TRUMBULL PUBLIC SCHOOLS
TRUMBULL, CONNECTICUT
Curriculum Committee
of the
Trumbull Board of Education
Regular Meeting
Trumbull High School Main Office Conference Room
Thursday, October 17, 2019 – 8:15 a.m.
(POSTPONED to Wednesday, October 23, 2019 – 10:00 a.m. due to school delay on Oct. 17)
AGENDA
I.

Call to Order/Introduction

II.

Public Comment

III.

Approval/Minutes – Regular Meeting 8/22/2019

IV.

Approval/Minutes – Regular Meeting 9/19/2019

V.

New Business
a.

Advanced Placement Computer Science A Curriculum Guide

b.

Advanced Placement French Language & Culture Curriculum Guide

c.

Report, Assistant Superintendent

TRUMBULL PUBLIC SCHOOLS
TRUMBULL, CONNECTICUT
Curriculum Committee
of the
Trumbull Board of Education
Regular Meeting
Long Hill Administration Building Conference Room
Thursday, August 22, 2019 – 8:15 am
MINUTES
I.

Call to Order/Introduction – The meeting was called to order by Ms. Petitti at 8:20 am.

Members present
M. Petitti, chair
L. Timpanelli
M. Ward
J. Budd, Ph.D., ex officio
Other
M. Guarino, Principal, Trumbull High School
T. Buckingham, English Language Arts Program Leader, K-5
A. Gomes, English teacher, Trumbull High School
H. Spalla, English teacher, Trumbull High School
II.

Public Comment – There was no Public Comment.

III.

Approval/Minutes – Regular Meeting 8/8/2019
Ms. Timpanelli moved to approve the Minutes as presented. Ms. Petitti seconded the
motion. The motion was unanimously agreed to.

IV.

New Business
a. Balanced Literacy Curriculum Guides
 Kindergarten Reading
 Kindergarten Writing
 Grade 1 Reading
 Grade 1 Writing
 Grade 2 Reading
 Grade 2 Writing
 Grade 3 Reading
 Grade 3 Writing
 Grade 4 Reading

 Grade 4 Writing
 Grade 5 Reading
 Grade 5 Writing
Dr. Budd commended Ms. Buckingham’s outstanding work in again developing
strong literacy curriculum revisions, as well as annual implementation. He
distributed the Kindergarten Reading & Kindergarten Writing curriculum guides,
which were not finalized until this morning, and which are attached to these
Minutes. Ms. Buckingham discussed various elements of the curricular revisions,
including the independent reading sustained even by Kindergarteners, the
sequencing of units, and additional cross-cultural connections such as in Grade 3.
Ms. Petitti expressed how impressed she was by the rigor of the program, and Ms.
Timpanelli noted the value of cross-cultural connections. Ms. Buckingham also
highlighted the upcoming Trumbull Read-Aloud Days in October. Mr. Ward
noted the inclusion of fiction and nonfiction across all grades. Ms. Timpanelli
moved to bring the curriculum guides to the Board of Education for approval at its
meeting scheduled for September 10, 2019, and Ms. Petitti seconded. The motion
was unanimously agreed to.
b. Inquiry into Contemporary Texts and Issues Curriculum Guide
Dr. Budd reminded the Committee of the progressive evolution of this new
course, with curriculum development this summer based on the robust student
enrollment for the upcoming school year. Ms. Gomes and Ms. Spalla explained
the progression of units, and the opportunity for students to engage in supported
inquiry in a responsible setting. Ms. Petitti clarified that the course is one of a
dozen English electives for grade 12 students. The Committee supported the
course design, and asked Ms. Gomes and Ms. Spalla to return in the fall to discuss
the actual implementation of the course. Ms. Petitti moved to bring the curriculum
guide to the Board of Education for approval at its meeting scheduled for
September 10, 2019, and Mr. Ward seconded. The motion was unanimously
agreed to.
c. New Course Text Proposals (Supplemental: Inquiry into Contemporary Texts and
Issues):
Evicted: Poverty and Profit in the American City
Nickel and Dimed: On (Not) Getting By in America
Locking Up Our Own: Crime and Punishment in Black America
Savage Inequalities: Children in America’s Schools
Dopesick: Dealers, Doctors, and the Drug Company that Addicted America
Enrique’s Journey: The Story of a Boy’s Dangerous Odyssey to Reunite with
His Mother
The 57 Bus: A True Story of Two Teenagers and the Crime That Changed
Their Lives
Just Mercy: A Story of Justice and Redemption
Dr. Budd noted how these supplemental texts for student inquiry in the final unit
of the Inquiry course complement the earlier course reader approved by the
Board. Ms. Gomes and Ms. Spalla highlighted the array of texts, and the criteria

used in selecting them. Ms. Petitti clarified that each student will choose one
supplemental text of his/her choice, and Ms. Gomes and Ms. Spalla affirmed that.
Dr. Budd also noted that student course enrollment, as for all courses, has been
based upon parent/guardian approval. Ms. Timpanelli asked about the role of
optimism in the texts, and Ms. Spalla explained how appropriate teacher support
will lead to discussion of that and similar topics. Mr. Ward asked about similar
texts in other districts’ curricula, and Ms. Gomes explained that that was one of
the selection criteria. Ms. Spalla also noted that many of the texts have been
popular bestsellers and are also appropriate for sustained inquiry. Ms. Petitti
moved to bring the course text proposals to the Board of Education for approval at
its meeting scheduled for September 10, 2019, and Mr. Ward seconded. The
motion was unanimously agreed to.
d. Report, Assistant Superintendent of Curriculum, Instruction, & Assessments
Dr. Budd thanked the Committee for its sustained service on behalf of the
students of Trumbull, including during these busy summer months.
Ms. Timpanelli moved to adjourn the meeting at 9:02 am; Mr. Ward seconded. The motion was
unanimously agreed to.

TRUMBULL PUBLIC SCHOOLS
TRUMBULL, CONNECTICUT
Curriculum Committee
of the
Trumbull Board of Education
Regular Meeting
Trumbull High School Main Office Conference Room
Thursday, September 19, 2019 – 8:15 am
MINUTES
I.

Call to Order/Introduction – The meeting was called to order by Ms. Petitti at 8:23 am.

Members present
M. Petitti, chair
L. Timpanelli
M. Ward
J. Budd, Ph.D., ex officio
Other
M. McGarry, Project Director, TPAUD
K. Naumann, Project Coordinator, TPAUD
L. Hayes-O’Brien
T. Edwards, Science Department Chair, Trumbull High School
J. Cayer, science teacher, Trumbull High School
L. Ryan, English Language Arts Team Leader, Hillcrest Middle School
II.

Public Comment – There was no Public Comment.

III.

Approval/Minutes – Regular Meeting 8/22/2019
Mr. Ward moved to approve the Minutes as presented. Ms. Timpanelli seconded the
motion. The motion was unanimously agreed to.

IV.

New Business
a. Proposed TPAUD High School Student Questionnaire, November 2019, &
Middle School Student Questionnaire, November 2019 (approvals required in
accordance with BOE Policy 6162.51, Educational Research and Surveys of
Students)
Ms. McGarry explained the importance of data-driven decision-making for
TPAUD, following a public health model that includes links to mental health and
gambling. The surveys, continuing the survey history of TPAUD since 2006,
would highlight strengths within the community as well as potential needs;

parents and students can opt out of taking the survey, or decline to answer any
particular questions. Mr. Ward, Ms. Petitti, and Ms. Timpanelli noted the
importance of community education, including parent education, on these topics.
Ms. McGarry explained the plan is for survey results to ultimately be presented to
the Board of Education in early spring 2020. Ms. Hayes-O’Brien affirmed the
importance of Ms. McGarry and Ms. Naumann’s work on behalf of TPAUD and
the entire Trumbull community. Ms. Petitti moved to bring the surveys to the
Board of Education for approval at its meeting scheduled for September 24, 2019,
and Mr. Ward seconded. The motion was unanimously agreed to.
b. Advanced Placement Chemistry Curriculum Guide
Dr. Budd noted the importance of the recent Taft professional development in
relation to Mr. Cayer and Ms. Giroux’s substantial revision of this curriculum
guide. Mr. Cayer described the links between the curriculum guide and NGSS and
science modeling. Ms. Petitti noted the importance of courses such as this for
students’ future careers, and Mr. Edwards noted the wide variety of students
interested in advanced study in the sciences. Mr. Ward confirmed that the current
textbook, in its updated edition, is appropriate for the course. Mr. Ward moved to
bring the curriculum guide to the Board of Education for approval at its meeting
scheduled for September 24, 2019, and Ms. Petitti seconded. The motion was
unanimously agreed to.
c. Grade 8 Language Arts Curriculum Guide
d. Grade 8 Reading Study Curriculum Guide
Dr. Budd noted the evolution of both these curriculum guides as the final year of
the three-year revision of English language arts curriculum guides in Trumbull’s
middle schools; he then distributed the attached rubrics supporting the Grade 8
Language Arts curriculum guide, which had not been available at the time the
meeting’s agenda had been published. Ms. Ryan explained the Grade 8 Language
Arts curriculum guide in terms of its increased emphasis on writing and meeting
current students’ needs, and explained as well the nonfiction emphasis of Grade 8
Reading Study. Mr. Ward, Ms. Petitti, and Ms. Timpanelli voiced their support
for ongoing teaching and learning advancement at both middle schools. Ms.
Petitti moved to bring the curriculum guides to the Board of Education for
approval at its meeting scheduled for September 24, 2019, and Mr. Ward
seconded. The motion was unanimously agreed to.
e. Report, Assistant Superintendent of Curriculum, Instruction, & Assessments
Dr. Budd distributed copies of the attached flyers for the upcoming ELL Parent
Information Session and the upcoming TPS Read-Aloud Day, and encouraged
attendance by the Curriculum Committee members if their schedules allow.
Mr. Ward moved to adjourn the meeting at 9:24 am; Ms. Timpanelli seconded. The motion was
unanimously agreed to.
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CORE VALUES AND BELIEFS
The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
AP Computer Science A (CSA) introduces students to computer science through programming.
Fundamental topics in this course include the design of solutions to problems, the use of data
structures to organize large sets of data, the development and implementation of algorithms to
process data and discover new information, the analysis of potential solutions, and the ethical
and social implications of computing systems. The course emphasizes object-oriented
programming and design using the Java programming language.
The AP CSA course requires that potential solutions of problems be written in the Java
programming language. In addition to precision of expression, Java supports important elements
of problem solving, including object-orientation, abstraction, and encapsulation. The use of Java
allows students to test potential solutions to problems by running programs. The Java
programming language is extensive, with far more features than could be covered in a single
introductory course. So, the AP CSA course and College Board Examination cover only a subset
of Java.

COURSE GOALS
AP Computer Science Principles satisfies three sets of goals:
 The Learning Objectives of the 2017 College Board Curriculum Framework for
Advanced Placement Computer Science Principles;
 The Standards of the 2017 Computer Science Teachers’ Association (CSTA); and
 The Standards of the 2016 International Society for Technology in Education Standards.
Each Unit presents the Goals appropriate for that Unit.

COURSE ENDURING UNDERSTANDINGS
Students will understand that . . .
 the goal of designing a piece of software (a computer program) is to correctly solve the
given problem. At the same time, this goal should encompass specifying and designing a
program that is understandable, can be adapted to changing circumstances, and has the
potential to be reused in whole or in part. The design process needs to be based on a
thorough understanding of the problem to be solved.
Advanced Placement Computer Science A
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the goals of program implementation should parallel those of program design. Classes
that fill common needs should be built so that they can be reused easily in other
programs. Object-oriented design is an important part of program implementation.
the analysis of programs includes examining and testing programs to determine whether
they correctly meet their specifications. It also includes the analysis of programs or
algorithms in order to understand their time and space requirements when applied to
different data sets.
data structures are used to represent information within a program. Abstraction is an
important theme in the development and application of data structures.
standard algorithms serve as examples of good solutions to standard problems. Many are
intertwined with standard data structures. These algorithms provide examples for analysis
of program efficiency.
an awareness of the ethical and social implications of computing systems is necessary for
the study of computer science.
some objects or concepts are so frequently represented that programmers can draw upon
existing code that has already been tested, enabling them to write solutions more quickly
and with a greater degree of confidence. (MODULARITY-1)
programmers use code to represent a physical object or nonphysical concept, real or
imagined, by defining a class based on the attributes and/or behaviors of the object or
concept. (MODULARITY-2)
when multiple classes contain common attributes and behaviors, programmers create a
new class containing the shared attributes and behaviors forming a hierarchy.
Modifications made at the highest level of the hierarchy apply to the subclasses.
(MODULARITY-3)
to find specific solutions to generalizable problems, programmers include variables in
their code so that the same algorithm runs using different input values. (VARIABLES-1)
to manage large amounts of data or complex relationships in data, programmers write
code that groups the data together into a single data structure without creating individual
variables for each value. (VARIABLES-2)
the way variables and operators are sequenced and combined in an expression determines
the computed result. (CONTROL-1)
programmers incorporate iteration and selection into code as a way of providing
instructions for the computer to process each of the many possible input values.
(CONTROL-2)
while programs are typically designed to achieve a specific purpose, they may have
unintended consequences. (IMPACT OF COMPUTING-1)

COURSE ESSENTIAL QUESTIONS








What is hardware? What is software?
What happens to information when it is stored digitally?
What is a memory address?
What are Java identifiers?
What is meant by the syntax and semantics of a programming language?
What are the primary concepts that support object-oriented programming?
Why is an object an example of abstraction?
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What is primitive data, and how are primitive data types different from objects?
How can we represent a primitive value as an object?
What is an algorithm? What is pseudocode?
What is meant by the flow of control through a program?
What type of conditions are conditionals and loops based on?
How are strings compared for equality?
What is an assignment operator?
What is the difference between an object and a class?
What is the scope of a variable?
What is the difference between public/private methods/variables?
What are constructors used for? How are they defined?
What is a null reference?
What does the this reference refer to?
What is an alias?
How are objects passed as parameters?
What are the differences between classes and interfaces?
What are the differences between arrays, 2D arrays, and ArrayLists?
How are sequential and binary searches different?
How are selection and insertion sorts different?
When should an ArrayList be used instead of an array?
How does inheritance support software reuse?
How does a child class override methods of its parent class?
What is an abstract class, and when should abstract classes be used?
How does inheritance support polymorphism?
What is recursion, and why is it needed?
What are the differences between merge sort and quick sort?

COURSE KNOWLEDGE & SKILLS
Students will know . . .
 numbers as conveyers of meaningful information, when placed in a context.
 the difference between primitive data and objects.
 the declaration and use of variables.
 mathematical computations in Java.
 the basic program development steps of a Java program.
 the definitions of the flow of control through a Java program.
 the definitions of Java expressions that let them make complex decisions.
 while and for statements.
 the definition of classes so that they act like the blueprints for new objects, made of
variables and methods.
 methods that can be invoked while passing parameters.
 the divisions of complicated methods into simpler supporting methods.
 the descriptions of relationships between objects.
 the creation and use of reference aliases.
 the static modifier and its uses.
 the definition and use of formal interfaces and their class implementations.
Advanced Placement Computer Science A
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the definitions and uses of arrays, 2D arrays, and ArrayLists.
the passing of arrays and array elements as parameters.
the combination of arrays and other objects to manage complex information.
the searching-through and sorting of elements of arrays.
the derivation of new classes from existing ones.
the design of class hierarchies.
the proper use of polymorphism.
the underlying ideas of recursion.
when recursion should and should not be used.
recursion’s uses to solve problems and in sorting.

Students will be able to . . .
 create executable programs in the Java programming language.
 design, implement, and analyze solutions to problems.
 use and implement commonly used algorithms.
 use standard data structures.
 develop and select appropriate algorithms and data structures to solve new problems.
 write solutions fluently in an object-oriented paradigm.
 write, run, test, and debug solutions in the Java programming language, utilizing
standard Java library classes and interfaces from the AP Java subset.
 read and understand programs consisting of several classes and interacting objects.
 read and understand descriptions of the design and development process leading to
such a program.
 understand the ethical and social implications of computer use.

Advanced Placement Computer Science A
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COURSE SYLLABUS
Course Name
Advanced Placement Computer Science A
Level
Advanced Placement
Prerequisites
Successful completion of ACP Algebra II, or concurrent enrollment in ACP Algebra II
with Department Chair permission.
Materials Required
Laptop or desktop with a Java IDE installed (preferably BlueJ), and Internet access
General Description of the Course
AP Computer Science A (CSA) uses the Java programming language to introduce
students to computer science. Through the creation of Java programs, students will cover
fundamental topics including the design of solutions to problems, the use of data
structures to organize large sets of data, the development and implementation of
algorithms to process data and discover new information, the analysis of potential
solutions, and the ethical and social implications of computing systems. The course
emphasizes object-oriented programming and iterative problem solving and design. If
students plan on taking both AP Computer Science Principles and AP Computer Science
A, it is suggested that AP Computer Science Principles be taken first.
Assured Assessments
Formative Assessments:
Formative assessments can include, but are not limited to:
 In-class assignments/activities based on the topics in the unit (Units 1, 2, 3, 4, 5, 6, 7,
8, 9, 10, 12)
 Textbook review questions (Units 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 12)
 In-class assignments/activities based on prior, released AP CSA College Board
Examinations (Unit 11)
Summative Assessments:
 Common end-of-unit assessment scored via common scoring guide (Units 1, 2, 3, 4,
5, 6, 7, 8, 9, 10, 12)
 Programming projects based on topics in the unit (Units 2, 3, 4, 7, 8, 9, 10, 12)
 Full released AP CSA College Board Examination (Unit 11)
Core Resources
 CodeHS. https://codehs.com/. Web.
 CodingBat. https://codingbat.com/java. Web.
 College Board. AP Computer Science Elevens Lab Student Guide. https://securemedia.collegeboard.org/digitalServices/pdf/ap/elevens-lab-student-guide.pdf. Web.
 College Board. AP Computer Science A Magpie Chatbot Lab Student Guide.
https://secure-media.collegeboard.org/digitalServices/pdf/ap/magpie-lab-studentguide.pdf. Web.
Advanced Placement Computer Science A
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College Board. AP Computer Science Picture Lab Student Guide. https://securemedia.collegeboard.org/digitalServices/pdf/ap/picture-lab-studentguide.pdf. Web.
CS Awesome.
https://runestone.academy/runestone/books/published/csawesome/index.html. Web.
Lewis, John, William Loftus, and Cara Cocking. Java Software Solutions for AP
Computer Science. 3rd ed. Upper Saddle River, NJ: Prentice Hall, 2010. Print.

