www.youtube.com/watch?v=l4Ap1ByNgKE. Web.
 “Old Man in Nursing Home Reacts to Hearing Music from His Era.” YouTube, uploaded
by Mahmoud Abdul-Rauf, April 7, 2012,
https://www.youtube.com/watch?v=NKDXuCE7LeQ. Web.
 Saul, Peter. “Let’s Talk about Dying.” YouTube, uploaded by TED-Ed, June 9, 2013,
https://www.youtube.com/watch?v=lkvKGafoyIY. Web.
 Mindtap online learning and study program
Time Allotment


Approximately 12 school days
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UNIT 15
Understanding Death, Dying, and Bereavement
Unit Goals
At the completion of this unit, students will:
NSFCS.12.1.1

Analyze physical, emotional, social, moral, and
cognitive development in the development stage of
understanding death, dying, and bereavement.

NSFCS.12.2.4

Analyze the influences of life events on individuals’
physical, emotional, social, moral, and cognitive
development in the developmental stage of
understanding death, dying, and bereavement.

NSFCS.12.2.5

Analyze geographic, political, and global influences
on human growth and development in the
developmental stage of understanding death, dying,
and bereavement.

NSFSC.12.3.3

Analyze the role of educational and family and
social services support systems and resources in
meeting human growth and development needs in
the developmental stage of understanding death,
dying, and bereavement.

CCS.ELA-Literacy.RST.11-12.3

Follow precisely a complex multistep procedure
when carrying out experiments, taking
measurements, or performing technical tasks;
analyze the specific results based on explanations in
the text.

ISTE Empowered Learner (Standard 1)

Through the use of MindTap, leverage technology
to take an active role in choosing, achieving, and
demonstrating competency in their learning goals,
informed by the learning sciences.

ISTE Knowledge Constructor (Standard 3) Through the use of MindTap, critically curate a
variety of resources using digital tools to construct
knowledge, produce creative artifacts, and make
meaningful learning experiences for themselves and
others.
Unit Essential Questions



How does mortality influence psychosocial development?
What are the elements of the biological state of death, including the distinctions between
cardiopulmonary and whole-brain death?
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What factors are associated with the process of dying and the modern ideal of a good
death?
What role do cultural death-related rituals play in society?
What factors affect grief and bereavement?

Scope and Sequence










Case study: Too Late to Die Young
Mortality and psychosocial development
Definitions of death
o Advance directives
The process of dying
Death-related rituals
o Care of the body
o Care of the spirit
o Care of the surviving family, friends, and community
Bereavement and grief
o Bereavement
o Grief
o Bereavement and grief among older widows and widowers
o Factors that affect the distress of survivors
o Comforting the bereaved
Psychosocial growth through bereavement

Assured Assessments
Formative Assessment:
Students will participate in various formative assessments designed to support a wide variation in
abilities and learning styles and needs among students. Examples include:
 Research Project: Death-Related Rituals;
 Group Activity: Preparing Documents for the End of Life;
 Investigate Development: Physician-Assisted Suicide; and
 Online quizzes and flashcards.
Summative Assessment:
Summative assessments will include a chapter test.
Resources
Core
 Newman, Barbara M., and Philip R. Newman. Development through Life: A Psychosocial
Approach. 13th ed. Boston: Cengage, 2018. Print. Chp. 15.
Supplemental
 Guest speaker: funeral home director and/or attorney
 Cave, Stephen. “The 4 Stories We Tell Ourselves about Death.” YouTube, uploaded by
TED, Dec. 12, 2013, https://www.youtube.com/watch?v=PB7xs7UpIfY. Web.
 “Rituals of Death.” YouTube, uploaded by The World HD, March 7, 2015,
https://www.youtube.com/watch?v=ANY-19mrYIQ. Web.
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Swazey, Kelli. “Life That Doesn’t End with Death.” YouTube, uploaded by TED, Oct. 1,
2013, https://www.youtube.com/watch?v=ZCRC5_0kfiw. Web.
Mindtap online learning and study program

Time Allotment


Approximately 10 school days
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COURSE CREDIT
One credit in family & consumer sciences
One class period daily for a full year

PREREQUISITES
Teacher or school counselor recommendation.

ASSURED STUDENT PERFORMANCE RUBRICS










Trumbull High School School-Wide Reading Rubric (attached)
Trumbull High School School-Wide Problem-Solving rubric (attached)
Trumbull High School School-Wide Independent Learning and Thinking rubric (attached)
Trumbull High School Career and Technical Education Reflective Writing rubric (attached)
H / ECE Individual & Family Development Group Research Project Rubric (attached)
H / ECE Individual & Family Development Personal Timeline Project & Rubric (attached)
H / ECE Individual & Family Development Design a Toy Project (attached)
H / ECE Individual & Family Development “Me” and “I” (attached)
H / ECE Individual & Family Development Student Poster Session (attached)
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Trumbull High School School-Wide Reading Rubric
Category/
Weight

Exemplary
4
Student work:

Goal
3
Student work:

Working Toward Goal
2
Student work:

Needs Support
1-0
Student work:

Respond
X_______



Demonstrates
exceptional
understanding of text
by:
o Clearly identifying
the purpose of the
text
o Providing initial
reaction richly
supported by text
o Providing a
perceptive
interpretation



Demonstrates
understanding of text by:
o Identifying the
fundamental purpose
of the text
o Providing initial
reaction supported by
text
o Providing a
clear/straightforward
interpretation of the
text



Demonstrates general
understanding of text
by:
o Partially identifying
the purpose of the
text
o Providing initial
reaction supported
by text
o Providing a
superficial
interpretation of the
text



Demonstrates limited
or no understanding of
text by:
o Not identifying the
purpose of the text
o Providing initial
reaction not
supported by text
o Providing an
interpretation not
supported by the
text

Interpret
X_______



Demonstrates
exceptional
interpretation of text
by:
o Extensively
reshaping,
reflecting, revising,
and/or deepening
initial understanding
o Constructing
insightful and
perceptive ideas
about the text
o Actively raising
critical questions
and exploring
multiple
interpretations of
the text



Demonstrates ability to
interpret text by:
o Reshaping, reflecting,
revising, and/or
deepening initial
understanding
o Summarizing main
ideas of text
o Actively interpreting
text by raising
questions and looking
for answers in text



Demonstrates general
ability to interpret text
by:
o Guided reflection
and/or revision of
initial understanding
o Summarizing some
of the main ideas of
text
o Guided
interpretation of text
by locating answers
to given questions
in text



Demonstrates limited
ability to interpret text
as evidenced by:
o Struggle to
implement guided
reflection and/or
revision of initial
understanding
o Struggle to
summarize any
main ideas of text
o Struggle to answer
questions by
locating responses
in text

Connect
X_______



Demonstrates
perceptive connections
o text-to-text
o text-to-self
o text-to-world



Demonstrates specific
connections
o text-to-text
o text-to-self
o text-to-world



Demonstrates general
connections
o text-to-text
o text-to-self
o text-to-world



Struggles to make
connections
o text-to-text
o text-to-self
o text-to-world

Evaluate
X_______



Demonstrates insightful
evaluation of text by
one or more of the
following:
o Critical analysis to
create a conclusion
supported by the
text
o Perceptive
judgments about the
quality of the text
o Synthesis of text
o Expression of a
personal opinion



Demonstrates an
evaluation of text by
one or more of the
following:
o Critical analysis to
form a conclusion
from the text
o Thoughtful judgments
about the quality of
the text
o Evaluation of text to
express personal
opinion(s)



Demonstrates a general
evaluation of text by
one or more of the
following:
o Formulation of a
superficial
conclusion from the
text
o Assessment of the
quality of the text
o Use of text to
express personal
opinion(s)



Demonstrates a
struggle to evaluate
text by one or more of
the following:
o Formulation of a
conclusion from
the text
o Assessment of the
quality of the text
o Use of text to
express personal
opinion(s)
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Trumbull High School School-Wide Problem-Solving Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward Goal
2

Needs Support
1-0

Understanding
X_______



Student demonstrates
clear understanding of
the problem and the
complexities of the task



Student demonstrates
sufficient
understanding of the
problem and most of
the complexities of
the task



Student demonstrates
some understanding
of the problem but
requires assistance to
complete the task



Student demonstrates
limited or no
understanding of the
fundamental problem
after assistance with
the task

Research
X_______



Student gathers
compelling information
from multiple sources
including digital, print,
and interpersonal



Student gathers
sufficient
information from
multiple sources
including digital,
print, and
interpersonal



Student gathers some
information from few
sources including
digital, print, and
interpersonal



Student gathers
limited or no
information

Reasoning and
Strategies
X_______



Student demonstrates
strong critical thinking
skills to develop a
comprehensive plan
integrating multiple
strategies



Student demonstrates
sufficient critical
thinking skills to
develop a cohesive
plan integrating
strategies



Student demonstrates
some critical
thinking skills to
develop a plan
integrating some
strategies



Student demonstrates
limited or no critical
thinking skills and no
plan

Final Product
and/or
Presentation
X_______



Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive use of 21stcentury technology
skills



Solution shows
sufficient
understanding of the
problem and its
components
Solution shows
sufficient use of 21stcentury technology
skills



Solution shows some
understanding of the
problem and its
components
Solution shows some
use of 21st-century
technology skills



Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no use of
21st-century
technology skills
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Trumbull High School School-Wide
Independent Learning and Thinking Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward
Goal
2

Needs Support
1-0

Proposal
X_______



Student demonstrates a
strong sense of initiative
by generating
compelling questions,
creating uniquely
original projects/work



Student demonstrates
initiative by
generating
appropriate questions,
creating original
projects/work



Student demonstrates
some initiative by
generating questions,
creating appropriate
projects/work



Student demonstrates
limited or no initiative
by generating few
questions and creating
projects/work

Independent
Research &
Development
X_______



Student is analytical,
insightful, and works
independently to reach a
solution



Student is analytical,
and works
productively to reach
a solution



Student reaches a
solution with
direction



Student is unable to
reach a solution
without consistent
assistance

Presentation of
Final Product
X_______



Presentation shows
compelling evidence of
an independent learner
and thinker
Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive and
appropriate application
of 21st-century skills



Presentation shows
clear evidence of an
independent learner
and thinker
Solution shows
adequate
understanding of the
problem and its
components
Solution shows
adequate application
of 21st-century skills



Presentation shows
some evidence of an
independent learner
and thinker
Solution shows some
understanding of the
problem and its
components
Solution shows some
application of 21stcentury skills



Presentation shows
limited or no
evidence of an
independent learner
and thinker
Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no
application of 21stcentury skills
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Trumbull High School Career and Technical Education
Reflective Writing Rubric
Category/ Weight

Exemplary
4

Goal
3

Working
Toward Goal
2

Needs Support
1-0

Focus (project-specific):
Reflection clearly states the purpose of the
project. Reflection does not diverge from the
topic and provides evidence through the use of
description, details, and supporting documents
and learnings.

Content:
Reflection thoroughly addresses the topic
and/or questions posed in the prompt.

Connections:
Reflection draws insightful connections
between project-specific details.

Quality:
Reflection is thoughtful, carefully written, and
demonstrates significant depth of selfreflection on the topic.

Mechanics:
Reflection has no grammatical, spelling, or
usage errors.

Honors / ECE Individual & Family Development

53

H / ECE Individual & Family Development Group Research Project Rubric
Category/
Weight

Exceeds
10

Partially Meets
5

Does Not Meet
3



Work contains
appropriate content
and is complete with
all required
information



Work is missing one
portion of the
required information



Work is missing
two of the required
pieces of
information



Work has information
missing and is not
complete



The information
presented is wellorganized and
formatted correctly



The information
presented is
somewhat organized
and formatted
correctly



The information
presented is not
organized and not
formatted correctly



The resources provided
were not used; therefore,
the information presented
is not organized and not
formatted correctly



Student shows full
understanding of the
subject area



Student shows good
understanding of the
subject area



Student shows
good understanding
in some of the
subject area



Student does not seem to
understand the subject
area well



Student almost always
listens to, shares with,
and supports the
efforts of others in the
group
Student tries to keep
people working well
together



Student usually
listens to, shares with,
and supports the
efforts of others in the
group
Student does not
cause “waves” in the
group



Student often
listens to, shares
with, and support
the efforts of others
in the group
Student sometimes
is not a good team
member



Student rarely listens to,
shares with, or supports
the efforts of others in
the group
Student often is not a
good team member

Student routinely uses
time/resources well
throughout the project
to ensure things get
done on time



Student usually uses
time/resources well
throughout the
project, but may
procrastinate on one
thing



Student tends to
procrastinate, but
always gets things
done by the
deadlines



Accuracy of
Content (60%)

Attractiveness
(10%)

Knowledge
Gained (10%)

Cooperative
Work (10%)




Effort / Work
Habits (10%)

Meets
7
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Student rarely gets
things done by the
deadlines, and needs
support to adjust
deadlines or work
responsibilities
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H / ECE Individual & Family Development
Personal Timeline

Create a personal timeline! Many history books use timelines to help you visualize the
chronological order of events. Your personal timeline will feature the major events in your
life, from birth to death.
The purpose of this activity is to integrate age-related expectations and the interaction of
biological, psychological, and societal systems.
Directions:
 Get three sheets of 8 ½” x 11” paper and two strips of tape.
 Tape paper together vertically or horizontally. Flip paper over and use this for your first
draft of your timeline.
 Using a pencil, draw a line across the paper.
 The first date on your timeline should be the day you were born. The last date on your
timeline should be the day you die.
 List as many major life events as you envision your life to have. These might include
things like graduated from high school, graduated from college, got married, had a child,
got my dream job, etc. . . .
 Place these events on your draft timeline.
 Once you have them all set, get a piece of the legal size paper provided and get ready to
create your unique timeline. Use all the resources available to you: crayons, markers,
magazines, pictures.
 Give your personal timeline a title. Be creative. Make sure your name is visible and you
have written a caption or description of each event highlighted on your timeline.

Honors / ECE Individual & Family Development
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H / ECE Individual & Family Development Personal Timeline Rubric
Exceeds
10

Category

Life events with
detailed and
engaging
description

Images and
Pictures

Partially Meets
5

Does Not Meet
3



At least fifteen events
from your life are
included on timeline,
with engaging
description



At least 10 events from
your life are included on
timeline, with good
description



At least 5 events
from your life are
included on
timeline, with
some description



4 or fewer events
from your life are
included on
timeline, with little
or no description



10 or more pictures
well-connected to life
events



7-9 pictures wellconnected to life events



4-6 pictures wellconnected to life
events



3 or fewer pictures
well-connected to
life events



All events placed in
proper place/order



One or two errors in
placement/order



Not in consistent
order; hard to
follow



Life events not put
in any order



Title is creative and
engages reader,
describing events well



Title is engaging and
describes events well



Title describes
timelines but does
not engage reader



No title provided



Images and events are
well-placed, colorful,
and fun to read



Images and events are
placed neatly and easy
to read



Images and events
lack creativity; no
extras are used to
make timeline
stand out



Images and events
lack any visual
interest; no
creativity is shown



Outstanding effort, ontask behavior, and
completed in timely
manner



Good effort, on-task
behavior with few
redirects needed, and
completed in timely
manner



Weak effort:
reminders needed
on directions,
guidelines, and
timing



Poor effort: work
did not follow
guidelines; not
turned in on time

Format of timeline

Title/Name

Visual Interest and
Creativity

Effort/Quality of
Work

Meets
7
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H / ECE Individual & Family Development
Design a Toy Project

The Fisher Price Toy Company Has Called!
They need your help in designing a new toy for their catalog
next spring.

Here are the guidelines . . .
 The toy must be effective in enhancing an infant’s
development.
 You need to provide a drawing of the toy and an explanation
of how the toy would foster one of the five development tasks
discussed in the text and in class.
 Your toy and the explanation you provide should critically
assess whether the toy is likely to achieve its intended purpose
and why.
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H / ECE Individual & Family Development “Me” and “I”






The differences between me and I are dimensions of the self-concept with implications for
later stages of development.
Gender identification and moral development are components of a child’s self-concept. Selfconcept is the theory that links the child’s understanding of the nature of the world, the
nature of the self, and the meaning of interactions between the two.
Me is the self as object, the “self” one can describe – including physical characteristics,
personality traits, social roles, and relationships.
The I is more subjective. It is the self as one who is aware of one’s own actions.

Examples of how we identify ourselves . . .


By Categories . . .
o I am a girl.
o I am friendly.



By Comparative . . .
o I am taller than other children my age.
o I am more athletic than my brothers.
Describe your Me and your I

Draw, write, sing . . .
Keep in mind the following, from Wikipedia, “Psychology of self,” when completing your Me
and I:
 “The psychology of self is the study of either the cognitive, conative, or affective
representation of one's identity or the subject of experience. The earliest formulation of the
self in modern psychology derived from the distinction between the self as I, the subjective
knower, and the self as Me, the object that is known.”


“Current views of the self in psychology position the self as playing an integral part in human
motivation, cognition, affect, and social identity. It may be the case that we can now usefully
attempt to ground experience of self in a neural process with cognitive consequences, which
will give us insight into the elements of which the complex multiply situated selves of
modern identity are composed.”

Honors / ECE Individual & Family Development
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H / ECE Individual & Family Development Student Poster Session
Category

4


Knowledge
Gained

Student can
accurately answer all
questions related to
the facts on the
poster
Facts are tied to
psychosocial system





Title is clearly
related to topic and
immediately catches
reader’s attention





Title



Mechanics





Content/Accuracy

3





Attractiveness


2

Student can
accurately answer
most questions
related to the facts
on the poster
Psychosocial system
is referenced, but
lacks connections in
some cases





Title describes
content well, but
does not stand out

Capitalization and
punctuation are
correct throughout
poster
Variety and creative
use of different forms
to communicate
poster topic
Information is
succinct
Handout summarizes
topic well



All points listed are
related to
psychosocial system
Central theme is
clear



Poster is exceptional
in design,
appearance, layout,
and neatness
Easy to read











1

Student can
accurately answer
about 75% of
questions related to
the facts on the
poster
Attempt is made to
tie facts & points to
psychosocial system,
but lacks accuracy





Title does not
connect well to topic
and is hard to read



Title is too small, or
does not describe the
content of the post well

There is one error in
capitalization or
punctuation
Handout is provided
and accurately
describes poster



There are two errors
in capitalization or
punctuation
Handout contains
errors and does not
clearly explain
poster



There are more than
two errors in
capitalization or
punctuation
Handout is not provided

5-6 items are related
to psychosocial
system
Central theme is
stated



2-3 items are related
to psychosocial
system
Central theme is not
clear and/or not wellcommunicated



Poster is attractive in
design, appearance,
layout, and neatness
Some areas are
confusing



Poster is acceptably
attractive but may be
a bit messy or
difficult to read



Honors / ECE Individual & Family Development













Student appears to have
insufficient knowledge
about the facts or
processes on the poster
No reference to or
communication of
understanding of the
concepts and theories in
relationship to the topic

Fewer than 2 items are
related to psychosocial
system
No central theme, or
unclear central theme

Poster is distractingly
messy or very poorly
designed, and therefore
not attractive
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Your Name: ___________________________________________________________________
Other Group Members: __________________________________________________________
Final Reflections: Teamwork, Final Product
Poster:
What I did best:
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
What I would improve:
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
Team Work and Final Product:
What my team did best:
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
What our team needed to improve:
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
Percentage of total work done by each person:
Name
Percentage of work time and contribution
Team Member: __________________________________
___________%
Team Member: __________________________________
___________%
Team Member: __________________________________
___________%
Team Member: __________________________________
___________%
100%
Notes on work time and contributions:
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CORE VALUES AND BELIEFS
The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
Space-age technology has reduced the world to the size of a silicon chip. It has not increased our
ability to communicate effectively with one another. To be able to communicate requires
discipline, intelligence, cultural awareness, and diplomacy. World language instruction needs to
reach out and touch other people in an effort to understand not only the spoken word, but also the
culture. It is our desire to impart a cultural awareness to our students through the spoken and
written word. That is only the beginning, however, in strengthening the ties which bind us all
together in our world community.
Knowledge of a world language is essential to our economy and germane to our very existence.
Being able to speak, read, and write a world language is no longer a luxury; it is a necessity.
With this in mind, we give our students in Trumbull the opportunity to learn at least one world
language other than English, and we encourage them to learn others, so that America will remain
a leader among nations. Leadership requires knowledge of other people's diverse values, of a
multiplicity of cultures. It is our purpose, therefore, to enlighten, to instill, and to sustain a love
of learning of world languages among students in the Trumbull Public Schools.
Honors Italian II is a rigorous course that continues to develop proficiency across the three
modes of Communication as outlined in the ACTFL (American Council on the Teaching of
Foreign Languages) Guidelines and National Standards for Learning that were introduced in
Italian I. This course will help students advance their Interpersonal, Interpretive, and
Presentational communication skills in a wide range of situations in support of greater fluency as
well as students’ greater confidence in their cognitive and communicative abilities.
The focus of Honors Italian II will be the expression of needs and ideas reflecting new
vocabulary and grammatical structures. The foundation for thematic units of study upcoming in
Italian III and Italian IV will be laid through the in-depth exploration of major grammatical
concepts such as, but not limited to: the past tense, the imperfect tense, prepositional
contractions, the future tense, the conditional tense, possessive adjectives, and, as time allows,
the subjunctive. The grammatical foundation will be strengthened as the students are introduced
to directed composition writing for varied purposes. Reading will be presented through the
textbook as well as through authentic sources. The Standards will also be reinforced through
relevant cultural comparisons and connections within each unit of study. The cultural aspect will
be enhanced through films, authentic resources, individual classroom projects, presentations, and
aural comprehension activities.
Honors Italian II
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Honors Italian II reflects an early and steady preparation for Advanced Placement Italian
Language and Culture, and supports the goals of that course.

COURSE GOALS
The following Course Goals derive from the 2012 American Council on the Teaching of Foreign
Languages World-Readiness Standards for Learning Languages.
At the completion of this course, students will:
Interpersonal Communication (Standard 1.1)

Interact and negotiate meaning in
spoken, signed, or written
conversations to share information,
reactions, feelings, and opinions.

Interpretive Communication (Standard 1.2)

Understand, interpret, and analyze
what is heard, read, or viewed on a
variety of topics.

Presentational Communication (Standard 1.3)

Present information, concepts, and
ideas to inform, explain, persuade,
and narrate on a variety of topics
using appropriate media and
adapting to various audiences of
listeners, readers, or viewers.

Cultures: Relating Cultural Practices to Perspectives
(Standard 2.1)

Use the language to investigate,
explain, and reflect on the
relationship between the practices
and perspectives of the cultures
studied.

Cultures: Relating Cultural Products to Perspectives
(Standard 2.2)

Use the language to investigate,
explain, and reflect on the
relationship between the products
and perspectives of the cultures
studied.

Comparisons: Language Comparisons (Standard 4.1)

Use the language to investigate,
explain, and reflect on the nature of
language through comparisons of the
language studied and their own.

Comparisons: Cultural Comparisons (Standard 4.2)

Use the language to investigate,
explain, and reflect on the concept of
culture through comparisons of the
cultures studied and their own.

Honors Italian II
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The following Course Goals derive from the 2010 Connecticut Core Standards.
CCS.ELA-Literacy.RI.9-10.1

Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as
inferences drawn from the text.

CCS.ELA-Literacy.RI.9-10.2

Determine a theme or central idea of a text and analyze
in detail its development over the course of the text,
including how it emerges and is shaped and refined by
specific details; provide an objective summary of the
text.

CCS.ELA-Literacy.RI.9-10.4

Determine the meaning of words and phrases as they
are used in a text, including figurative, connotative, and
technical meanings; analyze the cumulative impact of
specific word choices on meaning and tone (e.g., how
the language of a court opinion differs from that of a
newspaper).

CCS.ELA-Literacy.RI.9-10.5

Analyze in detail how an author’s ideas or claims are
developed and refined by particular sentences,
paragraphs, or larger portions of a text (e.g., a section or
chapter).

CCS.ELA-Literacy.RI.9-10.6

Determine an author’s point of view or purpose in a text
and analyze how an author uses rhetoric to advance that
point of view or purpose.

CCS.ELA-Literacy.RI.9-10.7

Analyze various accounts of a subject told in different
mediums (e.g., a person’s life story in both print and
multimedia), determining which details are emphasized
in each account.

CCS.ELA-Literacy.W.9-10.2

Write informative/explanatory texts to examine and
convey complex ideas, concepts, and information
clearly and accurately through the effective selection,
organization, and analysis of content.

CCS.ELA-Literacy.W.9-10.4

Produce clear and coherent writing in which the
development, organization, and style are appropriate to
task, purpose, and audience.

CCS.ELA-Literacy.W.9-10.5

Develop and strengthen writing as needed by planning,
revising, editing, rewriting, or trying a new approach,
focusing on addressing what is most significant for a
specific purpose and audience.

CCS.ELA-Literacy.W.9-10.9

Draw evidence from literary or informational texts to
support analysis, reflection, and research.
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CCS.ELA-Literacy.SL.9-10.1

Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups, and
teacher-led) with diverse partners on grades 9-10 topics,
texts, and issues, building on others’ ideas and
expressing their own clearly and persuasively.

CCS.ELA-Literacy.SL.9-10.5

Make strategic use of digital media (e.g., textual,
graphical, audio, visual, and interactive elements) in
presentations to enhance understanding of findings,
reasoning, and evidence and to add interest.

The following Course Goals derive from the 2016 International Society for Technology in
Education Standards.
ISTE Knowledge
Constructor
(Standard 3)

Students critically curate a variety of resources using digital tools to
construct knowledge, produce creative artifacts, and make meaningful
learning experiences for themselves and others.
3a. Students plan and employ effective research strategies to locate
information and other resources for their intellectual or creative
pursuits.
3c. Students curate information from digital resources using a variety of
tools and methods to create collections of artifacts that demonstrate
meaningful connections or conclusions,

ISTE Creative
Communicator
(Standard 6)

Students communicate clearly and express themselves creatively for a
variety of purposes using the platforms, tools, styles, formats, and digital
media appropriate to their goals.
6d. Students publish or present content that customizes the message and
medium for their intended audiences.

COURSE ENDURING UNDERSTANDINGS
Students will understand that . . .
 products and perspectives vary around the world.
 the definition of beauty varies around the world.
 there are many challenges to contemporary life both in our country and in other countries
abroad.
 interpersonal and presentational communication can serve many different purposes.
 approaches to reading vary according to type and length of reading.
 approaches to writing vary according to purpose.

COURSE ESSENTIAL QUESTIONS




How do cultural products, practices, and perspectives influence contemporary life?
How is contemporary life influenced by tradition?
How do societies and individuals define quality of life?
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How do products, practices, and perspectives differ in societies around the world?
How do ideals of beauty and aesthetics influence daily life?
How do governments affect contemporary life?
How do individuals contribute to the well-being of communities?

COURSE KNOWLEDGE & SKILLS
Students will know . . .








necessary vocabulary related to daily routines, mass media, health and wellness,
shopping, the home, vacationing, and finding a job.
how Italians dress, access media, obtain health care, vacation, shop, find a home, and
find a job.
the grammar required to discuss contemporary life in Italy, including, but not limited
to: the present tense, reflexive verbs, reciprocal verbs, the past tense, the imperfect
tense, definite articles, prepositions, prepositional contractions, the future tense, the
conditional tense, possessive adjectives, and the subjunctive mood (as time allows).
transition words and phrases.
standard writing conventions.

Students will be able to . . .
 discuss topics in contemporary life in Italy, including daily routines, clothing and
fashion, television and mass media, health and wellness, shopping, housing,
vacationing, and jobs.
 compare Italy today with Italy of the past.
 compare Italian culture and contemporary life to their own.
 discuss how life in Italy is changing.
 read analytically for information, by identifying author’s purpose, details, and key
word definitions.
 read and understand written and spoken authentic sources in Italian at a low
intermediate level.
 write expository, argumentative, and narrative pieces in Italian in an organized and
elaborated manner for a variety of purposes.
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COURSE SYLLABUS
Course Name
Honors Italian II
Level
Honors
Prerequisites
Grade of A- or better in Italian I
Materials Required
None
General Description of the Course
Honors Italian II follows the ACTFL (American Council on the Teaching of Foreign
Languages) Guidelines and National Standards for Learning Language. The emphasis
will be placed on communicative skills based upon the 5 “C’s” of language learning. The
approach to learning will be through the five skills of listening, speaking, reading,
writing, and culture. Honors Italian II will provide the student with an intensive cultural
vocabulary base, writing skills reinforced through advanced grammar use, conversational
skills, and an opportunity to read and discuss literary readings and poems. The course
will integrate the basic grammar and cultural topics of Italian II and will broaden the
scope of language acquisition to include the creation of original compositions based on
authentic reading/cultural materials, peer editing, oral presentation, etc. The students will
read authentic resources and use them as the basis for oral and written creative
expression. The language lab will give the student additional practice. Software and
interactive materials are available to students. The course will integrate the basic
curriculum of Italian II while broadening the scope of study to challenge the Honors
student. Students are encouraged to join the Italian Club.
Assured Assessments
Formative Assessments:
Formative assessments can include, but are not limited to:
 Fall “lookbook” (Unit 1)
 Poll development, administration, and reporting (Unit 2)
 Imaginative skit (Unit 3)
 Travel guide (Unit 4)
 Podcast (Unit 5)
 Text chat (Unit 6)
 Mock Career Day presentation (Unit 7)
Summative Assessments:
 Video diary (Unit 1)
 Newspaper presentation (Unit 2)
 Documentary-style short film (Unit 3)
 Chapter test (Unit 4)
 Digital open house flyer (Unit 5)
Honors Italian II
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Storybook (Unit 6)
Job interview skit (Unit 7)

Core Text
 Lazzarino, Graziana. Prego!: An Invitation to Italian. 8th ed. New York: McGraw-Hill,
2012. Print.
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UNIT 1
La vita di tutti i giorni (Daily Life)
Unit Goals
At the completion of this unit, students will:
ACTFL Cultures: Relating Cultural
Products to Perspectives (Standard 2.2)

By researching Italian fashion, demonstrate an
understanding of the relationship between the
products and perspectives of Italian culture related
to clothing and making a good impression.

ACTFL Presentational Communication
(Standard 1.3)

Present their daily routine in video format in Italian
to an audience of listeners.

ACTFL Comparisons: Cultural
Comparisons (Standard 4.2)

Demonstrate understanding of the concept of
culture through comparisons of Italian culture and
their own by creating a “fall lookbook” for
“International Fashion Week.”

CCS.ELA-Literacy.RI.9-10.1

Using the daily routine reading passages in the
Prego! workbook, cite strong and thorough textual
evidence to support analysis of what the text says
explicitly as well as inferences drawn from the text.

CCS.ELA-Literacy.RI.9-10.2

Using the daily routine reading passages in the
Prego! workbook, determine a theme or central idea
of a text and analyze in detail its development over
the course of the text, including how it emerges and
is shaped and refined by specific details; provide an
objective summary of the text.

