TRUMBULL PUBLIC SCHOOLS
TRUMBULL, CONNECTICUT
Curriculum Committee
of the
Trumbull Board of Education
Special Meeting
Trumbull High School Main Office Conference Room
Thursday, February 21, 2019 – 10:45 am
AGENDA
I.

Call to Order/Introduction

II.

Public Comment

III.

Approval/Minutes – Regular Meeting 1/17/2019

IV.

New Business
a. New Course Text Proposal: Less (Core: Advanced Placement English Literature
& Composition)
b. New Course Text Proposal: American Government: Stories of a Nation: For the
AP Course (Core: Advanced Placement United States Government & Politics)
c. Health 10 Curriculum Guide
d. Visual Arts K-5 Curriculum Guide
e. Report, Assistant Superintendent of Curriculum, Instruction, & Assessments

TRUMBULL PUBLIC SCHOOLS
TRUMBULL, CONNECTICUT
Curriculum Committee
of the
Trumbull Board of Education
Regular Meeting
Trumbull High School Main Office Conference Room
Thursday, January 17, 2019 – 8:15 a.m.
MINUTES
I.

Call to Order/Introduction – The meeting was called to order by Ms. Petitti at 8:17 a.m.

Members present
M. Petitti, chair
L. Timpanelli
M. Ward
J. Budd, Ph.D., ex officio
Other
M. Guarino, Principal, Trumbull High School
E. Spark, B-House Principal, Trumbull High School
A. Marzialo, English Department Chair, Trumbull High School
M. Sagnella, English teacher, Trumbull High School
E. Balter, English Language Arts Team Leader, Madison Middle School
B. Beaman, Coordinator of Special Education, Grade 9 – Post High School
P. Gabriel, special education teacher, Trumbull High School
M. Seperack, special education teacher, Trumbull High School
R. Fisco, special education teacher, Trumbull High School
P. Sevilla, world languages teacher, Trumbull High School
II.

Public Comment – There was no Public Comment.

III.

Approval/Minutes – Regular Meeting 11/15/2018 – Mr. Ward moved to approve the
minutes as presented. Ms. Petitti seconded the motion. The motion was unanimously
agreed to.

IV.

Approval/Minutes – Special Meeting 12/13/2018 – Mr. Ward moved to approve the
minutes as presented. Ms. Timpanelli seconded the motion. The motion was unanimously
agreed to.

V.

New Business

a. New Course Text Proposal: Government in America: People, Politics, and Policy,
AP Edition, 17th ed. (Core: Advanced Placement United States Government &
Politics)
Dr. Budd explained that this item was being removed from the agenda, and would
be replaced by the addition on a subsequent agenda of a very recently published
textbook seen as superior to this one.
b. New Course Proposal: Inquiry into Contemporary Texts and Issues
Dr. Budd introduced Ms. Sagnella, who spoke to the importance of non-fiction
texts for college and career readiness, as well as the interdisciplinary potential of
this proposed new course. Ms. Timpanelli supported the advancement of research
skills in a course such as this one. Mr. Ward moved to bring the new course
proposal to the Board of Education for approval at its meeting scheduled for
January 22, 2019, and Ms. Timpanelli seconded. The motion was unanimously
agreed to.
c. New Course Text Proposal: The Mysterious Benedict Society (Supplemental:
Grade 6 Integrated Literacy)
Dr. Budd noted that Ms. Ryan wished to convey her regrets for her unavoidable
absence, and then introduced Ms. Balter, who contextualized The Mysterious
Benedict Society in terms of increasing students’ reading stamina through an
engaging mystery part of a larger text series. Ms. Petitti noted that this text has
widespread reading appeal. Ms. Petitti moved to bring the new course text
proposal to the Board of Education for approval at its meeting scheduled for
January 22, 2019, and Ms. Timpanelli seconded. The motion was unanimously
agreed to.
d. New Course Text Proposal: Echo (Core: Grade 7 Integrated Literacy: Reading)
Ms. Balter
Ms. Timpanelli explained that she was in the middle of Echo and was so engaged
that she couldn’t put the book down. Ms. Balter noted the three interesting
protagonists of the text and its connection to historical events. Mr. Ward moved to
bring the new course text proposal to the Board of Education for approval at its
meeting scheduled for January 22, 2019, and Ms. Petitti seconded. The motion
was unanimously agreed to.
e. New Course Text Proposal: Navigating Early (Supplemental: Grade 7 Integrated
Literacy: Reading)
Ms. Balter explained that Navigating Early would provide an important
contemporary option to the book club unit for Grade 7 Integrated Literacy:
Reading, as well as an intriguing parallel to The Adventures of Tom Sawyer. Mr.
Ward commended the value of this text and others brought forward by the middle
school language arts team leaders in recent years. Mr. Ward moved to bring the
new course text proposal to the Board of Education for approval at its meeting
scheduled for January 22, 2019, and Ms. Timpanelli seconded. The motion was
unanimously agreed to.

f. Science Explorations Curriculum Guide
Dr. Budd introduced Mr. Gabriel, who described the class demographic for
Science Explorations as well as the course design, including modified texts and
manipulatives. Ms. Timpanelli praised the efforts to engage all students in science
education. Ms. Timpanelli moved to bring the curriculum guide to the Board of
Education for approval at its meeting scheduled for January 22, 2019, and Ms.
Petitti seconded. The motion was unanimously agreed to.
g. English 9-10 Curriculum Guide
Dr. Budd introduced Ms. Beaman, who explained the curriculum development
process for this course. Ms. Seperack described the inclusion of literacy skills
such as a Writer’s Notebook for all students. Ms. Petitti commended the effort
toward increased rigor. Mr. Ward moved to bring the curriculum guide to the
Board of Education for approval at its meeting scheduled for January 22, 2019,
and Ms. Petitti seconded. The motion was unanimously agreed to.
h. Employment Explorations Curriculum Guide
Dr. Budd introduced Mr. Fisco, who outlined the key units of this curriculum
guide, including the projects around Trumbull High School completed by the
class. Ms. Beaman shared information related to transition requirements for all
high school special education students, noting that TPS teacher John Wrobel had
been instrumental in the 2009 Connecticut Transition Task Force. Mr. Fisco
distributed the brochure describing work of the S.O.A.R. Enterprises part of this
course; the brochure is attached to these Minutes. Mr. Ward noted the importance
of this programming for students, and the other Committee members concurred.
Mr. Ward moved to bring the curriculum guide to the Board of Education for
approval at its meeting scheduled for January 22, 2019, and Ms. Timpanelli
seconded. The motion was unanimously agreed to.
Mr. Guarino thanked the Committee members for their support of these special
education curriculum guides, noting that inclusion of special education students
was a point of pride at Trumbull High School.
i. Report, Assistant Superintendent of Curriculum, Instruction, & Assessments
Dr. Budd presented details about yesterday’s visit of the Chinese Delegation from
the Guangdong Province to Trumbull, including the exciting visits to see teaching
and learning in action at Daniels Farm Elementary School, Hillcrest Middle
School, Madison Middle School, and Trumbull High School. He also displayed
some of the gifts received by Trumbull from members of the delegation.
Dr. Budd also presented Sr. Sevilla, who reported on the very successful testing
results to date for the Seal of Biliteracy for the Class of 2018, with 85 students
demonstrating biliteracy on the AAPPL assessment; a sample testing report was
distributed, and is attached to these Minutes. It was noted that Ms. Lavorgna-Lye,
World Languages Department Chair, and Elaine Adams of the THS Language
Lab have been instrumental in the testing process. Dr. Budd explained that

students would be notified of their testing results, and successful students
celebrated, in upcoming weeks, with appropriate media publicity. Committee
members conveyed their appreciation for the world languages program in
Trumbull, and their pride in these Seal of Biliteracy results.
Mr. Ward moved to adjourn the meeting at 9:44 a.m.; Ms. Petitti seconded. The motion was
unanimously agreed to.