Advanced Placement Computer Science A
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UNIT 1
Computer Systems
Before beginning Unit 1, students will be introduced to College Board’s requirements for this
course, and the resources that are available to them. After that, Unit 1 includes a brief overview
of computer systems, programming, and programming languages, laying the foundation for the
study of software development.
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2019 College Board Curriculum Framework for Advanced
Placement Computer Science A.
MOD-1.A

Call System class methods to generate output to the console.

VAR-1.A

Create string literals.

The following Unit Goals align with the 2017 Computer Science Teachers’ Association (CSTA)
Computer Science Standards.
3A-CS-01

Explain how abstractions hide the underlying implementation details of
computing systems embedded in everyday objects.

3A-CS-02

Compare levels of abstraction and interactions between application software,
system software, and hardware layers.

3A-DA-09

Translate between different bit representations of real-world phenomena, such as
characters, numbers, and images.

3A-DA-10

Evaluate the tradeoffs in how data elements are organized and where data is
stored.

3B-CS-01

Categorize the roles of operating system software.

3B-CS-02

Illustrate ways computing systems implement logic, input, and output through
hardware components.

The following Unit Goals align with the 2016 International Society for Technology in Education
(ISTE) Standards.
ISTE Empowered Learner
(Standard 1)

Students leverage technology to take an active role in
choosing, achieving and demonstrating competency in their
learning goals, informed by the learning sciences.

ISTE Knowledge Constructor
Students critically curate a variety of resources using digital
(Standard 3)
tools to construct knowledge, produce creative artifacts and
Advanced Placement Computer Science A
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make meaningful learning experiences for themselves and
others.
Unit Essential Questions







What are the Advanced Placement requirements of the College Board?
What is the relationship between hardware and software?
How do hardware components execute programs and manage data?
How are numbers translated to and from the binary, decimal, and hexadecimal number
systems?
What is the Java programming language?
What are the steps involved in program compilation and execution?

Scope and Sequence






Overview of Advanced Placement Computer Science A curriculum and requirements
Identifying software and hardware components
Number conversion between binary, decimal, and hexadecimal number systems
Introduction to the Java programming language
Creation and execution of first Java program

Assured Assessments
Formative Assessments:
 Students will complete several in-class assignments/activities based on the topics in the
unit.
 Students will create their first executable program: “printing” text on a terminal.
 Students will complete review questions (multiple-choice, true/false) from the textbook.
Summative Assessment:
 Students will take a brief, common assessment based on number conversions, scored via
a common scoring guide.
Resources
Core



Lewis, John, William Loftus, and Cara Cocking. Java Software Solutions for AP
Computer Science. 3rd ed. Upper Saddle River, NJ: Prentice Hall, 2010. Print. Chp. 1:
1.0, 1.1, 1.3, 1.4.
Laptop or desktop with a Java IDE installed (preferably BlueJ), and Internet access

Time Allotment

 Approximately 7 school days

Advanced Placement Computer Science A
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UNIT 2
Objects and Primitive Data
Exploring the key elements used in a program – objects and primitive data – in Unit 2 students
learn to create and use objects to work with character strings, get information from the user, do
complex calculations, and format output.
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2019 College Board Curriculum Framework for Advanced
Placement Computer Science A.
MOD-1.A

Call System class methods to generate output to the console.

MOD-1.B

Explain the relationship between a class and an object.

MOD-1.C

Identify, using its signature, the correct constructor being called.

MOD-1.D

For creating objects:
a. Create objects by calling constructors without parameters.
b. Create objects by calling constructors with parameters.

MOD-1.H

Call static methods.

VAR-1.A

Create string literals.

VAR-1.B

Identify the most appropriate data type category for a particular specification.

VAR-1.C

Declare variables of the correct types to represent primitive data.

VAR-1.E

For String class:
a. Create String objects.
b. Call String methods.

VAR-1.F

For wrapper classes:
a. Create Integer objects.
b. Call Integer methods.
c. Create Double objects.
d. Call Double methods.

CON-1.A

Evaluate arithmetic expressions in a program code.

CON-1.B

Evaluate what is stored in a variable as a result of an expression with an
assignment statement.

CON-1.C

Evaluate arithmetic expressions that use casting.

Advanced Placement Computer Science A
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CON-1.D

Evaluate expressions that use the Math class methods.

The following Unit Goals align with the 2017 Computer Science Teachers’ Association (CSTA)
Computer Science Standards.
3A-DA-09

Translate between different bit representations of real-world phenomena, such as
characters, numbers, and images.

3A-DA-10

Evaluate the tradeoffs in how data elements are organized and where data is
stored.

3A-AP-13

Create prototypes that use algorithms to solve computational problems by
leveraging prior student knowledge and personal interests.

3A-AP-16

Design and iteratively develop computational artifacts for practical intent,
personal expression, or to address a societal issue by using events to initiate
instructions.

3A-AP-17

Decompose problems into smaller components through systematic analysis, using
constructs such as procedures, modules, and/or objects.

3A-AP-18

Create artifacts by using procedures within a program, combinations of data and
procedures, or independent but interrelated programs.

3A-AP-21

Evaluate and refine computational artifacts to make them more usable and
accessible.

3A-IC-26

Demonstrate ways a given algorithm applies to problems across disciplines.

3B-DA-07

Evaluate the ability of models and simulations to test and support the refinement
of hypotheses.

3B-AP-10

Use and adapt classic algorithms to solve computational problems.

3B-AP-12

Compare and contrast fundamental data structures and their uses.

3B-AP-14

Construct solutions to problems using student-created components, such as
procedures, modules and/or objects.

3B-AP-15

Analyze a large-scale computational problem and identify generalizable patterns
that can be applied to a solution.

3B-AP-16

Demonstrate code reuse by creating programming solutions using libraries and
APIs.

3B-AP-21

Develop and use a series of test cases to verify that a program performs according
to its design specifications.

Advanced Placement Computer Science A
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3B-AP-22

Modify an existing program to add additional functionality and discuss intended
and unintended implications (e.g., breaking other functionality).

3B-AP-23

Evaluate key qualities of a program through a process such as a code review.

The following Unit Goals align with the 2016 International Society for Technology in Education
(ISTE) Standards.
ISTE Empowered Learner
(Standard 1)

Students leverage technology to take an active role in
choosing, achieving and demonstrating competency in their
learning goals, informed by the learning sciences.

ISTE Knowledge Constructor
(Standard 3)

Students critically curate a variety of resources using digital
tools to construct knowledge, produce creative artifacts and
make meaningful learning experiences for themselves and
others.

ISTE Innovative Designer
(Standard 4)

Students use a variety of technologies within a design
process to identify and solve problems by creating new,
useful or imaginative solutions.

ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

Unit Essential Questions







What are the different primitive data types?
How are variables declared and used?
How are mathematical computations performed in Java?
What are objects?
How are objects created and used?
What are the differences between primitive data and objects?

Scope and Sequence






Student completion of a project used as an example for the rest of the course: creation of
a face on the terminal by creating shape objects and manipulating them, learning how to
create and use objects before formally understanding what each line of their program is
doing
Exploration of the different ways to print/display text on the terminal, including using the
two different print commands, as well as escape sequences. Strings are also introduced,
while stressing the importance of understanding that they are objects, not primitive types.
Introduction of four primitive data types: int, double, Boolean, and char.

Advanced Placement Computer Science A
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Learning of the particular way that Java completes mathematical computations, along
with variables, primitive data types, and how to create random numbers using the
Math.random() method.
The basics about objects, revisiting the face project from the beginning of the unit
Learning how to make programs that interact with the user, through the use of a Scanner,
a vital skill for the rest of the course, as the user can now input information into programs

Assured Assessments
Formative Assessments:
 Students will complete several in-class assignments/activities based on the topics in the
unit, including programming tasks on CodingBat.
 Students will complete review questions (multiple-choice, true/false) from the textbook.
Summative Assessments:
 Students will complete programming projects covering object creation and manipulation,
formatting text, primitive data creation and manipulation, random numbers, and user
input.
 Students will take a common end-of-unit assessment scored via a common scoring guide.
Resources
Core




Lewis, John, William Loftus, and Cara Cocking. Java Software Solutions for AP
Computer Science. 3rd ed. Upper Saddle River, NJ: Prentice Hall, 2010. Print. Chp. 2:
2.0, 2.1, 2.2, 2.3, 2.3, 2.5, 2.7, 2.8, 2.9.
Laptop or desktop with a Java IDE installed (preferably BlueJ), and Internet access
CodingBat. https://codingbat.com/java. Web.

Supplemental
 CodeHS. https://codehs.com/. Web.
 CS Awesome.
https://runestone.academy/runestone/books/published/csawesome/index.html. Web.
Time Allotment

 Approximately 13 school days
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UNIT 3
Program Statements – Conditional
Unit 3 examines several programming statements, as well as some additional operators, that
allow one to perform basic operations, including interaction with objects and the definition of the
services those objects provides; these are the first step toward a disciplined software
development process.
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2019 College Board Curriculum Framework for Advanced
Placement Computer Science A.
CON-1.E

Evaluate Boolean expressions that use relational operators in program code.

CON-1.F

Evaluate compound Boolean expressions in program code.

CON-1.G

Compare and contrast equivalent Boolean expressions.

CON-2.A

Represent branching logical processes by using conditional statements.

CON-2.B

Represent branching logical processes by using nested conditional statements.

The following Unit Goals align with the 2017 Computer Science Teachers’ Association (CSTA)
Computer Science Standards.
3A-DA-10

Evaluate the tradeoffs in how data elements are organized and where data is
stored.

3A-AP-13

Create prototypes that use algorithms to solve computational problems by
leveraging prior student knowledge and personal interests.

3A-AP-15

Justify the selection of specific control structures when tradeoffs involve
implementation, readability, and program performance, and explain the benefits
and drawbacks of choices made.

3A-AP-16

Design and iteratively develop computational artifacts for practical intent,
personal expression, or to address a societal issue by using events to initiate
instructions.

3A-AP-21

Evaluate and refine computational artifacts to make them more usable and
accessible.

3B-AP-10

Use and adapt classic algorithms to solve computational problems.

3B-AP-11

Evaluate algorithms in terms of their efficiency, correctness, and clarity.
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3B-AP-21

Develop and use a series of test cases to verify that a program performs according
to its design specifications.

3B-AP-22

Modify an existing program to add additional functionality and discuss intended
and unintended implications (e.g., breaking other functionality).

3B-AP-23

Evaluate key qualities of a program through a process such as a code review.

The following Unit Goals align with the 2016 International Society for Technology in Education
(ISTE) Standards.
ISTE Empowered Learner
(Standard 1)

Students leverage technology to take an active role in
choosing, achieving and demonstrating competency in their
learning goals, informed by the learning sciences.

ISTE Knowledge Constructor
(Standard 3)

Students critically curate a variety of resources using digital
tools to construct knowledge, produce creative artifacts and
make meaningful learning experiences for themselves and
others.

ISTE Innovative Designer
(Standard 4)

Students use a variety of technologies within a design
process to identify and solve problems by creating new,
useful or imaginative solutions.

ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

Unit Essential Questions





What are the basic steps of program development?
How can programmers control the flow of a program?
What are conditional statements?
How can conditional statements be used to make complex decisions within a program?

Scope and Sequence





The four basic programming steps in developing software: establishing the requirements,
creating a design, implementing the code, and testing the implementation
Basic control structures: loops and conditional statements. These are used to create more
complex programs which make decisions based on pre-determined information, or userentered data. The if statement and if-else statements are the main focus; nested if
statements (also refactored as else-if statements) are also examined.
Boolean expressions used to further control the flow of programs, with the three basic
logical operators: AND, OR, and NOT. Truth tables are completed in order to understand
how these operators work.
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Programming “shortcuts”: increment, decrement, and assignment operators as shorter
ways to program mathematical expressions already studied

Assured Assessments
Formative Assessments:
 Students will complete several in-class assignments/activities based on the topics in the
unit, including programming tasks on CodingBat.
 Students will complete review questions (multiple-choice, true/false) from the textbook.
Summative Assessments:
 Students will complete programming projects covering conditional statements and simple
control structures (forced while loop).
 Students will take a common end-of-unit assessment scored via a common scoring guide.
Resources
Core




Lewis, John, William Loftus, and Cara Cocking. Java Software Solutions for AP
Computer Science. 3rd ed. Upper Saddle River, NJ: Prentice Hall, 2010. Print. Chp. 3:
3.0, 3.1, 3.2, 3.3, 3.4.
Laptop or desktop with a Java IDE installed (preferably BlueJ), and Internet access
CodingBat. https://codingbat.com/java. Web.

Supplemental
 CodeHS. https://codehs.com/. Web.
 CS Awesome.
https://runestone.academy/runestone/books/published/csawesome/index.html. Web.
Time Allotment

 Approximately 15 school days
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UNIT 4
Program Statements – Iteration
Unit 4 builds on Boolean operators by focusing on iteration using while and for loops,
including several standard algorithms that use iteration; this forms the basis for future concepts
such as searching, sorting, arrays, ArrayLists, and 2D arrays.
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2019 College Board Curriculum Framework for Advanced
Placement Computer Science A.
CON-1.F

Evaluate compound Boolean expressions in program code.

CON-1.G

Compare and contrast equivalent Boolean expressions.

CON-2.C

Represent iterative processes using a while loop.

CON-2.D

For algorithms in the context of a particular specification that does not require the
use of traversals:
a. Identify standard algorithms.
b. Modify standard algorithms.
c. Develop an algorithm.

CON-2.E

Represent iterative processes using a for loop.

CON-2.F

For algorithms in the context of a particular specification that involves String
objects:
a. Identify standard algorithms.
b. Modify standard algorithms.
c. Develop an algorithm.

CON-2.G

Represent nested iterative processes.

CON-2.H

Compute statement execution counts and informal run-time comparison of
iterative statements.

IOC-1.A

Explain the ethical and social implications of computing systems.

The following Unit Goals align with the 2017 Computer Science Teachers’ Association (CSTA)
Computer Science Standards.
3A-DA-12

Create computational models that represent the relationships among different
elements of data collected from a phenomenon or process.

3A-AP-13

Create prototypes that use algorithms to solve computational problems by
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leveraging prior student knowledge and personal interests.
3A-AP-15

Justify the selection of specific control structures when tradeoffs involve
implementation, readability, and program performance, and explain the benefits
and drawbacks of choices made.

3A-AP-16

Design and iteratively develop computational artifacts for practical intent,
personal expression, or to address a societal issue by using events to initiate
instructions.

3A-AP-17

Decompose problems into smaller components through systematic analysis, using
constructs such as procedures, modules, and/or objects.

3A-AP-18

Create artifacts by using procedures within a program, combinations of data and
procedures, or independent but interrelated programs.

3A-AP-19

Systematically design and develop programs for broad audiences by incorporating
feedback from users.

3A-IC-24

Evaluate the ways computing impacts personal, ethical, social, economic, and
cultural practices.

3A-IC-25

Test and refine computational artifacts to reduce bias and equity deficits.

3B-DA-07

Evaluate the ability of models and simulations to test and support the refinement
of hypotheses.

3B-AP-08

Describe how artificial intelligence drives many software and physical systems.

3B-AP-09

Implement an artificial intelligence algorithm to play a game against a human
opponent or solve a problem.

3B-AP-10

Use and adapt classic algorithms to solve computational problems.

3B-AP-11

Evaluate algorithms in terms of their efficiency, correctness, and clarity.

3B-AP-12

Compare and contrast fundamental data structures and their uses.

3B-AP-14

Construct solutions to problems using student-created components, such as
procedures, modules and/or objects.

3B-AP-15

Analyze a large-scale computational problem and identify generalizable patterns
that can be applied to a solution.

3B-AP-16

Demonstrate code reuse by creating programming solutions using libraries and
APIs.

3B-AP-21

Develop and use a series of test cases to verify that a program performs according
to its design specifications.
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3B-AP-22

Modify an existing program to add additional functionality and discuss intended
and unintended implications (e.g., breaking other functionality).

3B-AP-23

Evaluate key qualities of a program through a process such as a code review.

3B-IC-27

Predict how computational innovations that have revolutionized aspects of our
culture might evolve.

The following Unit Goals align with the 2016 International Society for Technology in Education
(ISTE) Standards.
ISTE Empowered Learner
(Standard 1)

Students leverage technology to take an active role in
choosing, achieving and demonstrating competency in their
learning goals, informed by the learning sciences.

ISTE Digital Citizen
(Standard 2)

Students recognize the rights, responsibilities and
opportunities of living, learning and working in an
interconnected digital world, and they act and
model in ways that are safe, legal and ethical.

ISTE Knowledge Constructor
(Standard 3)

Students critically curate a variety of resources using digital
tools to construct knowledge, produce creative artifacts and
make meaningful learning experiences for themselves and
others.

ISTE Innovative Designer
(Standard 4)

Students use a variety of technologies within a design
process to identify and solve problems by creating new,
useful or imaginative solutions.

ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

ISTE Creative Communicator
(Standard 6)

Students communicate clearly and express themselves
creatively for a variety of purposes using the platforms,
tools, styles, formats and digital media appropriate to their
goals.

Unit Essential Questions





Besides the programming elements contained within them, what are the three basic
components of any loop?
What are the similarities and differences between while and for loops?
When should while loops be used instead of for loops?
When should for loops be used instead of while loops?
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Scope and Sequence




Completion of Activities 1-4 of College Board’s Magpie Chatbot Lab, creating a basic
chatbot program that interacts with the user; based on the user-entered question/answer, a
response is selected from a set of predetermined responses within the program and
displayed to the user, and the program continues until the user enters a specific command
to stop.
The details of while and for loops, including the basic structure of each, and the
situations that dictate using one over another; extensive practice with loops, including
nested loops, occurs, as well as techniques to avoid creating infinite loops.

Assured Assessments
Formative Assessments:
 Students will complete several in-class assignments/activities based on the topics in the
unit.
 Students will complete review questions (multiple-choice, true/false) from the textbook.
Summative Assessments:
 Students will complete programming projects covering while loops, for loops, and
nested loops.
 Students will take a common end-of-unit assessment scored via a common scoring guide.
Resources
Core




Lewis, John, William Loftus, and Cara Cocking. Java Software Solutions for AP
Computer Science. 3rd ed. Upper Saddle River, NJ: Prentice Hall, 2010. Print. Chp. 3:
3.5, 3.7.
Laptop or desktop with a Java IDE installed (preferably BlueJ), and Internet access
College Board. AP Computer Science A Magpie Chatbot Lab Student Guide.
https://secure-media.collegeboard.org/digitalServices/pdf/ap/magpie-lab-studentguide.pdf. Web.