CCS.ELA-Literacy.RI.9-10.4

Using the daily routine reading passages in the
Prego! workbook, determine the meaning of words
and phrases as they are used in a text, including
figurative, connotative, and technical meanings, and
analyze the cumulative impact of specific word
choices on meaning and tone.

CCS.ELA-Literacy.RI.9-10.6

Using the daily routine reading passages in the
Prego! workbook, identify the author’s point or
view or purpose in writing about the daily routine of
an Italian student and analyze how he /she uses
rhetoric to advance that point of view or purpose.

Unit Essential Questions



How do everyday Italians dress?
Who are some famous Italian fashion designers?
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How do clothing and fashion influence contemporary life in both the United States and in
Italy?
How do clothing and fashion differ around the world?
What is beauty, and how do we define it?

Scope and Sequence











Instruction in and practice with reflexive verbs, reflexive verb conjugations, and
reciprocal verbs
Introduction to adverbs
Discussion of nouns used as adjectives, and noun-adjective agreement
Presentation on the use of numbers from 0 to 1,000,000,000 and how they are expressed
in Italian
In-depth analytical reading of “La vita di tutti i giorni . . .” from the Prego! workbook
Vocabulary related to clothing and fashion
Research and discussion of Italian fashion brands, the definition of Italian fashion and
beauty, and the role of fashion in contemporary life
Creation of a “fall lookbook” based on research and findings
Documentation of personal life in a vlog
Unit test on Chp. 7 of Prego!

Assured Assessments
Formative Assessment:
Students will create a fall “lookbook” that showcases the imaginary clothing line of a famous
fashion designer. The project will demonstrate student understanding of Italian clothing
vocabulary as well as provide an opportunity for students to compare fashion around the world.
The THS School-Wide Writing Rubric should be used to score this assignment. The standard for
student mastery will be “Goal” on the rubric, demonstrating proper use of noun-verb agreement,
correct identification of clothing, and clear descriptors of Italian cultural facts. The assessment
should count as a grade in the informal assessments category of the gradebook. For students
needing support to achieve “Goal,” a guided writing sheet with examples will be provided for the
student to complete before submission. For students seeking to obtain “Exemplary,” a designer’s
biography can be incorporated into the final product.
Summative Assessment:
Students will complete a video daily routine project in which they “vlog” about their daily
activities. They will each create a 2-3 minute video diary explaining their day in Italian using
technology to enhance the message. The project will encapsulate the entire unit of learning and
require students to synthesize information into a one-format summary of what they have learned.
The THS World Languages Presentational Speaking Rubric should be used to assess
performance. The standard for student mastery will be “Goal” on the rubric, demonstrating
student ease of expression, intermediate level of detail, a clear purpose, and mastery of grammar
with few mistakes. The project should count as a grade in the formal assessments category of the
gradebook. This assignment can be differentiated for students who need support to achieve
“Goal” by shortening the length of the vlog; these students can concentrate on just main idea and
details, adding elaboration only when possible. Students seeking to obtain “Exemplary” can add
additional enhancement through technology.
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Resources
Core
 Lazzarino, Graziana. Prego!: An Invitation to Italian. 8th ed. New York: McGraw-Hill,
2012. Print. Chp. 7.
Supplemental
 www.cabionline.com
 www.dolcegabbana.com
 Teacher-created CSS reading questions
Time Allotment


Approximately 4-6 weeks
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UNIT 2
Cinema, stampa, e TV (Film, the Press, and TV)
Unit Goals
At the completion of this unit, students will:
ACTFL Interpersonal Communication
(Standard 1.1)

Engage in conversations and provide and obtain
information in Italian by conducting a poll on teens’
TV habits.

CCS.ELA-Literacy.W.9-10.2

Write clear and coherent newspaper articles in
Italian to examine and convey complex ideas,
concepts, and information clearly and accurately
through the effective selection, organization, and
analysis of content. Over the course of the unit,
students will report on teens’ media and television
preferences, write a film review, write an
“interview” with Roberto Benigni, and write an
article about an event at Trumbull High School.

CCS.ELA-Literacy.W.9-10.4

Produce clear and coherent newspaper articles in
Italian in which the development, organization, and
style are appropriate to task, purpose, and audience.

CCS.ELA-Literacy.W.9-10.5

Develop and strengthen writing in Italian as needed
by planning, revising, editing, rewriting, or trying a
new approach, focusing on addressing what is most
significant for a specific purpose and audience as
they create and edit their final submissions of the
Eagle’s Eye Italian Edition.

CCS.ELA-Literacy.W.9-10.9

Draw evidence from informational texts to support
their “interviews” with Roberto Benigni.

CCS.ELA-Literacy.RI.9-10.7

Analyze various accounts of the subject told in
different mediums, determining which details are
emphasized in each account, when researching
Benigni and viewing his film.

ACTFL Cultures: Relating Cultural
Practices to Perspectives (Standard 2.1)

By viewing and commenting on an Italian
television show, demonstrate an understanding of
the relationship between the practices and
perspectives of Italian culture.

ACTFL Comparisons: Cultural
Comparisons (Standard 4.2)

Demonstrate understanding of the concept of
culture through comparisons of Italian culture and
their own by creating a Venn diagram during a
viewing of an Italian television show.
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ISTE Creative Communicator (Standard 6) Communicate clearly and express themselves
creatively, in the Eagle’s Eye Italian Edition, using
the platforms, tools, styles, formats, and digital
media appropriate to their goals.
Unit Essential Questions




What are the characteristics of television, film, and the media in Italy?
How do television, film, and the media differ between the United States and Italy?
How do television, film, and the media reflect the values of a society?

Scope and Sequence















Instruction in and practice with past and imperfect tenses
Introduction to trapassato and suffixes
Creation of scrapbooks and discussion of students’ lives as young children, using the
imperfect
Writing about an event on campus using the past and imperfect tenses
Discussion of the language of the media, using key terms and concepts
Creation of a poll, conducting the poll with the class, and reporting on current media
trends in the United States compared with those in Italy
Browsing of Italian television on the Internet and completion of a WebQuest
Reading of sample Italian film reviews and writing of an original one
Listening to 6-second film reviews on the Internet, and recording of an original one
Researching and” interviewing” of famous Italian film directors, including Roberto
Benigni, using multiple sources
Viewing and film study of Benigni’s La vita è bella
Writing of a film review with supplemental audio summary of the written review
Combination of all work into an Eagle’s Eye Italian Edition
Unit test on Chp. 8 of Prego!

Assured Assessments
Formative Assessment:
Students will write a three-question poll in Italian related to current television, film, and/or media
trends. The students will conduct the poll in Italian with the class and report their results in a
newspaper-style article. The students must also compare their findings with what they know
about Italian students. The THS School-Wide Writing Rubric should be used to score this
assignment; completion of the poll with the class will also receive a classwork grade. The
standard for student mastery will be “Goal” on the rubric, reflecting the ability to accurately
draw conclusions based on the poll results and to support those conclusions with data. The
assessment should count as a grade in the informal assessments category of the gradebook.
Students who need support to achieve “Goal” will be encouraged to use the data from just one of
their questions, rather than from all three. Students seeking to obtain “Exemplary” will be
encouraged to search for authentic data from the Internet to enrich and support their conclusions.
Summative Assessment:
Students will complete a two-page Italian Edition of the Eagle’s Eye (the THS school
newspaper) as a summative assessment for this unit. Students will edit and combine all the
formative assessments of the chapter into one layout resembling a school newspaper. The THS
Honors Italian II
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School-Wide Writing Rubric should be used to score this assignment. The standard for student
mastery will be “Goal” on the rubric; students will be expected to edit all articles for
grammatical accuracy, add extra cultural information to enhance the purpose, and create an
editorial page spontaneously to demonstrate synthesis of the unit goals. The assessment should
count as a grade in the formal assessments category of the gradebook. Students who need support
to achieve “Goal” can be encouraged to have extra time to complete the assignment. Students
seeking to obtain “Exemplary” can study the features of Italian advertisements and then create
one of their own to accompany their newspaper.
Resources
Core
 Lazzarino, Graziana. Prego!: An Invitation to Italian. 8th ed. New York: McGraw-Hill,
2012. Print. Chp. 8.
 La vita è bella. Dir. Roberto Benigni. Miramax, 1997. Film.
Supplemental
 The Eagle’s Eye. http://thseagleseye.com/. Web.
 Villa-Sella, Nicoletta. La vita è bella (Life is Beautiful): Film Study Program. New York:
Farinelli, 2009. Print.
Time Allotment


Approximately 4-6 weeks
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UNIT 3
Sentirsi bene (Feeling Well)
Unit Goals
At the completion of this unit, students will:
ACTFL Interpersonal Communication
(Standard 1.1)

Engage in conversations and provide and obtain
information in Italian by identifying body parts in
class discussion.

ACTFL Presentational Communication
(Standard 1.3)

Present information and ideas in Italian to an
audience of listeners on health and wellness through
a doctor’s visit skit.

CCS.ELA-Literacy.RI.9-10.4

Determine the meaning of words and phrases as
they are used in a text, including figurative,
connotative, and technical meanings, while reading
an informational passage about the Italian health
care system.

CCS.ELA-Literacy.RI.9-10.6

Determine the author’s point or view or purpose in
writing about the Italian health care system and
analyze how he/she uses rhetoric to advance that
point of view or purpose.

ACTFL Comparisons: Cultural
Comparisons (Standard 4.2)

Demonstrate understanding of the concept of
culture through comparisons of Italian culture and
their own by making a pro and con list based on the
Italian and United States health care systems.

ISTE Creative Communicator (Standard 6) Communicate clearly and express themselves
creatively, in a documentary-style short film, using
the platforms, tools, styles, formats, and digital
media appropriate to the goal of advocating for an
important current health care issue.
Unit Essential Questions





What are the names of body parts in Italian?
What are some remedies and treatments for health-related illnesses?
How do health care and health care coverage differ between the United States and Italy?
How do health and wellness contribute to personal satisfaction and strong communities?

Scope and Sequence



Instruction in and practice with vocabulary relating to body parts
Writing of a doctor’s skit involving body parts and wellness vocabulary

Honors Italian II

15





Discussion and analysis of the health care systems in both Italy and the United States
through informational reading
Creation of a pro and con list of both health care systems
Creation of a documentary-style short film advocating for an issue related to one of the
items on the pro and con list

Assured Assessments
Formative Assessment:
Students will write a 20-line skit of an imaginary doctor’s visit. Students will work in pairs to
create an interesting and engaging dialogue using the body part vocabulary and health and
wellness terms presented in Chp. 9 of Prego! Students will present the skits live in front of the
class, acting them out with props and communicating effectively with an engaging presence. The
THS World Languages Presentational Speaking Rubric should be used to assess performance.
The standard for student mastery will be “Goal” on the rubric, including 10 lines of dialogue for
each student, presenting five body parts, and one illness with one cure. The assessment should
count as a grade in the informal assessments category of the gradebook. Students who need
support to achieve “Goal” will be encouraged to use note cards if necessary. Students seeking to
obtain “Exemplary” will be encouraged to use vocabulary creatively, as well as to use
supplementary material on Italian culture from p. 196 of Prego!
Summative Assessment:
After engaging in class discussion, analyzing an informational text, creating a pro and con list,
and researching sources from the Internet, students will create a documentary-style short film (5
minutes or less) on a healthcare topic that is of current concern and that also interests them.
Students will combine all the cultural information and vocabulary from the unit into one final
project. The THS World Languages Presentational Speaking Rubric should be used to assess
performance. The standard for student mastery will be “Goal” on the rubric, demonstrated by
highlighting one major concern/issue surrounding health care, relating it to Italian healthcare,
and using vocabulary from the unit. The assessment should count as a grade in the formal
assessments category of the gradebook. Students who need support to achieve “Goal” can be
encouraged to create a monologue video rather than a documentary. Students seeking to obtain
“Exemplary” can use additional research databases to find statistics and evidence to further
support the information learned in class.
Resources
Core
 Lazzarino, Graziana. Prego!: An Invitation to Italian. 8th ed. New York: McGraw-Hill,
2012. Print. Chp. 9.
Supplemental
 Cozzarelli, Julia. Sentieri. Boston: Vista, 2016. Print.
 Research databases
 Exemplary Netflix documentaries
Time Allotment


Approximately 3-4 weeks
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UNIT 4
Spesa e spese (Grocery Shopping and Shopping)
Unit Goals
At the completion of this unit, students will:
ACTFL Interpersonal Communication
(Standard 1.1)

Engage in conversations and provide and obtain
information in Italian by discussing foods and
shopping in Italy.

ACTFL Interpretive Communication
(Standard 1.2)

Understand and interpret spoken and written Italian
through informational texts and textbook listening
exercises about foods and shopping in Italy.

ACTFL Presentational Communication
(Standard 1.3)

Present information and ideas in Italian to an
audience of readers by creating a Fodor’s Travel
Guide to shopping in Italy.

ACTFL Cultures: Relating Cultural
Practices to Perspectives (Standard 2.1)

Demonstrate an understanding of the relationship
between the practices and perspectives of Italian
culture while learning about how and why Italians
shop the way they do.

ACTFL Comparisons: Language
Comparisons (Standard 4.1)

Demonstrate understanding of the nature of
language through comparisons of the Italian
language and English while studying the unique
uses of prepositional contractions.

CCS.ELA-Literacy.RI.9-10.4

Determine the meaning of words and phrases as
they are used in a text, including figurative,
connotative, and technical meanings, while reading
an informational passage about Italian shopping
habits.

CCS.ELA-Literacy.RI.9-10.5

Analyze in detail how an author’s ideas or claims
are developed and refined by particular sentences,
paragraphs, or larger portions of a text while
reading and interpreting Mercato o supermercato?

CCS.ELA-Literacy.RI.9-10.6

Determine the author’s point or view or purpose in
writing about Italian shopping habits system and
analyze how he/she uses rhetoric to advance that
point of view or purpose.

CCS.ELA-Literacy.W.9-10.9

Draw evidence from informational texts to support
their persuasive letters to an imaginary Italian local
government urging them not to close a traditional
Italian shop.
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ISTE Knowledge Constructor (Standard 3) Critically curate a variety of resources using digital
tools to construct knowledge, produce creative
artifacts, and make meaningful learning experiences
for themselves and others as they create a PBS-style
educational episode exploring the gastronomy of a
uniquely Italian product.
Unit Essential Questions







How do Italian people shop?
Where do Italians purchase their food?
How is the way Italians shop changing over time?
What impact have modernization and Americanization had on the way food is purchased
in Italy?
What makes certain Italian products so unique and of such high quality?
How does Italy retain its traditions while still moving forward?

Scope and Sequence


















Instruction in and practice with vocabulary relating to foods and stores
Listening exercises from the Prego! lab manual
Exploration of www.lacucinaitaliana.it/ricette to create a menu for an imaginary party
Creation of a grocery list based off of the menu
Development of a “social media post” on the GoogleClassroom stream to talk about how
the party went, attaching a fictitious photo of the event
Reading of sample dialogues of shopping scenarios
Writing of a Fodor’s Travel Guide including tips, tricks, and important words and
phrases to help a foreigner get by while shopping in Italy
Completion of a vocabulary quiz
Analysis of the reading Mercato o supermercato?
Writing of a persuasive letter to an imaginary Italian local government urging them not to
close a traditional Italian shop
Selection of an ingredient from the traditional shop, and research of its gastronomic
importance
Creation of a PBS-style educational episode exploring the gastronomy of the product
Creation of a dish using the ingredient, and participation in class Piazza Day complete
with a cardboard storefront
Viewing of classmates’ educational episodes
Instruction in and practice with definite articles, prepositions, and prepositional
contractions
Completion of a grammar quiz
Unit test on Chp. 11 of Prego!

Assured Assessments
Formative Assessment:
Students will create a 4-page Fodor’s Travel Guide containing important vocabulary, phrases,
and cultural information about shopping in Italy. The intended audience is a beginner Italian who
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needs help getting by shopping in Italy. The travel guide will be based on readings done in class
and begin to help students assimilate learned vocabulary and cultural information. Students will
share their travel guides with the Italian I classes at the end of the year. The work should be
assessed with a project-specific rubric containing both reading and writing elements, with a focus
on content. For “Goal,” students should have all pages complete with continual references to the
dialogues read in class. The assessment should count as a grade in the informal assessments
category of the gradebook. Students who need support to achieve “Goal” will receive one-on-one
help via a reading strategy lesson on using context clues. Students seeking to obtain
“Exemplary” will be encouraged to complete a “Know Before You Go” section with information
not learned in class but discovered on their own through personal experience or the Internet.
Summative Assessment:
After engaging in class discussion, planning an imaginary Italian party, making a “social media
post,” reading and analyzing an informational text, writing a persuasive letter, researching Italian
food products, creating an educational video, and participating in Piazza Day, students will take
the Prego! Chapter 11 Unit Test, in which they will synthesize all that they learned throughout
the chapter. Students will be asked specific and global questions to measure their understanding
of topic vocabulary, cultural facts, and the unit’s Essential Questions. The assessment should
count as a grade in the formal assessments category of the gradebook. The test can be
differentiated by allowing students extra time and/or an alternate setting as appropriate. The
listening portion can be read more than twice to students who struggle. The writing section can
also be modified and/or reduced as appropriate. Students seeking to obtain “Exemplary” can
write more in the test’s writing section.
Resources
Core
 Lazzarino, Graziana. Prego!: An Invitation to Italian. 8th ed. New York: McGraw-Hill,
2012. Print. Chp. 11.
Supplemental
 Cozzarelli, Julia. Sentieri. Boston: Vista, 2016. Print.
 Ferri, Elisa, and Maria Cristina. Peccianti. Come si dice . . . ?: Imparare a comunicare in
tutte le situazioni della vita quotidiana. Firenze: Giunti Demetra, 2008. Print.
 “Ricette.” La Cucina Italiana. www.lacucinaitaliana.it/ricette. Web.
 College Board: Advanced Placement Italian Language and Culture: The Exam.
https://apcentral.collegeboard.org/courses/ap-italian-language-and-culture/exam. Web.
Time Allotment


Approximately 6-8 weeks
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UNIT 5
Cercare casa (Looking for a Home)
Unit Goals
At the completion of this unit, students will:
ACTFL Interpersonal Communication
(Standard 1.1)

Engage in conversations and provide and obtain
information in Italian by describing homes.

ACTFL Interpretive Communication
(Standard 1.2)

Understand and interpret spoken Italian through a
podcast about how to rent an apartment in Italy.

ACTFL Presentational Communication
(Standard 1.3)

Present information and ideas in Italian to an
audience of imaginary home buyers during an inclass open house and also by recording a
conversation between a real estate agent and an
interested buyer.

ACTFL Cultures: Relating Cultural
Products to Perspectives (Standard 2.2)

Demonstrate an understanding of the relationship
between the products and perspectives of Italian
culture in comparing Italian homes to United States
homes while viewing a House Hunters
International episode.

CCS.ELA-Literacy.RI.9-10.4

Determine the meaning of words and phrases as
they are used in a text, including figurative,
connotative, and technical meanings, while reading
an informational passage about Italian homes.

CCS.ELA-Literacy.SL.9-10.5

Make strategic use of digital media to enhance
understanding of findings, reasoning, and evidence
and to add interest in presenting a created open
house flyer.

CCS.ELA-Literacy.RI.9-10.6

Determine the author’s point or view or purpose in
writing the informational passage Case per tutti i
gusti and analyze how he/she uses rhetoric to
advance that point of view or purpose.

Unit Essential Questions





What are the main features of Italian homes?
How do Italian people live?
How do homes and purchasing a home differ between the United States and Italy?
What role does the home play in Italian society?
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Scope and Sequence









Instruction in and practice with vocabulary relating to homes, rooms, furniture, and
finding a home
Viewing and analyzing an episode of House Hunters International, keeping a list of key
features noted about Italian homes
Reading and evidence-based analysis of the reading passage Case per tutti i gusti
Listening to, and note taking on, the LearnItalianPod.com podcast episode “How to Rent
an Apartment”
Recording of a spontaneous dialogue similar to the one heard in the podcast
Completion of a quiz on house vocabulary and cultural facts about Italian homes
Creation and presentation of an open house flyer to give the imaginary student from the
podcast more information about the apartment chosen
Unit test on Chp. 12 of Prego!

Assured Assessments
Formative Assessment:
Students will listen to and model a podcast called “How to Rent an Apartment” in order to put
into practice vocabulary related to the home. The dialogue will be open-note and a chance for
students to begin to acquire the information heard in the podcast. Students will record each skit
with a partner on their devices as if it were a phone call and submit digitally. The THS World
Languages Presentational Speaking Rubric should be used to assess performance. The standard
for student mastery will be “Goal” on the rubric, including 5 lines of dialogue for each student,
presenting five house-related words and five phrases from the podcast. The assessment should
count as a grade in the informal assessments category of the gradebook. Students who need
support to achieve “Goal” will be encouraged to use vocabulary sheets along with open notes.
Students seeking to obtain “Exemplary” will be encouraged to describe two homes to the
prospective renter, each with one advantage and one disadvantage (modeling a scenario seen in
House Hunters International).
Summative Assessment:
Students will combine all the cultural information and vocabulary from the unit into an open
house flyer advertising an actual home for sale in Italy created digitally in Google Slides.
Students will include elements such as rooms, furniture, maps of the area, photos, a video, and
hyperlinks in order to achieve this purpose. They will print their flyers, dress up, and pass out
their flyers and present their homes in class. The THS World Languages Presentational Speaking
Rubric should be used to assess performance. The standard for student mastery will be “Goal” on
the rubric, with the expectation of making the work detailed and yet concise enough to be a flyer,
not an essay. The assessment should count as a grade in the formal assessments category of the
gradebook. Students who need support to achieve “Goal” can be provided a detailed template to
work from. Students seeking to obtain “Exemplary” can create an Italian identity with authenticlooking Italian credentials, and a headshot, based on researching Italian contact information.
Resources
Core
 Lazzarino, Graziana. Prego!: An Invitation to Italian. 8th ed. New York: McGraw-Hill,
2012. Print. Chp. 12.
 House Hunters International. HGTV, 2018. www.hgtv.com/shows/house-huntersinternational. Web.
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“How to Rent an Apartment (HTI).” LearnItalianPod, episode 23, LearnItalianPod,
October 14, 2017. www.learnitalianpod.com/2008/06/29/23-how-to-rent-an-apartmenthti/. Web.

Supplemental
 Cozzarelli, Julia. Sentieri. Boston: Vista, 2016. Print.
Time Allotment


Approximately 3 weeks
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UNIT 6
Buon viaggio! (Have a Nice Trip!)
Unit Goals
At the completion of this unit, students will:
ACTFL Interpersonal Communication
(Standard 1.1)

Engage in conversations and provide and obtain
information in Italian by describing vacations.

ACTFL Presentational Communication
(Standard 1.3)

Present information and ideas in Italian to an
audience of peers giving one another “group
advice” using the future tense.

ACTFL Cultures: Relating Cultural
Products to Perspectives (Standard 2.1)

Demonstrate an understanding of the relationship
between the practices and perspectives of Italian
culture in learning about how Italians vacation.

CCS.ELA-Literacy.RI.9-10.4

Determine the meaning of words and phrases as
they are used in a text, including figurative,
connotative, and technical meanings, while reading
about Italian vacations.

CCS.ELA-Literacy.W.9-10.4

Produce clear and coherent writing in Italian in
which the development, organization, and style are
appropriate to task, purpose, and audience in
creating a storybook based on an imaginary past
vacation to Italy.

CCS.ELA-Literacy.SL.9-10.1

Initiate and participate effectively in a range of
collaborative discussions with diverse partners,
building on others’ ideas and expressing their own
clearly and persuasively, in participating in a debate
about which vacation location – beach or mountains
– is better.

ISTE Creative Communicator (Standard 6) Communicate clearly and express themselves
creatively, in a text chat about an upcoming
vacation, using the platforms, tools, styles, formats,
and digital media appropriate to their goals.
Unit Essential Questions





How does one describe vacations in Italian?
How do Italians vacation?
How does one talk about the future in Italian?
How do Italian vacation habits reflect Italian society as a whole?
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Scope and Sequence









Instruction in and practice with vocabulary relating to vacations
Preparation for and participation in a debate about which vacation location – beach or
mountains – is better
Instruction in and practice with the future verb tense
Completion of a text chat, using Soloist software in the language lab, using future tense
to plan an upcoming vacation
Completion of a class “group advice” session using the future tense
Completion of a quiz on vacation vocabulary and cultural facts about Italian vacations
Writing and presentation of a storybook based on an imaginary past vacation to Italy
(preferably the one discussed in the text chat)
Unit test on Chp. 10 of Prego!

Assured Assessments
Formative Assessment:
Students will complete a text chat, using Soloist software in the language lab, to have a
conversation with a partner through instant messaging about an imaginary upcoming vacation to
Italy. The dialogue will be open-note and provide a chance for students to begin to synthesize
relevant vocabulary and the future tense. Students will write their skits in pairs without speaking
to one another as if it were a direct messaging session over social media. The THS School-Wide
Writing Rubric should be used to score this assignment. The standard for student mastery will be
“Goal” on the rubric, including 5 questions and answers, using the future tense, for each student.
The assessment should count as a grade in the informal assessments category of the gradebook.
Students who need support to achieve “Goal” will be encouraged to use vocabulary sheets along
with open notes. Students seeking to obtain “Exemplary” will be encouraged to independently
learn about current Italian trends in text messaging and try out some shorthand for themselves.
Summative Assessment:
At the end of this unit, students will complete a storybook based on an imaginary past vacation to
Italy (preferably the one discussed in the text chat); they will be asked to write about the places
they went, the things they did, the places they stayed, and what they hope for the future. The
storybook will be written in a small Smoosh Book, with mini-pages illustrated by hand.
The THS World Languages Presentational Speaking Rubric should be used to assess
performance. The standard for student mastery will be “Goal” on the rubric, with the expectation
of having a strong main idea to organize the story around. The assessment should count as a
grade in the formal assessments category of the gradebook. Students who need support to
achieve “Goal” can be provided sentence starters and a guided writing sheet to help frame their
rough drafts. Students seeking to obtain “Exemplary” can create an “About the Author” page
containing biographical and personal information on the back of the book.
Resources
Core
 Lazzarino, Graziana. Prego!: An Invitation to Italian. 8th ed. New York: McGraw-Hill,
2012. Print. Chp. 10.
Supplemental
 Cozzarelli, Julia. Sentieri. Boston: Vista, 2016. Print.
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“Smoosh Book Directions.”
http://letsgetengaged.wikispaces.com/file/view/arverbs_smooshbook.pdf/90344901/arver
bs_smooshbook.pdf. Web.

Time Allotment


Approximately 3 weeks
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UNIT 7
Il mondo di lavoro (The World of Work)
Unit Goals
At the completion of this unit, students will:
ACTFL Interpersonal Communication
(Standard 1.1)

Engage in conversations and provide and obtain
information in Italian by describing jobs and how to
get them.

ACTFL Presentational Communication
(Standard 1.3)

Present information and ideas in Italian to an
audience of peers during an in-class mock Career
Day.

ACTFL Cultures: Relating Cultural
Products to Perspectives (Standard 2.1)

Demonstrate an understanding of the relationship
between the practices and perspectives of Italian
culture in learning about the Italian workplace
through in-class discussions, readings, and writing
to learn.

CCS.ELA-Literacy.W.9-10.4

Produce clear and coherent writing in Italian in
which the development, organization, and style are
appropriate to task, purpose, and audience in
creating a job interview skit.

Unit Essential Questions







What jobs and careers are available in both Italy and the United States?
What is the process for finding a job?
What role does work have in Italy?
How does one present oneself for the working world?
How does work contribute to a sense of self and to a strong community?
What shared beliefs do workers hold in Italy?

Scope and Sequence








Instruction in and practice with vocabulary relating to jobs and careers
Completion of a mock Career Day activity in which students will act as guest speakers
from different fields of work presenting and describing their jobs to the class
Reflection on the jobs presented during the mock Career Day, and writing about which
job suits the individual student best
Instruction in and notetaking on the conditional tense
Drawing of an imageboard of the job desired if the individual student could have any job,
labeled with sentences using the conditional tense
Completion of a quiz on jobs and job descriptions
Practice with the vocabulary related to jobs and careers while learning about the steps to
finding a job
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Writing of a job interview skit highlighting the steps to finding a job, while referring to a
sample Italian resume

Assured Assessments
Formative Assessment:
Students will participate in an in-class mock Career Day in which they will work in groups to
present a “guest speaker” to the class. Students will work in groups of 4 to prepare a speech and
present in front of the class. The guest speaker will discuss his/her job, the duties of the job, the
requirements of the job, and advice to the class for career readiness. The guest speaker will have
a printed life-size face taped to a ruler to hold up to his/her face like a mask so that it seems as if
a guest is actually in the room, and to provide a little humor as well. The presentations will be an
opportunity for students to gain familiarity with the vocabulary and listen and learn about a wide
range of career choices. The THS School-Wide Writing Rubric should be used to score this
assignment, with the standard for student mastery “Goal” on the rubric. The assessment should
count as a grade in the informal assessments category of the gradebook. Students who need
support to achieve “Goal” will be encouraged to refer to the clear, structured checklist of items to
include in the speech. Students seeking to obtain “Exemplary” will be encouraged to use not only
vocabulary related to job descriptions, but also upcoming vocabulary related to finding a job.
Summative Assessment:
Students will create a job interview skit and present it to the class, referring to a sample Italian
resume in their dialogue. They will combine all elements from the unit: vocabulary related to job
descriptions, vocabulary related to finding a job, and the conditional tense. Students will be
expected to describe the job, ask questions about the job, talk about how the candidate is a good
fit for the job, and propose one hypothetical question during the interview. The THS World
Languages Presentational Speaking Rubric should be used to assess performance, with the
standard for student mastery “Goal” on the rubric. The assessment should count as a grade in the
formal assessments category of the gradebook. Students who need support to achieve “Goal” can
be provided a detailed template to work from. Students seeking to obtain “Exemplary” can refer
to the Italian resume more than once, and with greater insight.
Resources
Core
 Lazzarino, Graziana. Prego!: An Invitation to Italian. 8th ed. New York: McGraw-Hill,
2012. Print. Chp. 10.
Supplemental
 Morel, Stefano. Passo Avanti in Italiano: A Communicative Second Course. Logan, IA:
Amsco, 2002. Print.
Time Allotment


Approximately 2 weeks

Honors Italian II

27

COURSE CREDIT
One credit in World Languages
One class period daily for a full year

PREREQUISITES
Grade of A- or better in Italian I.