TRUMBULL PUBLIC SCHOOLS
NEW TEXT REVIEW/APPROVAL PROCESS
Date Submitted: December 18, 2018
Title of Text: Less
Author: Andrew Sean Greer
Publisher: Back Bay
Year Published: 2017
ISBN Number: 9780316316132
Core’ or Supplemental: Core
Course: Advanced Placement English Literature & Composition
Grade Level: 12
(If applicable) Replaces text: N A
Rationale for adopting new text: One of the free-response questions on the Advanced Placement
English Literature & Composition Exam asks students to “examine a specific concept, issue, or
element in a work of literary merit selected by the student.” There has been a recent increase in the use
of modem excerpts as prose excerpts on the free-response question. As our curriculum already
contains ample canonical and historically acclaimed texts, students will benefit from exposure to
strong contemporary writing and language. Less easily fits the definition of “literary merit,” as it was
awarded the Pulitzer Prize for Literature in 2018. It is also a national bestseller, a Washington Post Top
Ten Book of 2017, and a San Francisco Chronicle Top Ten Book of 2017, and has been longlisted for
the Andrew Carnegie Medal for Excellence, the Lambda Award, and the California Book Award.
Text Description:
Arthur Less, self-proclaimed failed novelist, receives an invitation to his ex’s wedding. Unwilling to
attend the ceremony, and needing an excuse for his absence, Less accepts invitations to every B-list
literary event and speaking engagement to which he has been invited. But, in running away from his
past relationship, Arthur Less inadvertently embarks on a journey to find himself. He travels around
the world, sharing moments with interesting people he meets in the moment, as well as sustaining
engagements with people from his past. In each instance, and through all of his adventures and
mishaps, Less discovers that he is never too old for love. The humor of Less addresses humans’
propensity to run from adversity, being American abroad, relationships, and the process of writing and
publishing literature.
Strengths: Less will add to the curriculum a much-needed modem text providing students the
opportunity to work with a comedic, lyrical novel to dissect how an author uses humor to impart
meaning, a technique with which they may have little familiarity.

“Core” refers to a resource that must be used by all students for attainment of course goals.
Revised 7/2016

Weaknesses: As with all texts appropriate for this course, students will receive guidance in working
with its complexities, intricacies, and contemporary literary techniques.
Submitted by: Adeline Marzialo, English Department Chair, Trumbull High School; Anne Rizza &
Karlen Shupp, English teachers, Trumbull High School

Reviewed by:

______________

PrincipaL/Designee

Date

Assistant Superintendent of Curriculum, Instruction, & Assessments

Date

Board of Education Curriculum Committee Member

Date

Board of Education Curriculum Committee Member

Date

Board of Education Curriculum Committee Member

Date

Revised 712016
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Teacher
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CORE VALUES AND BELIEFS
The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
Health 10 is designed to promote the overall health and wellness of Trumbull High School
sophomores. This is an expansion and development of the health content and strategies taught in
grades 6-9 in the Trumbull Public Schools. The goal of Health 10 is for students to become
“physically literate” individuals who are informed decision makers that will enjoy lifelong
physical wellness. By the end of this course, our students will have a thorough understanding of
fitness principles and an understanding of the tools/resources needed to live an optimal healthy
lifestyle. Through this curriculum students will be learning and applying a variety of wellness
skills essential for living a healthy, balanced life. These skills include personal wellness with an
emphasis on fitness for life, refusal and decision-making skills, substance abuse, and many more
wellness topics. We believe that learning how the body works and responds to specific health
factors leads to a lifelong understanding on how to live a well-balanced life.
The course is designed to be taught once every four days, intertwining between two days of
Physical Education 10 and a science laboratory. Selected topics covered will correlate to lessons
performed in Physical Education 10 classes.

COURSE GOALS
The following course goals derive from the 2015 Centers for Disease Control and Prevention
(CDC) National Health Education Standards.
Standard 1: Students will comprehend concepts related to health promotion and disease
prevention to enhance health.
1.12.1
1.12.3
1.12.5
1.12.8

Predict how healthy behaviors can affect health status.
Analyze how environment and personal health are interrelated.
Propose ways to reduce or prevent injuries and health problems.
Analyze personal susceptibility to injury, illness, or death if engaging in
unhealthy behaviors.

Standard 2: Students will analyze the influence of family, peers, culture, media, technology, and
other factors on health behaviors.
Health 10
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2.12.3
2.12.5
2.12.6
2.12.8
2.12.9

Analyze how peers influence healthy and unhealthy behaviors.
Evaluate the effect of media on personal and family health.
Evaluate the impact of technology on personal, family, and community health.
Analyze the influence of personal values and beliefs on individual health
practices and behaviors.
Analyze how some health risk behaviors can influence the likelihood of
engaging in unhealthy behaviors.

Standard 3: Students will demonstrate the ability to access valid information, products, and
services to enhance health.
3.12.1
3.12.3
3.12.4
3.12.5

Evaluate the validity of health information, products, and services.
Determine the accessibility of products and services that enhance health.
Determine when professional health services may be required.
Access valid and reliable health products and services.

Standard 4: Students will demonstrate the ability to use interpersonal communication skills to
enhance health and avoid or reduce health risks.
4.12.1
4.12.2

Use skills for communicating effectively with family, peers, and others to
enhance health.
Demonstrate refusal, negotiation, and collaboration skills to enhance health
and avoid or reduce health risks.

Standard 5: Students will demonstrate the ability to use decision-making skills to enhance health.
5.12.2
5.12.3
5.12.5
5.12.7

Determine the value of applying a thoughtful decision-making process in
health-related situations.
Justify when individual or collaborative decision making is appropriate.
Predict the potential short-term and long-term impact of each alternative on
self and others.
Evaluate the effectiveness of health-related decisions.

Standard 6: Students will demonstrate the ability to use goal-setting skills to enhance health.
6.12.1
6.12.2
6.12.3
6.12.4

Assess personal health practices and overall health status.
Develop a plan to attain a personal health goal that addresses strengths, needs,
and risks.
Implement strategies and monitor progress in achieving a personal health
goal.
Formulate an effective long-term personal health plan.

Standard 7: Students will demonstrate the ability to practice health-enhancing behaviors and
avoid or reduce health risks.
7.12.1
7.12.2
7.12.3
Health 10

Analyze the role of individual responsibility for enhancing health.
Demonstrate a variety of healthy practices and behaviors that will maintain or
improve the health of self and others.
Demonstrate a variety of behaviors to avoid or reduce health risks to self and
others.
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Standard 8: Students will demonstrate the ability to advocate for personal, family, and
community health.
8.12.1

Utilize accurate peer and societal norms to formulate a health-enhancing
message.

COURSE ENDURING UNDERSTANDINGS
Students will understand that . . .
 many factors affect one’s overall physical fitness.
 physical literacy means “the ability to move with competence and confidence in a wide
variety of physical activities in multiple environments that benefit the healthy
development of the whole person” (SHAPE America).
 basic health skills must be applied for one to be an overall healthy individual, including
decision-making skills, refusal skills, and understanding of physical fitness concepts.
 various components of wellness affect one’s overall lifelong health.
 using proper decision-making skills contributes to one’s physical, mental, emotional, and
social health.
 they have the ability and the confidence to refuse drugs, alcohol, and other negative
choices.

COURSE ESSENTIAL QUESTIONS




How can I learn fitness techniques and apply them through physical activity to increase my
overall wellness throughout my life?
When faced with a decision regarding personal health, what resources and aids can I use to
make the best health-informed decision?
What wellness skills and knowledge do I need to gain to live a balanced, healthy life?

COURSE KNOWLEDGE & SKILLS
Students will know . . .






various components of fitness that affect their overall physical health.
various positive and negative consequences of various health-related decisions.
credible resources that can be used to make a health-related decision.
various types of physical activity, technology, nutrition and diet that can affect overall
physical health.

Students will be able to . . .
 complete the appropriate steps of hands-only CPR.
 calculate and evaluate their own heart rate.
 develop a specific targeted planned fitness program.
 make a healthy decision based on skills learned.
 use refusal skills with assertive communication.
 use the SMART goal-setting methods to make a detailed plan to achieve a goal.
Health 10

Property of Trumbull Public Schools

4






Health 10

determine if a product will promote or hinder their health.
self-reflect on their habits and health decisions.
use technology to aid in their evaluation of their physical fitness.
synthesize health topics cohesively and effectively to make healthy decisions in the
future
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COURSE SYLLABUS
Course Name
Health 10
Level
Non-leveled
Prerequisites
None
Materials Required
None
General Description of the Course
An expansion and development of the content and strategies learned in Health 9, Health
10 focuses on the pillars of wellness in the Trumbull Public Schools grades 6-12: the
brain, drug abuse and prevention, refusal skills & decision-making, human growth and
development, stress and sleep management, healthy relationships, emergency
preparedness, and goal-setting.
Assured Assessments
Formative Assessments:
Formative assessments can include, but are not limited to:
 Unit review assessments (Units 1, 2, 3)
 Google Forms related to personal fitness and wellness (Units 1, 2, 3)
 SMART goal assessment (Unit 1)
Summative Assessments:
 Individual self-reflection focused on fitness concepts learned over the course of the
semester (Unit 1)
 Project linked to Unit Goal(s) (Unit 2)
 End-of-course reflection (Unit 3)
Core Text
 Corbin, Charles B., Guy C. Le Masurier, and Karen E. McConnell. Fitness for Life. 6th
ed. Champaign, IL: Human Kinetics, 2014. Print.