Supplemental
 CodeHS. https://codehs.com/. Web.
 CodingBat. https://codingbat.com/java. Web.
 CS Awesome.
https://runestone.academy/runestone/books/published/csawesome/index.html. Web.
Time Allotment

 Approximately 15 school days
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UNIT 5
Writing Classes
With the prior foundation of objects, classes, and several fundamental programing statements,
students in Unit 5 begin designing more complex software by creating their own classes to define
objects that perform whatever services we define; the unit explores the details of class
definitions, including the structure and semantics of methods and the scope and encapsulation of
data.
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2019 College Board Curriculum Framework for Advanced
Placement Computer Science A.
CON-1.H

Compare object references using Boolean expressions in program code.

MOD-2.A

Designate access and visibility constraints to classes, data, constructors, and
methods.

MOD-2.B

Define instance variables for the attributes to be initialized through the
constructors of a class.

MOD-2.C

Describe the functionality and use of program code through comments.

MOD-2.D

Define behaviors of an object through non-void methods without parameters
written in a class.

MOD-2.E

Define behaviors of an object through void methods with or without parameters
written in a class.

MOD-2.F

Define behaviors of an object through non-void methods with parameters written
in a class.

MOD-3.A

Designate private visibility of instance variables to encapsulate the attributes of an
object.

The following Unit Goals align with the 2017 Computer Science Teachers’ Association (CSTA)
Computer Science Standards.
3A-DA-12

Create computational models that represent the relationships among different
elements of data collected from a phenomenon or process.

3A-AP-13

Create prototypes that use algorithms to solve computational problems by
leveraging prior student knowledge and personal interests.

3A-AP-15

Justify the selection of specific control structures when tradeoffs involve
implementation, readability, and program performance, and explain the benefits
Advanced Placement Computer Science A
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and drawbacks of choices made.
3A-AP-16

Design and iteratively develop computational artifacts for practical intent,
personal expression, or to address a societal issue by using events to initiate
instructions.

3A-AP-17

Decompose problems into smaller components through systematic analysis, using
constructs such as procedures, modules, and/or objects.

3A-AP-18

Create artifacts by using procedures within a program, combinations of data and
procedures, or independent but interrelated programs.

3A-AP-19

Systematically design and develop programs for broad audiences by incorporating
feedback from users.

3A-IC-24

Evaluate the ways computing impacts personal, ethical, social, economic, and
cultural practices.

3B-DA-07

Evaluate the ability of models and simulations to test and support the refinement
of hypotheses.

3B-AP-08

Describe how artificial intelligence drives many software and physical systems.

3B-AP-09

Implement an artificial intelligence algorithm to play a game against a human
opponent or solve a problem.

3B-AP-10

Use and adapt classic algorithms to solve computational problems.

3B-AP-11

Evaluate algorithms in terms of their efficiency, correctness, and clarity.

3B-AP-12

Compare and contrast fundamental data structures and their uses.

3B-AP-14

Construct solutions to problems using student-created components, such as
procedures, modules and/or objects.

3B-AP-15

Analyze a large-scale computational problem and identify generalizable patterns
that can be applied to a solution.

3B-AP-16

Demonstrate code reuse by creating programming solutions using libraries and
APIs.

3B-AP-21

Develop and use a series of test cases to verify that a program performs according
to its design specifications.

3B-AP-22

Modify an existing program to add additional functionality and discuss intended
and unintended implications (e.g., breaking other functionality).

3B-AP-23

Evaluate key qualities of a program through a process such as a code review.
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The following Unit Goals align with the 2016 International Society for Technology in Education
(ISTE) Standards.
ISTE Empowered Learner
(Standard 1)

Students leverage technology to take an active role in
choosing, achieving and demonstrating competency in their
learning goals, informed by the learning sciences.

ISTE Knowledge Constructor
(Standard 3)

Students critically curate a variety of resources using digital
tools to construct knowledge, produce creative artifacts and
make meaningful learning experiences for themselves and
others.

ISTE Innovative Designer
(Standard 4)

Students use a variety of technologies within a design
process to identify and solve problems by creating new,
useful or imaginative solutions.

ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

Unit Essential Questions







What are classes, and why are they so important in Java?
What are methods, and how are they declared?
How are methods invoked?
What are parameters, and how are they passed to, and handled by, methods?
What is the main difference between accessor methods and mutator methods?
What is method overloading?

Scope and Sequence






Creation in Java of classes, which act as blueprints for new objects, made of variables
and methods; students learn how to declare variables, how to create objects using
constructors, and how methods are used to manipulate objects once they are created.
The specifics of methods: basic structure, how they are invoked, and how data can be
sent to them and sent from them; specific attention is paid to accessor and mutator
methods, and how parameters are passed. Understanding the flow of data to and from
methods is vital.
Completion of Activity 1 of College Board’s Elevens Lab, creating a Card class that will
ultimately be used, later in the course, in a program that plays the card game “Elevens”
with the user

Assured Assessments
Formative Assessments:
 Students will complete several in-class assignments/activities based on the topics in the
unit, as well as explorations in CSAwesome and CodeHS.
Advanced Placement Computer Science A
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Students will complete review questions (multiple-choice, true/false) from the textbook.

Summative Assessment:
 Students will take a common end-of-unit assessment scored via a common scoring guide.
Resources
Core






Lewis, John, William Loftus, and Cara Cocking. Java Software Solutions for AP
Computer Science. 3rd ed. Upper Saddle River, NJ: Prentice Hall, 2010. Print. Chp. 4:
4.0, 4.1, 4.2, 4.3, 4.4, 4.5.
Laptop or desktop with a Java IDE installed (preferably BlueJ), and Internet access
CodeHS. https://codehs.com/. Web.
CS Awesome.
https://runestone.academy/runestone/books/published/csawesome/index.html. Web.
College Board. AP Computer Science Elevens Lab Student Guide. https://securemedia.collegeboard.org/digitalServices/pdf/ap/elevens-lab-student-guide.pdf. Web.

Supplemental
 CodingBat. https://codingbat.com/java. Web.
Time Allotment

 Approximately 15 school days
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UNIT 6
Enhancing Classes
Unit 6 explores a variety of issues related to the design and implementation of classes, including
the concept of an object reference, the static modifier, a wrapper class to help process input,
the ability to nest one class definition within another, and finally the use of an interface construct
to formalize the interaction between classes.
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2019 College Board Curriculum Framework for Advanced
Placement Computer Science A.
CON-1.H

Compare object references using Boolean expressions in program code.

MOD-2.G

Define behaviors of a class through static methods.

MOD-2.H

Define the static variables that belong to the class.

VAR-1.G

Explain where variables can be used in the program code.

VAR-1.H

Evaluate object reference expressions that use the keyword this.

The following Unit Goals align with the 2017 Computer Science Teachers’ Association (CSTA)
Computer Science Standards.
3A-DA-12

Create computational models that represent the relationships among different
elements of data collected from a phenomenon or process.

3A-AP-13

Create prototypes that use algorithms to solve computational problems by
leveraging prior student knowledge and personal interests.

3A-AP-15

Justify the selection of specific control structures when tradeoffs involve
implementation, readability, and program performance, and explain the benefits
and drawbacks of choices made.

3A-AP-16

Design and iteratively develop computational artifacts for practical intent,
personal expression, or to address a societal issue by using events to initiate
instructions.

3A-AP-17

Decompose problems into smaller components through systematic analysis, using
constructs such as procedures, modules, and/or objects.

3A-AP-18

Create artifacts by using procedures within a program, combinations of data and
procedures, or independent but interrelated programs.

3A-AP-19
Systematically design and develop programs for broad audiences by incorporating
Advanced Placement Computer Science A
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feedback from users.
3A-IC-24

Evaluate the ways computing impacts personal, ethical, social, economic, and
cultural practices.

3B-DA-07

Evaluate the ability of models and simulations to test and support the refinement
of hypotheses.

3B-AP-08

Describe how artificial intelligence drives many software and physical systems.

3B-AP-09

Implement an artificial intelligence algorithm to play a game against a human
opponent or solve a problem.

3B-AP-10

Use and adapt classic algorithms to solve computational problems.

3B-AP-11

Evaluate algorithms in terms of their efficiency, correctness, and clarity.

3B-AP-12

Compare and contrast fundamental data structures and their uses.

3B-AP-14

Construct solutions to problems using student-created components, such as
procedures, modules and/or objects.

3B-AP-15

Analyze a large-scale computational problem and identify generalizable patterns
that can be applied to a solution.

3B-AP-16

Demonstrate code reuse by creating programming solutions using libraries and
APIs.

3B-AP-21

Develop and use a series of test cases to verify that a program performs according
to its design specifications.

3B-AP-22

Modify an existing program to add additional functionality and discuss intended
and unintended implications (e.g., breaking other functionality).

3B-AP-23

Evaluate key qualities of a program through a process such as a code review.

The following Unit Goals align with the 2016 International Society for Technology in Education
(ISTE) Standards.
ISTE Empowered Learner
(Standard 1)

Students leverage technology to take an active role in
choosing, achieving and demonstrating competency in their
learning goals, informed by the learning sciences.

ISTE Knowledge Constructor
(Standard 3)

Students critically curate a variety of resources using digital
tools to construct knowledge, produce creative artifacts and
make meaningful learning experiences for themselves and
others.

ISTE Innovative Designer

Students use a variety of technologies within a design
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(Standard 4)

process to identify and solve problems by creating new,
useful or imaginative solutions.

ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

Unit Essential Questions







What are object reference aliases, and how are they created?
How are object references passed as parameters?
What is the this reference?
What is the static modifier, and why is it needed in Java?
What is an exception, and what are the basic types of exceptions that Java displays?
What are interfaces, and how do they help interact with classes?

Scope and Sequence







Further exploration of object references, including the null reference and the this
reference; aliases are also introduced. Students are led to understand the difference
between making “copies” of an object and manipulating the copy, or getting access to the
original object and manipulating it from a different method. The difference between
using the = = operator and the equals method on objects is also covered.
Introduction of the static modifier, which allows Java to associate a variable or
method with its class rather than with an object; sample programs are explored, where
static variables and/or static methods are used.
Exceptions as a type of program error
How interfaces can be used in Java, including abstract methods, which also leads to
abstract classes; supplemental materials help students understand the differences between
abstract classes and interfaces.

Assured Assessments
Formative Assessments:
 Students will complete several in-class assignments/activities based on the topics in the
unit, as well as explorations in CSAwesome and CodeHS.
 Students will complete review questions (multiple-choice, true/false) from the textbook.
Summative Assessment:
 Students will take a common end-of-unit assessment scored via a common scoring guide.
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Resources
Core





Lewis, John, William Loftus, and Cara Cocking. Java Software Solutions for AP
Computer Science. 3rd ed. Upper Saddle River, NJ: Prentice Hall, 2010. Print. Chp. 5:
5.0, 5.1, 5.2, 5.3.
Laptop or desktop with a Java IDE installed (preferably BlueJ), and Internet access
CodeHS. https://codehs.com/. Web.
CS Awesome.
https://runestone.academy/runestone/books/published/csawesome/index.html. Web.

Supplemental
 CodingBat. https://codingbat.com/java. Web.
Time Allotment

 Approximately 15 school days
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UNIT 7
Arrays, 2D Arrays, and Searching
Unit 7 focuses on data structures, which are used to represent collections of related data using a
single variable rather than multiple variables. Arrays – programming constructs that group data
into lists – and 2D arrays – most suitable to represent a table – use nested iterative statements to
traverse and access all elements.
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2019 College Board Curriculum Framework for Advanced
Placement Computer Science A.
VAR-2.A

Represent collections of related primitive or object reference data using onedimensional (1D) array objects.

VAR-2.B

Traverse the elements in a 1D array.

VAR-2.C

Traverse the elements in a 1D array object using an enhanced for loop.

VAR-2.F

Represent collections of related primitive or object reference data using twodimensional (2D) array objects.

VAR-2.G

For 2D array objects:
a. Traverse using nested for loops.
b. Traverse using nested enhanced for loops.

CON-2.I

For algorithms in the context of a particular specification that requires the use of
array traversals:
a. Identify standard algorithms.
b. Modify standard algorithms.
c. Develop an algorithm.

CON-2.K

Apply sequential/linear search algorithms to search for specific information in
array or ArrayList objects.

CON-2.N

For algorithms in the context of a particular specification that requires the use of
2D array traversals:
a. Identify standard algorithms.
b. Modify standard algorithms.
c. Develop an algorithm.

IOC-1.A

Explain the ethical and social implications of computing systems.

IOC-1.B

Explain the risks to privacy from collecting and storing personal data on computer
systems.
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The following Unit Goals align with the 2017 Computer Science Teachers’ Association (CSTA)
Computer Science Standards.
3A-DA-09

Translate between different bit representations of real-world phenomena, such as
characters, numbers, and images.

3A-DA-10

Evaluate the tradeoffs in how data elements are organized and where data is
stored.

3A-DA-12

Create computational models that represent the relationships among different
elements of data collected from a phenomenon or process.

3A-AP-13

Create prototypes that use algorithms to solve computational problems by
leveraging prior student knowledge and personal interests.

3A-AP-14

Use lists to simplify solutions, generalizing computational problems instead of
repeatedly using simple variables.

3A-AP-15

Justify the selection of specific control structures when tradeoffs involve
implementation, readability, and program performance, and explain the benefits
and drawbacks of choices made.

3A-AP-16

Design and iteratively develop computational artifacts for practical intent,
personal expression, or to address a societal issue by using events to initiate
instructions.

3A-AP-17

Decompose problems into smaller components through systematic analysis, using
constructs such as procedures, modules, and/or objects.

3A-AP-18

Create artifacts by using procedures within a program, combinations of data and
procedures, or independent but interrelated programs.

3A-AP-19

Systematically design and develop programs for broad audiences by incorporating
feedback from users.

3A-IC-24

Evaluate the ways computing impacts personal, ethical, social, economic, and
cultural practices.

3A-IC-25

Test and refine computational artifacts to reduce bias and equity deficits.

3B-DA-07

Evaluate the ability of models and simulations to test and support the refinement
of hypotheses.

3B-AP-08

Describe how artificial intelligence drives many software and physical systems.

3B-AP-10

Use and adapt classic algorithms to solve computational problems.

3B-AP-11

Evaluate algorithms in terms of their efficiency, correctness, and clarity.
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3B-AP-12

Compare and contrast fundamental data structures and their uses.

3B-AP-14

Construct solutions to problems using student-created components, such as
procedures, modules and/or objects.

3B-AP-15

Analyze a large-scale computational problem and identify generalizable patterns
that can be applied to a solution.

3B-AP-16

Demonstrate code reuse by creating programming solutions using libraries and
APIs.

3B-AP-21

Develop and use a series of test cases to verify that a program performs according
to its design specifications.

3B-AP-22

Modify an existing program to add additional functionality and discuss intended
and unintended implications (e.g., breaking other functionality).

3B-AP-23

Evaluate key qualities of a program through a process such as a code review.

3B-IC-27

Predict how computational innovations that have revolutionized aspects of our
culture might evolve.

The following Unit Goals align with the 2016 International Society for Technology in Education
(ISTE) Standards.
ISTE Empowered Learner
Students leverage technology to take an active role in
(Standard 1)
choosing, achieving and demonstrating competency in their
learning goals, informed by the learning sciences.
ISTE Digital Citizen
(Standard 2)

Students recognize the rights, responsibilities and
opportunities of living, learning and working in an
interconnected digital world, and they act and
model in ways that are safe, legal and ethical.

ISTE Knowledge Constructor
(Standard 3)

Students critically curate a variety of resources using digital
tools to construct knowledge, produce creative artifacts and
make meaningful learning experiences for themselves and
others.
Students use a variety of technologies within a design
process to identify and solve problems by creating new,
useful or imaginative solutions.

ISTE Innovative Designer
(Standard 4)

ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

ISTE Creative Communicator
(Standard 6)

Students communicate clearly and express themselves
creatively for a variety of purposes using the platforms,
tools, styles, formats and digital media appropriate to their
goals.
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Unit Essential Questions






What are arrays and 2D arrays, and why do we use them?
How are elements of arrays and 2D arrays accessed and/or manipulated?
How are arrays and elements of arrays passed as parameters?
How can knowing standard algorithms be useful when solving new problems?
What algorithms are used to search through the elements of an array or 2D array?

Scope and Sequence





Introduction of arrays: creation of them, storing data in them, and how to
access/manipulate them.
The algorithms for a sequential/linear search and a binary search, with emphasis on using
binary search when possible
2D arrays (tables, grids, or any data structures that organize elements in rows and
columns); the modification of search algorithms to work with 2D arrays is included.
Completion of Activities 1-9 of College Board’s Picture Lab, tinting images to a certain
color, creating filters to enhance different aspects of images, mirroring images over
different lines of symmetry, and using the technique of chromakey (merging pictures
using a “green screen”)

Assured Assessments
Formative Assessments:
 Students will complete several in-class assignments/activities based on the topics in the
unit, including programming tasks on CodingBat.
 Students will complete review questions (multiple-choice, true/false) from the textbook.
Summative Assessments:
 Students will complete programming projects covering arrays and 2D arrays.
 Students will complete Activities 1-9 of College Board’s Picture Lab.
 Students will take a common end-of-unit assessment scored via a common scoring guide.
Resources
Core





Lewis, John, William Loftus, and Cara Cocking. Java Software Solutions for AP
Computer Science. 3rd ed. Upper Saddle River, NJ: Prentice Hall, 2010. Print. Chp. 6:
6.0, 6.1, 6.2, 6.6.
Laptop or desktop with a Java IDE installed (preferably BlueJ), and Internet access
CodingBat. https://codingbat.com/java. Web.
College Board. AP Computer Science Picture Lab Student Guide. https://securemedia.collegeboard.org/digitalServices/pdf/ap/picture-lab-studentguide.pdf. Web.

Supplemental
 CodeHS. https://codehs.com/. Web.
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CS Awesome.
https://runestone.academy/runestone/books/published/csawesome/index.html. Web.

Time Allotment

 Approximately 18 school days
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UNIT 8
List, ArrayLists, Selection and Insert Sorts
As composed to the arrays studied in Unit 7, the ArrayList object has a dynamic size, and the
class contains methods for insertion and deletion of elements; Unit 8 introduces students to two
methods of sorting data: selection and insertion both allow binary searching to locate elements.
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2019 College Board Curriculum Framework for Advanced
Placement Computer Science A.
VAR-2.D

Represent collections of related object reference data using ArrayList objects.

VAR-2.E

For ArrayList objects:
a. Traverse using a for or while loop.
b. Traverse using an enhanced for loop.