ASSURED STUDENT PERFORMANCE RUBRICS





Trumbull High School School-Wide Reading Rubric (attached)
Trumbull High School School-Wide Writing Rubric (attached)
Trumbull High School World Languages Interpersonal Speaking Rubric (attached)
Trumbull High School World Languages Presentational Speaking Rubric (attached)
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Trumbull High School School-Wide Reading Rubric
Category/
Weight

Exemplary
4
Student work:

Goal
3
Student work:

Working Toward Goal
2
Student work:

Needs Support
1-0
Student work:

Respond
X_______



Demonstrates
exceptional
understanding of text
by:
o Clearly identifying
the purpose of the
text
o Providing initial
reaction richly
supported by text
o Providing a
perceptive
interpretation



Demonstrates
understanding of text by:
o Identifying the
fundamental purpose
of the text
o Providing initial
reaction supported by
text
o Providing a
clear/straightforward
interpretation of the
text



Demonstrates general
understanding of text
by:
o Partially identifying
the purpose of the
text
o Providing initial
reaction supported
by text
o Providing a
superficial
interpretation of the
text



Demonstrates limited
or no understanding of
text by:
o Not identifying the
purpose of the text
o Providing initial
reaction not
supported by text
o Providing an
interpretation not
supported by the
text

Interpret
X_______



Demonstrates
exceptional
interpretation of text
by:
o Extensively
reshaping,
reflecting, revising,
and/or deepening
initial understanding
o Constructing
insightful and
perceptive ideas
about the text
o Actively raising
critical questions
and exploring
multiple
interpretations of
the text



Demonstrates ability to
interpret text by:
o Reshaping, reflecting,
revising, and/or
deepening initial
understanding
o Summarizing main
ideas of text
o Actively interpreting
text by raising
questions and looking
for answers in text



Demonstrates general
ability to interpret text
by:
o Guided reflection
and/or revision of
initial understanding
o Summarizing some
of the main ideas of
text
o Guided
interpretation of text
by locating answers
to given questions
in text



Demonstrates limited
ability to interpret text
as evidenced by:
o Struggle to
implement guided
reflection and/or
revision of initial
understanding
o Struggle to
summarize any
main ideas of text
o Struggle to answer
questions by
locating responses
in text

Connect
X_______



Demonstrates
perceptive connections
o text-to-text
o text-to-self
o text-to-world



Demonstrates specific
connections
o text-to-text
o text-to-self
o text-to-world



Demonstrates general
connections
o text-to-text
o text-to-self
o text-to-world



Struggles to make
connections
o text-to-text
o text-to-self
o text-to-world

Evaluate
X_______



Demonstrates insightful
evaluation of text by
one or more of the
following:
o Critical analysis to
create a conclusion
supported by the
text
o Perceptive
judgments about the
quality of the text
o Synthesis of text
o Expression of a
personal opinion



Demonstrates an
evaluation of text by
one or more of the
following:
o Critical analysis to
form a conclusion
from the text
o Thoughtful judgments
about the quality of
the text
o Evaluation of text to
express personal
opinion(s)



Demonstrates a general
evaluation of text by
one or more of the
following:
o Formulation of a
superficial
conclusion from the
text
o Assessment of the
quality of the text
o Use of text to
express personal
opinion(s)



Demonstrates a
struggle to evaluate
text by one or more of
the following:
o Formulation of a
conclusion from
the text
o Assessment of the
quality of the text
o Use of text to
express personal
opinion(s)
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Trumbull High School School-Wide Writing Rubric
Category/
Weight

Purpose
X_______

Exemplary
4
Student work:




Organization
X_______






Content
X_______




Use of
Language
X_______






Goal
3
Student work:

Establishes and
maintains a clear
purpose
Demonstrates an
insightful understanding
of audience and task



Reflects sophisticated
organization throughout
Demonstrates logical
progression of ideas
Maintains a clear focus
Utilizes effective
transitions



Is accurate, explicit, and
vivid
Exhibits ideas that are
highly developed and
enhanced by specific
details and examples



Demonstrates excellent
use of language
Demonstrates a highly
effective use of standard
writing that enhances
communication
Contains few or no
errors. Errors do not
detract from meaning
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Working Toward Goal
2
Student work:

Establishes and
maintains a purpose
Demonstrates an
accurate awareness of
audience and task




Reflects organization
throughout
Demonstrates logical
progression of ideas
Maintains a focus
Utilizes transitions







Is accurate and
relevant
Exhibits ideas that are
developed and
supported by details
and examples



Demonstrates
competent use of
language
Demonstrates
effective use of
standard writing
conventions
Contains few errors.
Most errors do not
detract from meaning









Needs Support
1-0
Student work:

Establishes a purpose
Demonstrates an
awareness of audience
and task



Reflects some
organization throughout
Demonstrates logical
progression of ideas at
times
Maintains a vague focus
May utilize some
ineffective transitions



May contain some
inaccuracies
Exhibits ideas that are
partially supported by
details and examples



Demonstrates use of
language
Demonstrates use of
standard writing
conventions
Contains errors that
detract from meaning















Does not establish a
clear purpose
Demonstrates
limited/no awareness
of audience and task

Reflects little/no
organization
Lacks logical
progression of ideas
Maintains little/no
focus
Utilizes ineffective or
no transitions
Is inaccurate and
unclear
Exhibits limited/no
ideas supported by
specific details and
examples
Demonstrates limited
competency in use of
language
Demonstrates limited
use of standard
writing conventions
Contains errors that
make it difficult to
determine meaning
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Trumbull High School World Languages Interpersonal Speaking Rubric

Vocabulary
concentrates on:
chapter-related,
situationally appropriate
words, phrases,
expressions

Task
concentrates on:
fulfillment, elaboration,
appropriate context

Delivery
concentrates on:
fluency, timing,
pronunciation

Comprehensibility
concentrates on:
clarity of message

Language Use
and Structure
concentrates on:
grammar, accuracy, syntax

4
Exemplary

3
Goal

2
Working
Towards Goal

1/0
Needs
Support

Broad range of
topic-related
vocabulary and
expressions,
showing
advanced, highly
effective use of
vocabulary

Appropriate, accurate,
and effective use of
topic-related
vocabulary and
expressions

Some appropriate and
competent use of
topic-related
vocabulary and
expressions

Limited competency
and use of topicrelated vocabulary and
expressions
OR
Interference from
another language

Insightfully fulfills
the task with vivid
details

Fulfills the task and
performed what was
asked

Fulfills tasks with
fewer details than
what was asked

Fulfills the task with
few to no details

Pronunciation and
intonation are
excellent. Student
speaks clearly.

Pronunciation is
effective. Student
speaks clearly.

Pronunciation is
adequate. Student
speaks with hesitation
but with some clarity.

Confident ease of
expression
throughout.
Can be easily
understood by the
listener; the
message is clear

Demonstrates a
highly effective
use of standard
speaking practices
that enhances
communication.

Mostly confident ease
of expression
throughout.

Pronunciation is
inadequate and/or
incorrect.

Some confident ease
of expression
throughout.

Limited ease of
expression throughout.

Can be understood by
the listener; the
message is mostly
clear

Can be somewhat
understood; the
message is partially
clear

Can be understood
only with great effort;
the message is not
clear

Demonstrates effective
use of standard
speaking practices.

Demonstrates some
appropriate use of
standard speaking
practices.

Demonstrates limited
use of standard
speaking practices.

Errors do not detract
from communicative
meaning.

Errors detract from
communicative
meaning.

Contains errors that
make it very difficult
to determine
communicative
meaning.

Other
____________
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Trumbull High School World Languages Presentational Speaking Rubric

Purpose
concentrates on:
task requirements

Topic
Development
concentrates on:
thoroughness,
organization, accuracy

Language Use
and Structure
concentrates on:
target language,
vocabulary, grammar

Delivery
concentrates on:
comprehensibility and
overall public speaking
skills

4
Exemplary

3
Goal

2
Working
Towards Goal

1/0
Needs
Support

Establishes and
maintains a clear
purpose;
Demonstrates an
insightful
understanding of
audience and task

Establishes and
maintains a
purpose;
Demonstrates an
accurate
awareness of
audience and task

Establishes a
purpose;
Demonstrates an
awareness of
audience and
task

Does not establish
a clear purpose;
Demonstrates
limited/no
awareness of
audience and task

Relevant, accurate,
well developed,
well organized, and
richly detailed

Relevant,
accurate,
organized, and
detailed

Somewhat
irrelevant,
limited accuracy,
some
organization, and
limited details

Irrelevant,
inaccurate, and
lacks organization
and details

Highly effective
use and control of
level-appropriate
structures

Effective use of
level-appropriate
structures

Some use of
level-appropriate
structures

Limited or no use
of simple
structures

Articulate
expression,
pronunciation, and
intonation;
Clear voice,
engaging presence

Ease of
expression;
Mostly accurate
pronunciation and
intonation;
Clear voice

Some hesitation;
Some inaccurate
pronunciation
and intonation

Much hesitation;
Little to no
fluency

Other
____________

May add Visual Communication for fifth category of evaluation for presentations.
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CORE VALUES AND BELIEFS
The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
Space-age technology has reduced the world to the size of a silicon chip. It has not increased our
ability to communicate effectively with one another. To be able to communicate requires
discipline, intelligence, cultural awareness, and diplomacy. World language instruction needs to
reach out and touch other people in an effort to understand not only the spoken word, but also the
culture. It is our desire to impart a cultural awareness to our students through the spoken and
written word. That is only the beginning, however, in strengthening the ties which bind us all
together in our world community.
Knowledge of a world language is essential to our economy and germane to our very existence.
Being able to speak, read, and write a world language is no longer a luxury; it is a necessity.
With this in mind, we give our students in Trumbull the opportunity to learn at least one world
language other than English, and we encourage them to learn others, so that America will remain
a leader among nations. Leadership requires knowledge of other people's diverse values, of a
multiplicity of cultures. It is our purpose, therefore, to enlighten, to instill, and to sustain a love
of learning of world languages among students in the Trumbull Public Schools.
The primary goal of the four-year Spanish Conversation & Culture sequence is for students to
develop linguistic proficiency and cultural sensitivity. Students will broaden their
communication skills while simultaneously deepening their appreciation for Hispanic cultures.
Spanish Conversation & Culture III is structured sequentially to help build skill development.
Each unit is organized to address listening, speaking, reading, writing, and culture as outlined in
the ACTFL (American Council on the Teaching of Foreign Languages) Guidelines and National
Standards for Learning. Activities are aligned to the 5 “C’s” of communication, cultures,
connections, comparisons, and communities. Each unit includes assured experiences to form a
firm foundation for each student as she/he builds upon these language skills, and assessments
that continually monitor each student’s progress. As a framework to the language teacher, the
curriculum guide encourages teachers to use additional sources, additional technology, realia,
and personal experiences to enhance this curriculum and make it most relevant to each student.
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COURSE GOALS
The following Course Goals derive from the 2012 American Council on the Teaching of Foreign
Languages World-Readiness Standards for Learning Languages.
At the completion of this course, students will:
Interpersonal Communication (Standard 1.1)

Interact and negotiate meaning in
spoken, signed, or written
conversations to share information,
reactions, feelings, and opinions.

Interpretive Communication (Standard 1.2)

Understand, interpret, and analyze
what is heard, read, or viewed on a
variety of topics.

Presentational Communication (Standard 1.3)

Present information, concepts, and
ideas to inform, explain, persuade,
and narrate on a variety of topics
using appropriate media and
adapting to various audiences of
listeners, readers, or viewers.

Cultures: Relating Cultural Products to Perspectives
(Standard 2.2)

Use the language to investigate,
explain, and reflect on the
relationship between the products
and perspectives of the cultures
studied.

Connections: Making Connections (Standard 3.1)

Build, reinforce, and expand their
knowledge of other disciplines while
using the language to develop critical
thinking and to solve problems
creatively.

Connections: Acquiring Information and Diverse
Perspectives (Standard 3.2)

Access and evaluate information and
diverse perspectives that are
available through the language and
its cultures.

Comparisons: Language Comparisons (Standard 4.1)

Use the language to investigate,
explain, and reflect on the nature of
language through comparisons of the
language studied and their own.

Comparisons: Cultural Comparisons (Standard 4.2)

Use the language to investigate,
explain, and reflect on the concept of
culture through comparisons of the
cultures studied and their own.
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Communities: School and Global Communities
(Standard 5.1)

Use the language both within and
beyond the classroom to interact and
collaborate in their community and
the globalized world.

Communities: Lifelong Learning (Standard 5.2)

Set goals and reflect on their
progress in using languages for
enjoyment, enrichment, and
advancement.

The following Course Goals derive from the 2010 Connecticut Core Standards.
CCS.ELA-Literacy.RL.11-12.1

Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as
inferences drawn from the text, including determining
where the text leaves matters uncertain.

CCS.ELA-Literacy.RL.11-12.2

Determine two or more themes or central ideas of a text
and analyze their development over the course of the
text, including how they interact and build on one
another to produce a complex account; provide an
objective summary of the text.

CCS.ELA-Literacy.RI.11-12.3

Analyze a complex set of ideas or sequence of events
and explain how specific individuals, ideas, or events
interact and develop over the course of the text.

CCS.ELA-Literacy.RI.11-12.4

Determine the meaning of words and phrases as they
are used in a text, including figurative, connotative, and
technical meanings; analyze how an author uses and
refines the meaning of a key term or terms over the
course of a text (e.g., how Madison defines faction in
Federalist No. 10).

CCS.ELA-Literacy.W.11-12.2

Write informative/explanatory texts to examine and
convey complex ideas, concepts, and information
clearly and accurately through the effective selection,
organization, and analysis of content.

CCS.ELA-Literacy.W.11-12.2a

Introduce a topic; organize complex ideas, concepts,
and information so that each new element builds on that
which precedes it to create a unified whole; include
formatting (e.g., headings), graphics (e.g., figures,
tables), and multimedia when useful to aiding
comprehension.

CCS.ELA-Literacy.W.11-12.2b

Develop the topic thoroughly by selecting the most
significant and relevant facts, extended definitions,
concrete details, quotations, or other information and
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examples appropriate to the audience’s knowledge of
the topic.
CCS.ELA-Literacy.W.11-12.2c

Use appropriate and varied transitions and syntax to
link the major sections of the text, create cohesion, and
clarify the relationships among complex ideas and
concepts.

CCS.ELA-Literacy.W.11-12.3

Write narratives to develop real or imagined
experiences or events using effective technique, wellchosen details, and well-structured event sequences.

CCS.ELA-Literacy.W.11-12.3a

Engage and orient the reader by setting out a problem,
situation, or observation and its significance,
establishing one or multiple point(s) of view, and
introducing a narrator and/or characters; create a
smooth progression of experiences or events.

CCS.ELA-Literacy.W.11-12.3b

Use narrative techniques, such as dialogue, pacing,
description, reflection, and multiple plot lines, to
develop experiences, events, and/or characters.

CCS.ELA-Literacy.W.11-12.3c

Use a variety of techniques to sequence events so that
they build on one another to create a coherent whole
and build toward a particular tone and outcome (e.g., a
sense of mystery, suspense, growth, or resolution).

CCS.ELA-Literacy.W.11-12.4

Produce clear and coherent writing in which the
development, organization, and style are appropriate to
task, purpose, and audience.

CCS.ELA-Literacy.SL.11-12.1

Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups, and
teacher-led) with diverse partners on grades 11-12
topics, texts, and issues, building on others’ ideas and
expressing their own clearly and persuasively.

CCS.ELA-Literacy.SL.11-12.4

Present information, findings, and supporting evidence,
conveying a clear and distinct perspective, such that
listeners can follow the line of reasoning, alternative or
opposing perspectives are addressed, and the
organization, development, substance, and style are
appropriate to purpose, audience, and a range of formal
and informal tasks.

CCS.ELA-Literacy.SL.11-12.5

Make strategic use of digital media (e.g., textual,
graphical, audio, visual, and interactive elements) in
presentations to enhance understanding of findings,
reasoning, and evidence and to add interest.
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The following Course Goals derive from the 2016 International Society for Technology in
Education Standards.
ISTE Digital
Citizen
(Standard 2)

Students recognize the rights, responsibilities, and opportunities of living,
learning, and working in an interconnected digital world, and they act and
model in ways that are safe, legal, and ethical.
2a. Students cultivate and manage their digital identity and reputation and
are aware of the permanence of their actions in the digital world.
2b. Students engage in positive, safe, legal, and ethical behavior when
using technology, including social interactions online or when using
networked devices.

ISTE Knowledge
Constructor
(Standard 3)

Students critically curate a variety of resources using digital tools to
construct knowledge, produce creative artifacts, and make meaningful
learning experiences for themselves and others.
3a. Students plan and employ effective research strategies to locate
information and other resources for their intellectual or creative
pursuits.
3c. Students curate information from digital resources using a variety of
tools and methods to create collections of artifacts that demonstrate
meaningful connections or conclusions.
3d. Students build knowledge by actively exploring real-world issues and
problems, developing ideas and theories and pursuing answers and
solutions.

ISTE Creative
Communicator
(Standard 6)

Students communicate clearly and express themselves creatively for a
variety of purposes using the platforms, tools, styles, formats, and digital
media appropriate to their goals.
6d. Students publish or present content that customizes the message and
medium for their intended audiences.

ISTE Global
Collaborator
(Standard 7)

Students use digital tools to broaden their perspectives and enrich their
learning by collaborating with others and working effectively in teams
locally and globally.
7a. Students use digital tools to connect with learners from a variety of
backgrounds and cultures, engaging with them in ways that broaden
mutual understanding and learning.

COURSE ENDURING UNDERSTANDINGS
Students will understand that . . .
 new concepts of the Spanish language can be practiced in appreciation of the value of
communication with people of other cultures.
 important differences in culture exist between the United States and Spanish-speaking
countries, especially southern Spain and the Caribbean.
 the Spanish region of Castilla-La Mancha has a rich culture, and has had a significant
influence on the Americas.
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the early history of the Caribbean islands included struggles of early immigration and
survival.
key inherited aspects connect Europe and the Americas through the food trade.

COURSE ESSENTIAL QUESTIONS





Why is it important to understand the origins and the cultures behind the food we eat?
Despite the differences of geographical borders, languages, and economics, what connects
the peoples of the American continent?
What key responsibilities do we, or should we, have in order to maintain the integrity of our
families?
What key human traits have remain unchanged throughout history, and why?

COURSE KNOWLEDGE & SKILLS
Students will know . . .








how to listen to authentic sources of spoken Spanish.
how to react in the Spanish language using the future tense and with potential
expressions in relation to present circumstances
how to write essays in the Spanish language at the intermediate level, expressing
ideas and opinions in various styles.
new Spanish vocabulary about food, family, extracurricular activities, and
relationships with others.
the geography of various Spanish-speaking countries.
the history of various Spanish-speaking countries.

Students will be able to . . .
 listen to authentic sources of spoken Spanish.
 speak in Spanish about the past using appropriate verbs.
 speak in Spanish about progressive actions using present and past progressive tenses.
 speak in Spanish using the future tense and with potential expressions in relation to
present circumstances
 make presentations to their peers, about various topics, in Spanish.
 participate in unit-focused skits using Spanish, presenting either in person or via
technology.
 write essays in the Spanish language at the intermediate level, expressing ideas and
opinions in various styles.
 how to employ new Spanish vocabulary about food, family, extracurricular activities,
and relationships with others.
 conduct research about Hispanic food and present their learning in both spoken and
written forms.
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7

COURSE SYLLABUS
Course Name
Spanish Conversation & Culture III
Level
College-Preparatory
Prerequisites
Spanish Conversation & Culture II, or Spanish II, with teacher recommendation
Materials Required
None
General Description of the Course
This course will follow ACTFL (American Council on the Teaching of Foreign
Languages) Guidelines and National Standards for Learning Language. In the third year
of study, the emphasis will be placed on communicative skills based upon the 5 “C’s” of
language learning. Culturally authentic contemporary situations will motivate proficient
oral production. Self-expression in the target language will be emphasized as well as a
continued study and practice of the language with embedded culture. The previous
grammatical foundation will expand and broaden written skills. Language lab usage will
enhance listening and speaking skills. Cultural references and interdisciplinary
connections will be enhanced and paralleled through authentic readings, films, poems,
research, etc., whose topics will include art, music and literature. Software and interactive
materials are available to students. Students are encouraged to join the Spanish Club.
Assured Assessments
Formative Assessments:
Formative assessments can include, but are not limited to:
 Personal narrative writing (Unit 1)
 Open-notebook quizzes (Unit 2)
 Writing using grammatical structures taught (Unit 3)
 Video and presentation using vocabulary and grammatical structures taught (Unit 4)
 Creative skits (Unit 3)
 Poetry scansion exercises (Unit 5)
 Poetry writing (Unit 5)
 Class discussion (Units 8, 9)
Summative Assessments:
 Unit test (Unit 1)
 Week-long itinerary (Unit 2)
 Informative essay (Unit 3)
 Reading comprehension test (Unit 4)
Core Text
 ¡Exprésate! Spanish 3. New York: Holt, Rinehart, and Winston, 2008. Print.
Spanish Conversation & Culture III
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UNIT 1
¡Adios al Verano!
Unit Goals
At the completion of this unit, students will:
ACTFL Interpersonal Communication
(Standard 1.1)
ACTFL Presentational Communication
(Standard 1.3)
ACTFL Connections: Making
Connections (Standard 3.1)
ACTFL Comparisons: Language
Comparisons (Standard 4.1)
ACFTL Communities: School and Global
Communities (Standard 5.1)
CCS.ELA-Literacy.W.11-12.3
CCS.ELA-Literacy.W.11-12.3a
CCS.ELA-Literacy.W.11-12.3b
CCS.ELA-Literacy.W.11-12.3c
ISTE Digital Citizen (Standard 2)
ISTE Global Collaborator (Standard 7)

Write an organized and coherent e-mail in Spanish
to a penpal from a Spanish-speaking country,
expressing what a person can do with his/her free
time in Trumbull and informing the penpal of the
student’s likes and dislikes about his/her
environment.

ACTFL Interpretive Communication
(Standard 1.2)
CCS.ELA-Literacy.RL.11-12.1
CCS.ELA-Literacy.RL.11-12.2
CCS.ELA-Literacy.RI.11-12.3
CCS.ELA-Literacy.RI.11-12.4

Understand, interpret, and analyze what is heard,
read, and viewed in Spanish about weather, likes,
and dislikes, and what one did during his/her free
time in the past.

ACTFL Connections: Making
Connections (Standard 3.1)
ACTFL Comparisons: Cultural
Comparisons (Standard 4.2)
CCS.ELA-Literacy.SL.11-12.1
CCS.ELA-Literacy.SL.11-12.4

Investigate and explain in Spanish the geographical
profile and the culture of the Castilla-La Mancha
region of Spain, comparing and contrasting the
geography and culture to the geography and culture
of New England.

ACFTL Communities: School and Global
Communities (Standard 5.1)
CCS.ELA-Literacy.SL.11-12.5
ISTE Knowledge Constructor (Standard 3)
ISTE Creative Communicator (Standard 6)

Create an electronic list of websites published in
Spanish with the purpose of informing Spanishspeaking tourists of places of interest to visit in the
United States.

Unit Essential Questions




What do people do during their free time?
How do people talk about the weather?
How does one express one’s likes and dislikes?
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How do people talk about the past?
How do people talk about the future?

Scope and Sequence










Vocabulary 1: summer vacation
Vocabulary 2: asking and giving advice
Preterito vs. Imperfecto
Gustar
Ser vs. Estar
Direct and indirect pronouns
Simple future format with ir, pensar
Geographic and cultural knowledge of the Castilla-La Mancha region of Spain
Comparison of people’s use of free time in various parts of the Hispanic world

Assured Assessments
Formative Assessment:
Students will complete a written assignment in which they will observe four pictures and then
write a brief personal narrative about each one. In order to complete each narrative, students will
have to use the vocabulary learned, as well as the past tenses. Students will also have to express
likes or dislikes based on each circumstance. During this assessment, as with most formative
written assessments, students will be able to use only their notes and not their textbooks, a
strategy which encourages students to take good notes. The writing should be assessed using the
THS School-Wide Writing Rubric, and should count as a grade in the informal assessments
category of the gradebook.
Summative Assessment:
Students will complete a unit test that will assess students on vocabulary, the use of past tenses
expressing likes and dislikes, as well as the different uses of ser vs. estar. Students will take the
exam in two parts: on the first day, they will write their essays in which they will use the
materials learned in class in order to talk about their everyday lives in Trumbull. On the second
day, students will complete the short-answer and multiple-choice questions based on reading
comprehension, listening comprehension, and grammatical structures taught within the unit. The
test should count as a grade in the formal assessments category of the gradebook, and the essay
should be assessed using the THS School-Wide Writing Rubric.
Resources
Core
 ¡Exprésate! Spanish 3. New York: Holt, Rinehart, and Winston, 2008. Print.
Supplemental
 Textbook support materials for contextualized reading and writing, and differentiated
vocabulary and grammar practice
 Teacher-created materials
 Relevant online videos
Time Allotment


Approximately 8 weeks, corresponding with the first marking period of the school year
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UNIT 2
¡A Pasarlo Bien!
Unit Goals
At the completion of this unit, students will:
ACTFL Interpersonal Communication
(Standard 1.1)
ACTFL Presentational Communication
(Standard 1.3)
ACTFL Connections: Making
Connections (Standard 3.1)
ACTFL Comparisons: Language
Comparisons (Standard 4.1)
ACFTL Communities: School and Global
Communities (Standard 5.1)
CCS.ELA-Literacy.W.11-12.2
CCS.ELA-Literacy.W.11-12.2a
CCS.ELA-Literacy.W.11-12.2b
CCS.ELA-Literacy.W.11-12.2c

Write an organized and coherent essay in Spanish
reporting some personal hobbies and the people the
student enjoys doing the hobbies with, as well as
explaining why those people are enjoyable to spend
time with as ideal friends.

ACTFL Interpersonal Communication
(Standard 1.1)
ACTFL Interpretive Communication
(Standard 1.2)
ACFTL Communities: School and Global
Communities (Standard 5.1)
Communities: Lifelong Learning
(Standard 5.2)
CCS.ELA-Literacy.SL.11-12.1

Research, based on personal goals to use the
Spanish language for enjoyment and advancement,
past community interests of elderly members of the
Trumbull community.

ACTFL Interpersonal Communication
(Standard 1.1)
ACTFL Interpretive Communication
(Standard 1.2)
CCS.ELA-Literacy.SL.11-12.4

Communicate effectively in Spanish the activities
people used to do, and whether they liked them or
not, as well as activities people were going to do but
didn’t, the reasons why, and how they feel as a
result.

ACFTL Communities: School and Global
Communities (Standard 5.1)
CCS.ELA-Literacy.SL.11-12.5

Create a propaganda poster with the purpose of
encouraging Spanish-speaking people near the
community to try the student’s favorite activity
(skiing, hiking, bike riding, downhilling, etc.).

Unit Essential Questions





How do people express interest and displeasure?
How does one invite others to do something?
How do people describe the ideal friend?
How do people express happiness and unhappiness?
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Scope and Sequence









Vocabulary 1: expressing interest and displeasure
Vocabulary 2: describing the ideal friend
The imperfect tense
Ir a + infinitive (both present and imperfect)
Giving a group command (nosotros commands)
Geographic and cultural knowledge of the Castilla-La Mancha region of Spain
Comparison of the various sports practiced by people in Spain with those practiced by
people in the United States
The life and works of Doménikos Theotokópoulos, El Greco

Assured Assessments
Formative Assessment:
Students will complete two traditional open-notebook quizzes based on material presented
during the unit. During this assessment, as with most formative written assessments, students
will be able to use only their notes and not their textbooks, a strategy which encourages students
to take good notes. Each quiz should count as a grade in the informal assessments category of the
gradebook.
Summative Assessment:
In groups of three, students will create either (a) a week-long itinerary for a group of Spanishspeaking exchange students visiting the New England area of the United States; or (b) a weeklong itinerary for a sports-themed vacation to Spain. The itinerary should utilize presentation
software and be presented to the class by each group for a grade in the formal assessments
category of the gradebook which is based on content (20 points), language use (20 points),
creativity and originality (20 points), appearance (20 points), and oral presentation (20 points).
Resources
Core


¡Exprésate! Spanish 3. New York: Holt, Rinehart, and Winston, 2008. Print.

Supplemental
 Textbook support materials for contextualized reading and writing, and differentiated
vocabulary and grammar practice
 Teacher-created materials
 Online videos of Toledo, Spain
Time Allotment


Approximately 8 weeks, corresponding with the second marking period of the school
year, with the section on El Greco extending into the third marking period if necessary
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UNIT 3
Todo Tiene Solución
Unit Goals
At the completion of this unit, students will:
ACTFL Interpersonal Communication
(Standard 1.1)
ACTFL Presentational Communication
(Standard 1.3)
ACTFL Connections: Making
Connections (Standard 3.1)
ACTFL Comparisons: Language
Comparisons (Standard 4.1)
ACFTL Communities: School and Global
Communities (Standard 5.1)
CCS.ELA-Literacy.W.11-12.2
CCS.ELA-Literacy.W.11-12.2a
CCS.ELA-Literacy.W.11-12.2b
CCS.ELA-Literacy.W.11-12.2c

Write an organized and coherent apology letter in
Spanish, based on research with their school
counselors or Trumbull High Peer Leaders director
about writing an apology letter to a friend whom
they may have offended, using vocabulary and
expressions learned in the unit to make suggestions
to better the friendship.

ACTFL Interpersonal Communication
(Standard 1.1)
ACTFL Interpretive Communication
(Standard 1.2)
ACFTL Communities: School and Global
Communities (Standard 5.1)
Communities: Lifelong Learning
(Standard 5.2)
CCS.ELA-Literacy.RI.11-12.3
CCS.ELA-Literacy.RI.11-12.4
CCS.ELA-Literacy.SL.11-12.1

Research, based on personal goals to use the
Spanish language for enjoyment and advancement,
issues related to stereotyping in the Trumbull
community.

ACTFL Interpersonal Communication
(Standard 1.1)
ACTFL Interpretive Communication
(Standard 1.2)
CCS.ELA-Literacy.SL.11-12.1
CCS.ELA-Literacy.SL.11-12.4

Communicate effectively in Spanish complaints and
disagreements with others, as well as diplomatic
explanations of their own positions on specific
topics, and suggestions, with communication of
future plans and hypothetical expressions.

ACFTL Communities: School and Global
Communities (Standard 5.1)
CCS.ELA-Literacy.SL.11-12.5

Create bilingual classroom visuals to increase
awareness of issues related to stereotyping within
the community.

Unit Essential Questions



How do people express general complaints?
How does one express an opinion and disagree?
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How do people make suggestions?
How do people apologize?

Scope and Sequence








Vocabulary 1: expressing complaints and opinions
Vocabulary 2: making suggestions
Verb + infinitive
The future tense and the conditional tense
Introduction to the subjunctive mood
Geographic and cultural knowledge of the Caribbean, including food, architecture, art,
people, and customs
Comparison of issues of conflict between parents and children in Spanish-speaking
families and in families of the United States

Assured Assessments
Formative Assessment:
Students will brainstorm, in groups, possible life-changing experiences (e.g., winning a lottery
ticket), and will then write about their potential new lives, using the conditional tense. The
writing should be assessed using the THS School-Wide Writing Rubric, and should count as a
grade in the informal assessments category of the gradebook.
Summative Assessment:
Students will write a comprehensive, coherent essay based on a piece of fine art that celebrates
culture and at the same time fights stereotypes and unjust social judgment of culture. The writing
should be assessed using the THS School-Wide Writing Rubric, and should count as a grade in
the formal assessments category of the gradebook.
Resources
Core


¡Exprésate! Spanish 3. New York: Holt, Rinehart, and Winston, 2008. Print.