Health 10
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UNIT 1
Lifelong Fitness and Wellness
Unit Goals
Linked to the 2015 CDC National Health Education Standards, by the completion of this unit,
students will:
1.12.1

Predict how healthy behaviors can affect health status.

2.12.6

Evaluate the impact of technology on personal, family, and community health.

2.12.8

Analyze the influence of personal values and beliefs on individual health practices
and behaviors.

3.12.3

Determine the accessibility of products and services that enhance health.

6.12.1

Assess personal health practices and overall health status.

6.12.2

Develop a plan to attain a personal health goal that addresses strengths, needs, and
risks.

6.12.3

Implement strategies and monitor progress in achieving a personal health goal.

6.12.4

Formulate an effective long-term personal health plan.

7.12.1

Analyze the role of individual responsibility for enhancing health.

7.12.2

Demonstrate a variety of healthy practices and behaviors that will maintain or
improve the health of self and others.

7.12.3

Demonstrate a variety of behaviors to avoid or reduce health risks to self and
others.

Unit Essential Questions











How are physical fitness, health, and wellness related?
How do fitness, and lack of fitness, affect my body?
What are the benefits of a healthy lifestyle?
What can I do to be physically fit and active throughout my life?
What are the components of physical fitness?
How can I use a SMART goal to improve my wellness?
How can I achieve and measure a fitness goal?
How can I determine my heart rate, and what are the differences among resting, target,
and maximum heart rates?
What are the principles of exercise?
What is the FITT formula, and how can I use it when I exercise?

Health 10
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How active do I need to be to become fit?
How is body composition related to good health and fitness?
How can technology help or hinder my fitness?

Scope and Sequence







Introduction: What is fitness? (Chp. 1.2)
o Physical literacy
o Positive attitude to physical activity (Chp. 14.2)
o Five fitness components (Chp. 1.2)
o Healthy lifestyle and skills (Chp. 2)
o Benefits to health and wellness (Chp. 4.2)
Types of physical activity
o How much physical activity/fitness is enough? (Chp. 5)
o FITT formula (Chp. 5)
 HIIT vs. LISS
o Moderate physical activity (Chp. 7)
o Cardiorespiratory endurance (Chp. 8)
 Heart rate (Chp. 8)
o Vigorous physical activity (Chp. 9)
o Muscle fitness and flexibility
 Basics (Chp. 10)
 Application (Chp. 11, excluding pp. 261-64)
 Flexibility (Chp. 12)
Body composition (Chp. 13)
o Body Mass Index and body fat levels (Chp. 13.1)
o Energy balance (Chp. 13.2)
Goal setting (Chp. 3)
o Personal goals
 SMART goals
 Planning & implementation
 Beginning goal
 Ending goal
 Measurement of goal
 Program planning (Chp. 14.1)
 Goal reflection/evaluation

Assured Assessments
Formative Assessment:
 Unit review assessments
 Google Forms related to personal fitness and wellness
 SMART goal assessment
Summative Assessment:
 Individual self-reflection focused on fitness concepts learned over the course of the
semester

Health 10
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Resources
Core
 Corbin, Charles B., Guy C. Le Masurier, and Karen E. McConnell. Fitness for Life. 6th
ed. Champaign, IL: Human Kinetics, 2014. Print.
Supplemental
 Esposito, Emily. “The Essential Guide to Writing S.M.A.R.T. Goals.”
https://www.smartsheet.com/blog/essential-guide-writing-smart-goals. Accessed July 30,
2018. Web.
 “My Fitness Journal.” http://www.myfitnessjournal.com/. Accessed July 30, 2018. Web.
 “Physical Activity Basics.” Centers for Disease Control and Prevention, June 4, 2015.
https://www.cdc.gov/physicalactivity/basics/index.htm. Accessed July 30, 2018. Web.
Time Allotment


Approximately the first semester

Health 10
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UNIT 2
Life Choices and Decision Making
Unit Goals
Linked to the 2015 CDC National Health Education Standards, by the completion of this unit,
students will:
1.12.3

Analyze how environment and personal health are interrelated.

1.12.8

Analyze personal susceptibility to injury, illness, or death if engaging in
unhealthy behaviors.

2.12.3

Analyze how peers influence healthy and unhealthy behaviors.

2.12.5

Evaluate the effect of media on personal and family health.

2.12.9

Analyze how some health risk behaviors can influence the likelihood of engaging
in unhealthy behaviors.

3.12.1

Evaluate the validity of health information, products, and services.

3.12.4

Determine when professional health services may be required.

3.12.5

Access valid and reliable health products and services.

4.12.1

Use skills for communicating effectively with family, peers, and others to
enhance health.

4.12.2

Demonstrate refusal, negotiation, and collaboration skills to enhance health
and avoid or reduce health risks.

5.12.2

Determine the value of applying a thoughtful decision-making process in healthrelated situations.

5.12.7

Evaluate the effectiveness of health-related decisions.

Unit Essential Questions






How do I make good choices related to my health and fitness, considering consumer
decisions, quackery, social media, substances, etc.?
How can I use assertive communication and refusal skills to avoid unhealthy behaviors?
What are the physical, mental, emotional, and social implications of substance abuse?
Where can I find resources and assistance for substance issues?
What information and resources are available for students to make healthy personal
relationship choices?

Health 10

Property of Trumbull Public Schools

10

Scope and Sequence







Decision making
o Consumer decisions
 Analyzing influences
 Determining truth vs. fiction in product health
 Evaluating quality of products (Chp. 15.2)
 Performance supplements (pp. 261-64)
 Quackery (Chp. 15.1)
o Influence of social media and advertisement
Refusal skills
o Assertive communication
o Peer influences
Drugs and alcohol
o Opioids
o Vaping
o Rehabilitation and resources
Personal relationships
o Abstinence
o Consent
o Contraception
o Resources for students, including Connecticut’s Safe Havens Act for Newborns

Assured Assessments
Formative Assessment:
 Unit review assessments
 Google Forms related to personal fitness and wellness
Summative Assessment:
 Project linked to Unit Goal(s)
Resources
Core
 Corbin, Charles B., Guy C. Le Masurier, and Karen E. McConnell. Fitness for Life. 6th
ed. Champaign, IL: Human Kinetics, 2014. Print.
Supplemental
 Berkeley Wellness. “10 Ways to Spot Health Quackery,” April 1, 2015.
http://www.berkeleywellness.com/herbal-supplements/self-care/home-remedies/overcounter-products/article/10-ways-spot-health. Accessed July 30, 2018. Web.
 “Birth Control.” Planned Parenthood. https://www.plannedparenthood.org/learn/birthcontrol. Accessed February 15, 2019. Web.
 “Contraception.” Centers for Disease Control and Prevention, December 3, 2018,
https://www.cdc.gov/reproductivehealth/contraception/index.htm. Accessed February 15,
2019. Web.
 “Drug and Alcohol Addiction: A Disease That Touches Everyone.”
https://drugabuse.com/library/famous-drug-abusers/. Accessed July 30, 2018. Web.
 “Famous & Celebrity Drug Addicts,” October 7, 2015.
http://www.famouscelebritydrugaddicts.com/. Accessed July 30, 2018. Web.
Health 10
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“Opioid Overdose.” Centers for Disease Control and Prevention, October 23, 2017,
https://www.cdc.gov/drugoverdose/. Accessed July 30, 2018. Web.
“30 Famous Athletes Who Have Battled Drug Addiction and Alcoholism.”
https://drugabuse.com/30-famous-athletes-who-have-battled-drug-addiction-andalcoholism/. Accessed July 30, 2018. Web.

Time Allotment


Approximately the third marking period

Health 10
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UNIT 3
Mindfulness and Health Skills
Unit Goals
Linked to the 2015 CDC National Health Education Standards, by the completion of this unit,
students will:
1.12.5

Propose ways to reduce or prevent injuries and health problems.

1.12.8

Analyze personal susceptibility to injury, illness, or death if engaging in
unhealthy behaviors.

2.12.9

Analyze how some health risk behaviors can influence the likelihood of engaging
in unhealthy behaviors.

5.12.3

Justify when individual or collaborative decision making is appropriate.

5.12.5

Predict the potential short-term and long-term impact of each alternative on self
and others.

7.12.1

Analyze the role of individual responsibility for enhancing health.