CON-2.J

For algorithms in the context of a particular specification that requires the use of
ArrayList traversals:
a. Identify standard algorithms.
b. Modify standard algorithms.
c. Develop an algorithm.

CON-2.L

Apply selection sort and insertion sort algorithms to sort the elements of array or
ArrayList objects.

CON-2.M

Compute statement execution counts and informal run-time comparison of sorting
algorithms.

The following Unit Goals align with the 2017 Computer Science Teachers’ Association (CSTA)
Computer Science Standards.
3A-DA-09

Translate between different bit representations of real-world phenomena, such as
characters, numbers, and images.

3A-DA-10

Evaluate the tradeoffs in how data elements are organized and where data is
stored.

3A-DA-12

Create computational models that represent the relationships among different
elements of data collected from a phenomenon or process.

3A-AP-13

Create prototypes that use algorithms to solve computational problems by
leveraging prior student knowledge and personal interests.

3A-AP-14

Use lists to simplify solutions, generalizing computational problems instead of
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repeatedly using simple variables.
3A-AP-15

Justify the selection of specific control structures when tradeoffs involve
implementation, readability, and program performance, and explain the benefits
and drawbacks of choices made.

3A-AP-16

Design and iteratively develop computational artifacts for practical intent,
personal expression, or to address a societal issue by using events to initiate
instructions.

3A-AP-17

Decompose problems into smaller components through systematic analysis, using
constructs such as procedures, modules, and/or objects.

3A-AP-18

Create artifacts by using procedures within a program, combinations of data and
procedures, or independent but interrelated programs.

3A-AP-19

Systematically design and develop programs for broad audiences by incorporating
feedback from users.

3B-DA-07

Evaluate the ability of models and simulations to test and support the refinement
of hypotheses.

3B-AP-08

Describe how artificial intelligence drives many software and physical systems.

3B-AP-09

Implement an artificial intelligence algorithm to play a game against a human
opponent or solve a problem.

3B-AP-10

Use and adapt classic algorithms to solve computational problems.

3B-AP-11

Evaluate algorithms in terms of their efficiency, correctness, and clarity.

3B-AP-12

Compare and contrast fundamental data structures and their uses.

3B-AP-14

Construct solutions to problems using student-created components, such as
procedures, modules and/or objects.

3B-AP-15

Analyze a large-scale computational problem and identify generalizable patterns
that can be applied to a solution.

3B-AP-16

Demonstrate code reuse by creating programming solutions using libraries and
APIs.

3B-AP-21

Develop and use a series of test cases to verify that a program performs according
to its design specifications.

3B-AP-22

Modify an existing program to add additional functionality and discuss intended
and unintended implications (e.g., breaking other functionality).

3B-AP-23

Evaluate key qualities of a program through a process such as a code review.
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The following Unit Goals align with the 2016 International Society for Technology in Education
(ISTE) Standards.
ISTE Empowered Learner
(Standard 1)

Students leverage technology to take an active role in
choosing, achieving and demonstrating competency in their
learning goals, informed by the learning sciences.

ISTE Digital Citizen
(Standard 2)

Students recognize the rights, responsibilities and
opportunities of living, learning and working in an
interconnected digital world, and they act and
model in ways that are safe, legal and ethical.

ISTE Knowledge Constructor
(Standard 3)

Students critically curate a variety of resources using digital
tools to construct knowledge, produce creative artifacts and
make meaningful learning experiences for themselves and
others.

ISTE Innovative Designer
(Standard 4)

Students use a variety of technologies within a design
process to identify and solve problems by creating new,
useful or imaginative solutions.

ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

ISTE Creative Communicator
(Standard 6)

Students communicate clearly and express themselves
creatively for a variety of purposes using the platforms,
tools, styles, formats and digital media appropriate to their
goals.

Unit Essential Questions





Why is it beneficial to have sorted data sets?
What are the procedural differences between the selection and insertion sorts?
What are the similarities and differences between arrays and ArrayLists?
When should a programmer use an ArrayList instead of an array?

Scope and Sequence




The algorithms for the selection and insertion sorts, which result in sorted data that will
enable the binary search method, which is more efficient than the sequential/linear search
method
The ArrayList class, which contains methods allowing the management of
ArrayList objects, which change size as needed, and with elements that can be
inserted and removed; many in-class examples are explore to gain practice with
ArrayLists.
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Completion of Activities 2-4 of College Board’s Elevens Lab, creating a deck of cards
and shuffling the deck by removing and inserting Card objects within the Deck
ArrayList

Assured Assessments
Formative Assessments:
 Students will complete several in-class assignments/activities based on the topics in the
unit, as well as explorations in CSAwesome and CodeHS.
 Students will complete review questions (multiple-choice, true/false) from the textbook.
Summative Assessments:
 Students will complete programming projects covering ArrayLists.
 Students will complete Activities 2-4 of College Board’s Elevens Lab.
 Students will take a common end-of-unit assessment scored via a common scoring guide.
Resources
Core






Lewis, John, William Loftus, and Cara Cocking. Java Software Solutions for AP
Computer Science. 3rd ed. Upper Saddle River, NJ: Prentice Hall, 2010. Print. Chp. 6:
6.3, 6.4, 6.7.
Laptop or desktop with a Java IDE installed (preferably BlueJ), and Internet access
CodeHS. https://codehs.com/. Web.
CS Awesome.
https://runestone.academy/runestone/books/published/csawesome/index.html. Web.
College Board. AP Computer Science Elevens Lab Student Guide. https://securemedia.collegeboard.org/digitalServices/pdf/ap/elevens-lab-student-guide.pdf. Web.

Supplemental
 CodingBat. https://codingbat.com/java. Web.
Time Allotment

 Approximately 15 school days
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UNIT 9
Inheritance
Unit 9 explains inheritance, a fundamental technique for organizing and creating classes.
Students explore how classes can be related to form inheritance hierarchies and how these
relationships allow one to create polymorphic references; students also revisit the concept of a
formal Java interface and abstract classes.
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2019 College Board Curriculum Framework for Advanced
Placement Computer Science A.
MOD-3.B

Create an inheritance relationship from a subclass to the superclass.

MOD-3.C

Define reference variables of a superclass to be assigned to an object of a subclass
in the same hierarchy.

MOD-3.D

Call methods in an inheritance relationship.

MOD-3.E

Call Object class methods through inheritance.

The following Unit Goals align with the 2017 Computer Science Teachers’ Association (CSTA)
Computer Science Standards.
3A-DA-09

Translate between different bit representations of real-world phenomena, such as
characters, numbers, and images.

3A-DA-10

Evaluate the tradeoffs in how data elements are organized and where data is
stored.

3A-DA-12

Create computational models that represent the relationships among different
elements of data collected from a phenomenon or process.

3A-AP-13

Create prototypes that use algorithms to solve computational problems by
leveraging prior student knowledge and personal interests.

3A-AP-14

Use lists to simplify solutions, generalizing computational problems instead of
repeatedly using simple variables.

3A-AP-15

Justify the selection of specific control structures when tradeoffs involve
implementation, readability, and program performance, and explain the benefits
and drawbacks of choices made.

3A-AP-16

Design and iteratively develop computational artifacts for practical intent,
personal expression, or to address a societal issue by using events to initiate
instructions.
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3A-AP-17

Decompose problems into smaller components through systematic analysis, using
constructs such as procedures, modules, and/or objects.

3A-AP-18

Create artifacts by using procedures within a program, combinations of data and
procedures, or independent but interrelated programs.

3A-AP-19

Systematically design and develop programs for broad audiences by incorporating
feedback from users.

3A-IC-24

Evaluate the ways computing impacts personal, ethical, social, economic, and
cultural practices.

3A-IC-25

Test and refine computational artifacts to reduce bias and equity deficits.

3B-DA-07

Evaluate the ability of models and simulations to test and support the refinement
of hypotheses.

3B-AP-08

Describe how artificial intelligence drives many software and physical systems.

3B-AP-09

Implement an artificial intelligence algorithm to play a game against a human
opponent or solve a problem.

3B-AP-10

Use and adapt classic algorithms to solve computational problems.

3B-AP-11

Evaluate algorithms in terms of their efficiency, correctness, and clarity.

3B-AP-12

Compare and contrast fundamental data structures and their uses.

3B-AP-14

Construct solutions to problems using student-created components, such as
procedures, modules and/or objects.

3B-AP-15

Analyze a large-scale computational problem and identify generalizable patterns
that can be applied to a solution.

3B-AP-16

Demonstrate code reuse by creating programming solutions using libraries and
APIs.

3B-AP-21

Develop and use a series of test cases to verify that a program performs according
to its design specifications.

3B-AP-22

Modify an existing program to add additional functionality and discuss intended
and unintended implications (e.g., breaking other functionality).

3B-AP-23

Evaluate key qualities of a program through a process such as a code review.

3B-IC-27

Predict how computational innovations that have revolutionized aspects of our
culture might evolve.
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The following Unit Goals align with the 2016 International Society for Technology in Education
(ISTE) Standards.
ISTE Empowered Learner
(Standard 1)

Students leverage technology to take an active role in
choosing, achieving and demonstrating competency in their
learning goals, informed by the learning sciences.

ISTE Digital Citizen
(Standard 2)

Students recognize the rights, responsibilities and
opportunities of living, learning and working in an
interconnected digital world, and they act and
model in ways that are safe, legal and ethical.

ISTE Knowledge Constructor
(Standard 3)

Students critically curate a variety of resources using digital
tools to construct knowledge, produce creative artifacts and
make meaningful learning experiences for themselves and
others.

ISTE Innovative Designer
(Standard 4)

Students use a variety of technologies within a design
process to identify and solve problems by creating new,
useful or imaginative solutions.

ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

ISTE Creative Communicator
(Standard 6)

Students communicate clearly and express themselves
creatively for a variety of purposes using the platforms,
tools, styles, formats and digital media appropriate to their
goals.

Unit Essential Questions






How are new classes derived from existing ones?
What is software reuse, and how is it connected to inheritance?
How are methods in child classes added and/or modified?
What are class hierarchies, and how do they help with creating classes?
What is polymorphism, and how is it used?

Scope and Sequence




Exploration of the topic of inheritance: creating a new class from existing ones. The
proper vocabulary is stressed: “base class,” “superclass,” “parent class,” “derived class,”
“subclass,” and “child class.” Students practice identifying and creating these classes
using CSAwesome and other digital materials. Class hierarchies are also introduced to
help students understand the concept of inheritance.
Related to the study of inheritance, the tracing of many sample programs to show the
extent of when and where to override methods
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The concept of polymorphism, which appears frequently when using inheritance; the
focus is object references, and how to create polymorphic references that can refer to
different types of objects at different times.
Global strategies to help plan for the use of inheritance and polymorphism, for the most
elegant programs possible
Completion of Activities 6-9 of College Board’s Elevens Lab, completing programming
the game by using inheritance and polymorphism

Assured Assessments
Formative Assessments:
 Students will complete several in-class assignments/activities based on the topics in the
unit, as well as explorations in CSAwesome and CodeHS.
 Students will complete Activities 6-9 of College Board’s Elevens Lab.
 Students will complete review questions (multiple-choice, true/false) from the textbook.
Summative Assessments:
 Students will complete programming projects covering inheritance and polymorphism.
 Students will take a common end-of-unit assessment scored via a common scoring guide.
Resources
Core






Lewis, John, William Loftus, and Cara Cocking. Java Software Solutions for AP
Computer Science. 3rd ed. Upper Saddle River, NJ: Prentice Hall, 2010. Print. Chp. 7:
7.0, 7.1, 7.2, 7.3, 7.4, 7.5, 7.6, 7.7.
Laptop or desktop with a Java IDE installed (preferably BlueJ), and Internet access
CodeHS. https://codehs.com/. Web.
CS Awesome.
https://runestone.academy/runestone/books/published/csawesome/index.html. Web.
College Board. AP Computer Science Elevens Lab Student Guide. https://securemedia.collegeboard.org/digitalServices/pdf/ap/elevens-lab-student-guide.pdf. Web.

Supplemental
 CodingBat. https://codingbat.com/java. Web.
Time Allotment

 Approximately 12 school days
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UNIT 10
Recursion, Merge, and Quick Sorts
Unit 10 provides an introduction to recursive programming, which provides elegant solutions to
certain problems.
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2019 College Board Curriculum Framework for Advanced
Placement Computer Science A.
CON-2.O

Determine the result of executing recursive methods

CON-2.P

Apply recursive search algorithms to information in String, 1D array, or
ArrayList objects.

CON-2.Q

Apply recursive algorithms to sort elements of array or ArrayList objects.

The following Unit Goals align with the 2017 Computer Science Teachers’ Association (CSTA)
Computer Science Standards.
3A-DA-09

Translate between different bit representations of real-world phenomena, such as
characters, numbers, and images.

3A-DA-10

Evaluate the tradeoffs in how data elements are organized and where data is
stored.

3A-DA-12

Create computational models that represent the relationships among different
elements of data collected from a phenomenon or process.

3A-AP-13

Create prototypes that use algorithms to solve computational problems by
leveraging prior student knowledge and personal interests.

3A-AP-14

Use lists to simplify solutions, generalizing computational problems instead of
repeatedly using simple variables.

3A-AP-15

Justify the selection of specific control structures when tradeoffs involve
implementation, readability, and program performance, and explain the benefits
and drawbacks of choices made.

3A-AP-16

Design and iteratively develop computational artifacts for practical intent,
personal expression, or to address a societal issue by using events to initiate
instructions.

3A-AP-17

Decompose problems into smaller components through systematic analysis, using
constructs such as procedures, modules, and/or objects.
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3A-AP-18

Create artifacts by using procedures within a program, combinations of data and
procedures, or independent but interrelated programs.

3A-AP-19

Systematically design and develop programs for broad audiences by incorporating
feedback from users.

3B-DA-07

Evaluate the ability of models and simulations to test and support the refinement
of hypotheses.

3B-AP-08

Describe how artificial intelligence drives many software and physical systems.

3B-AP-09

Implement an artificial intelligence algorithm to play a game against a human
opponent or solve a problem.

3B-AP-10

Use and adapt classic algorithms to solve computational problems.

3B-AP-11

Evaluate algorithms in terms of their efficiency, correctness, and clarity.

3B-AP-12

Compare and contrast fundamental data structures and their uses.

3B-AP-13

Illustrate the flow of execution of a recursive algorithm.

3B-AP-14

Construct solutions to problems using student-created components, such as
procedures, modules and/or objects.

3B-AP-15

Analyze a large-scale computational problem and identify generalizable patterns
that can be applied to a solution.

3B-AP-16

Demonstrate code reuse by creating programming solutions using libraries and
APIs.

3B-AP-21

Develop and use a series of test cases to verify that a program performs according
to its design specifications.

3B-AP-22

Modify an existing program to add additional functionality and discuss intended
and unintended implications (e.g., breaking other functionality).

3B-AP-23

Evaluate key qualities of a program through a process such as a code review.

3B-IC-27

Predict how computational innovations that have revolutionized aspects of our
culture might evolve.

The following Unit Goals align with the 2016 International Society for Technology in Education
(ISTE) Standards.
ISTE Empowered Learner
(Standard 1)

Students leverage technology to take an active role in
choosing, achieving and demonstrating competency in their
learning goals, informed by the learning sciences.
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ISTE Knowledge Constructor
(Standard 3)

Students critically curate a variety of resources using digital
tools to construct knowledge, produce creative artifacts and
make meaningful learning experiences for themselves and
others.

ISTE Innovative Designer
(Standard 4)

Students use a variety of technologies within a design
process to identify and solve problems by creating new,
useful or imaginative solutions.

ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

Unit Essential Questions






What is recursion?
What are the main components of a recursive method?
What is infinite recursion, and how can it be avoided?
When should recursion be used or not used?
How can recursion be used in sorting data?

Scope and Sequence



Significant in-class tracing of examples of recursion using CSAwesome and CodeHS;
subsequent time writing recursive methods in class and on CodingBat
The merge and quick sort methods to sort data, each of which uses recursion to complete
the same task as the previously-studied selection and insertion sorting methods; however,
since they use recursion, the programming is more elegant.

Assured Assessments
Formative Assessments:
 Students will complete several in-class assignments/activities based on the topics in the
unit, including programming tasks on CodingBat.
 Students will complete review questions (multiple-choice, true/false) from the textbook.
Summative Assessments:
 Students will complete programming projects covering recursion.
 Students will take a common end-of-unit assessment scored via a common scoring guide.
Resources
Core


Lewis, John, William Loftus, and Cara Cocking. Java Software Solutions for AP
Computer Science. 3rd ed. Upper Saddle River, NJ: Prentice Hall, 2010. Print. Chp. 8:
8.0, 8.1, 8.2, 8.3.
 Laptop or desktop with a Java IDE installed (preferably BlueJ), and Internet access
 CodeHS. https://codehs.com/. Web.
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CodingBat. https://codingbat.com/java. Web.
CS Awesome.
https://runestone.academy/runestone/books/published/csawesome/index.html. Web.
College Board. AP Computer Science Elevens Lab Student Guide. https://securemedia.collegeboard.org/digitalServices/pdf/ap/elevens-lab-student-guide.pdf. Web.

Time Allotment

 Approximately 12 school days
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UNIT 11
College Board Examination Preparation
Unit 11 focuses on the details of the College Board Examination in Advanced Placement
Computer Science Principles; its goals are all the goals of the prior units.
Unit Essential Questions




What is the format, style, and length of the College Board Examination in Advanced
Placement Computer Science A?
What is the AP CSA Java Quick Reference Sheet, and how can I successfully use it?
How are free-response questions scored on the AP CSA College Board Examination?

Scope and Sequence



Review of many examples from prior, released AP CSA College Board Examinations,
including multiple-choice questions and free-response questions
Scoring and discussion of sample responses from prior, released AP CSA College Board
Examinations

Assured Assessments
Formative Assessments:
 Students will complete several in-class assignments/activities based on prior, released AP
CSA College Board Examinations, including multiple-choice questions and free-response
questions
Summative Assessments:
 Students will participate in a full released AP CSA College Board Examination.
Resources
Core



Lewis, John, William Loftus, and Cara Cocking. Java Software Solutions for AP
Computer Science. 3rd ed. Upper Saddle River, NJ: Prentice Hall, 2010. Print.
Laptop or desktop with a Java IDE installed (preferably BlueJ), and Internet access

Supplemental
 CodeHS. https://codehs.com/. Web.
 CodingBat. https://codingbat.com/java. Web.
 CS Awesome.
https://runestone.academy/runestone/books/published/csawesome/index.html. Web.
 Teukolsky, Roselyn. Barron’s AP Computer Science A. 8th ed. Hauppauge, NY: Barron’s,
2018. Print.
Time Allotment

 Approximately 10 school days
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UNIT 12
Graphics
In Unit 12, students put all of the skills they have learned during the course to use with graphics;
though this topic is not part of the College Board framework for AP Computer Science A, it
allows students to branch out and apply and adapt their prior knowledge.
Unit Goals
At the completion of this unit, students will:
The following Unit Goals align with the 2017 Computer Science Teachers’ Association (CSTA)
Computer Science Standards.
3A-DA-12

Create computational models that represent the relationships among different
elements of data collected from a phenomenon or process.