Supplemental
 Adey, Margaret, and Louis Albini. Galería de Arte y Vida. New York: McGraw-Hill,
1996. Print.
 Textbook support materials for contextualized reading and writing, and differentiated
vocabulary and grammar practice
 Teacher-created materials
 Online videos of Toledo, Spain
Time Allotment


Approximately 8 weeks, corresponding with the third marking period of the school year
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UNIT 4
Entre Familia
Unit Goals
At the completion of this unit, students will:
ACTFL Interpersonal Communication
(Standard 1.1)
ACTFL Presentational Communication
(Standard 1.3)
ACTFL Connections: Making
Connections (Standard 3.1)
ACTFL Comparisons: Language
Comparisons (Standard 4.1)
ACFTL Communities: School and Global
Communities (Standard 5.1)
CCS.ELA-Literacy.W.11-12.2
CCS.ELA-Literacy.W.11-12.2a
CCS.ELA-Literacy.W.11-12.2b
CCS.ELA-Literacy.W.11-12.2c

Write an organized and coherent restaurant review
about a favorite high-end restaurant in Trumbull for
potential Spanish-speaking patrons, explaining their
favorite appetizers, entrees, and desserts, and also
describing the ambience and culinary theme of the
establishment and the quality of ingredients used by
the chef.

ACTFL Interpretive Communication
(Standard 1.2)
CCS.ELA-Literacy.RL.11-12.1
CCS.ELA-Literacy.RL.11-12.2
CCS.ELA-Literacy.RI.11-12.3
CCS.ELA-Literacy.RI.11-12.4

Understand, interpret, and analyze what is heard,
read, and viewed in Spanish about Latino families
and about traditional Latino-Caribbean food.

ACTFL Connections: Making
Connections (Standard 3.1)
ACTFL Comparisons: Cultural
Comparisons (Standard 4.2)
CCS.ELA-Literacy.SL.11-12.1
CCS.ELA-Literacy.SL.11-12.4

Investigate and explain in Spanish the geographical
profile and the culture of the Spanish islands,
comparing and contrasting the geography and
culture to the geography and culture of New
England.

ACFTL Communities: School and Global
Communities (Standard 5.1)
CCS.ELA-Literacy.SL.11-12.5
ISTE Knowledge Constructor (Standard 3)
ISTE Creative Communicator (Standard 6)

Develop informational resources for Spanishspeaking immigrants on where they can find their
food, based on the electronic conglomerate of
websites of famous restaurants in important New
England cities published in Spanish around the
United States.

Unit Essential Questions





How do people ask about the latest news?
How do people react to news?
How do people comment on food?
How do people explain and give excuses about food?

Spanish Conversation & Culture III

15



How do people talk about the future?

Scope and Sequence









Vocabulary 1: asking about and reacting to the local news
Vocabulary 2: commenting on food
The present progressive tense
The preterit tense
Direct and indirect pronouns
Direct and indirect object pronouns
Geographic and cultural knowledge of the Caribbean and Spanish-speaking islands
Comparison of family interactions between various Spanish-speaking communities

Assured Assessments
Formative Assessment:
Students will create a video demonstrating proper use of the vocabulary taught during the first of
the unit, as well as the present progressive tense to express continuity of an action and to express
emphasis of mobility through an action (i.e., going around doing). The video will be presented in
a prepared oral presentation, should be assessed using the THS World Languages Presentational
Speaking Rubric, and should count as a grade in the informal assessments category of the
gradebook.
Summative Assessment:
Students will read a cultural article about Latin American desserts, then take a reading
comprehension test on which they will analyze the text, including analyzing the grammar taught
within the unit and using evidence to support their answers. The test will also require students to
compare their favorite desserts with those discussed in the article. The test should count as a
grade in the formal assessments category of the gradebook.
Resources
Core


¡Exprésate! Spanish 3. New York: Holt, Rinehart, and Winston, 2008. Print.

Supplemental
 Textbook support materials for contextualized reading and writing, and differentiated
vocabulary and grammar practice
 Teacher-created materials
 Online food videos
 Coco. Dir. Lee Unkrich. Disney, 1997. Film.
Time Allotment


Approximately 7 weeks, corresponding with the fourth marking period of the school year
and ending one week before the course final examination to allow sufficient review prior
to the final exam
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COURSE CREDIT
One credit in World Languages
One class period daily for a full year

PREREQUISITES
Spanish Conversation & Culture II, or Spanish II, with teacher recommendation.

ASSURED STUDENT PERFORMANCE RUBRICS





Trumbull High School School-Wide Reading Rubric (attached)
Trumbull High School School-Wide Writing Rubric (attached)
Trumbull High School World Languages Interpersonal Speaking Rubric (attached)
Trumbull High School World Languages Presentational Speaking Rubric (attached)
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Trumbull High School School-Wide Reading Rubric
Category/
Weight

Exemplary
4
Student work:

Goal
3
Student work:

Working Toward Goal
2
Student work:

Needs Support
1-0
Student work:

Respond
X_______



Demonstrates
exceptional
understanding of text
by:
o Clearly identifying
the purpose of the
text
o Providing initial
reaction richly
supported by text
o Providing a
perceptive
interpretation



Demonstrates
understanding of text by:
o Identifying the
fundamental purpose
of the text
o Providing initial
reaction supported by
text
o Providing a
clear/straightforward
interpretation of the
text



Demonstrates general
understanding of text
by:
o Partially identifying
the purpose of the
text
o Providing initial
reaction supported
by text
o Providing a
superficial
interpretation of the
text



Demonstrates limited
or no understanding of
text by:
o Not identifying the
purpose of the text
o Providing initial
reaction not
supported by text
o Providing an
interpretation not
supported by the
text

Interpret
X_______



Demonstrates
exceptional
interpretation of text
by:
o Extensively
reshaping,
reflecting, revising,
and/or deepening
initial understanding
o Constructing
insightful and
perceptive ideas
about the text
o Actively raising
critical questions
and exploring
multiple
interpretations of
the text



Demonstrates ability to
interpret text by:
o Reshaping, reflecting,
revising, and/or
deepening initial
understanding
o Summarizing main
ideas of text
o Actively interpreting
text by raising
questions and looking
for answers in text



Demonstrates general
ability to interpret text
by:
o Guided reflection
and/or revision of
initial understanding
o Summarizing some
of the main ideas of
text
o Guided
interpretation of text
by locating answers
to given questions
in text



Demonstrates limited
ability to interpret text
as evidenced by:
o Struggle to
implement guided
reflection and/or
revision of initial
understanding
o Struggle to
summarize any
main ideas of text
o Struggle to answer
questions by
locating responses
in text

Connect
X_______



Demonstrates
perceptive connections
o text-to-text
o text-to-self
o text-to-world



Demonstrates specific
connections
o text-to-text
o text-to-self
o text-to-world



Demonstrates general
connections
o text-to-text
o text-to-self
o text-to-world



Struggles to make
connections
o text-to-text
o text-to-self
o text-to-world

Evaluate
X_______



Demonstrates insightful
evaluation of text by
one or more of the
following:
o Critical analysis to
create a conclusion
supported by the
text
o Perceptive
judgments about the
quality of the text
o Synthesis of text
o Expression of a
personal opinion



Demonstrates an
evaluation of text by
one or more of the
following:
o Critical analysis to
form a conclusion
from the text
o Thoughtful judgments
about the quality of
the text
o Evaluation of text to
express personal
opinion(s)



Demonstrates a general
evaluation of text by
one or more of the
following:
o Formulation of a
superficial
conclusion from the
text
o Assessment of the
quality of the text
o Use of text to
express personal
opinion(s)



Demonstrates a
struggle to evaluate
text by one or more of
the following:
o Formulation of a
conclusion from
the text
o Assessment of the
quality of the text
o Use of text to
express personal
opinion(s)
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Trumbull High School School-Wide Writing Rubric
Category/
Weight

Purpose
X_______

Exemplary
4
Student work:




Organization
X_______






Content
X_______




Use of
Language
X_______






Goal
3
Student work:

Establishes and
maintains a clear
purpose
Demonstrates an
insightful understanding
of audience and task



Reflects sophisticated
organization throughout
Demonstrates logical
progression of ideas
Maintains a clear focus
Utilizes effective
transitions



Is accurate, explicit, and
vivid
Exhibits ideas that are
highly developed and
enhanced by specific
details and examples



Demonstrates excellent
use of language
Demonstrates a highly
effective use of standard
writing that enhances
communication
Contains few or no
errors. Errors do not
detract from meaning
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Working Toward Goal
2
Student work:

Establishes and
maintains a purpose
Demonstrates an
accurate awareness of
audience and task




Reflects organization
throughout
Demonstrates logical
progression of ideas
Maintains a focus
Utilizes transitions







Is accurate and
relevant
Exhibits ideas that are
developed and
supported by details
and examples



Demonstrates
competent use of
language
Demonstrates
effective use of
standard writing
conventions
Contains few errors.
Most errors do not
detract from meaning









Needs Support
1-0
Student work:

Establishes a purpose
Demonstrates an
awareness of audience
and task



Reflects some
organization throughout
Demonstrates logical
progression of ideas at
times
Maintains a vague focus
May utilize some
ineffective transitions



May contain some
inaccuracies
Exhibits ideas that are
partially supported by
details and examples



Demonstrates use of
language
Demonstrates use of
standard writing
conventions
Contains errors that
detract from meaning















Does not establish a
clear purpose
Demonstrates
limited/no awareness
of audience and task

Reflects little/no
organization
Lacks logical
progression of ideas
Maintains little/no
focus
Utilizes ineffective or
no transitions
Is inaccurate and
unclear
Exhibits limited/no
ideas supported by
specific details and
examples
Demonstrates limited
competency in use of
language
Demonstrates limited
use of standard
writing conventions
Contains errors that
make it difficult to
determine meaning
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Trumbull High School World Languages Interpersonal Speaking Rubric

Vocabulary
concentrates on:
chapter-related,
situationally appropriate
words, phrases,
expressions

Task
concentrates on:
fulfillment, elaboration,
appropriate context

Delivery
concentrates on:
fluency, timing,
pronunciation

Comprehensibility
concentrates on:
clarity of message

Language Use
and Structure
concentrates on:
grammar, accuracy, syntax

4
Exemplary

3
Goal

2
Working
Towards Goal

1/0
Needs
Support

Broad range of
topic-related
vocabulary and
expressions,
showing
advanced, highly
effective use of
vocabulary

Appropriate, accurate,
and effective use of
topic-related
vocabulary and
expressions

Some appropriate and
competent use of
topic-related
vocabulary and
expressions

Limited competency
and use of topicrelated vocabulary and
expressions
OR
Interference from
another language

Insightfully fulfills
the task with vivid
details

Fulfills the task and
performed what was
asked

Fulfills tasks with
fewer details than
what was asked

Fulfills the task with
few to no details

Pronunciation and
intonation are
excellent. Student
speaks clearly.

Pronunciation is
effective. Student
speaks clearly.

Pronunciation is
adequate. Student
speaks with hesitation
but with some clarity.

Confident ease of
expression
throughout.
Can be easily
understood by the
listener; the
message is clear

Demonstrates a
highly effective
use of standard
speaking practices
that enhances
communication.

Mostly confident ease
of expression
throughout.

Pronunciation is
inadequate and/or
incorrect.

Some confident ease
of expression
throughout.

Limited ease of
expression throughout.

Can be understood by
the listener; the
message is mostly
clear

Can be somewhat
understood; the
message is partially
clear

Can be understood
only with great effort;
the message is not
clear

Demonstrates effective
use of standard
speaking practices.

Demonstrates some
appropriate use of
standard speaking
practices.

Demonstrates limited
use of standard
speaking practices.

Errors do not detract
from communicative
meaning.

Errors detract from
communicative
meaning.

Contains errors that
make it very difficult
to determine
communicative
meaning.

Other
____________
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Trumbull High School World Languages Presentational Speaking Rubric

Purpose
concentrates on:
task requirements

Topic
Development
concentrates on:
thoroughness,
organization, accuracy

Language Use
and Structure
concentrates on:
target language,
vocabulary, grammar

Delivery
concentrates on:
comprehensibility and
overall public speaking
skills

4
Exemplary

3
Goal

2
Working
Towards Goal

1/0
Needs
Support

Establishes and
maintains a clear
purpose;
Demonstrates an
insightful
understanding of
audience and task

Establishes and
maintains a
purpose;
Demonstrates an
accurate
awareness of
audience and task

Establishes a
purpose;
Demonstrates an
awareness of
audience and
task

Does not establish
a clear purpose;
Demonstrates
limited/no
awareness of
audience and task

Relevant, accurate,
well developed,
well organized, and
richly detailed

Relevant,
accurate,
organized, and
detailed

Somewhat
irrelevant,
limited accuracy,
some
organization, and
limited details

Irrelevant,
inaccurate, and
lacks organization
and details

Highly effective
use and control of
level-appropriate
structures

Effective use of
level-appropriate
structures

Some use of
level-appropriate
structures

Limited or no use
of simple
structures

Articulate
expression,
pronunciation, and
intonation;
Clear voice,
engaging presence

Ease of
expression;
Mostly accurate
pronunciation and
intonation;
Clear voice

Some hesitation;
Some inaccurate
pronunciation
and intonation

Much hesitation;
Little to no
fluency

Other
____________

May add Visual Communication for fifth category of evaluation for presentations.
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CORE VALUES AND BELIEFS
The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
Geometry is a prerequisite for all high school and college mathematics and thus provides a
necessary foundation for higher-level mathematics. Students develop abstract reasoning and
critical thinking skills, develop a better understanding of the world in which they live, and
become better able to correctly apply mathematical knowledge when required. The focus areas of
Geometry, including relationships between lines and angles, similarity, congruence,
trigonometry, circles, area, surface area, and volume, help students gain strong foundations,
increased visualization and reasoning skills, and support for higher achievement on standardized
tests.
In this full-year course designed to help the student discover, learn, and apply geometry,
technology, real-world scenarios, and investigations are used to engage students in the process of
discovering the characteristics of visual-spatial relationships, and to help them appreciate the
power and beauty of geometry and mathematics in the real world. The use of proof allows
students to use problem-solving skills, communication, and an understanding of concepts to
make mathematical conclusions. It is the hope that students will enhance their understanding of
not only geometry, but also the connection between mathematics and the real world; essentially,
they should view geometry concepts as tools that can be used in their daily lives.
The Geometry textbook by Glencoe (2018) offers a blended print and digital curriculum built on
a foundation of vocabulary, problem solving, and visual learning. The pacing and sequence of
the curriculum is suited to meet the content standards and mathematical practices of the 2010
Connecticut Core Standards for Mathematics. Based upon student and teacher feedback from
upper-level courses, student performance, and the requirements of the redesigned SAT, Algebra
topics have been added to keep students prepared for Algebra II.
Students will have completed an Algebra I course prior to Geometry. After successful
completion of Geometry, most students will advance to Algebra II.
Success in mathematics depends upon active involvement in a variety of interrelated
experiences. When students participate in stimulating learning opportunities, they can reach their
full potential.
The Trumbull Mathematics Program embraces these goals for all students.
The successful mathematician will:
CP & ACP Geometry
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•
•
•
•
•
•
•

Acquire the factual knowledge necessary to solve problems
Gain procedural proficiency in problem solving
Demonstrate a perceptual understanding of problems posed
Make meaningful mathematical connections to his or her world
Solve problems utilizing a variety of strategies
Utilize technology to improve the quality of the problem-solving process
Communicate effectively using mathematical terminology, both independently and
collaboratively
Use sound mathematical reasoning by utilizing the power of conjecture and proof in his
or her thinking
Become a reflective thinker through continuous self-evaluation
Become an independent, self-motivated, lifelong learner

•
•
•

The Trumbull Mathematics Program promotes the empowerment of students and encourages
students to embrace the skills needed to become successful in the 21st century. Students expand
their mathematical abilities by investigating real-world phenomena. Through such experiences,
students can access the beauty and power of mathematics and truly appreciate the impact
mathematics has on the world in which they live.
Developed by Trumbull K-12 Math Committee, June 2004; revised and approved April 2011
Mathematics instruction must:


Blend the concrete with the abstract, the practical with the theoretical, and the routine
with the non-routine.



Teach students to search for, find, and represent patterns.



Instill in students an appreciation for the intrinsic beauty of mathematics.



Encourge students to reason, analyze, make connections, and self-assess.



Immerse students in the learning process through questioning, technology,
manipulatives, cooperative, and individual activities.

Information, Media and Technology Skills
1. Use real-world digital and other research tools to access, evaluate, and effectively apply
information appropriate for authentic tasks.
Learning and Innovation Skills
2. Work independently and collaboratively to solve problems and accomplish goals
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3. Communicate information clearly and effectively using a variety of tools/media in varied
contexts for a variety of purposes.
4. Demonstrate innovation, flexibility and adaptability in thinking patterns, work habits,
and working/learning conditions.
5. Effectively apply the analysis, synthesis, and evaluative processes that enable
productive problem solving.
Life and Career Skills
6. Value and demonstrate personal responsibility, character, cultural understanding, and
ethical behavior.

COURSE GOALS
The following Course Goals derive from the 2010 Connecticut Core Standards for Mathematical
Practice, which describe varieties of expertise that all teachers of mathematics will develop in
their students. These practices rest on important “processes and proficiencies” that have long
been valued in mathematics education.
At the completion of this course, students will:
1. Make sense of problems and persevere in solving them.
Mathematically proficient students start by explaining to themselves the meaning of a problem
and looking for entry points to its solution. They analyze givens, constraints, relationships, and
goals. They make conjectures about the form and meaning of the solution and plan a solution
pathway rather than simply jumping into a solution attempt. They consider analogous problems,
and try special cases and simpler forms of the original problem in order to gain insight into its
solution. They monitor and evaluate their progress and change course if necessary.
2. Reason abstractly and quantitatively.
Mathematically proficient students make sense of quantities and their relationships in problem
situations. They bring two complementary abilities to bear on problems involving quantitative
relationships: the ability to decontextualize – to abstract a given situation and represent it
symbolically and manipulate the representing symbols as if they have a life of their own, without
necessarily attending to their referents – and the ability to contextualize, to pause as needed
during the manipulation process in order to probe into the referents for the symbols involved.
Quantitative reasoning entails habits of creating a coherent representation of the problem at
hand; considering the units involved; attending to the meaning of quantities, not just how to
compute them; and knowing and flexibly using different properties of operations and objects.
3. Construct viable arguments and critique the reasoning of others.
Mathematically proficient students understand and use stated assumptions, definitions, and
previously established results in constructing arguments. They make conjectures and build a
logical progression of statements to explore the truth of their conjectures. They are able to
analyze situations by breaking them into cases, and can recognize and use counterexamples.
They justify their conclusions, communicate them to others, and respond to the arguments of
others. They reason inductively about data, making plausible arguments that take into account
the context from which the data arose. Mathematically proficient students are also able to
compare the effectiveness of two plausible arguments, distinguish correct logic or reasoning
from that which is flawed, and – if there is a flaw in an argument – explain what it is.
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4. Model with mathematics.
Mathematically proficient students can apply the mathematics they know to solve problems
arising in everyday life, society, and the workplace.
Mathematically proficient students who can apply what they know are comfortable making
assumptions and approximations to simplify a complicated situation, realizing that these may
need revision later. They are able to identify important quantities in a practical situation and map
their relationships using such tools as diagrams, two-way tables, graphs, flowcharts and
formulas. They can analyze those relationships mathematically to draw conclusions. They
routinely interpret their mathematical results in the context of the situation and reflect on whether
the results make sense, possibly improving the model if it has not served its purpose.
5. Use appropriate tools strategically.
Mathematically proficient students consider the available tools when solving a mathematical
problem. These tools might include pencil and paper, concrete models, a ruler, a protractor, a
calculator, a spreadsheet, a computer algebra system, a statistical package, or dynamic geometry
software. Proficient students are sufficiently familiar with tools appropriate for their grade or
course to make sound decisions about when each of these tools might be helpful, recognizing
both the insight to be gained and the tools’ limitations. For example, mathematically proficient
high school students analyze graphs of functions and solutions generated using a graphing
calculator. They detect possible errors by strategically using estimation and other mathematical
knowledge. When making mathematical models, they know that technology can enable them to
visualize the results of varying assumptions, explore consequences, and compare predictions
with data.
They are able to use technological tools to explore and deepen their understanding of concepts.
6. Attend to precision.
Mathematically proficient students try to communicate precisely to others. They try to use clear
definitions in discussion with others and in their own reasoning.
They state the meaning of the symbols they choose, including using the equal sign consistently
and appropriately. They are careful about specifying units of measure, and labeling axes to
clarify the correspondence with quantities in a problem. They calculate accurately and
efficiently, expressing numerical answers with a degree of precision appropriate for the problem
context. By the time they reach high school they have learned to examine claims and make
explicit use of definitions.
7. Look for and make use of structure.
Mathematically proficient students look closely to discern a pattern or structure.
They also can step back for an overview and shift perspective. They can see complicated things,
such as some algebraic expressions, as single objects or as being composed of several objects.
8. Look for and express regularity in repeated reasoning.
Mathematically proficient students notice if calculations are repeated, and look both for general
methods and for shortcuts. As they work to solve a problem, mathematically proficient students
maintain oversight of the process, while attending to the details. They continually evaluate the
reasonableness of their intermediate results.
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The following Course Goals derive from the 2016 International Society for Technology in
Education Standards.
ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.
5b. Students collect data or identify relevant data sets, use
digital tools to analyze them, and represent data in
various ways to facilitate problem-solving and decisionmaking.
5c. Students break problems into component parts, extract
key information, and develop descriptive models to
understand complex systems or facilitate problemsolving.

COURSE ENDURING UNDERSTANDINGS
Students will understand that . . .
 applying logical reasoning is needed to justify and prove mathematical statements.
 analyzing geometric relationships develops logical reasoning skills.
 three-dimensional figures are created from two-dimensional figures; therefore, the
formulas for finding the surface area of three-dimensional figures are based on the
formulas for finding the area of two-dimensional figures.
 trigonometry and the Pythagorean Theorem can be used to solve right triangles.
 geometric theorems and concepts can be used to solve real-world problems.
 rigid transformations are used to preserve congruence.
 ratios and proportions can be used to decide whether two polygons are similar and to find
unknown side lengths of similar figures.
 relationships exist among angles, arcs, segments, lengths, circumference, and area of
circles.

COURSE ESSENTIAL QUESTIONS





How can we use geometric theorems and properties to solve real-world problems?
How can the concepts of similarity, congruence, and symmetry be understood from the
perspective of geometric transformations?
What properties make a circle unique as a geometric figure?
How do the dimensions of a geometric figure affect its surface area and volume?

COURSE KNOWLEDGE & SKILLS
Students will know . . .



the key vocabulary of geometry:
o plane, collinear, coplanar, congruent, midpoint, bisector, angle, vertex,
perpendicular (Unit 1);
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o postulate, conjecture, inductive reasoning, deductive reasoning,
counterexample, proof (Unit 2);
o line of reflection, center of rotation, angle of rotation, symmetry (Unit 3);
o exterior angles, corollary, included angle, included side, base angle, vertex
angle, corresponding parts (Unit 4);
o diagonal, rhombus, trapezoid, kite, midsegment (Unit 5);
o similarity, dilation, scale factor (Unit 6);
o geometric mean, trigonometry, sine, cosine, tangent, Pythagorean triple, angle
of elevation, angle of depression (Unit 7);
o chord, inscribed, circumscribed, central angle, inscribed angle, arc, intercepted
arc, tangent (Unit 8);
o sector, apothem, composite figure, altitude, lateral area, slant height (Unit 9);
o hemisphere, density (Unit 10);
o sample space, Fundamental Counting Principle, factorial, permutation,
combination (Unit 11).
Students will be able to . . .
 find distances between points and midpoints of segments.
 identify angle relationships.
 prove statements using segment and angle theorems.
 name and draw figures that have been reflected, translated, rotated, or dilated.
 apply special relationships of interior and exterior angles.
 identify corresponding parts of congruent triangles and prove triangles congruent.
 find and use the sum of the measures of interior and exterior angles of polygons.
 recognize and apply properties of quadrilaterals.
 find missing measurements within similar figures.
 use AA, SSS, and SAS postulates/theorems for similar triangles.
 use the Pythagorean Theorem.
 use properties of special right triangles.
 use trigonometry to find lengths of sides and measures of angles in right triangles.
 describe the relationships between and among arcs, chords, central angles, and
inscribed angles of circles.
 define and use tangent lines.
 write the equation of a circle and graph on the coordinate plane.
 find area and perimeter of polygons.
 find lateral area, surface area, and volume of various solids.
 represent sample space.
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COURSE SYLLABUS
Course Name
CP Geometry / ACP Geometry
Level
College-Preparatory / Advanced College-Preparatory
Prerequisites
for CP: Completion of Algebra I
for ACP: Grade of C or better in ACP Algebra I
Materials Required
TI-84 Plus graphing calculator
General Description of the Course
Geometry focuses on the development of inductive and deductive reasoning. It is
designed to develop the eight standards of mathematical practice in students. The course
includes a study of the tools of Geometry, formal proofs, parallel and perpendicular lines
and the relationships between angles, triangle congruence, the relationships between the
sides and the angles of similar polygons, transformations and reflections of figures in the
coordinate plane. Geometry continues with the study of area of polygons, volume and
surface area of three-dimensional figures with an emphasis on real-world applications,
the study of relationships in triangles, quadrilaterals, right triangle trigonometry, and the
study of circles.
Assured Assessments
Formative Assessments:
Formative assessments can include, but are not limited to:
 Warm-up problems (Units 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11)
 H.O.T. problems (Units 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11)
 Exit slips (Units 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11)
 Group problem sets (Units 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11)
 Homework (Units 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11)
 Checkpoint quizzes (Units 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11)
 Vocabulary activity (Unit 1)
 Justification practice activity (Units 2, 4)
 Stations activity (Units 3, 9, 10)
Summative Assessments:
 Common assessments (Units 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11)
 “Choosing a Pool” performance-based assessment (Unit 10)
Core Text
 Carter, John, Gilbert Cuevas, and Roger Day. Geometry. New York: Glencoe, 2018.
Print.
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UNIT 1
Tools of Geometry
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2010 Connecticut Core Standards for Mathematics.
G-CO
Congruence
Experiment with transformations in the plane.
1. Know precise definitions of angle, circle, perpendicular line, parallel line, and line segment,
based on the undefined notions of point, line, distance along a line, and distance around a
circular arc.
G-GPE
Expressing Geometric Properties with Equations
Use coordinates to prove simple geometric theorems algebraically.
6. Find the point on a directed line segment between two given points that partitions the segment in
a given ratio.
The following Unit Goal aligns with the 2016 International Society for Technology in Education
Standards.
ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

Unit Essential Questions




What are the essential tools of geometry, and how are they used in the twenty-first
century?
Why do we measure?
What kinds of pairs can angles make with each other?

Scope and Sequence
1.
2.
3.
4.
5.
6.

Identifying and modeling points, lines, and planes
Identifying intersecting lines and planes
Finding the distance between two points
Finding the midpoint of a segment
Measuring and classifying angles and their parts
Explaining the relationships between different types of angle pairs

Assured Assessments
Formative Assessment:
Students will participate in various warm-up problems, H.O.T. problems, exit slips, group
problem sets, and homework throughout the unit. Checkpoint quizzes will also be administered
CP & ACP Geometry
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to assess students’ understanding of essential concepts and skills. A vocabulary activity will be
included in this unit.
Summative Assessment:
Students will take a common end-of-unit assessment scored via a common scoring guide.
Resources
Core


Carter, John, Gilbert Cuevas, and Roger Day. Geometry. New York: Glencoe, 2018.
Print.

Supplemental
 Online resources including video presentations and self-checks
 Geometer’s Sketchpad discovery activities from ConnectED website
 Worksheets created with Kuta Software, a free online resource
 LEARNSMART & other SAT/ACT preparation tools
Time Allotment



CP: Approximately 17 school days, including initial common formative assessment and
summer packet review
ACP: Approximately 17 school days, including initial common formative assessment and
summer packet review
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UNIT 2
Logical Arguments and Line Relationships
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2010 Connecticut Core Standards for Mathematics.
G-CO
Congruence
Experiment with transformations in the plane.
2. Know precise definitions of angle, circle, perpendicular line, parallel line, and line segment,
based on the undefined notions of point, line, distance along a line, and distance around a
circular arc.
Prove geometric theorems.
9. Prove theorems about lines and angles. Theorems include: vertical angles are congruent; when a
transversal crosses parallel lines, alternate interior angles are congruent and corresponding angles
are congruent; points on a perpendicular bisector of a line segment are exactly those equidistant
from the segment’s endpoints.
10. Prove theorems about triangles. Theorems include: measures of interior angles of a triangle sum
to 180°; base angles of isosceles triangles are congruent; the segment joining midpoints of two
sides of a triangle is parallel to the third side and half the length; the medians of a triangle meet
at a point.
G-MG
Modeling with Geometry
Apply geometric concepts in modeling situations.
3. Apply geometric methods to solve design problems (e.g., designing an object or structure to
satisfy physical constraints or minimize cost; working with typographic grid systems based on
ratios).
G-GPE
Expressing Geometric Properties with Equations
Use coordinates to prove simple geometric theorems algebraically.
5. Prove the slope criteria for parallel and perpendicular lines and use them to solve geometric
problems (e.g., find the equation of a line parallel or perpendicular to a given line that passes
through a given point).
The following Unit Goal aligns with the 2016 International Society for Technology in Education
Standards.
ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

Unit Essential Questions



How is inductive reasoning used to justify logical statements?
Why is it important to be able to think logically?
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What are the relationships involving congruent angles, parallel lines, perpendicular lines,
and polygons?

Scope and Sequence
1.
2.
3.
4.
5.
6.
7.

Writing and analyzing conjectures by using inductive reasoning
Analyzing figures to identify and use postulates about points, lines, and planes
Analyzing and constructing viable arguments in any proof format
Proving statements involving segment addition and segment congruence
Solving problems involving supplementary, complementary, congruent, and right angles
Using angle pair relationships formed by lines and transversals to solve problems
Writing the equations of lines and using slope to determine if lines are parallel or
perpendicular

Assured Assessments
Formative Assessment:
Students will participate in various warm-up problems, H.O.T. problems, exit slips, group
problem sets, and homework throughout the unit. Checkpoint quizzes will also be administered
to assess students’ understanding of essential concepts and skills. A justification practice activity
will be included in this unit.
Summative Assessment:
Students will take a common end-of-unit assessment scored via a common scoring guide.
Resources
Core


Carter, John, Gilbert Cuevas, and Roger Day. Geometry. New York: Glencoe, 2018.
Print.