7.12.2

Demonstrate a variety of healthy practices and behaviors that will maintain or
improve the health of self and others.

8.12.1

Utilize accurate peer and societal norms to formulate a health-enhancing message.

Unit Essential Questions









How do I correctly administer CPR?
What can I do to minimize my risks and prevent injuries?
How can I protect myself and avoid harmful situations?
What are the components of a healthy diet, and how can it affect my health and fitness?
What are the legal implications of driving/riding in a car with someone under the
influence of substances?
What is mindfulness, and how can I achieve it?
How does physical activity affect one’s mood?
What tools can I use to have stronger mental health and resiliency?

Scope and Sequence





CPR/First aid (Chp. 18, pp. 409-11)
o Hands-only vs. rescue breaths
o AED
o Emergency response protocols
Personal safety
Driving

Health 10

Property of Trumbull Public Schools

13




o Implications for driving under the influence / minors with illegal substances in car
o Road rage
Nutrition (Chp. 16)
o Meal prepping/planning
Healthy and resilient mindset
o Mindfulness
o Stress management (Chp. 17)
o Sleep (p. 408)
o Physical activity and one’s mood

Assured Assessments
Formative Assessment:
 Unit review assessments
 Google Forms related to personal fitness and wellness
Summative Assessment:
 End-of-course reflection
Resources
Core
 Corbin, Charles B., Guy C. Le Masurier, and Karen E. McConnell. Fitness for Life. 6th
ed. Champaign, IL: Human Kinetics, 2014. Print.
Supplemental
 American Red Cross. “AED Basics.” https://s3-us-west-2.amazonaws.com/phssinstructorscorner/PHSS-IC-FACPRAED-Instructor/AED_Basics.mp4. Accessed July 30,
2018. Web.
 American Red Cross. “Hands-Only CPR.” https://s3-us-west-2.amazonaws.com/phssinstructorscorner/PHSS-IC-FACPRAED-Instructor/Hands-only+CPR.mp4. Accessed
July 30, 2018. Web.
 “Benefits of Mindfulness: Practices for Improving Emotional and Physical Well-Being.”
https://www.helpguide.org/harvard/benefits-of-mindfulness.htm. Accessed July 30, 2018.
Web.
 “Get Your MyPlate Plan,” United States Department of Agriculture, June 12, 2018.
https://www.choosemyplate.gov/MyPlatePlan. Accessed July 30, 2018. Web.
 “Mandatory Suspensions for 16- and 17-Year-Old Drivers,” State of Connecticut,
October 2014. http://www.ct.gov/teendriving/lib/teendriving/teendriverbroch.pdf.
Accessed July 30, 2018. Web.
 “Meal Prep: A Helpful Healthy Eating Strategy,” Harvard T.H. Chan School of Public
Health, March 20, 2017. https://www.hsph.harvard.edu/nutritionsource/2017/03/20/mealprep-planning/. Accessed July 30, 2018. Web.
 “Ramp Up Your Resilience!” Harvard Health Publishing, November 2017.
https://www.health.harvard.edu/mind-and-mood/ramp-up-your-resilience. Accessed July
30, 2018. Web.
 Weir, Kirsten. “The Exercise Effect,” American Psychological Association, December
2011. http://www.apa.org/monitor/2011/12/exercise.aspx. Accessed July 30, 2018. Web.
Time Allotment


Approximately the fourth marking period
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COURSE CREDIT
.25 credit in Wellness
One class period every fourth day for a full year

PREREQUISITES
None.

ASSURED STUDENT PERFORMANCE RUBRICS





Trumbull High School School-Wide Problem-Solving Rubric (attached)
Trumbull High School School-Wide Social & Civic Expectations Rubric (attached)
Trumbull High School School-Wide Independent Learning and Thinking Rubric (attached)
Trumbull High School Health 10 Participation Rubric (attached)
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Trumbull High School School-Wide Problem-Solving Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward Goal
2

Needs Support
1-0

Understanding
X_______



Student demonstrates
clear understanding of
the problem and the
complexities of the task



Student demonstrates
sufficient
understanding of the
problem and most of
the complexities of
the task



Student demonstrates
some understanding
of the problem but
requires assistance to
complete the task



Student demonstrates
limited or no
understanding of the
fundamental problem
after assistance with
the task

Research
X_______



Student gathers
compelling information
from multiple sources
including digital, print,
and interpersonal



Student gathers
sufficient
information from
multiple sources
including digital,
print, and
interpersonal



Student gathers some
information from few
sources including
digital, print, and
interpersonal



Student gathers
limited or no
information

Reasoning and
Strategies
X_______



Student demonstrates
strong critical thinking
skills to develop a
comprehensive plan
integrating multiple
strategies



Student demonstrates
sufficient critical
thinking skills to
develop a cohesive
plan integrating
strategies



Student demonstrates
some critical
thinking skills to
develop a plan
integrating some
strategies



Student demonstrates
limited or no critical
thinking skills and no
plan

Final Product
and/or
Presentation
X_______



Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive use of 21stcentury technology
skills



Solution shows
sufficient
understanding of the
problem and its
components
Solution shows
sufficient use of 21stcentury technology
skills



Solution shows some
understanding of the
problem and its
components
Solution shows some
use of 21st-century
technology skills



Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no use of
21st-century
technology skills
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Trumbull High School School-Wide Social & Civic Expectations Rubric
Category/
Weight

Exemplary
4

Responsibility
for Self
X_______




Respects
Others
X_______

Goal
3

Highly self-directed
Consistently displays
ethical conduct in the
classroom and on
campus






Sensitive and
considerate to others

Practices
Interpersonal
Skills
X_______



Cultural
Understanding
X_______



Health 10

Working Toward Goal
2

Self-directed
Displays ethical
conduct in the
classroom and on
campus





Considerate to others

Champions discussions
to resolve differences
through active listening
and offers opinions
without prompting in a
positive and rational
manner



Demonstrates a high
level of cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives



Needs Support
1-0

Occasionally selfdirected
At times displays
ethical conduct in the
classroom and on
campus




Rarely self-directed
Seldom displays
ethical conduct in the
classroom and on
campus



At times considerate
to others



Insensitive to others

Actively discusses
avenues to resolve
differences when
appropriate, and offers
encouraging opinions
when prompted



At times, appears
indifferent to others,
does not seek avenues
to resolve differences,
and is inflexible in his
or her own opinions



Demonstrates
intolerance and lacks
social interaction skills

Demonstrates an
appreciation of
cultural understanding
and respect for the
uniqueness of others,
their practices and
perspectives



Demonstrates little
appreciation of
cultural understanding
and respect for the
uniqueness of others,
their practices and
perspectives



Demonstrates a lack of
appreciation of
cultural understanding
and respect for the
uniqueness of others,
their practices and
perspectives
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Trumbull High School School-Wide
Independent Learning and Thinking Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward
Goal
2

Needs Support
1-0

Proposal
X_______



Student demonstrates a
strong sense of initiative
by generating
compelling questions,
creating uniquely
original projects/work



Student demonstrates
initiative by
generating
appropriate questions,
creating original
projects/work



Student demonstrates
some initiative by
generating questions,
creating appropriate
projects/work



Student demonstrates
limited or no initiative
by generating few
questions and creating
projects/work

Independent
Research &
Development
X_______



Student is analytical,
insightful, and works
independently to reach a
solution



Student is analytical,
and works
productively to reach
a solution



Student reaches a
solution with
direction



Student is unable to
reach a solution
without consistent
assistance

Presentation of
Final Product
X_______



Presentation shows
compelling evidence of
an independent learner
and thinker
Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive and
appropriate application
of 21st-century skills



Presentation shows
clear evidence of an
independent learner
and thinker
Solution shows
adequate
understanding of the
problem and its
components
Solution shows
adequate application
of 21st-century skills



Presentation shows
some evidence of an
independent learner
and thinker
Solution shows some
understanding of the
problem and its
components
Solution shows some
application of 21stcentury skills



Presentation shows
limited or no
evidence of an
independent learner
and thinker
Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no
application of 21stcentury skills
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Trumbull High School Health 10 Participation Rubric
4

3

2

1

0

Exemplary

Goal

Working
Towards
Goal

Needs
Support

Unacceptable

Always

Usually

Sometimes

Rarely

Never

Always

Usually

Sometimes

Rarely

Never

Always

Usually

Sometimes

Rarely

Never

Always

Usually

Sometimes

Rarely

Never

Always

Usually

Sometimes

Rarely

Never

Level of
Engagement
~ Listens to instructor &
classmates
~ Is attentive to the
educational process