3A-AP-13

Create prototypes that use algorithms to solve computational problems by
leveraging prior student knowledge and personal interests.

3A-AP-15

Justify the selection of specific control structures when tradeoffs involve
implementation, readability, and program performance, and explain the benefits
and drawbacks of choices made.

3A-AP-16

Design and iteratively develop computational artifacts for practical intent,
personal expression, or to address a societal issue by using events to initiate
instructions.

3A-AP-17

Decompose problems into smaller components through systematic analysis, using
constructs such as procedures, modules, and/or objects.

3A-AP-18

Create artifacts by using procedures within a program, combinations of data and
procedures, or independent but interrelated programs.

3A-AP-19

Systematically design and develop programs for broad audiences by incorporating
feedback from users.

3A-IC-24

Evaluate the ways computing impacts personal, ethical, social, economic, and
cultural practices.

3B-DA-07

Evaluate the ability of models and simulations to test and support the refinement
of hypotheses.

3B-AP-08

Describe how artificial intelligence drives many software and physical systems.

3B-AP-09

Implement an artificial intelligence algorithm to play a game against a human
opponent or solve a problem.

3B-AP-10

Use and adapt classic algorithms to solve computational problems.
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3B-AP-11

Evaluate algorithms in terms of their efficiency, correctness, and clarity.

3B-AP-12

Compare and contrast fundamental data structures and their uses.

3B-AP-14

Construct solutions to problems using student-created components, such as
procedures, modules and/or objects.

3B-AP-15

Analyze a large-scale computational problem and identify generalizable patterns
that can be applied to a solution.

3B-AP-16

Demonstrate code reuse by creating programming solutions using libraries and
APIs.

3B-AP-21

Develop and use a series of test cases to verify that a program performs according
to its design specifications.

3B-AP-22

Modify an existing program to add additional functionality and discuss intended
and unintended implications (e.g., breaking other functionality).

3B-AP-23

Evaluate key qualities of a program through a process such as a code review.

The following Unit Goals align with the 2016 International Society for Technology in Education
(ISTE) Standards.
ISTE Empowered Learner
(Standard 1)

Students leverage technology to take an active role in
choosing, achieving and demonstrating competency in their
learning goals, informed by the learning sciences.

ISTE Knowledge Constructor
(Standard 3)

Students critically curate a variety of resources using digital
tools to construct knowledge, produce creative artifacts and
make meaningful learning experiences for themselves and
others.

ISTE Innovative Designer
(Standard 4)

Students use a variety of technologies within a design
process to identify and solve problems by creating new,
useful or imaginative solutions.

ISTE Computational Thinker
(Standard 5)

Students develop and employ strategies for understanding
and solving problems in ways that leverage the power of
technological methods to develop and test solutions.

ISTE Creative Communicator
(Standard 6)

Students communicate clearly and express themselves
creatively for a variety of purposes using the platforms,
tools, styles, formats and digital media appropriate to their
goals.

ISTE Global Collaborator
(Standard 7)

Students use digital tools to broaden their perspectives and
enrich their learning by collaborating with others and
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working effectively in teams locally and globally.
Unit Essential Questions




What are applets?
What is a GUI?
How are algorithms adapted to create graphics and interactive objects on the screen?

Scope and Sequence


Introduction to some of the graphical elements of Java; by examining programs from the
textbook, students apply and adapt the Java skills learned in the course to create different
graphical projects, and learn new programming skills as necessary.

Assured Assessments
Formative Assessments:
 Students will complete several in-class assignments/activities based on the topics in the
unit.
 Students will complete review questions (multiple-choice, true/false) from the textbook.
Summative Assessments:
 Students will complete programming projects covering graphics, applets, dialog boxes,
and different types of buttons.
 Students will take a common end-of-unit assessment scored via a common scoring guide.
Resources
Core



Lewis, John, William Loftus, and Cara Cocking. Java Software Solutions for AP
Computer Science. 3rd ed. Upper Saddle River, NJ: Prentice Hall, 2010. Print. Chps. 1.5,
2.11, 2.12, 3.9, 4.6, 4.7, 5.5, 5.6, 5.7, 6.8, 6.9.
Laptop or desktop with a Java IDE installed (preferably BlueJ), and Internet access

Time Allotment

 Approximately 15 school days

Advanced Placement Computer Science A
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COURSE CREDIT
One credit in STEM
One class period daily for a full year

PREREQUISITES
Successful completion of ACP Algebra II, or concurrent enrollment in ACP Algebra II with
Department Chair permission.

SUPPLEMENTARY MATERIALS/RESOURCES/TECHNOLOGY
Department- and teacher-prepared materials
Laptop or desktop with a Java IDE installed (preferably BlueJ), and Internet access
College Board website including past Advanced Placement Computer Science A tests

CURRENT REFERENCE
College Board: Advanced Placement Computer Science A:
https://apcentral.collegeboard.org/courses/ap-computer-science-a?course=ap-computerscience-a

ASSURED STUDENT PERFORMANCE RUBRICS




Trumbull High School School-Wide Writing Rubric (attached)
Trumbull High School School-Wide Problem-Solving Rubric (attached)
Trumbull High School School-Wide Independent Learning and Thinking Rubric (attached)

Advanced Placement Computer Science A
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Trumbull High School School-Wide Writing Rubric
Category/
Weight

Purpose
X_______

Exemplary
4
Student work:




Organization
X_______






Content
X_______




Use of
Language
X_______






Goal
3
Student work:

Establishes and
maintains a clear
purpose
Demonstrates an
insightful
understanding of
audience and task



Reflects sophisticated
organization throughout
Demonstrates logical
progression of ideas
Maintains a clear focus
Utilizes effective
transitions



Is accurate, explicit,
and vivid
Exhibits ideas that are
highly developed and
enhanced by specific
details and examples



Demonstrates excellent
use of language
Demonstrates a highly
effective use of
standard writing that
enhances
communication
Contains few or no
errors. Errors do not
detract from meaning
















Working Toward Goal
2
Student work:

Establishes and
maintains a purpose
Demonstrates an
accurate awareness
of audience and task




Reflects
organization
throughout
Demonstrates
logical progression
of ideas
Maintains a focus
Utilizes transitions



Is accurate and
relevant
Exhibits ideas that
are developed and
supported by details
and examples



Demonstrates
competent use of
language
Demonstrates
effective use of
standard writing
conventions
Contains few errors
Most errors do not
detract from
meaning
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Needs Support
1-0
Student work:

Establishes a purpose
Demonstrates an
awareness of audience
and task



Reflects some
organization throughout
Demonstrates logical
progression of ideas at
times
Maintains a vague focus
May utilize some
ineffective transitions



May contain some
inaccuracies
Exhibits ideas that are
partially supported by
details and examples



Demonstrates use of
language
Demonstrates use of
standard writing
conventions
Contains errors that
detract from meaning















Does not establish a
clear purpose
Demonstrates
limited/no
awareness of
audience and task

Reflects little/no
organization
Lacks logical
progression of ideas
Maintains little/no
focus
Utilizes ineffective
or no transitions
Is inaccurate and
unclear
Exhibits limited/no
ideas supported by
specific details and
examples
Demonstrates
limited competency
in use of language
Demonstrates
limited use of
standard writing
conventions
Contains errors that
make it difficult to
determine meaning
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Trumbull High School School-Wide Problem-Solving Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward
Goal
2

Needs Support
1-0

Understanding
X_______



Student demonstrates
clear understanding of
the problem and the
complexities of the
task



Student demonstrates
sufficient
understanding of the
problem and most of
the complexities of
the task



Student demonstrates
some understanding
of the problem but
requires assistance to
complete the task



Student demonstrates
limited or no
understanding of the
fundamental problem
after assistance with
the task

Research
X_______



Student gathers
compelling
information from
multiple sources
including digital, print,
and interpersonal



Student gathers
sufficient
information from
multiple sources
including digital,
print, and
interpersonal



Student gathers some
information from
few sources
including digital,
print, and
interpersonal



Student gathers
limited or no
information

Reasoning and
Strategies
X_______



Student demonstrates
strong critical thinking
skills to develop a
comprehensive plan
integrating multiple
strategies



Student demonstrates
sufficient critical
thinking skills to
develop a cohesive
plan integrating
strategies



Student
demonstrates some
critical thinking
skills to develop a
plan integrating
some strategies



Student demonstrates
limited or no critical
thinking skills and no
plan

Final Product
and/or
Presentation
X_______



Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive use of 21stcentury technology
skills



Solution shows
sufficient
understanding of the
problem and its
components
Solution shows
sufficient use of 21stcentury technology
skills



Solution shows some
understanding of the
problem and its
components
Solution shows some
use of 21st-century
technology skills



Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no use of
21st-century
technology skills
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Trumbull High School School-Wide
Independent Learning and Thinking Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward
Goal
2

Needs Support
1-0

Proposal
X_______



Student demonstrates a
strong sense of
initiative by generating
compelling questions,
creating uniquely
original projects/work



Student demonstrates
initiative by
generating
appropriate
questions, creating
original
projects/work



Student
demonstrates some
initiative by
generating questions,
creating appropriate
projects/work



Student demonstrates
limited or no
initiative by
generating few
questions and creating
projects/work

Independent
Research &
Development
X_______



Student is analytical,
insightful, and works
independently to reach
a solution



Student is analytical,
and works
productively to reach
a solution



Student reaches a
solution with
direction



Student is unable to
reach a solution
without consistent
assistance

Presentation of
Final Product
X_______



Presentation shows
compelling evidence of
an independent learner
and thinker
Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive and
appropriate application
of 21st-century skills



Presentation shows
clear evidence of an
independent learner
and thinker
Solution shows
adequate
understanding of the
problem and its
components
Solution shows
adequate application
of 21st-century skills



Presentation shows
some evidence of an
independent learner
and thinker
Solution shows some
understanding of the
problem and its
components
Solution shows some
application of 21stcentury skills



Presentation shows
limited or no
evidence of an
independent learner
and thinker
Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no
application of 21stcentury skills
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CORE VALUES AND BELIEFS
The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
Advanced Placement French Language & Culture is designed for the highly motivated French
language student who wishes to pursue an in-depth course in which all language skills –
listening, speaking, reading, writing, and culture – are addressed through activities, assessments,
and authentic documents, media, and literary texts. The three modes of communication –
Interpersonal, Interpretive, and Presentational – as described in the 2015 ACTFL (American
Council on the Teaching of Foreign Languages) World-Readiness Standards for Learning
Languages are evidenced in each of the six identified curricular themes: Contemporary Life,
Personal and Public Identities, Families and Communities, Science and Technology, Global
Challenges, and Beauty and Aesthetics. Subthemes exist within each theme as well as across
themes. These themes provide the language and content that students will use to practice the
three modes of communication, and, even more specifically, the thirteen task models they will
encounter on the Advanced Placement Examination.
The basic components of the course include discussions, presentations, weekly Language Lab
activities, grammar overview and practice activities, authentic literary and journalistic readings,
authentic French media and broadcasts, and assigned and spontaneous conversations, e-mails,
and compositions. All communication and instruction, whether teacher to student, student to
teacher, or student to student, is in French at all times. The student will communicate in French
at an advanced level, using advanced vocabulary and syntax in oral and written presentations.
Students are encouraged to take the Advanced Placement Examination in May.

COURSE GOALS
The following standards derive from the 2015 American Council on the Teaching of Foreign
Languages World-Readiness Standards for Learning Languages.
At the completion of this course, students will:
Interpersonal Communication (Standard 1.1)

Advanced Placement French Language & Culture

Interact and negotiate meaning in
spoken, signed, or written
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conversations to share information,
reactions, feelings, and opinions.
Interpretive Communication (Standard 1.2)

Understand, interpret, and analyze
what is heard, read, or viewed on a
variety of topics.

Presentational Communication (Standard 1.3)

Present information, concepts, and
ideas to inform, explain, persuade,
and narrate on a variety of topics
using appropriate media and
adapting to various audiences of
listeners, readers, or viewers.

Cultures: Relating Cultural Practices to Perspectives
(Standard 2.1)

Use the language to investigate,
explain, and reflect on the
relationship between the practices
and perspectives of the cultures
studied.

Cultures: Relating Cultural Products to Perspectives
(Standard 2.2)

Use the language to investigate,
explain, and reflect on the
relationship between the products
and perspectives of the cultures
studied.

Connections: Making Connections (Standard 3.1)

Build, reinforce, and expand their
knowledge of other disciplines while
using the language to develop critical
thinking and to solve problems
creatively.

Connections: Acquiring Information and Diverse
Perspectives (Standard 3.2)

Access and evaluate information and
diverse perspectives that are
available through the language and
its cultures.

Comparisons: Language Comparisons (Standard 4.1)

Use the language to investigate,
explain, and reflect on the nature of
language through comparisons of the
language studied and their own.

Comparisons: Cultural Comparisons (Standard 4.2)

Use the language to investigate,
explain, and reflect on the concept of
culture through comparisons of the
cultures studied and their own.

The following course goals derive from the 2010 Connecticut Core Standards.

Advanced Placement French Language & Culture
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CCS.ELA-Literacy.RL.11-12.1

Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as
inferences drawn from the text, including determining
where the text leaves matters uncertain.

CCS.ELA-Literacy.RL.11-12.2

Determine two or more themes or central ideas of a text
and analyze their development over the course of the
text, including how they interact and build on one
another to produce a complex account; provide an
objective summary of the text.

CCS.ELA-Literacy.RL.11-12.10

By the end of grade 12, read and comprehend literature,
including stories, dramas, and poems, at the high end of
the grades 11-CCR text complexity band independently
and proficiently.

CCS.ELA-Literacy.RI.11-12.1

Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as
inferences drawn from the text, including determining
where the text leaves matters uncertain.

CCS.ELA-Literacy.RI.11-12.4

Determine the meaning of words and phrases as they
are used in the text, including figurative, connotative,
and technical meanings; analyze how an author uses
and refines the meaning of a key term of terms over the
course of a text (e.g., how Madison defines faction in
Federalist No. 10).

CCS.ELA-Literacy.RI.11-12.7

Integrate and evaluate multiple sources of information
presented in different media or formats (e.g., visually,
quantitatively) as well as in words in order to address a
question or solve a problem.

CCS.ELA-Literacy.RI.11-12.10

By the end of grade 12, read and comprehend literary
nonfiction at the high end of the grades 11-CCR text
complexity band independently and proficiently.

CCS.ELA-Literacy.W.11-12.2

Write informative/explanatory texts to examine and
convey complex ideas, concepts, and information
clearly and accurately through the effective selection,
organization, and analysis of content.

CCS.ELA-Literacy.W.11-12.4

Produce clear and coherent writing in which the
development, organization, and style are appropriate to
task, purpose, and audience.

Advanced Placement French Language & Culture
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CCS.ELA-Literacy.W.11-12.5

Develop and strengthen writing as needed by planning,
revising, editing, rewriting, or trying a new approach,
focusing on addressing what is most significant for a
specific purpose and audience.

CCS.ELA-Literacy.W.11-12.6

Use technology, including the Internet, to produce,
publish, and update individual or shared writing
products in response to ongoing feedback, including
new arguments or information.

CCS.ELA-Literacy.W.11-12.7

Conduct short as well as more sustained research
projects to answer a question (including a selfgenerated question) or solve a problem; narrow or
broaden the inquiry when appropriate; synthesize
multiple sources on the subject, demonstrating
understanding of the subject under investigation.

CCS.ELA-Literacy.SL.11-12.1

Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups, and
teacher-led) with diverse partners on grades 11-12
topics, texts, and issues, building on others’ ideas and
expressing their own clearly and persuasively.

CCS.ELA-Literacy.SL.11-12.4

Present information, findings, and supporting evidence,
conveying a clear and distinct perspective, such that
listeners can follow the line of reasoning, alternative or
opposing perspectives are addressed, and the
organization, development, substance, and style are
appropriate to purpose, audience, and a range of formal
and informal tasks.

CCS.ELA-Literacy.SL.11-12.5

Make strategic use of digital media (e.g., textual,
graphical, audio, visual, and interactive elements) in
presentations to enhance understanding of findings,
reasoning, and evidence and to add interest.

The following standards derive from the 2016 International Society for Technology in Education
Standards.
ISTE Knowledge
Constructor
(Standard 3)

Students critically curate a variety of resources using digital tools to
construct knowledge, produce creative artifacts, and make meaningful
learning experiences for themselves and others.

ISTE Creative
Communicator
(Standard 6)

Students communicate clearly and express themselves creatively for a
variety of purposes using the platforms, tools, styles, formats, and digital
media appropriate to their goals.

Advanced Placement French Language & Culture
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COURSE ENDURING UNDERSTANDINGS
Students will understand that . . .
 their knowledge of French connects them to the world around them.
 communities differ in societies around the world.
 they can deeply understand and appreciate the products, practices, and perspectives of
French-speaking cultures.
 speaking a second language connects them to societal issues around the globe.

COURSE ESSENTIAL QUESTIONS







How do political and social issues affect societies throughout the world?
How do societies develop over time?
How do societies and individuals define quality of life?
How is contemporary life influenced by cultural products, practices, and perspectives?
How do language and culture influence identity?
How do individuals contribute to the well-being of communities?

COURSE KNOWLEDGE & SKILLS
Students will know . . .






necessary French vocabulary related to the themes of global challenges, science and
technology, contemporary life, personal and public identities, family and societies,
and beauty and aesthetics.
the grammar required to discuss in French the themes of global challenges, science
and technology, contemporary life, personal and public identities, family and
societies, and beauty and aesthetics, including, but not limited to, the present tense,
the past tense, the imperfect tense, the future tense, the conditional tense, and the
subjunctive mood.
transition words and phrases in French.

Students will be able to . . .
 engage in spoken interpersonal communication in French.
 engage in written interpersonal communication in French.
 synthesize information from a variety of authentic French audio, visual, and
audiovisual resources.
 synthesize information from a variety of authentic French written and print resources.
 plan, produce, and present spoken presentational communications in French.
 plan and produce written presentational communications in French.