Supplemental
 Online resources including video presentations and self-checks
 Geometer’s Sketchpad discovery activities from ConnectED website
 Worksheets created with Kuta Software, a free online resource
 LEARNSMART & other SAT/ACT preparation tools
 Factoring practice worksheets with congruent and supplementary angles
Time Allotment



CP: Approximately 12 school days
ACP: Approximately 15 school days
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UNIT 3
Rigid Transformations and Symmetry
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2010 Connecticut Core Standards for Mathematics.
G-CO
Congruence
Experiment with transformations in the plane.
2. Represent transformations in the plane using, e.g., transparencies and geometry software;
describe transformations as functions that take points in the plane as inputs and give other points
as outputs. Compare transformations that preserve distance and angle to those that do not (e.g.,
translation versus horizontal stretch).
3. Given a rectangle, parallelogram, trapezoid, or regular polygon, describe the rotations and
reflections that carry it onto itself.
4. Develop definitions of rotations, reflections, and translations in terms of angles, circles,
perpendicular lines, parallel lines, and line segments.
5. Given a geometric figure and a rotation, reflection, or translation, draw the transformed figure
using, e.g., graph paper, tracing paper, or geometry software. Specify a sequence of
transformations that will carry a given figure onto another.
Understand congruence in terms of rigid motions.
6. Use geometric descriptions of rigid motions to transform figures and to predict the effect of a
given rigid motion on a given figure; given two figures, use the definition of congruence in terms
of rigid motions to decide if they are congruent.
The following Unit Goal aligns with the 2016 International Society for Technology in Education
Standards.
ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

Unit Essential Questions





Where can transformations be found?
How can we change a figure’s positions without changing its size and shape?
How are transformations used to identify relationships among geometric figures?
How can we recognize symmetry in a figure, and why is it desirable?

Scope and Sequence
1. Given a geometric figure and a reflection, drawing the transformed figure on a coordinate
plane
2. Drawing and identifying translations on a coordinate plane
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3. Given a geometric figure and a rotation, drawing the transformed figure on a coordinate
plan
4. Using line symmetry to describe the reflections that carry a figure onto itself
5. Using rotational symmetry to describe the rotations that carry a figure onto itself
Assured Assessments
Formative Assessment:
Students will participate in various warm-up problems, H.O.T. problems, exit slips, group
problem sets, and homework throughout the unit. Checkpoint quizzes will also be administered
to assess students’ understanding of essential concepts and skills. A stations activity will be
included in this unit; students will need to graph a transformed figure given the original and a
transformation as well as identify lines of symmetry and rotational symmetry.
Summative Assessment:
Students will take a common end-of-unit assessment scored via a common scoring guide.
Resources
Core


Carter, John, Gilbert Cuevas, and Roger Day. Geometry. New York: Glencoe, 2018.
Print.

Supplemental
 Online resources including video presentations and self-checks
 Geometer’s Sketchpad discovery activities from ConnectED website
 Worksheets created with Kuta Software, a free online resource
 LEARNSMART & other SAT/ACT preparation tools
Time Allotment



CP: Approximately 11 school days
ACP: Approximately 10 school days
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UNIT 4
Triangles and Congruence
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2010 Connecticut Core Standards for Mathematics.
G-CO
Congruence
Understand congruence in terms of rigid motions.
7. Use the definition of congruence in terms of rigid motions to show that two triangles are
congruent if and only if corresponding pairs of sides and corresponding pairs of angles are
congruent.
8. Explain how the criteria for triangle congruence (ASA, SAS, and SSS) follow from the definition
of congruence in terms of rigid motions.
Prove geometric theorems.
10. Prove theorems about triangles. Theorems include: measures of interior angles of a triangle sum
to 180°; base angles of isosceles triangles are congruent; the segment joining midpoints of two
sides of a triangle is parallel to the third side and half the length; the medians of a triangle meet
at a point.
G-SRT
Similarity, Right Triangles, and Trigonometry
Prove theorems involving similarity.
5. Use congruence and similarity criteria for triangles to solve problems and to prove relationships
in geometric figures.
G-GPE
Expressing Geometric Properties with Equations
Use coordinates to prove simple geometric theorems algebraically.
4. Use coordinates to prove simple geometric theorems algebraically. For example, prove or
disprove that a figure defined by four given points in the coordinate plane is a rectangle; prove or
disprove that the point (1, √3) lies on the circle centered at the origin and containing the point (0,
2).
The following Unit Goal aligns with the 2016 International Society for Technology in Education
Standards.
ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

Unit Essential Questions




How can we compare two objects?
How can we tell if two objects are congruent?
How can we tell if two triangles are congruent?
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Scope and Sequence
1.
2.
3.
4.
5.

Applying the Triangle-Angle Sum Theorem to solve problems
Naming and using corresponding parts of congruent polygons to solve problems
Proving triangles congruent using the definition of congruence
Using the SSS, SAS, ASA, AAS, and HL Theorems to check for congruence
Using properties of isosceles and equilateral triangles to solve algebraic problems and to
prove triangles are congruent

Assured Assessments
Formative Assessment:
Students will participate in various warm-up problems, H.O.T. problems, exit slips, group
problem sets, and homework throughout the unit. Checkpoint quizzes will also be administered
to assess students’ understanding of essential concepts and skills. A justification practice activity
will be included in this unit.
Summative Assessment:
Students will take a common end-of-unit assessment scored via a common scoring guide.
Resources
Core


Carter, John, Gilbert Cuevas, and Roger Day. Geometry. New York: Glencoe, 2018.
Print.

Supplemental
 Online resources including video presentations and self-checks
 Geometer’s Sketchpad discovery activities from ConnectED website
 Worksheets created with Kuta Software, a free online resource
 LEARNSMART & other SAT/ACT preparation tools
Time Allotment



CP: Approximately 19 school days
ACP: Approximately 16 school days
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UNIT 5
Quadrilaterals
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2010 Connecticut Core Standards for Mathematics.
G-MG
Modeling with Geometry
Apply geometric concepts in modeling situations.
1. Use geometric shapes, their measures, and their properties to describe objects (e.g., modeling a
tree trunk or a human torso as a cylinder).
G-CO
Congruence
Prove geometric theorems.
11. Prove theorems about parallelograms. Theorems include: opposite sides are congruent, opposite
angles are congruent, the diagonals of a parallelogram bisect each other, and conversely,
rectangles are parallelograms with congruent diagonals.
G-GPE
Expressing Geometric Properties with Equations
Use coordinates to prove simple geometric theorems algebraically.
4. Use coordinates to prove simple geometric theorems algebraically. For example, prove or
disprove that a figure defined by four given points in the coordinate plane is a rectangle; prove or
disprove that the point (1, √3) lies on the circle centered at the origin and containing the point (0,
2).
The following Unit Goal aligns with the 2016 International Society for Technology in Education
Standards.
ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

Unit Essential Questions



What are the similarities and differences between and among the properties of
quadrilaterals?
How can we prove a quadrilateral is a parallelogram?

Scope and Sequence
1. Finding and using the sum of the measures of the interior and exterior angles of a
polygon
2. Recognizing and applying properties of the sides and angles of parallelograms
3. Recognizing and applying properties of diagonals of parallelograms
4. Recognizing the conditions that ensure a quadrilateral is a parallelogram
5. Determining whether a parallelogram is a rectangle, rhombus, or square
CP & ACP Geometry
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6. Applying properties of kites and trapezoids to solve problems
Assured Assessments
Formative Assessment:
Students will participate in various warm-up problems, H.O.T. problems, exit slips, group
problem sets, and homework throughout the unit. Checkpoint quizzes will also be administered
to assess students’ understanding of essential concepts and skills. If time permits, vocabulary
foldables for each chapter leading up to the midterm examination will be included in this unit,
and will be scored via a common scoring guide.
Summative Assessment:
Students will take a common end-of-unit assessment scored via a common scoring guide.
Resources
Core


Carter, John, Gilbert Cuevas, and Roger Day. Geometry. New York: Glencoe, 2018.
Print.

Supplemental
 Online resources including video presentations and self-checks
 Geometer’s Sketchpad discovery activities from ConnectED website
 Worksheets created with Kuta Software, a free online resource
 LEARNSMART & other SAT/ACT preparation tools
 Systems of equations practice worksheets with diagonals, perhaps factoring
Time Allotment



CP: Approximately 17 school days
ACP: Approximately 15 school days
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UNIT 6
Similarity
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2010 Connecticut Core Standards for Mathematics.
G-SRT
Similarity, Right Triangles, and Trigonometry
Understand similarity in terms of similarity transformations.
1. Verify experimentally the properties of dilations given by a center and a scale factor:
a. A dilation takes a line not passing through the center of the dilation to a parallel line, and
leaves a line passing through the center unchanged.
2. Given two figures, use the definition of similarity in terms of similarity transformations to decide
if they are similar; explain using similarity transformations the meaning of similarity for
triangles as the equality of all corresponding pairs of angles and the proportionality of all
corresponding pairs of sides.
3. Use the properties of similarity transformations to establish the AA criterion for two triangles to
be similar.
Prove theorems involving similarity.
4. Prove theorems about triangles. Theorems include: a line parallel to one side of a triangle divides
the other two proportionally, and conversely; the Pythagorean Theorem proved using triangle
similarity.
5. Use congruence and similarity criteria for triangles to solve problems and to prove relationships
in geometric figures.
G-GPE
Expressing Geometric Properties with Equations
Use coordinates to prove simple geometric theorems algebraically.
5. Prove the slope criteria for parallel and perpendicular lines and use them to solve geometric
problems (e.g., find the equation of a line parallel or perpendicular to a given line that passes
through a given point).
G-CO
Congruence
Experiment with transformations in the plane.
2. Represent transformations in the plan using, e.g., transparencies and geometry software; describe
transformations as functions that take points in the plane as inputs and give other points as
outputs. Compare transformations that preserve distance and angle to those that do not (e.g.,
translation versus horizontal stretch).
Prove geometric theorems.
10. Prove theorems about triangles. Theorems include: measures of interior angles of a triangle sum
to 180°; base angles of isosceles triangles are congruent; the segment joining midpoints of two
sides of a triangle is parallel to the third side and half the length; the medians of a triangle meet
at a point.
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The following Unit Goal aligns with the 2016 International Society for Technology in Education
Standards.
ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

Unit Essential Questions






How is the meaning of similarity used to prove relationships in geometric figures?
How can two objects be similar?
How do we use proportions to find side lengths in similar polygons?
How does similarity in math compare to similarity in everyday life?
How do perimeters and areas of similar polygons compare?

Scope and Sequence
1. Drawing dilations and determining the scale factor between two similar figures
2. Using the definition of similarity to identify similar polygons and solve problems by
using their properties
3. Using the AA, SSS, and SAS criteria to determine if triangles are similar
4. Using proportional parts within triangles
Assured Assessments
Formative Assessment:
Students will participate in various warm-up problems, H.O.T. problems, exit slips, group
problem sets, and homework throughout the unit. Checkpoint quizzes will also be administered
to assess students’ understanding of essential concepts and skills.
Summative Assessment:
Students will take a common end-of-unit assessment scored via a common scoring guide.
Resources
Core
 Carter, John, Gilbert Cuevas, and Roger Day. Geometry. New York: Glencoe, 2018.
Print.
Supplemental
 Online resources including video presentations and self-checks
 Geometer’s Sketchpad discovery activities from ConnectED website
 Worksheets created with Kuta Software, a free online resource
 LEARNSMART & other SAT/ACT preparation tools
 FOILing and factoring practice worksheets with proportions, systems
Time Allotment



CP: Approximately 15 school days
ACP: Approximately 13 school days
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UNIT 7
Right Triangles and Trigonometry
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2010 Connecticut Core Standards for Mathematics.
G-SRT
Similarity, Right Triangles, and Trigonometry
Prove theorems involving similarity.
4. Prove theorems about triangles. Theorems include: a line parallel to one side of a triangle divides
the other two proportionally, and conversely; the Pythagorean Theorem proved using triangle
similarity.
5. Use congruence and similarity criteria for triangles to solve problems and to prove relationships
in geometric figures.
Define trigonometric ratios and solve problems involving right triangles.
6. Understand that, by similarity, side ratios in right triangles are properties of the angles in the
triangle, leading to definitions of trigonometric ratios for acute angles.
7. Explain and use the relationship between the sine and cosine of complementary angles.
8. Use trigonometric ratios and the Pythagorean Theorem to solve right triangles in applied
problems.
G-CO
Congruence
Prove geometric theorems.
10. Prove theorems about triangles. Theorems include: measures of interior angles of a triangle sum
to 180°; base angles of isosceles triangles are congruent; the segment joining midpoints of two
sides of a triangle is parallel to the third side and half the length; the medians of a triangle meet
at a point.
G-MG
Modeling with Geometry
Apply geometric concepts in modeling situations.
3. Apply geometric methods to solve design problems (e.g., designing an object or structure to
satisfy physical constraints or minimize cost; working with typographic grid systems based on
ratios).
The following Unit Goal aligns with the 2016 International Society for Technology in Education
Standards.
ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

Unit Essential Questions



Why do we use mathematics to model real-world situations?
What is the Pythagorean Theorem and how can it be used?
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What is trigonometry and why is it useful?

Scope and Sequence
1. Using geometric mean to solve problems involving relationships between parts of a right
triangle and the altitude to the hypotenuse (ACP only)
2. Using the Pythagorean Theorem and its converse
3. Using the properties of 45-45-90 and 30-60-90 triangles to solve problems
4. Finding and using trigonometric ratios within right triangles
5. Solving problems using angles of elevation and depression
6. Converting angle measures in degrees to radians and radians to degrees
Assured Assessments
Formative Assessment:
Students will participate in various warm-up problems, H.O.T. problems, exit slips, group
problem sets, and homework throughout the unit. Checkpoint quizzes will also be administered
to assess students’ understanding of essential concepts and skills.
Summative Assessment:
Students will take a common end-of-unit assessment scored via a common scoring guide.
Resources
Core


Carter, John, Gilbert Cuevas, and Roger Day. Geometry. New York: Glencoe, 2018.
Print.

Supplemental
 Online resources including video presentations and self-checks
 Geometer’s Sketchpad discovery activities from ConnectED website
 Worksheets created with Kuta Software, a free online resource
 LEARNSMART & other SAT/ACT preparation tools
 Converting angle measures in degrees to radians, and vice versa, practice worksheets
Time Allotment



CP: Approximately 18 school days
ACP: Approximately 20 school days
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UNIT 8
Circles
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2010 Connecticut Core Standards for Mathematics.
G-CO
Congruence
Experiment with transformations in the plane.
1. Know precise definitions of angle, circle, perpendicular line, parallel line, and line segment,
based on the undefined notions of point, line, distance along a line, and distance around a
circular arc.
Make geometric constructions.
13. Construct an equilateral triangle, a square, and a regular hexagon inscribed in a circle.
G-C
Circles
Understand and apply theorems about circles.
1. Prove that all circles are similar.
2. Identify and describe relationships among inscribed angles, radii, and chords. Include the
relationship between central, inscribed, and circumscribed angles; inscribed angles on a diameter
are right angles; the radius of a circle is perpendicular to the tangent where the radius intersects
the circle.
3. Construct the inscribed and circumscribed circles of a triangle, and prove properties of angles for
a quadrilateral inscribed in a circle.
4. Construct a tangent line from a point outside a given circle to the circle.
Find arc lengths and areas of sectors of circles.
5. Derive using similarity the fact that the length of the arc intercepted by an angle is proportional
to the radius, and define the radian measure of the angle as the constant of proportionality; derive
the formula for the area of a sector.
G-GMD
Geometric Measurement and Dimension
Explain volume formulas and use them to solve problems.
1. Give an informal argument for the formulas for the circumference of a circle, area of a circle,
volume of a cylinder, pyramid, and cone. Use dissection arguments, Cavalieri’s principle, and
informal limit arguments.
G-MG
Modeling with Geometry
Apply geometric concepts in modeling situations.
3. Apply geometric methods to solve design problems (e.g., designing an object or structure to
satisfy physical constraints or minimize cost; working with typographic grid systems based on
ratios).

CP & ACP Geometry

23

G-GPE
Expressing Geometric Properties with Equations
Translate between the geometric description and the equation for a conic section.
1. Derive the equation of a circle of given center and radius using the Pythagorean Theorem;
complete the square to find the center and radius of a circle given by an equation.
Use coordinates to prove simple geometric theorems algebraically.
4. Use coordinates to prove simple geometric theorems algebraically. For example, prove or
disprove that a figure defined by four given points in the coordinate plane is a rectangle; prove or
disprove that the point (1, √3) lies on the circle centered at the origin and containing the point (0,
2).
The following Unit Goal aligns with the 2016 International Society for Technology in Education
Standards.
ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

Unit Essential Questions



How can circles be used to model geometric concepts and theorems?
How do we find the equation of a circle on a coordinate plane?

Scope and Sequence
1. Identifying and using parts of circles
2. Solving problems involving the circumference of a circle
3. Identifying central angles, major arcs, minor arcs, and semicircles, and finding their
lengths
4. Finding arc length
5. Recognizing and applying relationships between arcs and chords
6. Using properties of tangents
7. Writing equations of circles and graphing them on a coordinate plane
Assured Assessments
Formative Assessment:
Students will participate in various warm-up problems, H.O.T. problems, exit slips, group
problem sets, and homework throughout the unit. Checkpoint quizzes will also be administered
to assess students’ understanding of essential concepts and skills.
Summative Assessment:
Students will take a common end-of-unit assessment scored via a common scoring guide.
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Resources
Core


Carter, John, Gilbert Cuevas, and Roger Day. Geometry. New York: Glencoe, 2018.
Print.

Supplemental
 Online resources including video presentations and self-checks
 Geometer’s Sketchpad discovery activities from ConnectED website
 Worksheets created with Kuta Software, a free online resource
 LEARNSMART & other SAT/ACT preparation tools
Time Allotment



CP: Approximately 22 school days
ACP: Approximately 16 school days
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UNIT 9
Extending Area
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2010 Connecticut Core Standards for Mathematics.
G-CO
Congruence
Find arc lengths and areas of sectors of circles.
5. Derive using similarity the fact that the length of the arc intercepted by an angle is proportional
to the radius, and define the radian measure of the angle as the constant of proportionality; derive
the formula for the area of a sector.
G-GMD
Geometric Measurement and Dimension
Explain volume formulas and use them to solve problems.
1. Give an informal argument for the formulas for the circumference of a circle, area of a circle,
volume of a cylinder, pyramid, and cone. Use dissection arguments, Cavalieri’s principle, and
informal limit arguments.
G-MG
Modeling with Geometry
Apply geometric concepts in modeling situations.
1. Use geometric shapes, their measures, and their properties to describe objects (e.g., modeling a
tree trunk or a human torso as a cylinder).
3. Apply geometric methods to solve design problems (e.g., designing an object or structure to
satisfy physical constraints or minimize cost; working with typographic grid systems based on
ratios).
G-GPE
Expressing Geometric Properties with Equations
Use coordinates to prove simple geometric theorems algebraically.
7. Use coordinates to compute perimeters of polygons and areas of triangles and rectangles, e.g.,
using the distance formula.
The following Unit Goal aligns with the 2016 International Society for Technology in Education
Standards.
ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

Unit Essential Questions




What is the relationship between finding the surface area of a three-dimensional figure
and a two-dimensional figure?
How are the area formulas for polygons related?
What is the difference between the surface area of a prism, cylinder, pyramid, and cone?
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Scope and Sequence
1.
2.
3.
4.
5.

Finding perimeters and areas of parallelograms and triangles
Finding areas of trapezoids, rhombi, and kites
Finding areas of circles and sectors of circles
Finding areas of regular polygons and composite figures
Finding surface area of prisms, cylinders, pyramids, and cones

Assured Assessments
Formative Assessment:
Students will participate in various warm-up problems, H.O.T. problems, exit slips, group
problem sets, and homework throughout the unit. Checkpoint quizzes will also be administered
to assess students’ understanding of essential concepts and skills. A stations activity will be
included in this unit.
Summative Assessment:
Students will take a common end-of-unit assessment scored via a common scoring guide.
Resources
Core


Carter, John, Gilbert Cuevas, and Roger Day. Geometry. New York: Glencoe, 2018.
Print.

Supplemental
 Online resources including video presentations and self-checks
 Geometer’s Sketchpad discovery activities from ConnectED website
 Worksheets created with Kuta Software, a free online resource
 LEARNSMART & other SAT/ACT preparation tools
 Practice worksheets on solving formulas for a specific variable (literal equations)
Time Allotment



CP: Approximately 11 school days for Scope & Sequence Items 1-4, plus 7 additional
days on surface area with formative assessments but no summative assessment
ACP: Approximately 13 school days for Scope & Sequence Items 1-4, plus 6 additional
days on surface area with formative assessments but no summative assessment
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UNIT 10
Extending Volume
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2010 Connecticut Core Standards for Mathematics.
G-GMD
Geometric Measurement and Dimension
Explain volume formulas and use them to solve problems.
1. Give an informal argument for the formulas for the circumference of a circle, area of a circle,
volume of a cylinder, pyramid, and cone. Use dissection arguments, Cavalieri’s principle, and
informal limit arguments.
3. Use volume formulas for cylinders, pyramids, cones, and spheres to solve problems.
G-MG
Modeling with Geometry
Apply geometric concepts in modeling situations.
2. Apply concepts of density based on area and volume in modeling situations (e.g., persons per
square mile, BTUs per cubic foot).
3. Apply geometric methods to solve design problems (e.g., designing an object or structure to
satisfy physical constraints or minimize cost; working with typographic grid systems based on
ratios).
The following Unit Goal aligns with the 2016 International Society for Technology in Education
Standards.
ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

Unit Essential Questions




How are two-dimensional and three-dimensional figures related?
What are the differences between applications of surface area and volume?
How do the surface areas and volumes of similar solids compare?

Scope and Sequence
1.
2.
3.
4.

Finding volume of prisms and cylinders
Finding volume of pyramids and cones
Finding surface area and volume of spheres
Solving real-world problems involving density using area and volume
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Assured Assessments
Formative Assessment:
Students will participate in various warm-up problems, H.O.T. problems, exit slips, group
problem sets, and homework throughout the unit. Checkpoint quizzes will also be administered
to assess students’ understanding of essential concepts and skills. A stations activity will be
included in this unit.
Summative Assessment:
Students will take a common end-of-unit assessment scored via a common scoring guide. ACP
students will also participate in a performance-based assessment entitled “Choosing a Pool.”
Resources
Core


Carter, John, Gilbert Cuevas, and Roger Day. Geometry. New York: Glencoe, 2018.
Print.

Supplemental
 Online resources including video presentations and self-checks
 Geometer’s Sketchpad discovery activities from ConnectED website
 Worksheets created with Kuta Software, a free online resource
 LEARNSMART & other SAT/ACT preparation tools
 Practice worksheets on solving formulas for a specific variable (literal equations)
Time Allotment



CP: Approximately 5 school days, omitting scale factor for area and volume
ACP: Approximately 10 school days
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UNIT 11
Probability (ACP only)
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2010 Connecticut Core Standards for Mathematics.
S-CP
Conditional Probability and the Rules of Probability
Understand independence and conditional probability and use them to interpret data.
1. Describe events as subsets of a sample space (the set of outcomes) using characteristics (or
categories) of the outcomes, or as unions, intersections, or complements of other events (“or,”
“and,” “not”).
2. Understand that two events A and B are independent if the probability of A and B occurring
together is the product of their probabilities, and use this characterization to determine if they are
independent.
3. Understand the conditional probability of A given B as P(A and B)/P(B), and interpret independence of
A and B as saying that the conditional probability of A given B is the same as the probability of
A, and the conditional probability of B given A is the same as the probability of B.
5. Recognize and explain the concepts of conditional probability and independence in everyday
language and everyday situations. For example, compare the chance of having lung cancer if you
are a smoker with the chance of being a smoker if you have lung cancer.
Use the rules of probability to compute probabilities of compound events in a uniform
probability model.
7. Apply the Addition Rule, P(A or B) = P(A) + P(B) - P(A and B), and interpret the answer
in terms of the model.
8. Apply the Multiplication Rule in a uniform probability model, P(A and B) = P(A)P(B|A)
= P(B)P(A|B), and interpret the answer in terms of the model.
9. Use permutations and combinations to compute probabilities of compound events and
solve problems.
S-MD
Using Probability to Make Decisions
Use probability to evaluate outcomes of decisions.
7. Analyze decisions and strategies using probability concepts (e.g., product testing, medical
testing, pulling a hockey goalie at the end of a game).
The following Unit Goal aligns with the 2016 International Society for Technology in Education
Standards.
ISTE Computational Thinker
(Standard 5)

CP & ACP Geometry

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

30

Unit Essential Questions






How can we predict the outcomes of events?
How can we quantify predictions?
How can we use geometric concepts and formulas to solve problems involving
probability?
What is the difference between independent and dependent events?
What is the difference between mutually exclusive and not mutually exclusive events?

Scope and Sequence
1.
2.
3.
4.
5.
6.

Using lists, tables, and tree diagrams to represent sample spaces
Using the Fundamental Counting Principle to count outcomes
Describing events as subsets of sample spaces by using intersections and unions
Finding probabilities of complements
Finding probability using length and area
Using the multiplication rule to find probability involving dependent and independent
events
7. Applying the addition rule to situations involving mutually exclusive and not mutually
exclusive events
8. Finding the probability of events given the occurrence of other events
Assured Assessments
Formative Assessment:
Students will participate in various warm-up problems, H.O.T. problems, exit slips, group
problem sets, and homework throughout the unit. Checkpoint quizzes will also be administered
to assess students’ understanding of essential concepts and skills.
Summative Assessment:
Students will take a common end-of-unit assessment scored via a common scoring guide.
Resources
Core


Carter, John, Gilbert Cuevas, and Roger Day. Geometry. New York: Glencoe, 2018.
Print.

Supplemental
 Online resources including video presentations and self-checks
 Geometer’s Sketchpad discovery activities from ConnectED website
 Worksheets created with Kuta Software, a free online resource
 LEARNSMART & other SAT/ACT preparation tools
 SAT-like questions focused on probability from the College Board and Khan Academy
Time Allotment


ACP: Approximately 5 school days

CP & ACP Geometry

31

TEACHER GUIDE – ACP
Unit One: Tools of Geometry
Sections:
1.1
Points, Lines, and Planes
1.2
Line Segments and Distance
1.3
Locating Points and Midpoints (emphasis on algebra)
1.4
Angle Measure
1.5
Angle Relationships (emphasis on using algebra to solve equations)
1.6
Two-Dimensional Figures
Unit Two: Logical Arguments and Line Relationships
2.4
Writing Proofs (emphasis on theorems, not writing proofs)
2.6
Proving Angle Relationships (emphasis on justifying each step, not writing proofs)
2.7
Parallel Lines and Transversals (emphasis on algebra: systems of equations and factoring,
not writing proofs)
2.8
Slope and Equations of Lines (emphasis on algebra)
2.9
Proving Lines Parallel (emphasis on algebra)
Unit Three: Rigid Transformations and Symmetry
Note: Transformations on the coordinate plane only.
1.7
Transformations in the Plane
3.1
Reflections
3.2
Translations
3.3
Rotations
3.5
Symmetry
Unit Four: Triangles and Congruence
4.1
Angles of Triangles (emphasis on algebra)
4.2
Congruent Triangles
4.3
Proving Triangles Congruent – SSS, SAS (two-column proofs)
4.4
Proving Triangles Congruent – ASA, AAS (two-column proofs)
4.5
Proving Right Triangles Congruent (HL only)
4.6
Isosceles and Equilateral Triangles (emphasis on algebra)
Unit Five: Quadrilaterals
6.1
Angles of Polygons
6.2
Parallelograms
6.3
Tests for Parallelograms
6.4
Special Parallelograms: Rectangles (emphasis on systems of equations and factoring)
6.5
Special Parallelograms: Rhombi, Squares (emphasis on systems of equations and
factoring
6.6
Trapezoids and Kites
Unit Six: Similarity (may be completed before or after midterm)
7.1
Dilations
*Midterm exam
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Unit Six: Similarity
7.1
Dilations (if not completed before midterm)
7.2
Similar Polygons (review solving proportions; emphasis on FOIL and factoring)
7.3
Similar Triangles: AA
7.4
Similar Triangles: SSS and SAS
7.5
Parallel Lines and Proportional Parts
Unit Seven: Right Triangles and Trigonometry
8.1
Geometric Mean
8.2
The Pythagorean Theorem and Its Converse
8.3
Special Right Triangles
8.4
Trigonometry
8.5
Angles of Elevation and Depression
Converting Degrees to Radians and vice versa (supplemental to textbook)
Unit Eight: Circles
9.1
Circles and Circumference
9.2
Measuring Angles and Arcs
9.3
Arcs and Chords
9.4
Inscribed Angles
9.5
Tangents (emphasis on algebra)
9.7
Equations of Circles (including completing the square)
Unit Nine: Extending Area
Note: Supplement trigonometry and special rights into each lesson.
10.1 Areas of Parallelograms and Triangles
10.2 Area of Trapezoids, Rhombi, and Kites
10.3 Areas of Circles and Sectors
10.4 Areas of Regular Polygons and Composite Figures
10.5 Area of Nonrigid Transformations (if time permits)
1.8
Three-Dimensional Figures: Surface Area (only)
10.6 Surface Area
Unit Ten: Extending Volume
11.2 Volumes of Prisms and Cylinders
11.3 Volumes of Pyramids and Cones
11.4 Spheres
11.6 Volume and Nonrigid Transformations (if time permits)
Word-Problem Applications (supplemental to textbook)
“Choosing a Pool” Performance-Based Assessment (supplemental to textbook)
Unit Eleven (if time permits)
12.4 Geometric Probability
SAT-like questions focused on probability
*Final exam
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TEACHER GUIDE continued – ACP
Timeline
Unit of Study
1 Marking Period
Initial Common
Formative Assessment &
Unit 1
Summer Packet Review
(17 days)
Chapter 1: 1.1, 1.2, 1.3,
1.4, 1.5, 1.6

Alternative Pacing

st

Unit 2
(15 days)

Chapter 2: 2.4, 2.6, 2.7,
2.8, 2.9

Chapter 1: 1.7
Chapter 3: 3.1, 3.2, 3.3,
3.5
2nd Marking Period
Unit 3
(10 days)

Unit 4
(16 days)

Chapter 4: 4.1, 4.2, 4.3,
4.4, 4.5, 4.6

Unit 5
(15 days)

Chapter 6: 6.1, 6.2, 6.3,
6.4, 6.5, 6.6

Unit 6 Part 1
(3 days)

Chapter 7: 7.1 (including
dilations assessment)

3 days

Midterm Review Project

3rd Marking Period
Unit 6 Part 2
(10 days)

Chapter 7: 7.2, 7.3, 7.4,
7.5

Unit 7
(20 days)