Class Discussion
~ Participates in
class/group discussion
~ Is respectful of others’
opinions

Preparation for
Class
~ Comes to class on time
~ Brings class materials

Attitude
~ Respects teacher and
class
~ Listens and responds
appropriately

Behavior
~ Makes relevant and
appropriate comments
~ Follows class rules and
expectations

Total: _____ / 20 points
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CORE VALUES AND BELIEFS
The Trumbull School Community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Student will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION
The role of the elementary visual arts teacher is to foster creative thinking in learners, enhancing
their thoughts, feelings, and ideas through the use of symbolic language, form, and materials.
Each learner possesses an innate artistic sense. It is the visual arts teacher’s responsibility to
cultivate artistic behaviors and channel the natural artistic tendencies of the learner to develop
and grow. The visual arts teacher delivers a defined, cohesive visual arts program, integrated
where possible with other curricula, so that students:
 understand and apply the principles and elements of art;
 use age-appropriate materials and processes of art;
 discuss and justify aesthetic evaluations of art and nature;
 understand the importance of art in the human experience;
 understand art from a historical perspective;
 understand and appreciate art as an expression of culture;
 understand and appreciate cultural diversity;
 increase creativity and expressiveness, and appreciate creativity and expressiveness in the
visual arts; and
 apply problem solving, decision making, and creative thinking to art.
Each grade level, Pre-Kindergarten through Grade 5, includes eight units of study: drawing,
color, design, painting, three-dimensional structures, printmaking, textiles, and art history /
aesthetics. It is expected that all eight units will be included within each school year. However,
based on the nature of art study and instruction on the elementary level, these units tend to
overlap, with several concepts as areas of focus in a single project. For example, a painting
project might very likely begin with an examination of a master work (connected to the Art
History / Aesthetics unit) and including elements of the Drawing, Color, and Design Units.

PHILOSOPHY
It is generally accepted that art education is a fundamental component of a sound, well-rounded
education. Trumbull Public Schools acknowledges the importance of a solid program of art
education and the value of making and communicating through art. The visual arts program
promotes critical and divergent thinking through problem solving and encourages innovative
approaches to the creative process. The visual arts teacher broadens and develops the students’
appreciation of art through the exploration and study of art history, world cultures, art
Visual Arts Grades K-5
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production, art criticism, and aesthetics. All are valuable components of a well-designed art
program, integral to the education of the total student as the life-long learner.
All students can participate successfully in the visual arts program. Art can meet the needs of a
diverse group of students and can adapt to accommodate the needs of all students, encouraging
diversity, individuality, creativity, critical thinking, and problem solving.
Art is meaningful in its own right. It teaches students to make judgments, to think
metaphorically, and to devise multiple solutions to a problem. Visual arts give shape to and help
us understand our world. Art is the first language and the universal language. For the school-age
child, art provides a positive, constructive outlet for self-expression, while permitting the child to
develop and test his or her artistic abilities. The K-12 school years are a time of great physical
and emotional growth and, as such, a crucial time for self-expression and self-confidence.
According to Erikson’s eight stages of personality development, a child’s school years are
crucial for a child’s sense of identity. An assured positive art experience can provide a forum for
this.
In short, the Trumbull school art experience:















nurtures creative thinking and self-confidence and the development of an individual
point of view
promises cognitive and emotional development and fine and gross motor skills
develops natural abilities in art
encourages a lifelong interest in art
strengthens the connection between visual arts and daily life
provides a sequential curriculum
builds future artists
supports and stimulates intellectual growth
improves reading and math scores in students exposed to sequential music and visual arts
supports emotional growth by allowing students to express emotions
supports social growth by preparing for relationships by increasing the imagination
through immersion in the arts, which helps in the challenges of relationships
promotes basic cultural literacy and non-verbal expression, sharing and reflecting the
historical climate visually
develops creativity that is crucial in the development of future leaders in all fields,
including science, business, politics, and more
inspires by contributing to our efforts to foster a joy of learning
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COURSE GOALS
The course goals derive from the 2014 National Core Arts Standards for Visual Arts.
I.

CREATING


Creativity and innovative thinking are essential life skills that can be developed.



Artists and designers shape artistic investigations, following or breaking with traditions in pursuit of
creative artmaking goals.



Artists and designers experiment with forms, structures, materials, concepts, media, and art-making
approaches.



Artists and designers balance experimentation and safety, freedom and responsibility while developing
and creating artworks.



People create and interact with objects, places, and design that define, shape, enhance, and empower
their lives.



Artists and designers develop excellence through practice and constructive critique, reflecting on,
revising, and refining work over time.

II. PRESENTING


Artists and other presenters consider various techniques, methods, venues, and criteria when analyzing,
selecting, and curating objects, artifacts, and artworks for preservation and presentation.



Artists, curators, and others consider a variety of factors and methods including evolving technologies
when preparing and refining artwork for display and/or when deciding if and how to preserve and
protect it.



Objects, artifacts, and artworks collected, preserved, or presented either by artists, museums, or other
venues communicate meaning and a record of social, cultural, and political experiences resulting in the
cultivating of appreciation and understanding.

III. RESPONDING


Individual aesthetic and empathetic awareness developed through engagement with art can lead to
understanding and appreciation of self, others, the natural world, and constructed environments.



Visual imagery influences understanding of and responses to the world.



People gain insights into meanings of artworks by engaging in the process of art criticism.



People evaluate art based on various criteria.

IV. CONNECTING


Through art-making, people make meaning by investigating and developing awareness of perceptions,
knowledge, and experiences.



People develop ideas and understandings of society, culture, and history through their interactions with
and analysis of art.

Visual Arts Grades K-5
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PRE-KINDERGARTEN, UNIT A
Drawing
The use of large muscle control and increased hand-eye coordination is the main focus of this
stage of the pre-kindergarten visual arts student’s development.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.PK
VA:Cr.1.2.PK
VA:Cr.2.1.PK
VA:Cr.2.2.PK
VA:Cr.2.3.PK
VA:Cr.3.1.PK
VA:Cn.11.1.PK

Develop rhythm and control in manipulation of the drawing tool.
Use controlled marks.
Show large muscle control and increased hand-eye coordination.

Unit Essential Questions
 How should I hold this drawing tool?
 What marks can I make on my paper?
 What will I draw?
Scope and Sequence
Teaching and learning activities will be selected from:
 Drawing and coloring with crayons, markers, and a soft pencil
 Developing a whole paper sheet with a picture or design
Assured Assessments
 Teacher observation
 Student discussion of work:
o “What is this?”
o “Why do I like this?”
Time Allotment
 Ongoing throughout the year through multiple projects
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PRE-KINDERGARTEN, UNIT B
Color
The color theory focus for this stage of the pre-kindergarten visual arts student’s development is
identifying primary and secondary colors.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.PK
VA:Cr.1.2.PK
VA:Cr.2.1.PK
VA:Cr.2.2.PK
VA:Cr.2.3.PK
VA:Cr.3.1.PK
VA:Pr.4.1.PK
VA:Pr.5.1.PK
VA:Pr.6.1.PK
VA:Re.7.1.PK
VA:Re.7.2.PK
VA:Re.8.1.PK
VA:Re.9.1.PK
VA:Cn.11.1.PK

Know the names of the primary and secondary colors.
Discover that new colors will be made by mixing two colors together.

Unit Essential Questions
 What colors can I name?
 What happens when I mix two colors together?
Scope and Sequence
Teaching and learning activities will be selected from:
 Using literature to introduce color concepts, for example Mouse Paint by Ellen Stoll
Walsh or Emmie and the Purple Paint by Dorothy Edwards and Priscilla Lamont
 Painting with large brushes and liquid tempera
 Using crayons to color large areas
 Using markers to mix color
 Mixing clay colors to create a new color
Assured Assessments
 Teacher observation
 Student observation, participation, and discussion of work
 Student verbal response to “What color is this?”
Time Allotment
 Ongoing throughout the year through multiple projects
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PRE-KINDERGARTEN, UNIT C
Design
The design concept of using “parts/shapes to make a whole” is introduced to the pre-kindergarten
visual arts student in this unit.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.PK
VA:Cr.1.2.PK
VA:Cr.2.1.PK
VA:Cr.2.2.PK
VA:Cr.2.3.PK
VA:Cr.3.1.PK
VA:Cn.11.1.PK

Identify and draw the following types of lines: straight, wavy, zigzag.
Identify and draw basic shapes: square, rectangle, diamond, circle, oval,
heart, triangle.
Use and develop fine motor skills to combine design elements into a
whole.