Advanced Placement French Language & Culture
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COURSE SYLLABUS
Course Name
Advanced Placement French Language & Culture
Level
Advanced Placement
Prerequisites
Honors French IV or teacher recommendation based on outstanding performance in ACP
French IV
Materials Required
None
General Description of the Course
This course follows the ACTFL (American Council on the Teaching of Foreign
Languages) Guidelines and National Standards for Learning Language. This course
provides the students the opportunity to follow the suggested curriculum in preparation
for the Advanced Placement Examination in French Language and Culture. The students
will develop their oral/aural proficiency through intensive weekly use of the Language
Lab, impromptu conversations, and prepared presentations in class. Course content will
reflect the six themes of the AP curriculum and exam: Contemporary Life, Personal and
Public Identities, Families and Communities, Science and Technology, Global
Challenges, and Beauty and Aesthetics. Students will develop and integrate the skills for
impersonal writing, presentational writing, interpersonal conversation and presentational
speaking into each theme. Students will be encouraged to take the Advanced Placement
Examination. Students are encouraged to join the French Club. Summer work packets
and other culturally specific assignments will be assigned during the summer vacation.
Assured Assessments
Formative Assessments:
Formative assessments can include, but are not limited to:
 Essay/letter to admissions committee of l’Institut Diambars (Unit 1)
 Simulated conversation between an American and a French exchange student (Unit 1)
 Recorded cultural comparison regarding genetically-modified foods (Unit 2)
 Formal e-mail to NASA (Unit 2)
 Oral and visual presentation on famous architectural structure in the French-speaking
world (Unit 3)
 Simulated job interview for an internship post (Unit 4)
 Video related to type 2 diabetes (Unit 5)
 Oral presentation related to family (Unit 6)
 Authentic French reading and text-based questions (Unit 7)
Summative Assessments:
 Oral presentation on qualities for a friend or boyfriend/girlfriend (Unit 1)
 Context quizzes (Units 1, 2, 3, 4, 5, 6)
Advanced Placement French Language & Culture
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Oral and visual presentation based on survey of peers and adults on digital technology
(Unit 2)
Philosophical essay related to beauty (Unit 3)
Preparation and presentation of proposal for a foundation grant to build a new
regional school (Unit 4)
Persuasive essay related to the environment (Unit 5)
Persuasive essay on the topic of language and identity (Unit 6)
Capstone project (Unit 7)

Core Texts
 Delfosse, Geneviève, Elaine Kurbegov, and Parthena Draggett. Thèmes: AP French
Language and Culture. Boston: Vista, 2016. Print.
 Ladd, Richard. AP French: Preparing for the Language and Culture Examination. New
York: Pearson, 2011. Print.

Advanced Placement French Language & Culture
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UNIT 1
La famille et la communauté (Families and Communities)
The following contexts and subthemes are recommended for this unit:
 La structure familiale à travers le temps (Family Structures)
 L’enfance et l’adolescence (Childhood and Adolescence)
 L’amitié et l’amour (Love and Friendship)
 Les rapports sociaux (Social Relationships / Age and Class)
 Les coutumes (Customs and Ceremonies)
 La citoyenneté (Citizenship)
Unit Goals
At the completion of this unit, students will:
ACTFL Interpretive Communication
(Standard 1.2)

Interact with a variety of French texts in order to
understand what is heard, read, or viewed on
various topics related to families and communities.

CCS.ELA-Literacy.SL.11-12.1

Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups,
and teacher-led) with diverse partners on topics,
texts, and issues related to French families and
communities, building on others’ ideas and
expressing their own clearly and persuasively.

ACTFL Interpersonal Communication
(Standard 1.1)
CCS.ELA-Literacy.W.11-12.4

Write an e-mail reply to a French high student
wishing to study at Trumbull High School,
responding to all questions posed using the
appropriate style, organization, and register.

ACTFL Presentational Communication
(Standard 1.3)
CCS.ELA-Literacy.W.11-12.7
CCS.ELA-Literacy.SL.11-12.4

Research a volunteer organization in France or
other French-speaking country, explain its work,
and compare it to an organization in their own
community, presenting findings to the class.

ACTFL Comparisons: Cultural
Comparisons (Standard 4.2)

Read the text Créches et écoles maternelles and
record a two-minute cultural comparison on the
similarities and differences of early childhood
education in the United States and featured
countries in the French-speaking world.

ACTFL Interpersonal Communication
(Standard 1.1)
CCS.ELA-Literacy.SL.11-12.1

Initiate and participate effectively in French in an
online thread discussion on social media and its
effects on friendship, building on others’ ideas and
expressing their own.

ACTFL Interpersonal Communication

Work effectively in small groups to discuss in

Advanced Placement French Language & Culture
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(Standard 1.1)
CCS.ELA-Literacy.SL.11-12.1

French, and then create a written list in French on,
the rights and responsibilities of citizenship, sharing
lists with the class to allow for further discussion
and debate.

ACTFL Interpretive Communication
(Standard 1.2)

Read L’Étudiant Étranger, along with other texts,
and respond to analysis questions for discussion.

ISTE Knowledge Constructor
(Standard 3)

Apply digital tools to gather, evaluate, and use
information to learn about French families and
communities.

Unit Essential Questions




What constitutes a family in different societies?
How do individuals contribute to the well-being of communities?
How do the roles that families and communities assume differ in societies around the
world?

Scope and Sequence













Vocabulary related to education, extracurricular activities, volunteer work, friendship,
social relationships, love, phases of life, generations, family life and relationships,
gentrification, customs and ceremonies, and expectations and responsibilities of
citizenship
Reading of article “L’Institut Diambars: Première structure de sports études” and viewing
of youtube video on the same topic, with answering of comprehension questions on both
sources
Reading of article “Une jeunesse solidaire” with its accompanying graphs to explain why
French youth volunteer and in what sectors
Surveying of students’ classmates on their own volunteer activities, and discussion of the
results
Reading and responding to an e-mail asking the student to volunteer for a community
association
Research of a volunteer organization in a French-speaking country, explanation of its
work, and comparison of it and an organization in the students’ own community
Reading of Crèches et écoles maternelles and completion of a T-Chart of cultural
comparisons, with modeling and guided instruction
Completion of a chart focusing on life stages, influential people at each stage, and
activities and interests defining that stage, with class discussion following
Listening to and analyzing the lyrics of the song “Mes vingt ans” de Charles Aznavour,
focusing on how our perspective on life changes as we age
Reading of article “Facebook a-t-il détruit l’amitié,” with answering of comprehension
questions
Responding to an online prompt on Google Classroom asking students to state their
views on social media and friendship; students will comment on at least one additional
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post, explaining why they agree or disagree with the post, and will use key vocabulary to
highlight speaker points and to note their agreement or disagreement.
Reading of extracts from Cyrano de Bergerac, and answering of comprehension
questions
Responding to an online prompt on Google Classroom asking students to explain whether
intelligence or beauty is more important in love; students will comment on at least one
other post and explain why they agree or disagree with the post.
Listening to audio “L’amitié,” and answering of comprehension questions.
Reading of “La Saint-Valentin en Algérie” and completion of a T-Chart of cultural
comparison, recording response in Language Lab
Reading of L’Étudiant Étranger, and responding to comprehension questions.
Responding to an e-mail from a French high school student who wishes to study at
Trumbull High School the next year
Creation of a dialogue between an American and a French exchange student focusing on
his/her academic and social integration
Reading of “Comment Chloé et Dimitri ont adopté une grand-mère”
Listening to an audio selection on gentrification, and responding to comprehension
questions
Students will assume the roles of city council members, project developers, local business
owners, and neighborhood residents to discuss and debate whether a historic theater
should be abolished to make way for an apartment complex.
Reading of “La cérémonie du thé” as well as viewing of two youtube videos on the
Moroccan tea ceremony; students will answer comprehension questions on both the
written and visual sources to include the comparisons of both.
Reading “Le Carnaval” as well as viewing of youtube videos on the different carnival
activities in the French-speaking world; students will take notes on each carnival and
complete a Venn diagram noting similarities and differences, and will then record a
cultural comparison in the Language Lab explaining how carnaval is celebrated in
different places around the world.
Creation, in small groups, of a list on the rights and responsibilities of citizenship, and
discussion and comparison of students’ lists with those of the rest of the class
Examination of statistics (i.e., graphs), and discussion of French demography and the
family structure and how it is changing
Research of the demography and family structure of another French-speaking country,
and comparison of it to that of France

Assured Assessments
Formative Assessment:
After reading an article and viewing a video on l’Institut Diambars, students will assume the role
of an applicant to the school, and write an essay/letter to the admissions committee explaining
their motivation for applying and why they would be a good fit. This writing will be scored using
the THS School-Wide Writing Rubric and will count in the informal assessments category of the
gradebook.
Students will also conduct a simulated conversation between an American and a French
exchange student focusing on his/her academic and social integration. This assignment will be
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graded using the THS World Languages Interpersonal Speaking Rubric and will count as a
formal assessment in the gradebook.
Summative Assessment:
Having worked with print and audio texts on love and friendship, students will give an oral
presentation explaining what qualities they look for in a friend or boyfriend/girlfriend. They will
also explain which of these qualities is most important and why. Following their initial
presentation, students will respond to questions from their classmates. This assignment will be
graded using the THS World Languages Presentational Speaking Rubric and will count as a
formal assessment in the gradebook.
Students will take a context quiz for contexts 1 and 2 (and later, for contexts 3 and 4) to include
vocabulary, comprehension questions from print and audio texts, and two short essay questions.
Essays will be graded using the THS School-Wide Writing Rubric. Each context quiz will count
as a formal assessment in the gradebook.
Resources
Core



Delfosse, Geneviève, Elaine Kurbegov, and Parthena Draggett. Thèmes: AP French
Language and Culture. Boston: Vista, 2016. Print.
Ladd, Richard. AP French: Preparing for the Language and Culture Examination. New
York: Pearson, 2011. Print.

Supplemental
 Thèmes online resources
 Le Point du FLE. https://www.lepointdufle.net/. Web.
 TV5Monde. http://www.tv5monde.com/. Web.
Time Allotment


Approximately 5 weeks

Advanced Placement French Language & Culture
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UNIT 2
La science et la technologie (Science and Technology)
The following contexts and subthemes are recommended for this unit:
 La technologie et ses effets sur la société (Technology and Its Effects on Society)
 Les découvertes et les inventions (Discoveries and Inventions)
 Les choix moraus (Ethics)
 Droits d’auteur et communication (Copyright and Communication)
 La recherché et ses nouvelles frontiers (New Research Frontiers)
 L’avenir de la technologie (The Future of Technology)
Unit Goals
At the completion of this unit, students will:
ACTFL Interpretive Communication
(Standard 1.2)

Interact with a variety of French texts in order to
understand what is heard, read, or viewed on
various topics related to science and technology.

CCS.ELA-Literacy.SL.11-12.1

Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups,
and teacher-led) with diverse partners on topics,
texts, and issues related to French science and
technology, building on others’ ideas and
expressing their own clearly and persuasively.

ACTFL Interpersonal Communication
(Standard 1.1)

Write an e-mail to NASA explaining why they
would be a good candidate for a mission to Mars.

CCS.ELA-Literacy.W.11-12.4

Write an organized and coherent essay in French
explaining their position on the following topic:
Vacation Unplugged? For or against?

ACTFL Presentational Communication
(Standard 1.3)
CCS.ELA-Literacy.W.11-12.4

Survey peers and adults on their use of technology
and social media, and summarize their findings in
an oral presentation in French with visual supports.

CCS.ELA-Literacy.SL.11-12.1

Initiate and participate effectively in French in an
online debate on a current technology issue (e.g.,
Does the Internet make us more or less social),
building on others’ ideas and expressing their own
clearly and persuasively.

CCS.ELA-Literacy.W.11-12.6

Use technology to produce a rebuttal argument to an
online debate after reading multiple media sources
in response to ongoing feedback, including new
arguments or information.
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CCS.ELA-Literacy.SL.11-12.5
ISTE Knowledge Constructor
(Standard 3)

Use digital technology to create a one-minute car
commercial in French featuring the ideal car; the
car can be an existing car, or one of their own
design, but the commercial should clearly indicate
why the car is ideal.

ACTFL Cultures: Relating Cultural
Practices to Perspectives (Standard 2.1)
ACTFL Comparisons: Cultural
Comparisons (Standard 4.2)

Compare attitudes toward and usage of geneticallymodified foods both within various Frenchspeaking countries and the United States.

Unit Essential Questions




How do developments in science and technology affect our lives?
What factors have driven innovation and discovery in the fields of science and
technology?
What role does ethics play in scientific advancement?

Scope and Sequence

















Vocabulary related to technology, including terms associated with scientists, scientific
research, the digital world, social networks, and problems and challenges with progress
and research
Discussion of one’s relationship with science and technology and whether scientific
progress and technology bring us further together or apart
Reading and discussion of “Smartphones: plus on est accro, moins on réussit ses études”
Viewing and discussion of slideshow: “Les pratiques numériques médiatiques des jeunes
(mars 2012)”
Discussion of students’ own practices to those presented in the slideshow
Reading and discussion of “Le smartphone et la triche”
Viewing and discussion of “Pour ou contre le portable à l’école (1jour1actu)”
Discussion and activities related to songs “Prière cathodique (Mes Aïeux)” and “Mon
précieux (Soprano)”: Does the Internet and social media make us less social? Are we
substituting virtual interactions for personal ones?
Responding to discussion questions on both songs (including comparisons) on Google
Classroom, commenting on at least one classmate’s post to explain agreement or
disagreement
Oral presentation: How can we use smartphones and other technologies and still maintain
balance in our lives? (Guidelines for usage and rationale may be presented.)
Listening to audio “Jusqu’où Facebook peut aller dans l’intrusion?” and responding to
comprehension questions
Discussion of pros and cons of social networks
Persuasive essay: Vacation Unplugged: For or against?
Reading of “Un jeune Camerounais invente le Cardiopad,” and responding to related
textbook questions
Reading of “De la Terre à la Lune,” and responding to related textbook questions
Listening to audio “À quoi ressemblera la voiture du futur?” and responding to
comprehension questions

Advanced Placement French Language & Culture

Property of Trumbull Public Schools

14














Creation of a one-minute commercial featuring the ideal car
Reading “Vérone Mankou fait coup double!” and completion of T-Chart for cultural
comparison and recording of response in Language Lab
Reading of “L’éthique du développement durable” and responding to related textbook
questions
Listeniong to audio “Les jeux vidéo rendent-ils violent ?” and responding to
comprehension questions
Viewing of two Youtube videos on GMOs (Genetically-Modified Organisms), with
notes, and responses to comprehension questions
Reading of “Les OGM, qu’est-ce que c’est?” and completion of T-Chart for cultural
comparison and recording of response in Language Lab
Reading of “Le droit d’auteur,” and responding to related comprehension questions
Listening to audio “Données personelles et réseaux sociaux,” and responding to related
comprehension questions
Discussion of what can be done to protect one’s personal data
Completion of Venn diagram comparing efforts to protect personal data in Europe and
the United States
Reading of “Chacun son portable,” and completion of T-Chart for cultural comparison
and recording of response in Language Lab
Interpretation of data charts and responding to comprehension questions on research and
development in Canada and climate change

Assured Assessments
Formative Assessment:
Students will prepare and record a cultural comparison in the Language Lab regarding the usage
of and attitudes toward genetically-modified foods in a French-speaking country and the United
States. This assignment will be graded using the THS World Language Presentational Rubric and
will count as a formal assessment in the gradebook.
Students will also write a formal e-mail to NASA explaining why they would be a good
candidate for a mission to Mars. This assignment will be graded using the THS School-Wide
Writing Rubric and will count as a formal assessment in the gradebook.
Summative Assessment:
Students will create a survey instrument on digital technology and social media usage that they
will use to survey at least five peers and five adults. Students will create a visual presentation
such as a PowerPoint to summarize the results and explain the existence of generational
differences or lack thereof. They will use this visual support to orally explain their findings to the
class. At the end of their presentation, students will respond to questions from their classmates.
The presentation will be assessed using the THS World Languages Presentational Speaking
Rubric with added visual component, and will count as a grade in the formal assessments
category of the gradebook.
Students will take a context quiz for contexts 1 and 2 (and later, for contexts 3 and 4) to include
vocabulary, comprehension questions from print and audio texts, and two short essay questions.
Essays will be graded using the THS School-Wide Writing Rubric. Each context quiz will count
as a formal assessment in the gradebook.
Advanced Placement French Language & Culture

Property of Trumbull Public Schools

15

Resources
Core



Delfosse, Geneviève, Elaine Kurbegov, and Parthena Draggett. Thèmes: AP French
Language and Culture. Boston: Vista, 2016. Print.
Ladd, Richard. AP French: Preparing for the Language and Culture Examination. New
York: Pearson, 2011. Print.

Supplemental
 Thèmes online resources
 Le Point du FLE. https://www.lepointdufle.net/. Web.
 TV5Monde. http://www.tv5monde.com/. Web.
Time Allotment


Approximately 5 weeks
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UNIT 3
L’esthétique (Beauty and Aesthetics)
The following contexts and subthemes are recommended for this unit:
 Le beau (Ideals of Beauty)
 Le patrimoine (Cultural Heritage)
 L’architecture (Architecture)
 Les arts littéraires (Literary Arts)
 La mode et le design (Fashion and Design)
 Les arts visuels (Visual Arts)
 La musique et les arts du spectacle (Music and the Performing Arts)
Unit Goals
At the completion of this unit, students will:
ACTFL Interpretive Communication
(Standard 1.2)

Interact with a variety of French texts in order to
understand what is heard, read, or viewed on
various topics related to beauty and aesthetics.

CCS.ELA-Literacy.SL.11-12.1

Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups,
and teacher-led) with diverse partners on topics,
texts, and issues related to French beauty and
aesthetics, building on others’ ideas and expressing
their own clearly and persuasively.

CCS.ELA-Literacy.SL.11-12.4

Develop a questionnaire and survey peers and
adults on what beauty means to them, the role they
think the media plays in defining standards of
beauty, and how that image affects self-esteem
(Any common themes? Any generational
differences?), and discuss survey results in small
groups.

ACTFL Interpersonal Communication
(Standard 1.1)

Debate the question “Should society give a person a
second chance once the person has served his/her
jail time, or adopt the viewpoint of Inspector Javert
(once a criminal, always a criminal)?”