Chapter 8: 8.1, 8.2, 8.3,
8.4, 8.5, converting
degrees to radians and
vice versa (supplemental
to textbook)

Unit 8
(16 days)

Chapter 9: 9.1, 9.2, 9.3,
9.4, 9.5, 9.7

Unit 6
(13 days)

Chapter 7: 7.1, 7.2, 7.3,
7.4, 7.5 (including
dilations assessment)

Unit 8 Part 1
(6 days)

Chapter 9: 9.7

Unit 8 Part 2
(10 days)

Chapter 9: 9.1, 9.2, 9.3,
9.4, 9.5

4th Marking Period
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Unit 9
(13 days)

Chapter 10: 10.1, 10.2,
10.3, 10.4, 10.5

Mini-Unit on
Surface Area
(6 days)

Chapter 1: 1.8
Chapter 10: 10.6

Unit 10
(10 days)

Chapter 11: 11.2, 11.3,
11.4, 11.6, word-problem
applications, “Choosing a
Pool” performance-based
assessment

Unit 11
(5 days if time
permits)

Chapter 12: 12.4, SATlike questions focused on
probability

4 days

Final Exam Review
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TEACHER GUIDE – CP
Unit One: Tools of Geometry
Sections:
1.1
Points, Lines, and Planes
1.2
Line Segments and Distance
1.3
Locating Points and Midpoints
1.4
Angle Measure
1.5
Angle Relationships (emphasis on using algebra to solve equations)
1.6
Two-Dimensional Figures
Unit Two: Logical Arguments and Line Relationships
2.4
Writing Proofs (emphasis on theorems, not writing proofs)
2.6
Proving Angle Relationships (emphasis on justifying each step, not writing proofs)
2.7
Parallel Lines and Transversals (emphasis on algebra, not writing proofs)
2.8
Slope and Equations of Lines (emphasis on algebra)
2.9
Proving Lines Parallel (emphasis on algebra)
Unit Three: Rigid Transformations and Symmetry
Note: Transformations on the coordinate plane only.
1.7
Transformations in the Plane
3.1
Reflections
3.2
Translations
3.3
Rotations
3.5
Symmetry
Unit Four: Triangles and Congruence
4.1
Angles of Triangles (emphasis on algebra)
4.2
Congruent Triangles
4.3
Proving Triangles Congruent – SSS, SAS (two-column proofs with bank of reasons)
4.4
Proving Triangles Congruent – ASA, AAS (two-column proofs with bank of reasons)
4.6
Isosceles and Equilateral Triangles (emphasis on algebra)
Unit Five: Quadrilaterals
6.1
Angles of Polygons
6.2
Parallelograms
6.3
Tests for Parallelograms
6.4
Special Parallelograms: Rectangles (supplement systems of equations with diagonals)
6.5
Special Parallelograms: Rhombi, Squares
6.6
Trapezoids and Kites
*Midterm exam
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Unit Six: Similarity
7.1
Dilations
7.2
Similar Polygons (emphasis on FOIL and factoring)
7.3
Similar Triangles: AA
7.4
Similar Triangles: SSS and SAS
7.5
Parallel Lines and Proportional Parts
Unit Seven: Right Triangles and Trigonometry
8.2
The Pythagorean Theorem and Its Converse
8.3
Special Right Triangles
8.4
Trigonometry
8.5
Angles of Elevation and Depression
Converting Degrees to Radians and vice versa (supplemental to textbook)
Unit Eight: Circles
9.7
Equations of Circles (focus on graphing, writing equations)
9.1
Circles and Circumference
9.2
Measuring Angles and Arcs
9.3
Arcs and Chords
9.4
Inscribed Angles
9.5
Tangents
Unit Nine: Extending Area
Note: Supplement trigonometry and special rights into each lesson.
10.1 Areas of Parallelograms and Triangles
10.2 Area of Trapezoids, Rhombi, and Kites
10.3 Areas of Circles and Sectors
10.4 Areas of Regular Polygons and Composite Figures
10.5 Area of Nonrigid Transformations (if time permits)
1.8
Three-Dimensional Figures: Surface Area (only)
10.6 Surface Area
Unit Ten: Extending Volume
11.2 Volumes of Prisms and Cylinders
11.3 Volumes of Pyramids and Cones
11.4 Spheres
11.6 Volume and Nonrigid Transformations (if time permits)
Word-Problem Applications (supplemental to textbook)
*Final exam
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TEACHER GUIDE continued – CP
Timeline
Unit 1 (17 days)

Unit of Study
Initial Common Formative Assessment & Summer Packet
Review
Chapter 1: 1.1, 1.2, 1.3, 1.4, 1.5, 1.6

Unit 2 (12 days)

Chapter 2: 2.4, 2.6, 2.7, 2.8, 2.9

Unit 3 (11 days)

Chapter 1: 1.7
Chapter 3: 3.1, 3.2, 3.3, 3.5

Unit 4 (19 days)

Chapter 4: 4.1, 4.2, 4.3, 4.4, 4.6

Unit 5 (17 days)

Chapter 6: 6.1, 6.2, 6.3, 6.4, 6.5, 6.6

3 days

Midterm Review Project

Unit 6 (15 days)

Chapter 7: 7.1, 7.2, 7.3, 7.4, 7.5

Unit 7 (18 days)

Chapter 8: 8.2, 8.3, 8.4, 8.5, converting degrees to radians and
vice versa (supplemental to textbook)

Unit 8 Part 1 (6 days)

Chapter 9: 9.7

Unit 8 Part 2 (16 days) Chapter 9: 9.1, 9.2, 9.3, 9.4, 9.5

Unit 9 (11 days)

Chapter 10: 10.1, 10.2, 10.3, 10.4, 10.5

Mini-Unit on Surface
Area (7 days)

Chapter 1: 1.8
Chapter 10: 10.6

Unit 10 (5 days)

Chapter 11: 11.2, 11.3, 11.4, 11.6, word-problem applications

4 days

Final Exam Review
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COURSE CREDIT
One credit in Mathematics
One class period daily for a full year

PREREQUISITES
for CP: Completion of Algebra I.
for ACP: Grade of C or better in ACP Algebra I.

SUPPLEMENTARY MATERIALS/RESOURCES/TECHNOLOGY
Department- and teacher-prepared materials
TI-84 Plus graphing calculators

CURRENT REFERENCES
2010 Connecticut Core Standards for Mathematics
http://www.corestandards.org/assets/CCSSI_Math%20Standards.pdf

ASSURED STUDENT PERFORMANCE RUBRICS




Trumbull High School School-Wide Writing Rubric (attached)
Trumbull High School School-Wide Problem-Solving Rubric (attached)
Trumbull High School School-Wide Independent Learning and Thinking Rubric (attached)
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Trumbull High School School-Wide Writing Rubric
Category/
Weight

Purpose
X_______

Exemplary
4
Student work:




Organization
X_______






Content
X_______




Use of
Language
X_______






Goal
3
Student work:

Establishes and
maintains a clear
purpose
Demonstrates an
insightful understanding
of audience and task



Reflects sophisticated
organization throughout
Demonstrates logical
progression of ideas
Maintains a clear focus
Utilizes effective
transitions



Is accurate, explicit, and
vivid
Exhibits ideas that are
highly developed and
enhanced by specific
details and examples



Demonstrates excellent
use of language
Demonstrates a highly
effective use of standard
writing that enhances
communication
Contains few or no
errors. Errors do not
detract from meaning
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Working Toward Goal
2
Student work:

Establishes and
maintains a purpose
Demonstrates an
accurate awareness of
audience and task




Reflects organization
throughout
Demonstrates logical
progression of ideas
Maintains a focus
Utilizes transitions







Is accurate and
relevant
Exhibits ideas that are
developed and
supported by details
and examples



Demonstrates
competent use of
language
Demonstrates
effective use of
standard writing
conventions
Contains few errors
Most errors do not
detract from meaning









Needs Support
1-0
Student work:

Establishes a purpose
Demonstrates an
awareness of audience
and task



Reflects some
organization throughout
Demonstrates logical
progression of ideas at
times
Maintains a vague focus
May utilize some
ineffective transitions



May contain some
inaccuracies
Exhibits ideas that are
partially supported by
details and examples



Demonstrates use of
language
Demonstrates use of
standard writing
conventions
Contains errors that
detract from meaning















Does not establish a
clear purpose
Demonstrates
limited/no awareness
of audience and task

Reflects little/no
organization
Lacks logical
progression of ideas
Maintains little/no
focus
Utilizes ineffective or
no transitions
Is inaccurate and
unclear
Exhibits limited/no
ideas supported by
specific details and
examples
Demonstrates limited
competency in use of
language
Demonstrates limited
use of standard
writing conventions
Contains errors that
make it difficult to
determine meaning
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Trumbull High School School-Wide Problem-Solving Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward Goal
2

Needs Support
1-0

Understanding
X_______



Student demonstrates
clear understanding of
the problem and the
complexities of the task



Student demonstrates
sufficient
understanding of the
problem and most of
the complexities of
the task



Student demonstrates
some understanding
of the problem but
requires assistance to
complete the task



Student demonstrates
limited or no
understanding of the
fundamental problem
after assistance with
the task

Research
X_______



Student gathers
compelling information
from multiple sources
including digital, print,
and interpersonal



Student gathers
sufficient
information from
multiple sources
including digital,
print, and
interpersonal



Student gathers some
information from few
sources including
digital, print, and
interpersonal



Student gathers
limited or no
information

Reasoning and
Strategies
X_______



Student demonstrates
strong critical thinking
skills to develop a
comprehensive plan
integrating multiple
strategies



Student demonstrates
sufficient critical
thinking skills to
develop a cohesive
plan integrating
strategies



Student demonstrates
some critical
thinking skills to
develop a plan
integrating some
strategies



Student demonstrates
limited or no critical
thinking skills and no
plan

Final Product
and/or
Presentation
X_______



Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive use of 21stcentury technology
skills



Solution shows
sufficient
understanding of the
problem and its
components
Solution shows
sufficient use of 21stcentury technology
skills



Solution shows some
understanding of the
problem and its
components
Solution shows some
use of 21st-century
technology skills



Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no use of
21st-century
technology skills
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Trumbull High School School-Wide
Independent Learning and Thinking Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward
Goal
2

Needs Support
1-0

Proposal
X_______



Student demonstrates a
strong sense of initiative
by generating
compelling questions,
creating uniquely
original projects/work



Student demonstrates
initiative by
generating
appropriate questions,
creating original
projects/work



Student demonstrates
some initiative by
generating questions,
creating appropriate
projects/work



Student demonstrates
limited or no initiative
by generating few
questions and creating
projects/work

Independent
Research &
Development
X_______



Student is analytical,
insightful, and works
independently to reach a
solution



Student is analytical,
and works
productively to reach
a solution



Student reaches a
solution with
direction



Student is unable to
reach a solution
without consistent
assistance

Presentation of
Final Product
X_______



Presentation shows
compelling evidence of
an independent learner
and thinker
Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive and
appropriate application
of 21st-century skills



Presentation shows
clear evidence of an
independent learner
and thinker
Solution shows
adequate
understanding of the
problem and its
components
Solution shows
adequate application
of 21st-century skills



Presentation shows
some evidence of an
independent learner
and thinker
Solution shows some
understanding of the
problem and its
components
Solution shows some
application of 21stcentury skills



Presentation shows
limited or no
evidence of an
independent learner
and thinker
Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no
application of 21stcentury skills
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CORE VALUES AND BELIEFS
The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
ACP PreCalculus is designed for students who have successfully completed ACP or Honors
Algebra II. The content and skills in PreCalculus enable students to prepare for a Calculus
course, either in high school or in college. After successful completion of ACP PreCalculus,
students will be prepared to enroll in ACP Calculus or AP Calculus AB, as well as other senior
mathematics electives.
The study of functions and their characteristics serves as the theme for this course. In particular,
polynomial, rational, exponential, logarithmic, and trigonometric functions, and their
applications, are examined. Students will learn to solve equations and develop models to help
explore practical applications. Students will also preview calculus in finding limits using a table,
graph, and algebraic techniques and in finding the derivative of a function.
The textbook, Precalculus: Enhanced with Graphing Utilities by Sullivan and Sullivan (2017),
offers a plethora of features to assist students in learning vocabulary, problem- solving, skillbuilding, and engaging in applications and extensions. The pacing and sequence of the
curriculum is suited to meet the content standards and the eight mathematical practices of the
2010 Connecticut Core Standards for Mathematics.
Success in mathematics depends upon active involvement in a variety of interrelated
experiences. When students participate in stimulating learning opportunities, they can reach their
full potential.
The Trumbull Mathematics Program embraces these goals for all students.
The successful mathematician will:
• Acquire the factual knowledge necessary to solve problems
• Gain procedural proficiency in problem solving
• Demonstrate a perceptual understanding of problems posed
• Make meaningful mathematical connections to his or her world
• Solve problems utilizing a variety of strategies
• Utilize technology to improve the quality of the problem-solving process
• Communicate effectively using mathematical terminology, both independently and
collaboratively
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•

Use sound mathematical reasoning by utilizing the power of conjecture and proof in his
or her thinking
Become a reflective thinker through continuous self-evaluation
Become an independent, self-motivated, lifelong learner

•
•

The Trumbull Mathematics Program promotes the empowerment of students and encourages
students to embrace the skills needed to become successful in the 21st century. Students expand
their mathematical abilities by investigating real-world phenomena. Through such experiences,
students can access the beauty and power of mathematics and truly appreciate the impact
mathematics has on the world in which they live.
Developed by Trumbull K-12 Math Committee, June 2004; revised and approved April 2011
Mathematics instruction must:


Blend the concrete with the abstract, the practical with the theoretical, and the routine
with the non-routine.



Teach students to search for, find, and represent patterns.



Instill in students an appreciation for the intrinsic beauty of mathematics.



Encourge students to reason, analyze, make connections, and self-assess.



Immerse students in the learning process through questioning, technology,
manipulatives, cooperative, and individual activities.

Information, Media and Technology Skills
1. Use real-world digital and other research tools to access, evaluate, and effectively apply
information appropriate for authentic tasks.
Learning and Innovation Skills
2. Work independently and collaboratively to solve problems and accomplish goals
3. Communicate information clearly and effectively using a variety of tools/media in varied
contexts for a variety of purposes.
4. Demonstrate innovation, flexibility and adaptability in thinking patterns, work habits,
and working/learning conditions.
5. Effectively apply the analysis, synthesis, and evaluative processes that enable
productive problem solving.
Life and Career Skills
6. Value and demonstrate personal responsibility, character, cultural understanding, and
ethical behavior.
ACP PreCalculus
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COURSE GOALS
The following Course Goals derive from the 2010 Connecticut Core Standards for Mathematical
Practice, which describe varieties of expertise that all teachers of mathematics will develop in
their students. These practices rest on important “processes and proficiencies” that have long
been valued in mathematics education.
At the completion of this course, students will:
1. Make sense of problems and persevere in solving them.
Mathematically proficient students start by explaining to themselves the meaning of a problem
and looking for entry points to its solution. They analyze givens, constraints, relationships, and
goals. They make conjectures about the form and meaning of the solution and plan a solution
pathway rather than simply jumping into a solution attempt. They consider analogous problems,
and try special cases and simpler forms of the original problem in order to gain insight into its
solution. They monitor and evaluate their progress and change course if necessary.
2. Reason abstractly and quantitatively.
Mathematically proficient students make sense of quantities and their relationships in problem
situations. They bring two complementary abilities to bear on problems involving quantitative
relationships: the ability to decontextualize – to abstract a given situation and represent it
symbolically and manipulate the representing symbols as if they have a life of their own, without
necessarily attending to their referents – and the ability to contextualize, to pause as needed
during the manipulation process in order to probe into the referents for the symbols involved.
Quantitative reasoning entails habits of creating a coherent representation of the problem at
hand; considering the units involved; attending to the meaning of quantities, not just how to
compute them; and knowing and flexibly using different properties of operations and objects.
3. Construct viable arguments and critique the reasoning of others.
Mathematically proficient students understand and use stated assumptions, definitions, and
previously established results in constructing arguments. They make conjectures and build a
logical progression of statements to explore the truth of their conjectures. They are able to
analyze situations by breaking them into cases, and can recognize and use counterexamples.
They justify their conclusions, communicate them to others, and respond to the arguments of
others. They reason inductively about data, making plausible arguments that take into account
the context from which the data arose. Mathematically proficient students are also able to
compare the effectiveness of two plausible arguments, distinguish correct logic or reasoning
from that which is flawed, and – if there is a flaw in an argument – explain what it is.
4. Model with mathematics.
Mathematically proficient students can apply the mathematics they know to solve problems
arising in everyday life, society, and the workplace.
Mathematically proficient students who can apply what they know are comfortable making
assumptions and approximations to simplify a complicated situation, realizing that these may
need revision later. They are able to identify important quantities in a practical situation and map
their relationships using such tools as diagrams, two-way tables, graphs, flowcharts and
formulas. They can analyze those relationships mathematically to draw conclusions. They

ACP PreCalculus

4

routinely interpret their mathematical results in the context of the situation and reflect on whether
the results make sense, possibly improving the model if it has not served its purpose.
5. Use appropriate tools strategically.
Mathematically proficient students consider the available tools when solving a mathematical
problem. These tools might include pencil and paper, concrete models, a ruler, a protractor, a
calculator, a spreadsheet, a computer algebra system, a statistical package, or dynamic geometry
software. Proficient students are sufficiently familiar with tools appropriate for their grade or
course to make sound decisions about when each of these tools might be helpful, recognizing
both the insight to be gained and the tools’ limitations. For example, mathematically proficient
high school students analyze graphs of functions and solutions generated using a graphing
calculator. They detect possible errors by strategically using estimation and other mathematical
knowledge. When making mathematical models, they know that technology can enable them to
visualize the results of varying assumptions, explore consequences, and compare predictions
with data.
They are able to use technological tools to explore and deepen their understanding of concepts.
6. Attend to precision.
Mathematically proficient students try to communicate precisely to others. They try to use clear
definitions in discussion with others and in their own reasoning.
They state the meaning of the symbols they choose, including using the equal sign consistently
and appropriately. They are careful about specifying units of measure, and labeling axes to
clarify the correspondence with quantities in a problem. They calculate accurately and
efficiently, expressing numerical answers with a degree of precision appropriate for the problem
context. By the time they reach high school they have learned to examine claims and make
explicit use of definitions.
7. Look for and make use of structure.
Mathematically proficient students look closely to discern a pattern or structure.
They also can step back for an overview and shift perspective. They can see complicated things,
such as some algebraic expressions, as single objects or as being composed of several objects.
8. Look for and express regularity in repeated reasoning.
Mathematically proficient students notice if calculations are repeated, and look both for general
methods and for shortcuts. As they work to solve a problem, mathematically proficient students
maintain oversight of the process, while attending to the details. They continually evaluate the
reasonableness of their intermediate results.
The following Course Goals derive from the 2016 International Society for Technology in
Education Standards.
ISTE Computational Thinker
(Standard 5)
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Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.
5b. Students collect data or identify relevant data sets, use
digital tools to analyze them, and represent data in
various ways to facilitate problem-solving and decisionmaking.
5

5c. Students break problems into component parts, extract
key information, and develop descriptive models to
understand complex systems or facilitate problemsolving.

COURSE ENDURING UNDERSTANDINGS
Students will understand that . . .
 various aspects of polynomial functions, rational functions, exponential functions, and
logarithmic functions occur frequently in a variety of applications.
 the six trigonometric functions have fundamental relationships in their value in
portraying natural phenomena.
 limits, continuity, and the derivative of a function have increased relevance in advanced
mathematics.

COURSE ESSENTIAL QUESTIONS





What are the properties of polynomial, rational, exponential, and logarithmic functions, and
how can these functions be used to solve applied problems?
How can the development of the trigonometric functions be explored through two
approaches: the use of right triangles and the unit circle?
How can trigonometric functions and their inverses be used to solve problems?
What is a limit, and how can it be interpreted?

COURSE KNOWLEDGE & SKILLS
Students will know . . .





polynomial, rational, exponential, and logarithmic functions and their graphs.
the six trigonometric functions and the unit circle.
the formal definitions, applications, and properties of limits.

Students will be able to . . .
 analyze and graph a rational function.
 use properties of exponents and logarithms to solve equations.
 define the six trigonometric functions, explore their domain and range, and develop a
list of their properties.
 use trigonometric identities to simplify trigonometric expressions.
 use trigonometric functions to solve applied problems involving right and oblique
triangles.
 find the limit of a function from a table, from a graph, and from using algebraic
techniques.
 find the derivative of a function.

ACP PreCalculus
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COURSE SYLLABUS
Course Name
ACP PreCalculus
Level
Advanced College-Preparatory
Prerequisites
Grade of C+ or better in ACP Algebra II, or teacher recommendation
Materials Required
TI-84 Plus graphing calculator
General Description of the Course
The study of functions and their characteristics serves as the theme for this course. In
particular, polynomial, rational, exponential, logarithmic, and trigonometric functions,
and their applications, are examined. Students will learn to solve equations and develop
models to help explore practical applications. Students will also preview calculus in
finding limits using a table, graph, and algebraic techniques and in finding the derivative
of a function. A graphing calculator is required for this course. This course is intended for
students who will take ACP Calculus or AP Calculus AB.
Assured Assessments
Formative Assessments:
Formative assessments can include, but are not limited to:
 Warm-up problems (Units 1, 2, 3, 4, 5, 6, 7, 8)
 Exit slips (Units 1, 2, 3, 4, 5, 6, 7, 8)
 Group problem sets (Units 1, 2, 3, 4, 5, 6, 7, 8)
 Homework (Units 1, 2, 3, 4, 5, 6, 7, 8)
 Checkpoint quizzes (Units 1, 2, 3, 4, 5, 6, 7, 8)
Summative Assessments:
 Common assessments (Units 1, 2, 3, 4, 5, 6, 7, 8)
 Small-group collaborative poster project (Unit 3)
 Common project based on real-world data and phenomena (Unit 6)
 Common midterm examination
 Common final examination
Core Text
 Sullivan, Michael, and Michael Sullivan III. Precalculus: Enhanced with Graphing
Utilities. 7th ed. New York: Pearson, 2017. Print.
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UNIT 1
Graphs
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2010 Connecticut Core Standards for Mathematics.
F-IF Interpreting Functions
Analyze functions using different representations.
7. Graph functions expressed symbolically and show key features of the graph, by hand in simple
cases and using technology for more complicated cases.
a. Graph linear and quadratic functions and show intercepts, maxima, and minima.
The following Unit Goals are TPS-created, and influenced by the Fairfield Public Schools
PreCalculus Curriculum Guide.
 Represent and analyze functional relationships using a variety of strategies, tools, and
technologies.
 Express quantitative relationships numerically in multiple ways in order to make
connections and simplify calculations.
 Test an equation for symmetry, find the intercepts of an equation algebraically, and solve
equations algebraically and/or using a graphing utility.
The following Unit Goal aligns with the 2016 International Society for Technology in Education
Standards.
ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

Unit Essential Questions




How do patterns and functions help us describe data and physical phenomena and solve a
variety of problems?
How are quantitative relationships represented by numbers and modeled graphically?
How are equations solved and represented in a multitude of ways?

Scope and Sequence
1.
2.
3.
4.
5.
6.

Distance and midpoint formulas
Intercepts of an equation
Tests for symmetry
Solving equations algebraically and using a graphing calculator
Equations of lines
Equations and graphs of circles
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Assured Assessments
Formative Assessment:
Students will participate in various warm-up problems, exit slips, group problem sets,
homework, and self-reflections throughout the unit. Checkpoint quizzes will also be
administered to assess students’ understanding of essential concepts and skills. See “Teacher
Guide,” p. 26.
Summative Assessment:
Students will take a common assessment scored via a common scoring guide. See “Teacher
Guide,” p. 26.
Resources
Core


Sullivan, Michael, and Michael Sullivan III. Precalculus: Enhanced with Graphing
Utilities. 7th ed. New York: Pearson, 2017. Print.

Supplemental
 Online instructor resources including Instructor’s Solution Manual, PowerPoint
Presentations, TestGen Software, and MyMathLab
Time Allotment


Approximately 14 school days
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UNIT 2
Functions and Their Graphs
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2010 Connecticut Core Standards for Mathematics.
F-IF Interpreting Functions
Interpret functions that arise in applications in terms of the context.
4. For a function that models a relationship between two quantities, interpret key features of graphs
and tables in terms of the quantities, and sketch graphs showing key features given a verbal
description of the relationship. Key features include: intercepts; intervals where the function is
increasing, decreasing, positive, or negative; relative maximums and minimums; symmetries;
end behavior; and periodicity.
5. Relate the domain of a function to its graph and, where applicable, to the quantitative
relationship it describes. For example, if the function h(n) gives the number of person-hours it
takes to assemble n engines in a factory, then the positive integers would be an appropriate
domain for the function.
6. Calculate and interpret the average rate of change of a function (presented symbolically or as a
table) over a specified interval.
Analyze functions using different representations.
7. Graph functions expressed symbolically and show key features of the graph, by hand in simple
cases and using technology for more complicated cases.
b. Graph square root, cube root, and piecewise-defined functions, including step functions
and absolute value functions.
F-BF Building Functions
Build new functions from existing functions.
3. Identify the effect on the graph of replacing f(x) by f(x) + k, k f(x), f(kx), and f(x + k) for specific
values of k (both positive and negative); find the value of k given the graphs. Experiment with
cases and illustrate an explanation of the effects on the graph using technology. Include
recognizing even and odd functions from their graphs and algebraic expressions for them.
The following Unit Goal aligns with the 2016 International Society for Technology in Education
Standards.
ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

Unit Essential Questions


What are the properties of a function, and how are functions used in applications?
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What is the effect on the graph of a function when specific values of the function are
changed?
How is the average rate of change of a function used in finding the equation of a secant
line?

Scope and Sequence
1.
2.
3.
4.
5.
6.
7.
8.

Properties of functions
Difference quotient of a function
Average rate of change of a function
Equation of a secant line
Even and odd functions
Library of functions
Piecewise-defined functions and the related domain and range
Transformations of functions

Assured Assessments
Formative Assessment:
Students will participate in various warm-up problems, exit slips, group problem sets,
homework, and self-reflections throughout the unit. Checkpoint quizzes will also be
administered to assess students’ understanding of essential concepts and skills. See “Teacher
Guide,” p. 26.
Summative Assessment:
Students will take a common end-of-unit assessment scored via a common scoring guide. See
“Teacher Guide,” p. 26.
Resources
Core


Sullivan, Michael, and Michael Sullivan III. Precalculus: Enhanced with Graphing
Utilities. 7th ed. New York: Pearson, 2017. Print.

Supplemental
 Online instructor resources including Instructor’s Solution Manual, PowerPoint
Presentations, TestGen Software, and MyMathLab
Time Allotment


Approximately 24 school days
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UNIT 3
Polynomial and Rational Functions
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2010 Connecticut Core Standards for Mathematics.
F-IF
Interpreting Functions
Analyze functions using different representations.
7. Graph functions expressed symbolically and show key features of the graph, by hand in simple
cases and using technology for more complicated cases.
c. Graph polynomial functions, identifying zeros when suitable factorizations are available,
and showing end behavior.
d. (+) Graph rational functions, identifying zeros and asymptotes when suitable
factorizations are available, and showing end behavior.
A-APR
Arithmetic with Polynomials and Rational Expressions
Rewrite rational expressions.
6. Rewrite simple rational expressions in different forms; write a(x)/b(x) in the form q(x) + r(x)/b(x),
where a(x), b(x), q(x), and r(x) are polynomials with the degree of r(x) less than the degree of
b(x), using inspection, long division, or, for the more complicated examples, a computer algebra
system.
7. (+) Understand that rational expressions form a system analogous to the rational numbers, closed
under addition, subtraction, multiplication, and division by a nonzero rational expression; add,
subtract, multiply, and divide rational expressions.
The following Unit Goal aligns with the 2016 International Society for Technology in Education
Standards.
ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

Unit Essential Questions




How are polynomial functions and rational functions related?
What are the properties of polynomial functions and rational functions?
How does the graph of a rational function relate to its properties?

Scope and Sequence
1.
2.
3.
4.

Polynomial functions and models
Properties of rational functions
Graph of a rational function
Polynomial and rational inequalities
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Assured Assessments
Formative Assessment:
Students will participate in various warm-up problems, exit slips, group problem sets,
homework, and self-reflections throughout the unit. Checkpoint quizzes will also be
administered to assess students’ understanding of essential concepts and skills. See “Teacher
Guide,” p. 26.
Summative Assessment:
Students will take a common end-of-unit assessment scored via a common scoring guide. In
addition, students will complete a small-group collaborative poster project on graphing a rational
function; students will be assessed via a common scoring guide. See “Teacher Guide,” p. 26.
Resources
Core


Sullivan, Michael, and Michael Sullivan III. Precalculus: Enhanced with Graphing
Utilities. 7th ed. New York: Pearson, 2017. Print.

Supplemental
 Online instructor resources including Instructor’s Solution Manual, PowerPoint
Presentations, TestGen Software, and MyMathLab
Time Allotment


Approximately 21 school days
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UNIT 4
Exponential and Logarithmic Functions
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2010 Connecticut Core Standards for Mathematics.
F-BF Building Functions
Build new functions from existing functions.
4. Find inverse functions.
a. Solve an equation of the form f(x) = c for a simple function f that has an inverse and write
an expression for the inverse. For example, f(x) = 2x3 or f(x) = (x+1)/(x–1) for x ≠ 1.
b. (+) Verify by composition that one function is the inverse of another.
c. (+) Read values of an inverse function from a graph or a table, given that the function has
an inverse.
5. (+) Understand the inverse relationship between exponents and logarithms and use this
relationship to solve problems involving logarithms and exponents.
The following Unit Goal aligns with the 2016 International Society for Technology in Education
Standards.
ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

Unit Essential Questions




When and how can composition be used in constructing and analyzing functions?
How are the properties of exponential functions used to solve exponential equations?
How are exponential and logarithmic functions related?

Scope and Sequence
1.
2.
3.
4.
5.
6.

Composite functions
Inverse functions
Exponential functions
Logarithmic functions
Properties of logarithms
Exponential and logarithmic equations

Assured Assessments
Formative Assessment:
Students will participate in various warm-up problems, exit slips, group problem sets,
homework, and self-reflections throughout the unit. Checkpoint quizzes will also be
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administered to assess students’ understanding of essential concepts and skills. See “Teacher
Guide,” p. 26.
Summative Assessment:
Students will take a common end-of-unit assessment scored via a common scoring guide. See
“Teacher Guide,” p. 26.
Resources
Core


Sullivan, Michael, and Michael Sullivan III. Precalculus: Enhanced with Graphing
Utilities. 7th ed. New York: Pearson, 2017. Print.