Unit Essential Questions
 What marks can I make on paper?
 What artist tools can I use safely?
 What colors do I know?
 What shapes do I know?
Scope and Sequence
Teaching and learning activities will be selected from:
 Playing matching games
 Using pencil, crayon, and paint to draw lines and shapes
 Using fingers to create lines and shapes in the air
 Manipulating concrete shapes to construct objects
 Pinching and tearing paper
 Using scissors properly
 Manipulating glue properly
 Using literature to introduce design concepts, for example Shapes by Philip Yenawine,
The Very Hungry Caterpillar by Eric Carle, or Harold and the Purple Crayon by
Crockett Johnson
Assured Assessments
 Teacher observation
 Student observation, participation, and discussion of work
Time Allotment
 Ongoing throughout the year through multiple projects
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PRE-KINDERGARTEN, UNIT D
Painting
The main focus of the painting unit is to engage the pre-kindergarten visual arts student in
exploration and manipulation of paints and painting tools.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.PK
VA:Cr.1.2.PK
VA:Cr.2.1.PK
VA:Cr.2.2.PK
VA:Cr.2.3.PK
VA:Cr.3.1.PK
VA:Pr.4.1.PK
VA:Pr.5.1.PK
VA:Pr.6.1.PK
VA:Re.7.1.PK
VA:Re.7.2.PK
VA:Re.8.1.PK
VA:Cn.10.1.PK
VA:Cn.11.1.PK

Experiment with and manipulate paint.
Develop familiarity with, and dexterity in, the handling of the paintbrush,
the cleaning of the brush, and care of materials.

Unit Essential Questions
 How does an artist hold and use a brush?
 What kinds of paint can I use to make marks and shapes on paper?
Scope and Sequence
Teaching and learning activities will be selected from:
 Using hands, sponges, cotton swabs, brushes, and found objects in order to manipulate
tempera and apply the paint to a surface
 Using liquid tempera paint (no additional water), semi-solid tempera cakes, and
watercolors (for use with water):
o painting areas of color
o painting specific shapes of color
o painting in lines with color
Assured Assessments
 Teacher observation
 Student observation, participation, and discussion of work during and following the
lesson
Time Allotment
 Ongoing throughout the year through multiple projects
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PRE-KINDERGARTEN, UNIT E
Three-Dimensional Structures
Three-dimensional work at this age level includes exploration of materials and simple
assemblage work.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.PK
VA:Cr.1.2.PK
VA:Cr.2.1.PK
VA:Cr.2.2.PK
VA:Cr.2.3.PK
VA:Cr.3.1.PK
VA:Pr.4.1.PK
VA:Pr.5.1.PK
VA:Pr.6.1.PK
VA:Re.7.1.PK
VA:Re.7.2.PK
VA:Re.8.1.PK
VA:Re.9.1.PK
VA:Cn.10.1.PK
VA:Cn.11.1.PK

Manipulate materials to discover tactile qualities.
Develop an assemblage stage of construction.

Unit Essential Questions
 How can we manipulate clay (or other media) to create forms?
 What is the texture of clay like? Does it remind me of anything else?
Scope and Sequence
Teaching and learning activities will be selected from:
 Developing familiarity with clay, modeling dough, and Model Magic media, including
pinching, squeezing, rolling, pressing, incising
 Using wood forms and shapes, raw clay, and various found objects in order to construct
three-dimensional pieces
Assured Assessments
 Teacher observation
 Student observation, participation, and discussion of work during and following the
lesson
Time Allotment
 Ongoing throughout the year through multiple projects
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PRE-KINDERGARTEN, UNIT F
Printmaking
At this stage of the pre-kindergarten visual arts student, simple printmaking techniques are
introduced.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.PK
VA:Cr.1.2.PK
VA:Cr.2.1.PK
VA:Cr.2.2.PK
VA:Cr.2.3.PK
VA:Cr.3.1.PK
VA:Re.7.1.PK
VA:Re.7.2.PK
VA:Re.8.1.PK
VA:Re.9.1.PK
VA:Cn.11.1.PK

Experiment with simple printmaking techniques.
Experiment with printmaking by repetition of shapes on paper.

Unit Essential Questions
 How can we make an image on a surface using our hands?
 How can we make an image on a surface using found objects?
Scope and Sequence
Teaching and learning activities will be selected from:
 Working with found object printmaking techniques
 Working with fruit and vegetable printmaking
 Creating a design using sponge printmaking (natural and pre-cut sponges)
 Using fingers and hands to create a print
Assured Assessments
 Teacher observation
 Student observation, participation, and discussion of work during and following the
lesson
Time Allotment
 Ongoing throughout the year through multiple projects
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PRE-KINDERGARTEN, UNIT G
Textiles
In this unit, pre-kindergarten visual arts students are exposed to the tactile qualities of textiles
and use simple manipulative skills.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.PK
VA:Cr.1.2.PK
VA:Cr.2.1.PK
VA:Cr.2.2.PK
VA:Cr.2.3.PK
VA:Cr.3.1.PK
VA:Pr.4.1.PK
VA:Pr.5.1.PK
VA:Pr.6.1.PK
VA:Re.7.1.PK
VA:Re.7.2.PK
VA:Cn.10.1.PK
VA:Cn.11.1.PK

Recognize the tactile qualities of various textiles.
Learn to manipulate materials.

Unit Essential Questions
 How does this material feel?
 How should we put these materials together to make art?
Scope and Sequence
Teaching and learning activities will be selected from:
 Creating works of art using felt pieces and scraps, burlap, cloth pieces, yarn of various
lengths
 Making a collage using varied pieces and scraps of fabric, cloth, burlap, yarn, ribbon, etc.
 Learning to sew yarn using one’s fingers
Assured Assessments
 Teacher observation
 Student observation, participation, and discussion of work during and following the
lesson
Time Allotment
 Ongoing throughout the year through multiple projects
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PRE-KINDERGARTEN, UNIT H
Art History / Aesthetics
Basic aesthetic awareness and art history are integrated throughout units of study in prekindergarten visual arts.
Unit Goals
By the completion of this unit, students will:
VA:Pr.4.1.PK
VA:Pr.5.1.PK
VA:Pr.6.1.PK
VA:Re.7.1.PK
VA:Re.8.1.PK
VA:Re.9.1.PK
VA:Cn.10.1.PK
VA:Cn.11.1.PK

Develop a basic aesthetic awareness of the world around them.

Unit Essential Questions
 What do I see?
 What can I tell about this picture?
Scope and Sequence
Teaching and learning activities will be selected from:
 Viewing artworks in class for use as lesson prompts, and discussing the artists’ names
and the titles of the artworks
 Introduction of reproductions of famous artworks, both two- and three-dimensional
Assured Assessments
 Teacher observation
 Student discussion of artwork based on teacher prompts:
o “Tell me about the story.”
o “How does this make you feel?”
o “Does this remind you of anything that you do?”
Time Allotment
 Ongoing throughout the year through multiple projects
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KINDERGARTEN, UNIT A
Drawing
Drawings are reflective of the kindergarten student’s symbolic and representational thoughts;
this unit therefore strives to develop age-appropriate concepts in drawing.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.K
VA:Cr.1.2.K
VA:Cr.2.1.K
VA:Cr.2.2.K
VA:Cr.2.3.K
VA:Cr.3.1.K
VA:Re.7.2.K
VA:Re.8.1.K
VA:Cn.10.1.K
VA:Cn.11.1.K

Develop an awareness of body structure and movement for use in art.
Create artwork showing an understanding of the self in an environment.
Encourage their creativity through the use of drawing.

Unit Essential Questions
 What do I look like?
 How can I draw myself?
Scope and Sequence
Teaching and learning activities will be selected from:
 Drawing with pencils, felt-tipped pens, markers, crayons, and pastels
 Using motivational prompts to spark creative responses based on pictures, literature,
objects, homes, town, peers, and family members
Assured Assessments
 Teacher observation
 Student discussion of their own work and the work of others:
o “What is this?”
o “Why do I like this?”
Time Allotment
 Ongoing throughout the year through multiple projects
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KINDERGARTEN, UNIT B
Color
The kindergarten visual arts student develops and applies simple color theory using primary and
secondary colors.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.K
VA:Cr.1.2.K
VA:Cr.2.1.K
VA:Cr.2.2.K
VA:Cr.2.3.K
VA:Cr.3.1.K
VA:Re.7.1.K
VA:Re.7.2.K
VA:Re.8.1.K
VA:Cn.11.1.K

Recognize, identify, and apply primary and secondary colors.
Experiment by mixing colors.