CCS.ELA-Literacy.RL.11-12.1
CCS.ELA-Literacy.RL.11-12.2
CCS.ELA-Literacy.RL.11-12.10

Write a well-organized analytical essay in French
citing evidence from multiple texts to explain the
relationship between a given definition of beauty
and self-esteem.

ISTE Knowledge Constructor

Use digital tools to research, prepare, and present
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(Standard 3)

in French an oral and visual presentation on a
famous architectural structure from the Frenchspeaking world and the architect who created it.

ACTFL Presentational Communication
(Standard 1.3)

Prepare and deliver an oral and visual presentation
in French on what beauty/the beautiful is to them
(e.g., nature, art, music, etc.) and why.

ACTFL Comparisons: Cultural
Comparisons (Standard 4.2)

Prepare and record a cultural comparison in the
Language Lab examining the factors that determine
the concept of beauty in the United States and a
French-speaking country.

Unit Essential Questions




How are perceptions of beauty and creativity established?
How do ideals of beauty and aesthetics influence daily life?
How do the arts both challenge and reflect cultural perspectives?

Scope and Sequence














Vocabulary related to beauty, fashion, self-image, literary arts, visual arts, and the
performing arts
Introductory reading on the evolving notion of beauty: “‘De la Grèce antique à nos jours’:
la notion des canons de beauté dans l’histoire” and responding to related comprehension
questions
Development of a questionnaire and surveying of peers and adults on what beauty means
to them (Any common themes? Any generational differences? What role does the media
play in defining what is beautiful? How does the image of beauty projected by the media
affect our self-image and self-esteem?), and discussion of survey results in small groups
Oral and visual presentation: How do you define beauty?
Writing in French of a persuasive essay on what parents can do to help their children
develop positive self-esteem
Viewing of two Youtube videos on the development of positive self-esteem and
responding to related comprehension questions to include comparison of both videos
Listening to audio “Collégiennes en quête de beauté,” and responding to related
comprehension questions
Viewing of Youtube videos on beauty and fashion in several French-speaking countries,
and answering of related comprehension questions; this activity will help prepare
students for a later cultural comparison activity.
Reading of “Beauté et mode au Sénégal” and completion of T-Chart for cultural
comparison and recording of response in Language Lab
Reading of “Les arts et le patrimoine au Canada” and answering of related
comprehension questions
Reading of “Ma langue grand-maternelle,” and responding to related comprehension
questions
Viewing of Youtube video on André Makine, and answering of related comprehension
questions
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Reading of extract of Les Misérables and answering of related comprehension questions.
Viewing of French cartoon Les Misérables to inspire the following discussion/debate:
Should society give a person a second chance once the person has served his/her jail time
or adopt the viewpoint of Inspector Javert (once a criminal, always a criminal)?
Listening to audio “Interview avec Maryse Condé,” and responding to related
comprehension questions
Responding on Google Classroom to the Maryse Condé quote “Il n’y a pas de differences
fondamentales entre les Antilles et puis l’Afrique et puis l’Amérique et puis l’Europe. Ce
sont des êtres humains qui vivent . . . et qui essaient de trouver un peu de paix, de
bonheur et d’affection. Donc finalement, le monde est un,” explaining what Condé meant
and why students agree or disagree with her position; students will also comment on at
least one other student post, explaining their agreement or disagreement with that post.
Reading of extracts of Une si longue lettre, and responding to related comprehension
questions
Oral presentation on a famous architectural structure in the French-speaking world, the
architect who created it, and the importance of the work in local culture and
internationally
Viewing of Le Petit Cyrano, and responding to related comprehension questions
Viewing of the performance of the song “Belle” from the musical Notre Dame de Paris,
and responding to analytical and ethical questions based on the performance and song
lyrics

Assured Assessments
Formative Assessment:
Students will prepare and deliver an oral and visual presentation on a famous architectural
structure in the French-speaking world, the architect who created it, and the importance of the
work in local culture and internationally. The presentation will be assessed using the THS World
Language Presentational Speaking Rubric, and will count as a grade in the formal assessments
category of the gradebook.
Summative Assessment:
Students will complete a philosophical essay in which they analyze the question: How is beauty
defined and what role does this definition play in the construct of positive or negative selfesteem? The writing will be assessed using the THS School-Wide Writing Rubric, and will count
as a grade in the formal assessments category of the gradebook.
Students will take a context quiz for contexts 1 and 2 (and later, for contexts 3 and 4) to include
vocabulary, comprehension questions from print and audio texts, and two short essay questions.
Essays will be graded using the THS School-Wide Writing Rubric. Each context quiz will count
as a formal assessment in the gradebook.
Resources
Core


Delfosse, Geneviève, Elaine Kurbegov, and Parthena Draggett. Thèmes: AP French
Language and Culture. Boston: Vista, 2016. Print.

Advanced Placement French Language & Culture

Property of Trumbull Public Schools

19



Ladd, Richard. AP French: Preparing for the Language and Culture Examination. New
York: Pearson, 2011. Print.

Supplemental
 Thèmes online resources
 Le Point du FLE. https://www.lepointdufle.net/. Web.
 TV5Monde. http://www.tv5monde.com/. Web.
Time Allotment


Approximately 5 weeks
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UNIT 4
La vie contemporaine (Contemporary Life)
The following contexts and subthemes are recommended for this unit:
 L’éducation et le monde du travail (Education and Career)
 Les fêtes et les rites de passage (Holidays, Celebrations, and Rites of Passage)
 Le logement (Housing and Shelter)
 Les voyages (Travel, and Tourism)
 La publicité et le marketing (Advertising and Marketing)
 Les loisirs et le sport (Sports and Leisure)
Unit Goals
At the completion of this unit, students will:
ACTFL Interpretive Communication
(Standard 1.2)

Interact with a variety of French texts in order to
understand what is heard, read, or viewed on
various topics related to beauty and aesthetics.

CCS.ELA-Literacy.SL.11-12.1

Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups,
and teacher-led) with diverse partners on topics,
texts, and issues related to French contemporary
life, building on others’ ideas and expressing their
own clearly and persuasively.

CCS.ELA-Literacy.W.11-12.4

Write an organized, coherent e-mail in the formal
register expressing their internship in an internship
opportunity, and why they are qualified for that
position.

ACTFL Interpersonal Communication
(Standard 1.1)

Role-play in French a job interview for an
internship.

ACTFL Presentational Communication
(Standard 1.3)
CCS.ELA-Literacy.SL.11-12.4

Complete an oral presentation to convince the
audience (a philanthropic foundation) to fund their
proposal for a new school addressing 21st-century
needs and encouraging cultural and economic
diversity.

ACTFL Cultures: Relating Cultural
Practices to Perspectives (Standard 2.1)
ACTFL Cultures: Relating Cultural
Products to Perspectives (Standards 2.2)
ACTFL Connections: Making
Connections (Standard 3.1)
ACTFL Connections: Acquiring
Information and Diverse Perspectives

Complete a presentational speaking cultural
comparison of factors motivating travel to
destinations in the French-speaking world and the
United States, speaking for two minutes and
recording themselves in the Language Lab.
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(Standard 3.2)
ACTFL Comparisons: Cultural
Comparisons (Standard 4.2)
ACTFL Interpretive Communication
(Standard 1.2)

View the short film Le chandail de hockey and
discuss the role that language and identity played in
how French Canadians and English Canadians
viewed one another in the 1940s and prior to the
Quiet Revolution.

ISTE Knowledge Constructor
(Standard 3)
ISTE Creative Communicator
(Standard 6)

Use various digital tools to create a thirty-second to
one-minute commercial for a product incorporating
one or more of the marketing strategies in the text
“Tous sous influence.”

Unit Essential Questions




How do societies and individuals define quality of life?
How is contemporary life influenced by cultural products, practices, and perspectives?
What are the challenges to contemporary life?

Scope and Sequence















Student reflection on who the student is and where the student wants to go
Vocabulary related to education, occupations, the working world, tourism, recipes, sports,
and advertising
Reading of “Juniors indépendants,” and answering of related comprehension questions.
Writing of an e-mail applying for an internship
Reading of “École nationale du cirque du Maroc,” and answering of related
comprehension questions
Listening to audio “Vacances de Noël,” and responding to related comprehension
questions
Reading of “Recette: Gumbo au poulet et à l’andouille,” and answering of related
comprehension questions
Oral presentation: Present a food from a French-speaking region. Explain the recipe and
any associated traditions. Bring in a tasting portion for the class.
Watching of the cartoon Le chandail de hockey, and answering of related comprehension
questions
Reading of “Le chandail de hockey,” and answering of related comprehension questions
Writing of an e-mail to Eaton’s explaining that you received the wrong hockey jersey and
asking for an equitable solution; students will use the original 1940s catalogue page as a
reference.
Reading of “Salut les parents,” and answering of related comprehension questions
Viewing of video on MSF (Doctors without Borders), and answering of related
comprehension questions
Reading of “Un médecin sans frontières,” and answering of related comprehension
questions
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Creation of a poster highlighting the work of MSF (Doctors without Borders) to raise
money for this organization at school
Listening to audio “Tourisme et écotourisme au Laos,” and answering of related
comprehension questions.
Oral presentation: How does traveling enrich the quality of one’s life?
Viewing of videos on Tahiti, Madegascar, and Réunion, reading of “Tahiti,” completion
of T-Chart for cultural comparison on factors motivating tourism, and recording of
response in Language Lab
Reading of “Tous sous influence,” and answering of related comprehension questions
Creation (with a partner or in small groups) of a thirty-second to one-minute commercial
for a product to show to the class; student will assess the marketing strategies and
stereotypes used in the commercial based on the article “Tous sous influence,” and
participate in feedback to classmates
Use of the graphs from “L’économie d’énergie chez soi” and “La fête des mères et la fête
des pères” to answer comprehension questions

Assured Assessments
Formative Assessment:
Students will participate in a simulated job interview for an internship post. They will express
their interest in the position, their qualifications, and how this internship will help them in their
future plans. Students will incorporate unit vocabulary, use appropriate cultural content, and
utilize the formal register. The conversation will be graded using the THS World Languages
Interpersonal Speaking Rubric and will count as a formal assessment in the gradebook.
Summative Assessment:
In small groups, students will prepare and present a proposal for a foundation grant to build a
new regional school that will provide opportunities to students that may not exist in their local
community. The presentation should include the focus of the school, educational philosophy,
how the school will prepare students for further study or the world of work, and recruitment
efforts to include a diverse student population. The conversation will be graded using the THS
World Languages Presentational Speaking Rubric and will count as a formal assessment in the
gradebook.
Students will take a context quiz for contexts 1 and 2 (and later, for contexts 3 and 4) to include
vocabulary, comprehension questions from print and audio texts, and two short essay questions.
Essays will be graded using the THS School-Wide Writing Rubric. Each context quiz will count
as a formal assessment in the gradebook.
Resources
Core



Delfosse, Geneviève, Elaine Kurbegov, and Parthena Draggett. Thèmes: AP French
Language and Culture. Boston: Vista, 2016. Print.
Ladd, Richard. AP French: Preparing for the Language and Culture Examination. New
York: Pearson, 2011. Print.
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Supplemental
 Thèmes online resources
 Le Point du FLE. https://www.lepointdufle.net/. Web.
 TV5Monde. http://www.tv5monde.com/. Web.
Time Allotment


Approximately 5 weeks
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UNIT 5
Les défis mondiaux (Global Challenges)
The following contexts and subthemes are recommended for this unit:
 L’économie (The Economy)
 La tolerance (Tolerance)
 L’environnement (The Environment)
 L’alimentation et la santé (Food, Nutrition, and Health)
 Les droits de l’être humain (Human Rights)
 La paix et la guerre (War and Peace)
Unit Goals
At the completion of this unit, students will:
ACTFL Interpretive Communication
(Standard 1.2)

Interact with a variety of French texts in order to
understand what is heard, read, or viewed on
various topics related to global challenges.

CCS.ELA-Literacy.SL.11-12.1

Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups,
and teacher-led) with diverse partners on topics,
texts, and issues related to French global challenges,
building on others’ ideas and expressing their own
clearly and persuasively.

CCS.ELA-Literacy.RI.11-12.7

Integrate and evaluate multiple sources of
information presented in different media or formats
(e.g., visually, quantitatively) as well as in words in
order to answer the question “Should religion be
limited to the private sphere or does it have a public
role to play?”

ACTFL Presentational Communication
(Standard 1.3)

Create and present a video for a French-speaking
African country exploring the link between diet,
obesity, and type 2 diabetes, and how to avoid
contracting the disease.

ISTE Knowledge Constructor
(Standard 3)

Apply digital tools to gather, evaluate, and use
information to learn about global challenges.

ISTE Knowledge Constructor
(Standard 3)
ISTE Creative Communicator
(Standard 6)

Create and present an ad/awareness campaign
against hate focused on a marginalized group in
society.

ACTFL Cultures: Relating Cultural
Practices to Perspectives (Standard 2.1)

Examine, compare, and reflect on the factors
influencing eating habits in the United States and a
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ACTFL Cultures: Relating Cultural
Products to Perspectives (Standard 2.2)
ACTFL Comparisons: Cultural
Comparisons (Standard 4.2)

French-speaking country, recording a cultural
comparison in the Language Lab on the same topic.

CCS.ELA-Literacy.W.11-12.2
CCS.ELA-Literacy.W.11-12.4

Write a well-organized and developed persuasive
essay in French exploring the advantages and
disadvantages of organic food and agriculture.

Unit Essential Questions




What environmental, political, and social issues pose challenges to societies throughout
the world?
What are the origins of those issues?
What are possible solutions to those challenges?

Scope and Sequence

















Vocabulary related to the economy, the environment, health and nutrition, human rights,
and war and peace
Student reflection on his/her interest in global challenges and background knowledge
Listening to audio “Comprendre l’impact d’une mauvaise nouvelle,” and answering of
related comprehension questions
Reading of “L’homme qui plantait les arbres,” and answering of related comprehension
questions
Reading of “Des sacs des platsiques transformés” and completion of T-Chart for cultural
comparison and recording of response in Language Lab
Reading of “Test Nutrition: Quel(le) mangeur(se) êtes-vous?” and answering of related
comprehension questions
Taking of nutrition quiz and discussion of results in small groups
Oral presentation on unhealthy eating habits, the consequences, and what can be done to
change the latter
Viewing of Youtube video on organic products, and answering of related comprehension
questions
Listening to audio “Priorité santé,” and answering of related comprehension questions
Reading of “Le diabète: nouveau fléau africain” and completion of T-Chart for cultural
comparison and recording of response in Language Lab
Viewing of Youtube video on diabetes and completion of chart on causes and
consequences
Reading of “Peut-on travailler en France avec une voile?” and answering of related
comprehension questions
Viewing of Youtube videos on the notion of secularism in France and Quebec and
completion of a related Venn diagram
Discussion/Debate: Should religion be limited to the private sphere or does it have a
public role to play?
Presentational essay: What is religious tolerance in your opinion? Why is it important in
today’s world? What can be done to encourage it?
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Oral presentation: With a partner or in small groups, create an ad/awareness campaign
against hate focused on a marginalized group in society.
Listening to audio “La tolérance selon Kim Thúy,” and answering of related
comprehension questions
Reading of “Najat Vallaud-Belkacem” and completion of T-Chart for cultural
comparison and recording of response in Language Lab
Reading of “La cour européene des droits de l’homme” and “Les activités de l’ONU”
and use of the data in the charts and graphs to answer comprehension questions
Listening to and analyzing the song “Je suis français,” with a focus on what the song says
about identity and inclusion
Viewing of “La dame dans le tram” and answering of related comprehension questions

Assured Assessments
Formative Assessment:
Students will create a video whose target audience lives in a French-speaking African country to
explain the link between diet, obesity, and type 2 diabetes, and how to avoid contracting the
disease.
Summative Assessment:
Students will write a persuasive essay related to the environment, incorporating chapter
vocabulary and the subjunctive mood in writing about the advantages and disadvantages of
organic foods and agriculture, using three authentic sources. The presentation will be assessed
using the Advanced Placement Presentational Writing Rubric, and will count as a grade in the
formal assessments category of the gradebook. Mastery will be determined by accurate use of
vocabulary, clarity and organization with purpose and audience, and appropriate use of grammar.
Students will take a context quiz for contexts 1 and 2 (and later, for contexts 3 and 4) to include
vocabulary, comprehension questions from print and audio texts, and two short essay questions.
Essays will be graded using the THS School-Wide Writing Rubric. Each context quiz will count
as a formal assessment in the gradebook.
Resources
Core



Delfosse, Geneviève, Elaine Kurbegov, and Parthena Draggett. Thèmes: AP French
Language and Culture. Boston: Vista, 2016. Print.
Ladd, Richard. AP French: Preparing for the Language and Culture Examination. New
York: Pearson, 2011. Print.

Supplemental
 Thèmes online resources
 Le Point du FLE. https://www.lepointdufle.net/. Web.
 TV5Monde. http://www.tv5monde.com/. Web.
Time Allotment


Approximately 5 weeks
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UNIT 6
La quête de soi (Personal and Public Identities)
The following contexts and subthemes are recommended for this unit:
 L’aliénation et l’assimilation (Alienation and Assimilation)
 Le nationalism et le patriotisme (Nationalism and Patriotism)
 Le pluricultrualisme (Multiculturalism)
 L’identité linguistique (Language and Identity)
 La sexualité (Sexuality)
 Les croyances et les systems de valeurs (Societal Beliefs and Personal Values)
Unit Goals
At the completion of this unit, students will:
ACTFL Interpretive Communication
(Standard 1.2)

Interact with a variety of French texts in order to
understand what is heard, read, or viewed on
various topics related to personal and public
identities.

CCS.ELA-Literacy.SL.11-12.1

Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups,
and teacher-led) with diverse partners on topics,
texts, and issues related to French personal and
public identities, building on others’ ideas and
expressing their own clearly and persuasively.

ACTFL Interpersonal Communication
(Standard 1.1)
ACTFL Interpretive Communication
(Standard 1.2)
CCS.ELA-Literacy.RI.11-12.1
CCS.ELA-Literacy.RI.11-12.4
CCS.ELA-Literacy.RI.11-12.7

Integrate and evaluate multiple sources of
information presented in different media or formats
(e.g., visually, quantitatively) as well as in words in
order to answer the following questions on French
identity: Why are the French so attached to the
notion that they are descendants of the Gauls? How
has this notion been challenged by France’s recent
history?

ACTFL Presentational Communication
(Standard 1.3)
CCS.ELA-Literacy.W.11-12.7

Prepare and deliver an oral presentation on their
family’s story in America, focusing on immigration
challenges, successes, and still-practiced cultural
traditions, if any.