Supplemental
 Online instructor resources including Instructor’s Solution Manual, PowerPoint
Presentations, TestGen Software, and MyMathLab
Time Allotment


Approximately 15 school days
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UNIT 5
Applications of Trigonometric Functions
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2010 Connecticut Core Standards for Mathematics.
G-SRT
Similarity, Right Triangles, and Trigonometry G-SRT
Define trigonometric ratios and solve problems involving right triangles.
7. Explain and use the relationship between the sine and cosine of complementary angles.
8. Use trigonometric ratios and the Pythagorean Theorem to solve right triangles in applied
problems.
Apply trigonometry to general triangles.
9. (+) Derive the formula A = 1/2 ab sin(C) for the area of a triangle by drawing an auxiliary line
from a vertex perpendicular to the opposite side.
10. (+) Prove the Laws of Sines and Cosines and use them to solve problems.
11. (+) Understand and apply the Law of Sines and the Law of Cosines to find unknown
measurements in right and non-right triangles (e.g., surveying problems, resultant forces).
The following Unit Goal aligns with the 2016 International Society for Technology in Education
Standards.
ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

Unit Essential Questions









What the six trigonometric ratios?
How are the six trigonometric ratios related to each other?
How are the properties of right triangles and trigonometry used in the real world?
How is the Complementary Angle Theorem used to find the exact value of a
trigonometric expression?
How are inverse trigonometric ratios used to find angle measures of a right triangle?
How are the Laws of Sines and Cosines used in finding side and angle measures in an
oblique triangle?
Given SSA, what determines if there can be more than one solution in the triangle?
How is trigonometry used to find the area of a triangle?

Scope and Sequence
1. Right-triangle trigonometry
2. Complementary Angle Theorem
3. Inverse trigonometric functions
ACP PreCalculus
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4.
5.
6.
7.

Applications of trigonometric functions
Law of Sines
Law of Cosines
Area of oblique triangles

Assured Assessments
Formative Assessment:
Students will participate in various warm-up problems, exit slips, group problem sets,
homework, and self-reflections throughout the unit. Checkpoint quizzes will also be
administered to assess students’ understanding of essential concepts and skills. See “Teacher
Guide,” p. 26.
Summative Assessment:
Students will take a common end-of-unit assessment scored via a common scoring guide. See
“Teacher Guide,” p. 26.
Resources
Core


Sullivan, Michael, and Michael Sullivan III. Precalculus: Enhanced with Graphing
Utilities. 7th ed. New York: Pearson, 2017. Print.

Supplemental
 Online instructor resources including Instructor’s Solution Manual, PowerPoint
Presentations, TestGen Software, and MyMathLab
Time Allotment


Approximately 7 school days
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UNIT 6
Trigonometric Functions
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2010 Connecticut Core Standards for Mathematics.
F-TF Trigonometric Functions
Extend the domain of trigonometric functions using the unit circle.
1. Understand radian measure of an angle as the length of the arc on the unit circle subtended by the
angle.
2. Explain how the unit circle in the coordinate plane enables the extension of trigonometric
functions to all real numbers, interpreted as radian measures of angles traversed
counterclockwise around the unit circle.
3. (+) Use special triangles to determine geometrically the values of sine, cosine, tangent for π/3,
π/4 and π/6, and use the unit circle to express the values of sine, cosine, and tangent for π–x, π+x,
and 2π–x in terms of their values for x, where x is any real number.
4. (+) Use the unit circle to explain symmetry (odd and even) and periodicity of trigonometric
functions.
Model periodic phenomena with trigonometric functions.
5. Choose trigonometric functions to model periodic phenomena with specified amplitude,
frequency, and midline.
The following Unit Goal aligns with the 2016 International Society for Technology in Education
Standards.
ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

Unit Essential Questions






How are the properties of special right triangles relevant to the unit circle?
How can the trigonometric functions be represented with right triangles in circles?
What are the fundamental relationships between and among the trigonometric functions?
How do the properties of transformation apply to the trigonometric functions?
How do the features of a trigonometric function correspond to various natural
phenomena?

Scope and Sequence
1. Converting from degrees to radians and radians to degrees
2. Finding exact values of the trigonometric functions using a point on the unit circle
3. Finding exact values of the trigonometric functions of π/3, π/4, and π/6
ACP PreCalculus
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4. Determining the domain and range of the trigonometric functions
5. Determining the period of the trigonometric functions
6. Finding the values of the trigonometric functions using fundamental identities
7. Using even-odd properties to find exact values of the trigonometric functions
8. Graphing sine and cosine functions using transformations
9. Graphing sine and cosine functions using key points
10. Determining the amplitude and period of sinusoidal functions
11. Finding an equation for a sinusoidal graph
12. Identifying graphs of tangent, cotangent, cosecant, and secant functions
13. Building sinusoidal models from real-world data and phenomena
Assured Assessments
Formative Assessment:
Students will participate in various warm-up problems, exit slips, group problem sets,
homework, and self-reflections throughout the unit. Checkpoint quizzes will also be
administered to assess students’ understanding of essential concepts and skills. See “Teacher
Guide,” p. 26.
Summative Assessment:
Students will take a common assessment scored via a common scoring guide, and will also
complete a common project based on real-world data and phenomena and scored via a common
scoring guide. See “Teacher Guide,” p. 26.
Resources
Core


Sullivan, Michael, and Michael Sullivan III. Precalculus: Enhanced with Graphing
Utilities. 7th ed. New York: Pearson, 2017. Print.

Supplemental
 Online instructor resources including Instructor’s Solution Manual, PowerPoint
Presentations, TestGen Software, and MyMathLab
Time Allotment


Approximately 28 school days

ACP PreCalculus

19

UNIT 7
Analytic Trigonometry
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2010 Connecticut Core Standards for Mathematics.
F-TF Trigonometric Functions
Model periodic phenomena with trigonometric functions.
6. (+) Understand that restricting a trigonometric function to a domain on which it is always
increasing or always decreasing allows its inverse to be constructed.
7. (+) Use inverse functions to solve trigonometric equations that arise in modeling contexts;
evaluate the solutions using technology, and interpret them in terms of the context.
Prove and apply trigonometric identities.
8. Prove the Pythagorean identity sin2(θ) + cos2(θ) = 1 and use it to find sin(θ), cos(θ), or tan(θ)
given sin(θ), cos(θ), or tan(θ) and the quadrant of the angle.
9. (+) Prove the addition and subtraction formulas for sine, cosine, and tangent and use them to
solve problems.
The following Unit Goal aligns with the 2016 International Society for Technology in Education
Standards.
ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

Unit Essential Questions





What are the inverse functions?
What types of relationships do inverse functions have with other functions?
How are the domain and range of inverse functions related?
How are exact values of trigonometric functions found?

Scope and Sequence
1. Inverse trigonometric functions
2. Solving equations involving a single trigonometric function
3. Solving trigonometric equations using fundamental identities
4. Using algebra to simplify trigonometric expressions
5. Establishing identities
6. Using sum and difference formulas to find exact values
7. Using sum and difference formulas to establish identities
8. Using sum and difference formulas involving inverse trigonometric functions
9. Solving trigonometric equations linear in sine and cosine
10. Using double-angle formulas to find exact values
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11. Using double-angle formulas to establish identities
12. Using half-angle formulas to find exact values
Assured Assessments
Formative Assessment:
Students will participate in various warm-up problems, exit slips, group problem sets,
homework, and self-reflections throughout the unit. Checkpoint quizzes will also be
administered to assess students’ understanding of essential concepts and skills. See “Teacher
Guide,” p. 26.
Summative Assessment:
Students will take a common end-of-unit assessment scored via a common scoring guide. See
“Teacher Guide,” p. 26.
Resources
Core


Sullivan, Michael, and Michael Sullivan III. Precalculus: Enhanced with Graphing
Utilities. 7th ed. New York: Pearson, 2017. Print.

Supplemental
 Online instructor resources including Instructor’s Solution Manual, PowerPoint
Presentations, TestGen Software, and MyMathLab
Time Allotment


Approximately 34 school days
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UNIT 8
A Preview of Calculus: The Limit
Unit Goals
At the completion of this unit, students will:
The following Unit Goals are TPS-created, and influenced by the Fairfield Public Schools
PreCalculus Curriculum Guide.
 Demonstrate knowledge of both the formal definition and the graphical interpretation of
limit of values of functions. This knowledge includes one-sided limits, infinite limits, and
limits at infinity.
 Prove and use theorems evaluating the limits of sums, products, quotients, and
composition of functions.
 Use graphing calculators to verify and estimate limits.


sin(𝑥)

Prove and use special limits, such as the limits of (

𝑥

) and (

1−cos(𝑥)
𝑥

), as x tends to 0.

The following Unit Goal aligns with the 2016 International Society for Technology in Education
Standards.
ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

Unit Essential Questions








What is a limit?
How does continuity depend on limits?
What are the different ways that a limit can fail to exist?
How does one evaluate a limit using properties of limits?
How is continuity determined at a point and on an open interval?
How does one determine one-sided limits and continuity on a closed interval?
How does one determine the derivative of a function?

Scope and Sequence
1.
2.
3.
4.
5.

Finding limits using tables and graphs
Finding limits analytically and algebraically
Continuity and one-sided limits
Finding an equation of the tangent line to the graph of a function
Finding the derivative of a function
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Assured Assessments
Formative Assessment:
Students will participate in various warm-up problems, exit slips, group problem sets,
homework, and self-reflections throughout the unit. Checkpoint quizzes will also be
administered to assess students’ understanding of essential concepts and skills. See “Teacher
Guide,” p. 26.
Summative Assessment:
Students will take a common end-of-unit assessment scored via a common scoring guide. See
“Teacher Guide,” p. 26.
Resources
Core


Sullivan, Michael, and Michael Sullivan III. Precalculus: Enhanced with Graphing
Utilities. 7th ed. New York: Pearson, 2017. Print.

Supplemental
 Online instructor resources including Instructor’s Solution Manual, PowerPoint
Presentations, TestGen Software, and MyMathLab
Time Allotment


Approximately 15 school days
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TEACHER GUIDE
Unit One: Graphs
Sections:
1.1
The Distance and Midpoint Formulas
1.2
Intercepts; Symmetry; Graphing Key Equations
1.3
Solving Equations Using a Graphing Utility
1.4
Lines
1.5
Circles
Unit Two: Functions and Their Graphs
2.1
Functions
2.2
The Graph of a Function
2.3
Properties of Functions
2.4
Library of Functions; Piecewise-Defined Functions
2.5
Graphing Techniques: Transformations
Unit Three: Polynomial and Rational Functions
4.1
Polynomial Functions and Models
4.4
Properties of Rational Functions
4.5
The Graph of a Rational Function
4.6
Polynomial and Rational Inequalities
Unit Four: Exponential and Logarithmic Functions
5.1
Composite Functions
5.2
One-to-One Functions; Inverse Functions
5.3
Exponential Functions
5.4
Logarithmic Functions
5.5
Properties of Logarithms
5.6
Logarithmic and Exponential Equations
Unit Five: Applications of Trigonometric Functions
8.1
Right-Triangle Trigonometry; Applications
8.2
Law of Sines
8.3
Law of Cosines
8.4
Area of a Triangle
*Midterm exam
Unit Six: Trigonometric Functions
6.1
Angles and Their Measure
6.2
Trigonometric Functions: The Unit Circle Approach
6.3
Properties of the Trigonometric Functions
6.4
Graphs of the Sine and Cosine Functions
6.5
Graphs of the Tangent, Cotangent, Cosecant, and Secant Functions
6.6
Phrase Shift; Sinusoidal Curve Fitting
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Unit Seven: Analytic Trigonometry
7.1
The Inverse Sine, Cosine, and Tangent Functions
7.2
The Inverse Trigonometric Functions (Continued)
7.3
Trigonometric Equations
7.4
Trigonometric Identities
7.5
Sum and Difference Formulas
7.6
Double-Angle and Half-Angle Formulas
Unit Eight: A Preview of Calculus: The Limit
14.1 Finding the Limits Using Tables and Graphs
14.2 Algebra Techniques for Finding Limits
14.3 One-Sided Limits; Continuous Functions
14.4 The Tangent Problem; The Derivative
*Final exam
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25

Assessments
Timeline

Unit of Study

CA = Common Assessment
A = Teacher-Designed Assessment

1st Marking Period
Unit 1 (14 days)

Summer Packet Review & 1.1 & 1.4
Chapter 1: 1.2, 1.3, 1.5 (obj. 3)

CA: Summer Packet Review 1.1 & 1.4
A: 1.2, 1.3, & 1.5

Unit 2 (24 days)

Chapter 2: 2.1 (objs. 3-5), 2.2, 2.3, 2.4
(omitting greatest integer), 2.5

A: 2.1 & 2.2
A: 2.3
CA: 2.1 – 2.5

Unit 3 Part 1 (5 days)

Chapter 4: 4.1

A: 4.1

Unit 3 Part 2 (16 days)

Chapter 4: 4.4, 4.5 (obj. 1), 4.6

CA: 4.4 & 4.5
A: Project 4.4 & 4.5
A: 4.6

Unit 4 (15 days)

Chapter 5: 5.1, 5.2, 5.3, 5.4, 5.5, 5.6

A: 5.1 & 5.2
CA: 5.3 – 5.6

Unit 5 (7 days)

Chapter 8: 8.1, 8.2, 8.3, 8.4

CA: 8.1 – 8.4

3 days

Midterm Review

2nd Marking Period

3rd Marking Period

Unit 6 (28 days)

Chapter 6: 6.1, 6.2, 6.3, 6.4, 6.5, 6.6

CA: 6.1 & 6.2
A: Unit Circle
A: 6.3
CA: 6.4 & 6.6
CA: Weather Project (6.4 & 6.6)

Unit 7 Part 1 (14 days)

Chapter 7: 7.1, 7.2, 7.3

A: 7.1 and 7.2
A: 7.3

Unit 7 Part 2 (20 days)

Chapter 7: 7.4, 7.5, 7.6

A: 7.4
CA: 7.5 & 7.6

Unit 8 (15 days)

Chapter 14: 14.1, 14.2, 14.3 (include
lim ), 14.4 (objs. 1 & 2)

A: 14.1
A: 14.2
A: 14.3 – 14.4
CA: 14.1 – 14.4

4th Marking Period

x

4 days
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COURSE CREDIT
One credit in Mathematics
One class period daily for a full year

PREREQUISITES
Grade of C+ or better in ACP Algebra II, or teacher recommendation.

SUPPLEMENTARY MATERIALS/RESOURCES/TECHNOLOGY
Department- and teacher-prepared materials
TI-84 Plus graphing calculators

CURRENT REFERENCES
2010 Connecticut Core Standards for Mathematics
http://www.corestandards.org/assets/CCSSI_Math%20Standards.pdf

ASSURED STUDENT PERFORMANCE RUBRICS




Trumbull High School School-Wide Writing Rubric (attached)
Trumbull High School School-Wide Problem-Solving Rubric (attached)
Trumbull High School School-Wide Independent Learning and Thinking Rubric (attached)
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Trumbull High School School-Wide Writing Rubric
Category/
Weight

Purpose
X_______

Exemplary
4
Student work:




Organization
X_______






Content
X_______




Use of
Language
X_______






Goal
3
Student work:

Establishes and
maintains a clear
purpose
Demonstrates an
insightful understanding
of audience and task



Reflects sophisticated
organization throughout
Demonstrates logical
progression of ideas
Maintains a clear focus
Utilizes effective
transitions



Is accurate, explicit, and
vivid
Exhibits ideas that are
highly developed and
enhanced by specific
details and examples



Demonstrates excellent
use of language
Demonstrates a highly
effective use of standard
writing that enhances
communication
Contains few or no
errors. Errors do not
detract from meaning
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Working Toward Goal
2
Student work:

Establishes and
maintains a purpose
Demonstrates an
accurate awareness of
audience and task




Reflects organization
throughout
Demonstrates logical
progression of ideas
Maintains a focus
Utilizes transitions







Is accurate and
relevant
Exhibits ideas that are
developed and
supported by details
and examples



Demonstrates
competent use of
language
Demonstrates
effective use of
standard writing
conventions
Contains few errors
Most errors do not
detract from meaning









Needs Support
1-0
Student work:

Establishes a purpose
Demonstrates an
awareness of audience
and task



Reflects some
organization throughout
Demonstrates logical
progression of ideas at
times
Maintains a vague focus
May utilize some
ineffective transitions



May contain some
inaccuracies
Exhibits ideas that are
partially supported by
details and examples



Demonstrates use of
language
Demonstrates use of
standard writing
conventions
Contains errors that
detract from meaning















Does not establish a
clear purpose
Demonstrates
limited/no awareness
of audience and task

Reflects little/no
organization
Lacks logical
progression of ideas
Maintains little/no
focus
Utilizes ineffective or
no transitions
Is inaccurate and
unclear
Exhibits limited/no
ideas supported by
specific details and
examples
Demonstrates limited
competency in use of
language
Demonstrates limited
use of standard
writing conventions
Contains errors that
make it difficult to
determine meaning
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Trumbull High School School-Wide Problem-Solving Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward Goal
2

Needs Support
1-0

Understanding
X_______



Student demonstrates
clear understanding of
the problem and the
complexities of the task



Student demonstrates
sufficient
understanding of the
problem and most of
the complexities of
the task



Student demonstrates
some understanding
of the problem but
requires assistance to
complete the task



Student demonstrates
limited or no
understanding of the
fundamental problem
after assistance with
the task

Research
X_______



Student gathers
compelling information
from multiple sources
including digital, print,
and interpersonal



Student gathers
sufficient
information from
multiple sources
including digital,
print, and
interpersonal



Student gathers some
information from few
sources including
digital, print, and
interpersonal



Student gathers
limited or no
information

Reasoning and
Strategies
X_______



Student demonstrates
strong critical thinking
skills to develop a
comprehensive plan
integrating multiple
strategies



Student demonstrates
sufficient critical
thinking skills to
develop a cohesive
plan integrating
strategies



Student demonstrates
some critical
thinking skills to
develop a plan
integrating some
strategies



Student demonstrates
limited or no critical
thinking skills and no
plan

Final Product
and/or
Presentation
X_______



Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive use of 21stcentury technology
skills



Solution shows
sufficient
understanding of the
problem and its
components
Solution shows
sufficient use of 21stcentury technology
skills



Solution shows some
understanding of the
problem and its
components
Solution shows some
use of 21st-century
technology skills



Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no use of
21st-century
technology skills
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Trumbull High School School-Wide
Independent Learning and Thinking Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward
Goal
2

Needs Support
1-0

Proposal
X_______



Student demonstrates a
strong sense of initiative
by generating
compelling questions,
creating uniquely
original projects/work



Student demonstrates
initiative by
generating
appropriate questions,
creating original
projects/work



Student demonstrates
some initiative by
generating questions,
creating appropriate
projects/work



Student demonstrates
limited or no initiative
by generating few
questions and creating
projects/work

Independent
Research &
Development
X_______



Student is analytical,
insightful, and works
independently to reach a
solution



Student is analytical,
and works
productively to reach
a solution



Student reaches a
solution with
direction



Student is unable to
reach a solution
without consistent
assistance

Presentation of
Final Product
X_______



Presentation shows
compelling evidence of
an independent learner
and thinker
Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive and
appropriate application
of 21st-century skills



Presentation shows
clear evidence of an
independent learner
and thinker
Solution shows
adequate
understanding of the
problem and its
components
Solution shows
adequate application
of 21st-century skills



Presentation shows
some evidence of an
independent learner
and thinker
Solution shows some
understanding of the
problem and its
components
Solution shows some
application of 21stcentury skills



Presentation shows
limited or no
evidence of an
independent learner
and thinker
Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no
application of 21stcentury skills
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The Trumbull Board of Education will continue to take Affirmative Action to ensure that no
persons are discriminated against in any of its programs.
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CORE VALUES AND BELIEFS
The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
AP Calculus AB is designed to develop mathematical knowledge conceptually, guiding students
to connect topics and representations and to apply strategies and techniques to accurately solve
diverse types of problems. The course will help students build enduring mathematical
understandings by teaching students the how and why of mathematics. Students will come into
this class having completed PreCalculus, and will become proficient with derivatives and their
applications and integrals and their applications. The use of a graphing calculator is an integral
part of the course. Students will be prepared to succeed on the Advanced Placement Calculus AB
exam given in May.
Success in mathematics depends upon active involvement in a variety of interrelated
experiences. When students participate in stimulating learning opportunities, they can reach their
full potential.
The Trumbull Mathematics Program embraces these goals for all students.
The successful mathematician will:
• Acquire the factual knowledge necessary to solve problems
• Gain procedural proficiency in problem solving
• Demonstrate a perceptual understanding of problems posed
• Make meaningful mathematical connections to his or her world
• Solve problems utilizing a variety of strategies
• Utilize technology to improve the quality of the problem-solving process
• Communicate effectively using mathematical terminology, both independently and
collaboratively
• Use sound mathematical reasoning by utilizing the power of conjecture and proof in his
or her thinking
• Become a reflective thinker through continuous self-evaluation
• Become an independent, self-motivated, lifelong learner
The Trumbull Mathematics Program promotes the empowerment of students and encourages
students to embrace the skills needed to become successful in the 21st century. Students expand
their mathematical abilities by investigating real-world phenomena. Through such experiences,
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students can access the beauty and power of mathematics and truly appreciate the impact
mathematics has on the world in which they live.
Developed by Trumbull K-12 Math Committee, June 2004; revised and approved April 2011
Mathematics instruction must:


Blend the concrete with the abstract, the practical with the theoretical, and the routine
with the non-routine.



Teach students to search for, find, and represent patterns.



Instill in students an appreciation for the intrinsic beauty of mathematics.



Encourge students to reason, analyze, make connections, and self-assess.



Immerse students in the learning process through questioning, technology,
manipulatives, cooperative, and individual activities.

Information, Media and Technology Skills
1. Use real-world digital and other research tools to access, evaluate, and effectively apply
information appropriate for authentic tasks.
Learning and Innovation Skills
2. Work independently and collaboratively to solve problems and accomplish goals
3. Communicate information clearly and effectively using a variety of tools/media in varied
contexts for a variety of purposes.
4. Demonstrate innovation, flexibility and adaptability in thinking patterns, work habits,
and working/learning conditions.
5. Effectively apply the analysis, synthesis, and evaluative processes that enable
productive problem solving.
Life and Career Skills
6. Value and demonstrate personal responsibility, character, cultural understanding, and
ethical behavior.

COURSE GOALS
The following Course Goals derive from the 2010 Connecticut Core Standards for Mathematical
Practice, which describe varieties of expertise that all teachers of mathematics will develop in
their students. These practices rest on important “processes and proficiencies” that have long
been valued in mathematics education.
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At the completion of this course, students will:
1. Make sense of problems and persevere in solving them.
Mathematically proficient students start by explaining to themselves the meaning of a problem
and looking for entry points to its solution. They analyze givens, constraints, relationships, and
goals. They make conjectures about the form and meaning of the solution and plan a solution
pathway rather than simply jumping into a solution attempt. They consider analogous problems,
and try special cases and simpler forms of the original problem in order to gain insight into its
solution. They monitor and evaluate their progress and change course if necessary.
2. Reason abstractly and quantitatively.
Mathematically proficient students make sense of quantities and their relationships in problem
situations. They bring two complementary abilities to bear on problems involving quantitative
relationships: the ability to decontextualize – to abstract a given situation and represent it
symbolically and manipulate the representing symbols as if they have a life of their own, without
necessarily attending to their referents – and the ability to contextualize, to pause as needed
during the manipulation process in order to probe into the referents for the symbols involved.
Quantitative reasoning entails habits of creating a coherent representation of the problem at
hand; considering the units involved; attending to the meaning of quantities, not just how to
compute them; and knowing and flexibly using different properties of operations and objects.
3. Construct viable arguments and critique the reasoning of others.
Mathematically proficient students understand and use stated assumptions, definitions, and
previously established results in constructing arguments. They make conjectures and build a
logical progression of statements to explore the truth of their conjectures. They are able to
analyze situations by breaking them into cases, and can recognize and use counterexamples.
They justify their conclusions, communicate them to others, and respond to the arguments of
others. They reason inductively about data, making plausible arguments that take into account
the context from which the data arose. Mathematically proficient students are also able to
compare the effectiveness of two plausible arguments, distinguish correct logic or reasoning
from that which is flawed, and – if there is a flaw in an argument – explain what it is.
4. Model with mathematics.
Mathematically proficient students can apply the mathematics they know to solve problems
arising in everyday life, society, and the workplace.
Mathematically proficient students who can apply what they know are comfortable making
assumptions and approximations to simplify a complicated situation, realizing that these may
need revision later. They are able to identify important quantities in a practical situation and map
their relationships using such tools as diagrams, two-way tables, graphs, flowcharts and
formulas. They can analyze those relationships mathematically to draw conclusions. They
routinely interpret their mathematical results in the context of the situation and reflect on whether
the results make sense, possibly improving the model if it has not served its purpose.
5. Use appropriate tools strategically.
Mathematically proficient students consider the available tools when solving a mathematical
problem. These tools might include pencil and paper, concrete models, a ruler, a protractor, a
calculator, a spreadsheet, a computer algebra system, a statistical package, or dynamic geometry
software. Proficient students are sufficiently familiar with tools appropriate for their grade or
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course to make sound decisions about when each of these tools might be helpful, recognizing
both the insight to be gained and the tools’ limitations. For example, mathematically proficient
high school students analyze graphs of functions and solutions generated using a graphing
calculator. They detect possible errors by strategically using estimation and other mathematical
knowledge. When making mathematical models, they know that technology can enable them to
visualize the results of varying assumptions, explore consequences, and compare predictions
with data.
They are able to use technological tools to explore and deepen their understanding of concepts.
6. Attend to precision.
Mathematically proficient students try to communicate precisely to others. They try to use clear
definitions in discussion with others and in their own reasoning.
They state the meaning of the symbols they choose, including using the equal sign consistently
and appropriately. They are careful about specifying units of measure, and labeling axes to
clarify the correspondence with quantities in a problem. They calculate accurately and
efficiently, expressing numerical answers with a degree of precision appropriate for the problem
context. By the time they reach high school they have learned to examine claims and make
explicit use of definitions.
7. Look for and make use of structure.
Mathematically proficient students look closely to discern a pattern or structure.
They also can step back for an overview and shift perspective. They can see complicated things,
such as some algebraic expressions, as single objects or as being composed of several objects.
8. Look for and express regularity in repeated reasoning.
Mathematically proficient students notice if calculations are repeated, and look both for general
methods and for shortcuts. As they work to solve a problem, mathematically proficient students
maintain oversight of the process, while attending to the details. They continually evaluate the
reasonableness of their intermediate results.
In addition, six Mathematical Practices for AP Calculus have been articulated by the College
Board.
MPAC 1: Reasoning with definitions and theorems
Students will:
a. use definitions and theorems to build arguments, to justify conclusions or answers, and to
prove results;
b. confirm that hypotheses have been satisfied in order to apply the conclusion of a theorem;
c. apply definitions and theorems in the process of solving a problem;
d. interpret quantifiers in definitions and theorems (e.g., “for all,” “there exists”);
e. develop conjectures based on exploration with technology; and
f. produce examples and counterexamples to clarify understanding of definitions, to
investigate whether converse of theorems are true or false, or to test conjectures.
MPAC 2: Connecting concepts
Students will:
a. relate the concept of a limit to all aspects of calculus;
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b. use the connection between concepts (e.g., rate of change and accumulation) or processes
(e.g., differentiation and its inverse process, antidifferentiation) to solve problems;
c. connect concepts to their visual representations with and without technology, and
d. identify a common underlying structure in problems involving different contextual
situations.
MPAC 3: Implementing algebraic/computational processes
Students will:
a. select appropriate mathematical strategies;
b. sequence algebraic/computational procedures logically;
c. complete algebraic/computational procedures correctly;
d. apply technology strategically to solve problems;
e. attend to precision graphically, numerically, analytically, and verbally and specify units
of measure; and
f. connect the results of algebraic/computational processes to the question asked.
MPAC 4: Connecting multiple representations
Students will:
a. associate tables, graphs, and symbolic representations of functions;
b. develop concepts using graphical, symbolical, verbal, or numerical representations with
and without technology;
c. identify how mathematical characteristics of functions are related in different
representations;
d. extract and interpret mathematical content from any presentation of a function (e.g.,
utilize information from a table of values);
e. construct one representational form from another (e.g., a table from a graph or a graph
from given information); and
f. consider multiple representations (graphing, numerical, analytical, and verbal) of a
function to select or construct a useful representation for solving a problem.
MPAC 5: Building Notational Fluency
Students will:
𝑑𝑦
a. know and use a variety of notation (e.g., 𝑓 ′ (𝑥), 𝑦 ′ , 𝑑𝑥 );
b. connect notation to definition (e.g., relating the notation for the definite integral to that of
the limit of a Riemann sum)
c. connect notation to different representations (graphical, numerical, analytical, and
verbal); and
d. assign meaning to notation, accurately interpreting the notation in a given problem and
across different contexts.
MPAC 6: Communicating
Students will:
a. clearly present methods, reasoning, justification, and conclusions;
b. use accurate and precise language and notation;
c. explain the meaning of expression, notation, and results in terms of a context (including
units);
d. explain the connection among concepts;
e. critically interpret and accurately report information provided by technology; and
f. analyze, evaluate, and compare the reasoning of others.
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The following Course Goals derive from the 2016 International Society for Technology in
Education Standards.
ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.
5b. Students collect data or identify relevant data sets, use
digital tools to analyze them, and represent data in
various ways to facilitate problem-solving and decisionmaking.
5c. Students break problems into component parts, extract
key information, and develop descriptive models to
understand complex systems or facilitate problemsolving.

COURSE ENDURING UNDERSTANDINGS
Students will understand that . . .
 the concept of a limit can be used to understand the behavior of a function.
 continuity is a key property of functions that is defined using limits.
 the derivative of a function is defined as the limit of a difference quotient and can be
determined using a variety of strategies.
 a function’s derivative, which is itself a function, can be used to understand the behavior
of the function.
 the derivative has multiple interpretations and applications including those that involve
instantaneous rates of change.
 the Mean Value Theorem connects the behavior of a differentiable function over an
interval to the behavior of the derivative of that function at a particular point in the
interval.
 antidifferentiation is the inverse process of differentiation.
 the definite integral of a function over an interval is the limit of a Riemann sum over that
interval and can be calculated using a variety of strategies.
 the Fundamental Theorem of Calculus, which has two distinct formulations, connects
differentiation and integration.
 the definite integral of a function over an interval is a mathematical tool with many
interpretations and applications involving accumulation.
 antidifferentiation is an underlying concept involved in solving seperable differential
equations. Solving separable differential equations involves determining a function or
relation given its rate of change.