Unit Essential Questions
 What colors can I name?
 What happens when I mix colors together?
Scope and Sequence
Teaching and learning activities will be selected from:
 Playing color matching and sorting games
 Using literature to reinforce color concepts, for example Mouse Paint by Ellen Stoll
Walsh or Emmie and the Purple Paint by Dorothy Edwards and Priscilla Lamont
 Integrating color concepts into units involving paints, collage, drawing, etc.
Assured Assessments
 Teacher observation
 Student discussion of color and color choices
 Simple color activity worksheet
Time Allotment
 Ongoing throughout the year through multiple projects
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KINDERGARTEN, UNIT C
Design
The kindergarten visual arts student develops and applies design concepts using preliminary art
elements and principles of design.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.K
VA:Cr.1.2.K
VA:Cr.2.1.K
VA:Cr.2.3.K
VA:Cr.3.1.K
VA:Re.7.1.K
VA:Re.8.1.K
VA:Cn.10.1.K
VA:Cn.11.1.K

Recognize and use shapes in their artwork.
Continue their fine motor development.
Be introduced to simple art elements and principles of design: line, shape,
color, pattern, texture, space.

Unit Essential Questions
 What are patterns?
 What shapes do I know?
 What artist tools can I use safely?
Scope and Sequence
Teaching and learning activities will be selected from:
 Playing shape matching and sorting games
 Using scissor skills
 Applying paper-folding techniques
 Manipulating glue
 Using design skills with various media
 Using literature to reinforce design concepts, for example Shapes by Philip Yenawine,
The Very Hungry Caterpillar by Eric Carle, or Harold and the Purple Crayon by
Crockett Johnson
Assured Assessments
 Teacher observation
 Student discussion of design concepts
 Simple shape activities and/or worksheet
Time Allotment
 Ongoing throughout the year through multiple projects
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KINDERGARTEN, UNIT D
Painting
The kindergarten visual arts student experiments with, develops, and applies various painting
media and techniques.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.K
VA:Cr.1.2.K
VA:Cr.2.1.K
VA:Cr.2.2.K
VA:Cr.2.3.K
VA:Cr.3.1.K
VA:Pr.4.1.K
VA:Re.7.1.K
VA:Re.7.2.K
VA:Re.8.1.K
VA:Cn.10.1.K
VA:Cn.11.1.K

Know the proper use and care of brushes.
Experiment with different paint techniques and media.

Unit Essential Questions
 What is an artist’s brush used for, and how does he/she take care of it?
 What can I make with paint?
Scope and Sequence
Teaching and learning activities will be selected from:
 Painting with various media: tempera, watercolors, finger paints
 Painting using various techniques: crayon resist, sponge painting, cotton swab painting,
finger painting
Assured Assessments
 Teacher observation
 Student discussion of work
 Critique of artwork and its process
Time Allotment
 Ongoing throughout the year through multiple projects
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KINDERGARTEN, UNIT E
Three-Dimensional Structures
The kindergarten visual arts student learns preliminary age-appropriate three-dimensional
techniques in different media.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.K
VA:Cr.1.2.K
VA:Cr.2.1.K
VA:Cr.2.2.K
VA:Cr.2.3.K
VA:Cr.3.1.K
VA:Re.7.1.K
VA:Re.7.2.K
VA:Re.9.1.K

Manipulate and experiment with various three-dimensional media.

Unit Essential Questions
 How can we manipulate clay to make forms?
 How can we manipulate paper to make forms?
Scope and Sequence
Teaching and learning activities will be selected from:
 Manipulating clay through pinching, squeezing, rolling, pressing
 Constructing a paper sculpture by folding, bending, curling, gluing
 Creating a simple assemblage
 Experimenting with papier mâché
Assured Assessments
 Teacher observation
 Student discussion of their experiences
Time Allotment
 Ongoing throughout the year through multiple projects
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KINDERGARTEN, UNIT F
Printmaking
The kindergarten visual arts student experiments with, develops, and applies various ageappropriate printmaking techniques.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.K
VA:Cr.1.2.K
VA:Cr.2.1.K
VA:Cr.2.2.K
VA:Cr.2.3.K
VA:Cr.3.1.K
VA:Pr.4.1.K
VA:Re.7.1.K
VA:Re.7.2.K
VA:Re.9.1.K
VA:Cn.10.1.K
VA:Cn.11.1.K

Know and understand how to repeat a pattern.
Experiment with different printmaking techniques and media.

Unit Essential Questions
 How does an artist create repetitive patterns?
 What are the qualities of each type of printmaking technique?
Scope and Sequence
Teaching and learning activities will be selected from:
 Creating a sequential pattern moving left to right
 Creating prints using various techniques: monotype, found object printing, vegetable
printing, crayon rubbing
Assured Assessments
 Teacher observation
 Student discussion of various printmaking techniques
 Critique of the printmaking process
Time Allotment
 Ongoing throughout the year through multiple projects
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KINDERGARTEN, UNIT G
Textiles
In this unit, kindergarten visual arts students are exposed to the tactile qualities of textiles and
use simple manipulative skills.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.K
VA:Cr.1.2.K
VA:Cr.2.1.K
VA:Cr.2.2.K
VA:Cr.2.3.K
VA:Cr.3.1.K
VA:Re.7.1.K
VA:Re.7.2.K
VA:Cn.11.1.K

Recognize the tactile qualities of various textiles.
Learn to manipulate materials.

Unit Essential Questions
 How can we combine various materials to create a piece of art?
 What are the tactile qualities of the materials we are choosing?
Scope and Sequence
Teaching and learning activities will be selected from:
 Creating works of art using felt pieces and scraps, burlap, cloth pieces, yarn of various
lengths
 Making a collage using varied pieces and scraps of fabric, cloth, burlap, yarn, ribbon, etc.
 Learning to sew yarn
Assured Assessments
 Teacher observation
 Student observation, participation, and discussion of work during and following the
lesson
Time Allotment
 Ongoing throughout the year through multiple projects
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KINDERGARTEN, UNIT H
Art History / Aesthetics
Basic aesthetic awareness and art history are integrated throughout units of study in kindergarten
visual arts.
Unit Goals
By the completion of this unit, students will:
VA:Pr.4.1.K
VA:Pr.5.1.K
VA:Pr.6.1.K
VA:Re.7.1.K
VA:Re.7.2.K
VA:Re.8.1.K
VA:Re.9.1.K
VA:Cn.11.1.K

Relate art reproductions to life experiences.

Unit Essential Questions
 What do I see?
 How does what I see make me feel?
 Does what I see remind me of anything that I do?
 What shapes/lines/colors do I see?
Scope and Sequence
Teaching and learning activities will be selected from:
 Viewing artworks in class for use as lesson prompts, and discussing the artists’ names
and the titles of the artworks; examples include Cassett, Chagall, Kandinsky, Klee,
Matisse, Miró, Mondrian, and Tanner
 Introduction of reproductions of famous artworks, both two- and three-dimensional
Assured Assessments
 Teacher observation
 Student discussion of artwork
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 1, UNIT A
Drawing
The grade 1 visual arts student experiments with different age-appropriate drawing techniques
and media.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.1
VA:Cr.1.2.1
VA:Cr.2.1.1
VA:Cr.2.2.1
VA:Cr.2.3.1
VA:Cr.3.1.1
VA:Re.7.1.1
VA:Re.7.2.1
VA:Re.9.1.1
VA:Cn.10.1.1
VA:Cn.11.1.1

Experiment with drawing media to discover different line qualities: thick/
thin, bumpy, spiral.
Refine hand-eye coordination and fine/gross motor control through
drawing activities.

Unit Essential Questions
 What different kinds of lines can I make?
 How do lines look when we make them with different materials?
Scope and Sequence
Teaching and learning activities will be selected from:
 Drawing with pencils, colored pencils, think and thick line markers, crayons, and pastels
 Discussing and drawing age-appropriate subject matter:
o This is how I walk to the bus stop.
o This is my family.
o This is my house.
 Teacher modeling of drawing steps as needed
Assured Assessments
 Teacher observation
 Student discussion of their own work and the work of others
 Worksheet reviewing basic concepts of drawing
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 1, UNIT B
Color
The grade 1 visual arts student mixes primary and secondary colors together, anticipating color
changes.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.1
VA:Cr.1.2.1
VA:Cr.2.1.1
VA:Cr.2.2.1
VA:Cr.3.1.1
VA:Pr.4.1.1
VA:Pr.5.1.1
VA:Re.9.1.1

Mix together primary colors to create secondary colors.
Anticipate color changes.
Experiment with tints and shades, adding white or black to make colors
lighter and darker.