ISTE Knowledge Constructor
(Standard 3)

Apply digital tools to gather, evaluate, and use
information to learn about personal and public
identities.

ACTFL Cultures: Relating Cultural
Practices to Perspectives (Standard 2.1)
ACTFL Comparisons: Cultural

Prepare and record a cultural comparison in the
Language Lab, examining the factors that determine
and cement national identity in the United States
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Comparisons (Standard 4.2)

and a French-speaking country.

ACTFL Interpretive Communication
(Standard 1.2)

View the film La haine and respond to film analysis
questions for discussion.

CCS.ELA-Literacy.W.11-12.2
CCS.ELA-Literacy.W.11-12.5

Write a persuasive essay in French on the topic of
language and identity.

Unit Essential Questions




How are aspects of identity expressed in various situations?
How do language and culture influence identity?
How does one’s identity develop over time?

Scope and Sequence

















Vocabulary related to changes in society, social tendencies, religious convictions, and
problems and solutions
Reading of “L’homme qui te ressemble,” and answering of related comprehension
questions
Reading of “Le racisme expliqué à ma fille,” and answering of related comprehension
questions
Viewing of Youtube video on the various waves of immigration to France and
completion of an advance organizer focusing on where each wave came from, why they
came, their contributions to French society, and the challenges of intergration and
assimilation.
Listening to audio “Le racisme: mode d’emploi,” and answering of related
comprehension questions
Oral presentation on a minority group in a French-speaking country and their
assimilation/integration experience
Viewing the film La haine, and responding to film analysis and discussion questions
Reading of “La Guyane française: un DOM à la traine” and completion of T-Chart for
cultural comparison and recording of response in Language Lab
Reading of “L’Organisation international de la Francophonie,” and answering of related
comprehension questions
Viewing of music videos of Diam, Grand Corps Malade, and La Fouine and analysis of
the role of slang and ancestral culture in the songs
Listening to the audio “Expressions autour de la mode in Côte d’Ivoire,” and responding
to related comprehension questions
Reading of “L’occitan a le vent en poupe” and completion of T-Chart for cultural
comparison and recording of response in Language Lab
Viewing Youtube video on language and identity
Reading of “La Bretagne celtique,” and responding to related comprehension questions
Google Classroom discussion: Why do Astérix et Obélix appeal to readers and viewers
around the world? Give your opinion and respond to at least one other post explaining
your agreement or disagreement.
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Discussion on French identity: Why are the French so attached to the notion that they are
descendants of the Gauls? How has this notion been challenged by France’s recent
history?
Listening to audio “La bataille du Made in France,” and responding to related
comprehension questions
Reading of “Le Panthéon” and completion of T-Chart for cultural comparison and
recording of response in Language Lab
Reading of “Le coeur à rire et à pleurer,” and responding to related comprehension
questions
Listening to audio “Entrevue avec Calixthe Beyala sur la francophonie,” and answering
of related comprehension questions
Reading of the graphs “Les trois valeurs primordiales des citoyens selon les moins de 35
ans” and “Le mixité dans l’enseignement supérieur en France,” and answering of the
corresponding comprehension questions

Assured Assessments
Formative Assessment:
Students will complete an oral presentation on the story of their family in America in which they
will discuss the challenges their family faced as immigrants, the successes they have enjoyed,
and any cultural traditions from the old country they still practice. Students will have the option
of preparing a fictional presentation if they do not wish to talk about their own family. The
presentation will be graded using the THS Presentational Speaking Rubric and will count in the
formal assessments category of the gradebook.
Summative Assessment:
Students will write a persuasive essay on the topic of language and identity: In what ways does
the language a person uses reflect his/her identity? Students should refer to the print, visual, and
audio texts studied in class as well as their own experiences. Some factors to consider in the
language one uses are: beliefs and values, social milieu, geographic location, cultural or family
influences, and the image one wishes to project. The writing will be assessed using the THS
School-Wide Writing Rubric, and will count as a grade in the formal assessments category of the
gradebook.
Students will take a context quiz for contexts 1 and 2 (and later, for contexts 3 and 4) to include
vocabulary, comprehension questions from print and audio texts, and two short essay questions.
Essays will be graded using the THS School-Wide Writing Rubric. Each context quiz will count
as a formal assessment in the gradebook.
Resources
Core



Delfosse, Geneviève, Elaine Kurbegov, and Parthena Draggett. Thèmes: AP French
Language and Culture. Boston: Vista, 2016. Print.
Ladd, Richard. AP French: Preparing for the Language and Culture Examination. New
York: Pearson, 2011. Print.

Supplemental
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Thèmes online resources
Le Point du FLE. https://www.lepointdufle.net/. Web.
TV5Monde. http://www.tv5monde.com/. Web.

Time Allotment


Approximately 5 weeks
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UNIT 7
Passion Project: Senior Capstone
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RI.11-12.7

Integrate and evaluate multiple sources of
information presented in different media or formats
(e.g., visually, quantitatively) as well as in words in
order to address a specific thesis of students’
choice.

CCS.ELA-Literacy.RI.11-12.10

Read authentic French articles addressing students’
individual thesis questions.

ACTFL Connections: Acquiring
Information and Diverse Perspectives
(Standard 3.2)
CCS.ELA-Literacy.W.11-12.7

Acquire information on individual topics of choice
in order to present information, concepts, and ideas
to the entire class.

ACTFL Cultures: Relating Cultural
Practices to Perspectives (Standard 2.1)
ACTFL Cultures: Relating Cultural
Products to Perspectives (Standard 2.2)
ACTFL Comparisons: Language
Comparisons (Standard 4.1)
CCS.ELA-Literacy.SL.11-12.4
CCS.ELA-Literacy.SL.11-12.5

Demonstrate an understanding of the relationships
between the products, practices, and perspectives of
French culture and United States culture in relation
to their individual topics of choice.

Unit Essential Questions


How does one’s passion relate to oneself, to what we have learned in class, and to
Francophone cultures?

Scope and Sequence





Completion of Capstone Project Brainstorming Sheet
Vocabulary specific to Capstone Project topic
Reading and text-based questions related to French information sources
Completion of note-taking and feedback sheets for each Capstone Project presentation

Assured Assessments
Formative Assessment:
Students will read at least one authentic French article related to their individual Capstone
Project topics, including completing reading questions to check for understanding. Students’
work will count in the informal assessments category of the gradebook.
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Summative Assessment:
Choosing a topic he/she is passionate about related to the themes of the course, each student will
research and create a presentation based on how the topic relates to the products, practices, and
perspectives of their chosen Francophone culture. Students will be assessed using the THS
World Languages Presentational Speaking Rubric, and the presentation will count as a double
grade in the formal assessments category of the gradebook.
Resources
Core



Delfosse, Geneviève, Elaine Kurbegov, and Parthena Draggett. Thèmes: AP French
Language and Culture. Boston: Vista, 2016. Print.
Ladd, Richard. AP French: Preparing for the Language and Culture Examination. New
York: Pearson, 2011. Print.

Supplemental
 Thèmes online resources
 Le Point du FLE. https://www.lepointdufle.net/. Web.
 TV5Monde. http://www.tv5monde.com/. Web.
Time Allotment


Approximately 4 weeks
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COURSE CREDIT
One credit in World Languages
One class period daily for a full year

PREREQUISITES
Honors French IV or teacher recommendation based on outstanding performance in ACP French
IV

TEACHER RESOURCES
1jour1actu. https://www.1jour1actu.com/. Web.
7 jours sur la planète. http://www.tv5monde.com/cms/chaine-francophone/info/p-1914-7-jourssur-la-planete.htm. Web.
Angelini, Eileen M., et al. AP French Language and Culture All Access. Piscataway: NJ:
Research & Education Association, 2012. Print.
Apprendre le français. https://apprendre.tv5monde.com/fr. Web.
Bâ, Mariama. Une si longue lettre. Monaco: Groupe Privat/Le Rocher, 2005. Print. [literature]
Bonjour de France. https://www.bonjourdefrance.com/. Web.
Coffman Crocker, Mary E. Schaum’s Outlines: French Grammar. 5th ed. New York: McGrawHill, 2009. Print.
College Board. AP French Language and Culture: Course and Exam Description.
https://apcentral.collegeboard.org/courses/ap-french-language-and-culture?course=apfrench-language-and-culture. Web.
Columbia French Language Exercises. http://www.columbia.edu/~ab410/drills.html. Web.
Conjuguemos. https://conjuguemos.com. Web.
Enseigner le français. https://enseigner.tv5monde.com/fiches-pedagogiques-fle. Web.
Le Figaro. http://www.lefigaro.fr. Web.
Fischer, Wolfgang, and Anne-Marie Le Plouhinec. Mastering French Vocabulary. Hauppauge:
NY: Barron’s, 2005. Print.
FluentU. https://www.fluentu.com/. Web.
Le français dans le monde. http://www.fdlm.org/. Web.
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French Resources. https://french-resources.org/. Web.
Giono, Jean. L’homme qui plantait des arbres. Skokie, IL: Schoenhofs, 2002. Print. [literature]
Ladd, Richard. Allons au-delà!: La langue et les cultures du monde francophone. New York:
Pearson, 2012. Print.
Le Monde. https://www.lemonde.fr/. Web.
La Presse. https://www.lapresse.ca/. Web.
RFI. https://savoirs.rfi.fr/fr/apprendre-enseigner/langue-francaise/les-mots-delactualite. Web.
Sturges, Hale II, Linda Cregg Nielsen, and Henry L. Herbst. Une Fois Pour Toutes: Une révision
des structures essentielles de la langue française. 3rd ed. New York: Longman, 2008.
Print.
Tex’s French Grammar. https://www.laits.utexas.edu/tex/. Web.
Zwanziger, Elizabeth and Brittany Selden. APprenons. Freeport, ME: Wayside, 2013. Print.

ASSURED STUDENT PERFORMANCE RUBRICS





Trumbull High School School-Wide Reading Rubric
Trumbull High School School-Wide Writing Rubric
Trumbull High School World Languages Interpersonal Speaking Rubric
Trumbull High School World Languages Presentational Speaking Rubric
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Trumbull High School School-Wide Reading Rubric
Category/
Weight

Exemplary
4
Student work:

Goal
3
Student work:

Working Toward Goal
2
Student work:

Needs Support
1-0
Student work:

Respond
X_______



Demonstrates exceptional
understanding of text by:
o Clearly identifying the
purpose of the text
o Providing initial
reaction richly
supported by text
o Providing a perceptive
interpretation



Demonstrates
understanding of text
by:
o Identifying the
fundamental purpose
of the text
o Providing initial
reaction supported
by text
o Providing a
clear/straightforward
interpretation of the
text



Demonstrates general
understanding of text
by:
o Partially
identifying the
purpose of the text
o Providing initial
reaction supported
by text
o Providing a
superficial
interpretation of
the text



Demonstrates limited
or no understanding
of text by:
o Not identifying the
purpose of the text
o Providing initial
reaction not
supported by text
o Providing an
interpretation not
supported by the
text

Interpret
X_______



Demonstrates exceptional
interpretation of text by:
o Extensively
reshaping, reflecting,
revising, and/or
deepening initial
understanding
o Constructing
insightful and
perceptive ideas about
the text
o Actively raising
critical questions and
exploring multiple
interpretations of the
text



Demonstrates ability to
interpret text by:
o Reshaping,
reflecting, revising,
and/or deepening
initial understanding
o Summarizing main
ideas of text
o Actively interpreting
text by raising
questions and
looking for answers
in text



Demonstrates general
ability to interpret
text by:
o Guided reflection
and/or revision of
initial
understanding
o Summarizing
some of the main
ideas of text
o Guided
interpretation of
text by locating
answers to given
questions in text



Demonstrates limited
ability to interpret text
as evidenced by:
o Struggle to
implement guided
reflection and/or
revision of initial
understanding
o Struggle to
summarize any
main ideas of text
o Struggle to
answer questions
by locating
responses in text

Connect
X_______



Demonstrates perceptive
connections
o text-to-text
o text-to-self
o text-to-world



Demonstrates specific
connections
o text-to-text
o text-to-self
o text-to-world



Demonstrates general
connections
o text-to-text
o text-to-self
o text-to-world



Struggles to make
connections
o text-to-text
o text-to-self
o text-to-world

Evaluate
X_______



Demonstrates insightful
evaluation of text by one
or more of the following:
o Critical analysis to
create a conclusion
supported by the text
o Perceptive judgments
about the quality of
the text
o Synthesis of text
o Expression of a
personal opinion



Demonstrates an
evaluation of text by
one or more of the
following:
o Critical analysis to
form a conclusion
from the text
o Thoughtful
judgments about the
quality of the text
o Evaluation of text to
express personal
opinion(s)



Demonstrates a
general evaluation of
text by one or more of
the following:
o Formulation of a
superficial
conclusion from
the text
o Assessment of the
quality of the text
o Use of text to
express personal
opinion(s)



Demonstrates a
struggle to evaluate
text by one or more
of the following:
o Formulation of a
conclusion from
the text
o Assessment of the
quality of the text
o Use of text to
express personal
opinion(s)
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Trumbull High School School-Wide Writing Rubric
Category/
Weight

Purpose
X_______

Exemplary
4
Student work:




Organization
X_______






Content
X_______




Use of
Language
X_______






Goal
3
Student work:

Establishes and
maintains a clear
purpose
Demonstrates an
insightful
understanding of
audience and task



Reflects sophisticated
organization throughout
Demonstrates logical
progression of ideas
Maintains a clear focus
Utilizes effective
transitions



Is accurate, explicit,
and vivid
Exhibits ideas that are
highly developed and
enhanced by specific
details and examples



Demonstrates excellent
use of language
Demonstrates a highly
effective use of
standard writing that
enhances
communication
Contains few or no
errors. Errors do not
detract from meaning
















Working Toward Goal
2
Student work:

Establishes and
maintains a purpose
Demonstrates an
accurate awareness
of audience and task




Reflects
organization
throughout
Demonstrates
logical progression
of ideas
Maintains a focus
Utilizes transitions



Is accurate and
relevant
Exhibits ideas that
are developed and
supported by details
and examples



Demonstrates
competent use of
language
Demonstrates
effective use of
standard writing
conventions
Contains few errors.
Most errors do not
detract from
meaning
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Needs Support
1-0
Student work:

Establishes a purpose
Demonstrates an
awareness of audience
and task



Reflects some
organization throughout
Demonstrates logical
progression of ideas at
times
Maintains a vague focus
May utilize some
ineffective transitions



May contain some
inaccuracies
Exhibits ideas that are
partially supported by
details and examples



Demonstrates use of
language
Demonstrates use of
standard writing
conventions
Contains errors that
detract from meaning















Does not establish a
clear purpose
Demonstrates
limited/no
awareness of
audience and task

Reflects little/no
organization
Lacks logical
progression of ideas
Maintains little/no
focus
Utilizes ineffective
or no transitions
Is inaccurate and
unclear
Exhibits limited/no
ideas supported by
specific details and
examples
Demonstrates
limited competency
in use of language
Demonstrates
limited use of
standard writing
conventions
Contains errors that
make it difficult to
determine meaning
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Trumbull High School World Languages Interpersonal Speaking Rubric

Vocabulary
concentrates on:
chapter-related,
situationally appropriate
words, phrases,
expressions

Task
concentrates on:
fulfillment, elaboration,
appropriate context

Delivery
concentrates on:
fluency, timing,
pronunciation

Comprehensibility
concentrates on:
clarity of message

Language Use
and Structure
concentrates on:
grammar, accuracy, syntax

4
Exemplary

3
Goal

2
Working
Towards Goal

1/0
Needs
Support

Broad range of
topic-related
vocabulary and
expressions,
showing
advanced, highly
effective use of
vocabulary

Appropriate, accurate,
and effective use of
topic-related
vocabulary and
expressions

Some appropriate and
competent use of
topic-related
vocabulary and
expressions

Limited competency
and use of topicrelated vocabulary and
expressions
OR
Interference from
another language

Insightfully fulfills
the task with vivid
details

Fulfills the task and
performed what was
asked

Fulfills tasks with
fewer details than
what was asked

Fulfills the task with
few to no details

Pronunciation and
intonation are
excellent. Student
speaks clearly.

Pronunciation is
effective. Student
speaks clearly.

Pronunciation is
adequate. Student
speaks with hesitation
but with some clarity.

Confident ease of
expression
throughout.
Can be easily
understood by the
listener; the
message is clear

Demonstrates a
highly effective
use of standard
speaking practices
that enhances
communication.

Mostly confident ease
of expression
throughout.

Pronunciation is
inadequate and/or
incorrect.

Some confident ease
of expression
throughout.

Limited ease of
expression throughout.

Can be understood by
the listener; the
message is mostly
clear

Can be somewhat
understood; the
message is partially
clear

Can be understood
only with great effort;
the message is not
clear

Demonstrates effective
use of standard
speaking practices.

Demonstrates some
appropriate use of
standard speaking
practices.

Demonstrates limited
use of standard
speaking practices.

Errors do not detract
from communicative
meaning.

Errors detract from
communicative
meaning.

Contains errors that
make it very difficult
to determine
communicative
meaning.

Other
____________
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Trumbull High School World Languages Presentational Speaking Rubric

Purpose
concentrates on:
task requirements

Topic
Development
concentrates on:
thoroughness,
organization, accuracy

Language Use
and Structure
concentrates on:
target language,
vocabulary, grammar

Delivery
concentrates on:
comprehensibility and
overall public speaking
skills

4
Exemplary

3
Goal

2
Working
Towards Goal

1/0
Needs
Support

Establishes and
maintains a clear
purpose;
Demonstrates an
insightful
understanding of
audience and task

Establishes and
maintains a
purpose;
Demonstrates an
accurate
awareness of
audience and task

Establishes a
purpose;
Demonstrates an
awareness of
audience and
task

Does not establish
a clear purpose;
Demonstrates
limited/no
awareness of
audience and task

Relevant, accurate,
well developed,
well organized, and
richly detailed

Relevant,
accurate,
organized, and
detailed

Somewhat
irrelevant,
limited accuracy,
some
organization, and
limited details

Irrelevant,
inaccurate, and
lacks organization
and details

Highly effective
use and control of
level-appropriate
structures

Effective use of
level-appropriate
structures

Some use of
level-appropriate
structures

Limited or no use
of simple
structures

Articulate
expression,
pronunciation, and
intonation;
Clear voice,
engaging presence

Ease of
expression;
Mostly accurate
pronunciation and
intonation;
Clear voice

Some hesitation;
Some inaccurate
pronunciation
and intonation

Much hesitation;
Little to no
fluency

Other
____________

May add Visual Communication for fifth category of evaluation for presentations.
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