COURSE ESSENTIAL QUESTIONS




What is a limit, and how can it be interpreted?
What is a derivative, and how can it be applied?
What is an integral, and how can it be applied?
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COURSE KNOWLEDGE & SKILLS
Students will know . . .



that, given a function 𝑓, the limit of 𝑓(𝑥) as 𝑥approaches 𝑐 is a real number 𝑅 if 𝑓(𝑥)
can be made arbitrarily close to 𝑅 by taking 𝑥 sufficiently close to 𝑐 (but not equal to
𝑐). If the limit exists and is a real number, then the common notation is 𝑙𝑖𝑚𝑓(𝑥) = 𝑅.



that he concept of a limit can be extended to include one-sided limits, limits at
infinity, and infinite limits.
that the limit might not exist for some functions at particular values of 𝑥.Some ways
that the limit might not exist are if the function is unbounded, if the function is
oscillating near this value, or if the limit from the left does not equal the limit from
the right.
that numerical and graphical information can be used to estimate limits.
that limits of sums, differences, products, quotients, and composite functions can be
found using the basic theorems of limits and algebraic rules.
that the limit of a function may be found by using algebraic manipulation, alternate
forms of trigonometric functions, or the squeeze theorem.
0
∞
that limits of the indeterminate forms 0 and ∞ may be evaluated using L’Hôpital’s
Rule.
that asymptotic and unbounded behavior of functions can be explained and described
using limits.
that relative magnitudes of functions and their rates of change can be compared using
limits.
that a function 𝑓 is continuous at 𝑥 = 𝑐 provided that 𝑓(𝑐)exists, 𝑙𝑖𝑚𝑓(𝑥) exists, and











𝑥→𝑐

𝑥→𝑐

𝑙𝑖𝑚𝑓(𝑥) = 𝑓(𝑐).






𝑥→𝑐

that polynomial, rational, power, exponential, logarithmic, and trigonometric
functions are continuous at all points in their domains.
that types of discontinuities include removable discontinuities, jump discontinuities,
and discontinuities due to vertical asymptotes.
that continuity is an essential condition for theorems such as the Intermediate Value
Theorem, the Extreme Value Theorem, and the Mean Value Theorem.
𝑓(𝑎+ℎ)−𝑓(𝑎)
𝑓(𝑥)−𝑓(𝑎)
that the difference quotients
and 𝑥−𝑎 express the average rate of
ℎ
change of a function over an interval.
that the instantaneous rate of change of a function at a point can be expressed by
𝑓(𝑎+ℎ)−𝑓(𝑎)
𝑓(𝑥)−𝑓(𝑎)
𝑙𝑖𝑚
or
𝑙𝑖𝑚
, provided that the limit exists. These are common
ℎ
𝑥−𝑎
ℎ→0







𝑥→𝑎

forms of the definition of the derivative and are denoted 𝑓′(𝑎).
𝑓(𝑥+ℎ)−𝑓(𝑥)
that the derivative of 𝑓 is the function whose value at 𝑥 is 𝑙𝑖𝑚
provided
ℎ
ℎ→0

this limit exists.
𝑑𝑦
that, for 𝑦 = 𝑓(𝑥), notations for the derivative include 𝑑𝑥 , 𝑓′(𝑥),and 𝑦′.
that the derivative can be represented graphically, numerically, analytically, and
verbally.
that the derivative at a point can be estimated from information given in tables or
graphs.
that direct application of the definition of the derivative can be used to find the
derivative for selected functions, including polynomial, power, sine, cosine,
exponential, and logarithmic functions.
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that specific rules can be used to calculate derivatives for classes of functions,
including polynomial, rational, power, exponential, logarithmic, trigonometric, and
inverse trigonometric.
that sums, differences, products, and quotients of functions can be differentiated using
derivative rules.
that the chain rule provides a way to differentiate composite functions.
that the chain rule is the basis for implicit differentiation.
that the chain rule can be used to find the derivative of an inverse function, provided
the derivative of that function exists.
that differentiating 𝑓′ produces the second derivative 𝑓′′, provided the derivative of
𝑓′exists; repeating this process produces higher order derivatives of 𝑓.
that higher order derivatives are represented with a variety of notations. For 𝑦 =
𝑑2 𝑦

𝑓(𝑥), notations for the second derivative include 𝑑𝑥 2 , 𝑓′′(𝑥),and 𝑦′′. Higher order
𝑑𝑛 𝑦




















derivatives can be denoted 𝑑𝑥 𝑛 or 𝑓 (𝑛) (𝑥).
that first and second derivatives of a function can provide information about the
function and its graph including intervals of increase or decrease, local (relative) and
global (absolute) extrema, intervals of upward or downward concavity, and points of
inflection.
that key features of functions and their derivatives can be identified and related to
their graphical, numerical, and analytical representations.
that key features of the graphs of 𝑓, 𝑓′, and 𝑓′′ are related to one another.
that a continuous function may fail to be differentiable at a point in its domain.
that if a function is differentiable at a point, then it is continuous at that point.
that the unit for 𝑓′(𝑥) is the unit for 𝑓 divided by the unit for 𝑥.
that the derivative of a function can be interpreted as the instantaneous rate of change
with respect to the independent variable.
that the derivative at a point is the slope of the line tangent to a graph at that point on
the graph.
that the tangent line is the graph of a locally linear approximation of the function near
the point of tangency.
that the derivative can be used to solve rectilinear motion problems involving
position, speed, velocity, and acceleration.
that the derivative can be used to solve related rates problems, that is, finding a rate at
which one quantity is changing by relating it to other quantities whose rates of change
are known.
that the derivative can be used to solve optimization problems, that is, finding a
maximum or minimum value of a function over a given interval.
that the derivative can be used to express information about rates of change in applied
contexts.
that, if a function 𝑓is continuous over the interval [𝑎, 𝑏] and differentiable over the
interval (𝑎, 𝑏), the Mean Value Theorem guarantees a point within that open interval
where the instantaneous rate of change equals the average rate of change over the
interval.
that an antiderivative of a function 𝑓 is a function 𝑔 whose derivative is 𝑓.
that differentiation rules provide the foundation for finding antiderivatives.
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that a Riemann sum, which requires a partition of an interval 𝐼, is the sum of products,
each of which is the value of the function at a point in a subinterval multiplied by the
length of that subinterval of the partition.
that the definite integral of a continuous function 𝑓 over the interval [𝑎, 𝑏], denoted
𝑏
by ∫𝑎 𝑓(𝑥) 𝑑𝑥, is the limit of Riemann sums as the widths of the subintervals
𝑏

approach 0. That is, ∫𝑎 𝑓(𝑥) 𝑑𝑥 =

𝑙𝑖𝑚

max△𝑥𝑖 →0

∑𝑛𝑖=1 𝑓 (𝑥𝑖∗ )𝛥𝑥𝑖 where 𝑥𝑖∗ is a value in the

ith subinterval, 𝛥𝑥𝑖 is the width of the ith subinterval, n is the number of subintervals,
and max𝛥𝑥𝑖 is the width of the largest subinterval. Another form of the definition is
𝑏
𝑏−𝑎
th
∫𝑎 𝑓(𝑥) 𝑑𝑥 = 𝑙𝑖𝑚 ∑𝑛𝑖=1 𝑓 (𝑥𝑖∗ )𝛥𝑥𝑖 , where 𝛥𝑥𝑖 = 𝑛 and 𝑥𝑖∗ is a value in the i
𝑛→∞





















subinterval.
that the information in a definite integral can be translated into the limit of a related
Riemann sum, and the limit of a Riemann sum can be written as a definite integral.
that definite integrals can be approximated for functions that are represented
graphically, numerically, algebraically, and verbally.
that definite integrals can be approximated using a left Riemann sum, a right Riemann
sum, a midpoint Riemann Sum, or a trapezoidal sum; approximations can be
computed using either uniform or nonuniform partitions.
that, in some cases, a definite integral can be evaluated by using geometry and the
connection between the definite integral and area.
that properties of definite integrals include the integral of a constant times a function,
the integral of the sum of two functions, reversal of limits of integration, and the
integral of a function over adjacent intervals.
that the definition of the definite integral may be extended to functions with
removable or jump discontinuities.
that the definite integral can be used to define new functions; for example, 𝑓(𝑥) =
2
𝑥
∫0 𝑒 −𝑡 𝑑𝑡.
𝑑

𝑥

that, if 𝑓 is a continuous function on the interval [𝑎, 𝑏], then 𝑑𝑥 (∫𝑎 𝑓(𝑡) 𝑑𝑡) = 𝑓(𝑥),
where 𝑥 is between 𝑎 and 𝑏.
that graphical, numerical, analytical, and verbal representations of a function 𝑓
𝑥
provide information about the function 𝑔 defined as 𝑔(𝑥) = ∫𝑎 𝑓(𝑡)𝑑𝑡.
𝑥

that the function defined by 𝐹(𝑥) = ∫𝑎 𝑓(𝑡) 𝑑𝑡 is an antiderivative of 𝑓.
that, if 𝑓 is continuous on the interval [𝑎, 𝑏] and 𝐹 is an antiderivative of 𝑓, then
𝑏
∫𝑎 𝑓(𝑥) 𝑑𝑥 = 𝐹(𝑏) − 𝐹(𝑎).
that the notation ∫ 𝑓(𝑥)𝑑𝑥 = 𝐹(𝑥) + 𝐶 means that 𝐹′(𝑥) = 𝑓(𝑥),and ∫ 𝑓(𝑥)𝑑𝑥 is
called an indefinite integral of the function 𝑓.
that many functions do not have closed form antiderivatives.
that techniques for finding antiderivatives include algebraic manipulation such as
long division and completing the square, and substitution of variables.
that a function defined as an integral represents an accumulation of a rate of change.
that the definite integral of a rate of change of a quantity over an interval gives the net
change of that quantity over that interval.
that the limit of an approximating Riemann sum can be interpreted as a definite
integral.
that areas of certain regions in the plane can be calculated with definite integrals.
that solutions to differential equations are functions or families of functions.
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that derivatives can be used to verify that a function is a solution to a given
differential equation.
that slope fields provide visual clues to the behavior of solutions to first order
differential equations.
𝑏
1
that the average value of a function 𝑓 over an interval [𝑎, 𝑏] is 𝑏−𝑎 ∫𝑎 𝑓(𝑥) 𝑑𝑥.
that, for a particle in rectilinear motion over an interval of time, the definite integral
of velocity represents the particle’s displacement over the interval of time, and the
definite integral of speed represents the particle’s total distance traveled over the
interval of time.
that volumes of solids with known cross sections, including discs and washers, can be
calculated with definite integrals.
that the definite integral can be used to express information about accumulation and
net change in many applied contexts.
that antidifferentiation can be used to find specific solutions to differential equations
with given initial conditions, including applications to motion along a line, and
exponential growth and decay.
that some differential equations can be solved by separation of variables.
that solutions to differential equations may be subject to domain restrictions.
𝑥
that the function 𝐹 defined by 𝐹(𝑥) = 𝑐 + ∫𝑎 𝑓(𝑡) 𝑑𝑡 is a general solution to the
𝑥

𝑑𝑦

differential equation 𝑑𝑥 = 𝑓(𝑥), and 𝐹(𝑥) = 𝑦0 + ∫𝑎 𝑓(𝑡) 𝑑𝑡 is a particular solution
𝑑𝑦



to the differential equation 𝑑𝑥 = 𝑓(𝑥) satisfying 𝐹(𝑎) = 𝑦0 .
that the model for exponential growth and decay that arises from the statement “The
𝑑𝑦
rate of change of a quantity is proportional to the size of the quantity” is 𝑑𝑡 = 𝑘𝑦.

Students will be able to . . .
 express limits symbolically using correct notation.
 interpret limits expressed symbolically.
 estimate limits of functions.
 determine limits of functions.
 deduce and interpret behavior of functions using limits.
 analyze functions for intervals of continuity or points of discontinuity.
 determine the applicability of important calculus theorems using continuity.
 identify the derivative of a function as the limit of a difference quotient.
 estimate derivatives.
 calculate derivatives.
 determine higher order derivatives.
 use derivatives to analyze properties of a function.
 recognize the connection between differentiability and continuity.
 interpret the meaning of a derivative within a problem.
 solve problems involving the slope of a tangent line.
 solve problems involving related rates, optimization, and rectilinear motion.
 solve problems involving rates of change in applied contexts.
 apply the Mean Value Theorem to describe the behavior of a function over an
interval.
 recognize antiderivatives of basic functions.
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interpret the definite integral as the limit of a Riemann sum.
express the limit of a Riemann sum in integral notation.
approximate a definite integral.
calculate a definite integral using areas and properties of definite integrals.
analyze functions defined by an integral.
calculate antiderivatives.
evaluate definite integrals.
interpret the meaning of a definite integral within a problem.
apply definite integrals to problems involving area and volume.
verify solutions to differential equations.
estimate solutions to differential equations.
apply definite integrals to problems involving the average value of a function.
apply definite integrals to problems involving motion.
use the definite integral to solve problems in various contexts.
analyze differential equations to obtain general and specific solutions.
interpret, create, and solve differential equations from problems in context.
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COURSE SYLLABUS
Course Name
Advanced Placement Calculus AB
Level
Advanced Placement
Prerequisites
Completion of Honors PreCalculus, or Grade of B+ or better and teacher
recommendation in ACP PreCalculus.
Materials Required
TI-84 Plus graphing calculator
General Description of the Course
The Advanced Placement Calculus AB curriculum follows the curriculum prescribed by
the College Board. The first semester emphasizes a thorough study of derivatives.
Students become proficient at both explicit and implicit derivatives of polynomial,
rational, trigonometric, logarithmic, and exponential functions. Derivative applications
are studied through motion, curve fitting, extreme, and related rates. The second semester
stresses the study of the integral. Applications are stressed through the investigation of
volumes, length of curves, volumes of solids of revolution, and surface area. The use of
the graphing calculator is an integral part of the course. Summer work is required.
Assured Assessments
Formative Assessments:
Formative assessments can include, but are not limited to:
 Problem sets (Units 1, 2, 3, 4, 5)
 Quizzes (Units 1, 2, 3, 4, 5)
 Homework (Units 1, 2, 3, 4, 5)
 Problems of the day (Units 1, 2, 3, 4, 5)
Summative Assessments:
 Common end-of-unit tests (Units 1, 2, 3, 4, 5)
 Common midterm examination
 Common final examination
Core Text
 Larson, Ron, and Bruce Edwards. Calculus of a Single Variable. 10th ed. Boston:
Cengage, 2015. Print.
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UNIT 1
Limits
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2016 College Board Curriculum Framework for Advanced
Placement Calculus.
1.1A(a)

Express limits symbolically using correct notation.

1.1A(b)

Interpret limits expressed symbolically.

1.1B

Estimate limits of functions.

1.1C

Determine limits of functions.

1.1D

Deduce and interpret behavior of functions using limits.

1.2A

Analyze functions for intervals of continuity or points of discontinuity.

1.2B

Determine the applicability of important calculus theorems using continuity.

The following Unit Goal aligns with the 2016 International Society for Technology in Education
Standards.
ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

Unit Essential Questions






How can a limit be used to understand the behavior of functions?
Why is continuity a key property of functions, and how can limits be used to describe it?
How can a limit be evaluated algebraically?
How can a limit be evaluated graphically?
How can a limit be evaluated analytically?

Scope and Sequence
1.
2.
3.
4.
5.
6.
7.
8.

Expressing limits symbolically using correct notation
Interpreting limits expressed symbolically
Estimating limits of functions
Determining limits of functions
One-sided limits
Limits to infinity and limit at infinity
Deducing and interpreting behavior of functions using limits
Analyzing functions for interval of continuity or points of discontinuity

AP Calculus AB

14

9. Determining the applicability of important calculus theorems using continuity
Assured Assessments
Formative Assessment:
Students will participate in various problem sets, quizzes, homework, and problems of the day
throughout the unit.
Summative Assessment:
Students will take an end-of-unit test scored via a common scoring guide.
Resources
Core


Larson, Ron, and Bruce Edwards. Calculus of a Single Variable. 10th ed. Boston:
Cengage, 2015. Print.

Supplemental
 Worksheets created with Kuta Software, a free online resource
 Released AP Calculus exams from the College Board
Time Allotment

 Approximately 30 school days
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UNIT 2
Derivatives
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2016 College Board Curriculum Framework for Advanced
Placement Calculus.
2.1A

Identify the derivative of a function as the limit of a difference quotient.

2.1B

Estimate derivatives.

2.1C

Calculate derivatives.

2.1D

Determine higher order derivatives.

The following Unit Goal aligns with the 2016 International Society for Technology in Education
Standards.
ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

Unit Essential Questions







How does the concept of a limit lead to a derivative?
How does one differentiate a polynomial function using the power rule?
How does one differentiate a rational function using the quotient rule?
How does one differentiate a product of functions, including trigonometric functions,
using the product rule?
How does one differentiate a composition of functions using the chain rule?
How does one differentiate implicit equations?

Scope and Sequence
1.
2.
3.
4.
5.
6.
7.
8.

Identifying the derivative of a function as the limit of a difference quotient
The tangent line problem
Average and instantaneous rates of change
Definitions of the derivative
Equations of tangent lines
Estimating derivatives
Calculating derivatives
Determining higher order derivatives
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Assured Assessments
Formative Assessment:
Students will participate in various problem sets, quizzes, homework, and problems of the day
throughout the unit.
Summative Assessment:
Students will take an end-of-unit test scored via a common scoring guide.
Resources
Core


Larson, Ron, and Bruce Edwards. Calculus of a Single Variable. 10th ed. Boston:
Cengage, 2015. Print.

Supplemental
 Worksheets created with Kuta Software, a free online resource
 Released AP Calculus exams from the College Board
Time Allotment

 Approximately 30 school days
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UNIT 3
Applications of Derivatives
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2016 College Board Curriculum Framework for Advanced
Placement Calculus.
2.2A

Use derivatives to analyze properties of a function.

2.2B

Recognize the connection between differentiability and continuity.

2.3A

Interpret the meaning of a derivative within a problem.

2.3B

Solve problems involving the slope of a tangent line.

2.3C

Solve problems involving related rates, optimization, and rectilinear motion.

2.3D

Solve problems involving rates of change in applied contexts.

2.4A

Apply the Mean Value Theorem to describe the behavior of a function over an
interval.

The following Unit Goal aligns with the 2016 International Society for Technology in Education
Standards.
ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

Unit Essential Questions





What information can be determined from the derivative to help sketch the graph of a
function?
How can the derivative be used to solve problems involving instantaneous rates of
change?
How can the derivative be used to solve problems requiring optimization?
How can the derivative be used to solve problems involving position, velocity, and
acceleration?

Scope and Sequence
1.
2.
3.
4.
5.

Interpreting the meaning of a derivative within a problem
Related rates, optimization, and rectilinear motion
Solving problems involving rates of change in applied contexts
Extrema
Mean Value Theorem and Rolle’s Theorem

AP Calculus AB

18

6.
7.
8.
9.

Increasing and decreasing functions
First Derivative Test
Concavity
Second Derivative Test

Assured Assessments
Formative Assessment:
Students will participate in various problem sets, quizzes, homework, and problems of the day
throughout the unit.
Summative Assessment:
Students will take an end-of-unit test scored via a common scoring guide.
Resources
Core


Larson, Ron, and Bruce Edwards. Calculus of a Single Variable. 10th ed. Boston:
Cengage, 2015. Print.

Supplemental
 Worksheets created with Kuta Software, a free online resource
 Released AP Calculus exams from the College Board
Time Allotment

 Approximately 45 school days
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UNIT 4
Integrals and the Fundamental Theorem of Calculus
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2016 College Board Curriculum Framework for Advanced
Placement Calculus.
3.1A

Recognize antiderivatives of basic functions.

3.2B(a)

Interpret the definite integral as the limit of a Riemann sum.

3.2A(b)

Express the limit of a Riemann sum in integral notation.

3.2B

Approximate a definite integral.

3.2C

Calculate a definite integral using areas and properties of definite integrals.

3.3A

Analyze functions defined by an integral.

3.3B(a)

Calculate antiderivatives.

3.3B(b)

Evaluate definite integrals.

3.4A

Interpret the meaning of a definite integral within a problem.

3.4D

Apply definite integrals to problems involving area and volume.

The following Unit Goal aligns with the 2016 International Society for Technology in Education
Standards.
ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

Unit Essential Questions






What is an integral?
How does the process of antidifferentiation relate to the process of differentiation?
What is a Riemann sum, and how can it be used to calculate the definite integral?
How does the concept of a limit lead to the area under the curve?
What is the Fundamental Theorem of Calculus, and how does it connect integration and
differentiation?

Scope and Sequence
1. Antiderivatives of basic functions
2. Riemann sums (left, right, midpoint)
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3.
4.
5.
6.
7.
8.
9.

Trapezoidal sums
Expressing the limit of a Riemann sum in integral notation
Definite integral
Area under the curve
Analyzing functions defined by an integral
The Fundamental Theorem of Calculus
The Second Fundamental Theorem of Calculus

Assured Assessments
Formative Assessment:
Students will participate in various problem sets, quizzes, homework, and problems of the day
throughout the unit.
Summative Assessment:
Students will take an end-of-unit test scored via a common scoring guide.
Resources
Core


Larson, Ron, and Bruce Edwards. Calculus of a Single Variable. 10th ed. Boston:
Cengage, 2015. Print.

Supplemental
 Worksheets created with Kuta Software, a free online resource
 Released AP Calculus exams from the College Board
Time Allotment

 Approximately 30 school days
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UNIT 5
Applications of Integration
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2016 College Board Curriculum Framework for Advanced
Placement Calculus.
2.3E

Verify solutions to differential equations.

2.3F

Estimate solutions to differential equations.

3.4B

Apply definite integrals to problems involving the average value of a function.

3.4C

Apply definite integrals to problems involving motion.

3.4D

Apply definite integrals to problems involving area and volume.

3.4E

Use the definite integral to solve problems in various contexts.

3.5A

Analyze differential equations to obtain general and specific solutions.

3.5B

Interpret, create, and solve differential equations from problems in context.

The following Unit Goal aligns with the 2016 International Society for Technology in Education
Standards.
ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

Unit Essential Questions






How does one use integration to find volume?
What is a differential equation?
How does one use initial conditions to find particular solutions of differential equations?
How does one use slope fields to obtain the solutions to a first order differential
equation?
How can antidifferentiation be used to solve separable differential equations?

Scope and Sequence
1.
2.
3.
4.
5.

Interpreting the meaning of a definite integral within a problem
Average value of a function
Applying definite integrals to problems involving motion
The definite integral and volume
Using the definite integral to solve problems in various contexts
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6.
7.
8.
9.

Differential equations
General and specific solutions
Interpreting, creating, and solving differential equations from problems in context
Slope fields

Assured Assessments
Formative Assessment:
Students will participate in various problem sets, quizzes, homework, and problems of the day
throughout the unit.
Summative Assessment:
Students will take an end-of-unit test scored via a common scoring guide.
Resources
Core


Larson, Ron, and Bruce Edwards. Calculus of a Single Variable. 10th ed. Boston:
Cengage, 2015. Print.

Supplemental
 Worksheets created with Kuta Software, a free online resource
 Released AP Calculus exams from the College Board
Time Allotment

 Approximately 30 school days
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CULMINATING ACTIVITY
Following the Advanced Placement Examination, students will complete a research project with
paper and presentation components. The project is designed for students to explore mathematical
concepts that they have not typically had the chance to during their high school mathematics
career. Students can choose to research various applications of math, new concepts, or a specific
mathematician. They can also choose to work independently, in pairs, or, with permission, in a
group of 3.
The paper should reflect the research done and should be approximately 4-5 pages in length with
a proper Works Cited based on 5 reliable sources. The presentation should be approximately 1015 minutes in length, and can take several forms, but cannot include videos of others speaking
for more than 5 minutes.
Time Allotment


Approximately 15 school days
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TEACHER GUIDE
Unit One: Limits
Sections:
1.1
A Preview of Calculus
1.2
Find Limits Graphically and Numerically
1.3
Evaluating Limit Analytically
1.4
Continuity and One-Sided Limits
1.5
Infinite Limits
3.5
Limits at Infinity
Unit Two: Derivatives
2.1
The Derivative and the Tangent Line Problem
2.2
Basic Differentiation Rules and Rates of Changes
2.3
Product and Quotient Rules and Higher Order Derivatives
2.4
The Chain Rule
5.1
The Natural Logarithmic Function: Differentiation
5.3
Inverse Functions
5.4
Exponential Functions: Differentiation (differentiation only)
5.6
Inverse Trigonometric Differentiation
2.5
Implicit Differentiation
Unit Three: Applications of Derivatives
2.6
Related Rates
3.1
Extrema on an Interval
3.2
Rolle’s Theorem and Mean Value Theorem
3.3
Increasing and Decreasing Functions and the First Derivative Test
3.4
Concavity and the Second Derivative Test
3.6
A Summary of Curve Sketching
3.7
Optimization Problems
Unit Four: Integrals and the Fundamental Theorem of Calculus
4.1
Antiderivatives and Indefinite Integration
*Midterm exam
Unit Four: Integrals and the Fundamental Theorem of Calculus
4.2
Area
4.3
Riemann Sums and Definite Integrals
4.4
The Fundamental Theorem of Calculus
4.5
Integration by Substitution
5.2
The National Logarithmic Function: Integration
5.4
Exponential Functions: Integration (integration only)
5.7
Inverse Trigonometric Functions: Integration
4.6
Numerical Integration (trapezoidal sum only)
Unit Five: Applications of Integration
6.1
Slope Fields (omitting Euler’s Method)
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6.2
6.3
7.1
7.2
8.7

Differential Equations: Growth and Decay
Separation of Variables (omitting the logistic equation)
Area of a Region between Two Curves
Volume: The Disk Method
Indeterminate Forms and L’Hôpital’s Rule

*Final exam
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COURSE CREDIT
One credit in Mathematics
One class period daily for a full year

PREREQUISITES
Completion of Honors PreCalculus, or Grade of B+ or better and teacher recommendation in
ACP PreCalculus.

SUPPLEMENTARY MATERIALS/RESOURCES/TECHNOLOGY
Department- and teacher-prepared materials
TI-84 Plus graphing calculators
College Board website including past Advanced Placement Calculus AB tests

CURRENT REFERENCES
College Board: Advanced Placement Calculus AB:
https://apcentral.collegeboard.org/courses/ap-calculus-ab?course=ap-calculus-ab

ASSURED STUDENT PERFORMANCE RUBRICS




Trumbull High School School-Wide Writing Rubric (attached)
Trumbull High School School-Wide Problem-Solving Rubric (attached)
Trumbull High School School-Wide Independent Learning and Thinking Rubric (attached)
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Trumbull High School School-Wide Writing Rubric
Category/
Weight

Purpose
X_______

Exemplary
4
Student work:




Organization
X_______






Content
X_______




Use of
Language
X_______






Goal
3
Student work:

Establishes and
maintains a clear
purpose
Demonstrates an
insightful understanding
of audience and task



Reflects sophisticated
organization throughout
Demonstrates logical
progression of ideas
Maintains a clear focus
Utilizes effective
transitions



Is accurate, explicit, and
vivid
Exhibits ideas that are
highly developed and
enhanced by specific
details and examples



Demonstrates excellent
use of language
Demonstrates a highly
effective use of standard
writing that enhances
communication
Contains few or no
errors. Errors do not
detract from meaning
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Working Toward Goal
2
Student work:

Establishes and
maintains a purpose
Demonstrates an
accurate awareness of
audience and task




Reflects organization
throughout
Demonstrates logical
progression of ideas
Maintains a focus
Utilizes transitions







Is accurate and
relevant
Exhibits ideas that are
developed and
supported by details
and examples



Demonstrates
competent use of
language
Demonstrates
effective use of
standard writing
conventions
Contains few errors
Most errors do not
detract from meaning









Needs Support
1-0
Student work:

Establishes a purpose
Demonstrates an
awareness of audience
and task



Reflects some
organization throughout
Demonstrates logical
progression of ideas at
times
Maintains a vague focus
May utilize some
ineffective transitions



May contain some
inaccuracies
Exhibits ideas that are
partially supported by
details and examples



Demonstrates use of
language
Demonstrates use of
standard writing
conventions
Contains errors that
detract from meaning















Does not establish a
clear purpose
Demonstrates
limited/no awareness
of audience and task

Reflects little/no
organization
Lacks logical
progression of ideas
Maintains little/no
focus
Utilizes ineffective or
no transitions
Is inaccurate and
unclear
Exhibits limited/no
ideas supported by
specific details and
examples
Demonstrates limited
competency in use of
language
Demonstrates limited
use of standard
writing conventions
Contains errors that
make it difficult to
determine meaning
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Trumbull High School School-Wide Problem-Solving Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward Goal
2

Needs Support
1-0

Understanding
X_______



Student demonstrates
clear understanding of
the problem and the
complexities of the task



Student demonstrates
sufficient
understanding of the
problem and most of
the complexities of
the task



Student demonstrates
some understanding
of the problem but
requires assistance to
complete the task



Student demonstrates
limited or no
understanding of the
fundamental problem
after assistance with
the task

Research
X_______



Student gathers
compelling information
from multiple sources
including digital, print,
and interpersonal



Student gathers
sufficient
information from
multiple sources
including digital,
print, and
interpersonal



Student gathers some
information from few
sources including
digital, print, and
interpersonal



Student gathers
limited or no
information

Reasoning and
Strategies
X_______



Student demonstrates
strong critical thinking
skills to develop a
comprehensive plan
integrating multiple
strategies



Student demonstrates
sufficient critical
thinking skills to
develop a cohesive
plan integrating
strategies



Student demonstrates
some critical
thinking skills to
develop a plan
integrating some
strategies



Student demonstrates
limited or no critical
thinking skills and no
plan

Final Product
and/or
Presentation
X_______



Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive use of 21stcentury technology
skills



Solution shows
sufficient
understanding of the
problem and its
components
Solution shows
sufficient use of 21stcentury technology
skills



Solution shows some
understanding of the
problem and its
components
Solution shows some
use of 21st-century
technology skills



Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no use of
21st-century
technology skills
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Trumbull High School School-Wide
Independent Learning and Thinking Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward
Goal
2

Needs Support
1-0

Proposal
X_______



Student demonstrates a
strong sense of initiative
by generating
compelling questions,
creating uniquely
original projects/work



Student demonstrates
initiative by
generating
appropriate questions,
creating original
projects/work



Student demonstrates
some initiative by
generating questions,
creating appropriate
projects/work



Student demonstrates
limited or no initiative
by generating few
questions and creating
projects/work

Independent
Research &
Development
X_______



Student is analytical,
insightful, and works
independently to reach a
solution



Student is analytical,
and works
productively to reach
a solution



Student reaches a
solution with
direction



Student is unable to
reach a solution
without consistent
assistance

Presentation of
Final Product
X_______



Presentation shows
compelling evidence of
an independent learner
and thinker
Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive and
appropriate application
of 21st-century skills



Presentation shows
clear evidence of an
independent learner
and thinker
Solution shows
adequate
understanding of the
problem and its
components
Solution shows
adequate application
of 21st-century skills



Presentation shows
some evidence of an
independent learner
and thinker
Solution shows some
understanding of the
problem and its
components
Solution shows some
application of 21stcentury skills



Presentation shows
limited or no
evidence of an
independent learner
and thinker
Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no
application of 21stcentury skills
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