Unit Essential Questions
 What happens when I mix colors together?
 What happens when I add white or black?
Scope and Sequence
Teaching and learning activities will be selected from:
 Color mixing with water crayons, tempera, finger paint, watercolors, oil pastels
 Using literature to reinforce color concepts, for example Cat’s Colors by Jane Cabrera
Assured Assessments
 Teacher observation
 Student discussion of color
 Worksheet reviewing basic concepts of color
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 1, UNIT C
Design
The grade 1 visual arts student builds upon his/her knowledge of the basic art elements to
produce age-appropriate design projects.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.1
VA:Cr.1.2.1
VA:Cr.2.1.1
VA:Cr.2.2.1
VA:Cr.2.3.1
VA:Cr.3.1.1
VA:Pr.4.1.1
VA:Re.7.1.1
VA:Re.7.2.1
VA:Re.9.1.1
VA:Cn.10.1.1

Continue to refine motor skills necessary for cutting and folding paper.
Begin utilization of the essential art elements of line, shape, color, texture,
space, pattern.

Unit Essential Questions
 How can I use the elements of art to make art?
 How can I create a pattern?
Scope and Sequence
Teaching and learning activities will be selected from:
 Playing shape games
 Cutting free-hand shapes and figures
 Applying paper-folding skills to a project
 Manipulating a variety of glues properly
 Incorporating elements of design into representational and non-representational work
using various media
 Using literature to reinforce design concepts, for example Squares Are Not Bad! by
Violet Salazar
Assured Assessments
 Teacher observation
 Student discussion of their own work and the work of others
 Simple shape activity worksheet
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 1, UNIT D
Painting
The grade 1 visual arts student develops refined motor control and techniques through the proper
use and care of tools and materials or media.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.1
VA:Cr.1.2.1
VA:Cr.2.1.1
VA:Cr.2.2.1
VA:Cr.2.3.1
VA:Cr.3.1.1
VA:Pr.4.1.1
VA:Pr.5.1.1
VA:Re.7.1.1
VA:Re.7.2.1
VA:Re.8.1.1
VA:Re.9.1.1
VA:Cn.10.1.1
VA:Cn.11.1.1

Refine their motor control through the proper use of a medium.
Understand the care of tools and media.
Utilize various paper sizes in class projects.
Utilize various shapes in class projects.

Unit Essential Questions
 What different effects can an artist achieve using various tools and techniques?
 How does an artist take care of his/her materials?
 Why is this important to me?
Scope and Sequence
Teaching and learning activities will be selected from:
 Painting using various tools and techniques: crayon resist, sponge painting, cotton swab
painting, finger painting, brushes
 Using a variety of media to produce work: tempera (liquid and cake), watercolors, finger
paints, markers dotted with tempera paint
 Using literature to reinforce design concepts, for example Begin at the Beginning: A
Little Artist Learns about Life by Amy Schwartz, or If You Take a Paintbrush: A Book of
Colors by Fulvio Testa
Assured Assessments
 Teacher observation
 Student discussion of their own work and the work of others
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 1, UNIT E
Three-Dimensional Structures
The grade 1 visual arts student develops and expands his/her knowledge of three-dimensional
design.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.1
VA:Cr.1.2.1
VA:Cr.2.1.1
VA:Cr.2.2.1
VA:Cr.2.3.1
VA:Cr.3.1.1
VA:Pr.4.1.1
VA:Pr.5.1.1
VA:Re.7.1.1
VA:Re.7.2.1
VA:Re.8.1.1
VA:Re.9.1.1
VA:Cn.10.1.1
VA:Cn.11.1.1

Develop, use, and improve upon the techniques of paper sculpture.
Use papier mâché to create a project.
Use clay to create a project.

Unit Essential Questions
 How can an artist change material from its original form to express a feeling or idea?
 What manipulative skills does an artist need to achieve the desired effects?
Scope and Sequence
Teaching and learning activities will be selected from:
 Creating a project with clay or papier mâché utilizing a variety of techniques: pressing to
create textual effects, cutting, pinching, pinch pot, squeezing, layering sheets of paper
Assured Assessments
 Teacher observation
 Student discussion of class work and critique of the process(es) involved
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 1, UNIT F
Printmaking
The grade 1 visual arts student experiments with, develops, and applies additional ageappropriate printmaking techniques.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.1
VA:Cr.1.2.1
VA:Cr.2.1.1
VA:Cr.2.2.1
VA:Cr.2.3.1
VA:Cr.3.1.1
VA:Pr.5.1.1
VA:Re.7.1.1
VA:Re.7.2.1
VA:Re.8.1.1
VA:Re.9.1.1
VA:Cn.10.1.1
VA:Cn.11.1.1

Develop an awareness of repetition and pattern in design using
printmaking.
Develop an awareness of printmaking as a medium which allows multiple
copies of a single design.
Experience a variety of activities related to printmaking.

Unit Essential Questions
 How does an artist create repetitive patterns?
 What are the qualities of each type of printmaking process?
Scope and Sequence
Teaching and learning activities will be selected from:
 Creating a repetitive pattern
 Experimenting with printmaking techniques:
o Creating a simple stencil
o Producing crayon rubbings
o Creating relief prints of various types (found and created)
o Creating sponge prints
o Producing found object prints
o Making vegetable prints
o Creating monotypes
Assured Assessments
 Teacher observation
 Student discussion of class work and critique of the process(es) involved
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 1, UNIT G
Textiles
In this unit, grade 1 visual arts students are exposed to the tactile qualities of textiles, creating
small looms in paper and weaving in paper strips, utilizing yarn and blunt-nosed needle to work
over and under on a project.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.1
VA:Cr.1.2.1
VA:Cr.2.1.1
VA:Cr.2.2.1
VA:Cr.2.3.1
VA:Cr.3.1.1
VA:Pr.4.1.1
VA:Pr.5.1.1
VA:Re.9.1.1
VA:Cn.10.1.1
VA:Cn.11.1.1

Experiment with under and over realizations in a weaving.
Experiment with under and over realizations in stitchery.
Use running stitches with a needle and thread.
Weave properly with paper strips.
Recognize batik as a method of decorating cloth.

Unit Essential Questions
 What is weaving?
 How can an artist use “under and over” to create a piece of art?
Scope and Sequence
Teaching and learning activities will be selected from:
 Creating paper looms
 Weaving appropriately with cut paper strips
 Stitching on honeycomb ribbon to create a bookmark
 Stitching on Styrofoam board to create a picture or a design
 Applying dyes lightest to darkest to a cloth that has been designed with a wax crayon or
white tempera as a resist
Assured Assessments
 Teacher observation
 Student participation, and discussion of work during and following the lesson
 Display and/or use of the final project
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 1, UNIT H
Art History / Aesthetics
Basic aesthetic awareness and art history are integrated throughout units of study in grade 1
visual arts, with authors and illustrators discussed as they relate to various projects.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.2.1
VA:Pr.4.1.1
VA:Pr.5.1.1
VA:Pr.6.1.1
VA:Re.7.1.1
VA:Re.7.2.1
VA:Re.8.1.1
VA:Re.9.1.1
VA:Cn.11.1.1

Relate art and art forms to book illustrations and book illustrators.

Unit Essential Questions
 What do I see in this illustration?
 How does this illustration help to tell the story?
 How do I like the illustrations?
 What would I draw differently?
 How do the colors make me feel?
Scope and Sequence
Teaching and learning activities will be selected from:
 Viewing illustrations of a story as a book is introduced to the class as background for a
lesson
 Discussing artists and illustrators and their impact on a story; examples include Calder,
Kandinsky, Matisse, Miró, O’Keeffe, Picasso, Pollock, Rockwell, van Gogh, and Warhol
Assured Assessments
 Teacher observation
 Student discussion of Caldecott Award winners and other pieces of literature
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 2, UNIT A
Drawing
The grade 2 visual arts student utilizes age-appropriate spatial concepts and details in his/her
drawing.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.2
VA:Cr.1.2.2
VA:Cr.2.1.2
VA:Cr.2.2.2
VA:Cr.3.1.2
VA:Pr.4.1.2
VA:Re.6.1.2
VA:Re.7.2.2
VA:Re.9.1.2
VA:Cn.10.1.2
VA:Cn.11.1.2

Learn spatial concepts in accordance with their artistic development.
Develop the details in a drawing.
Utilize the whole paper in an artwork.

Unit Essential Questions
 What is the best use of the space on the paper?
 What do details tell us about the subject and the artist?
Scope and Sequence
Teaching and learning activities will be selected from:
 Relating subject matter to size, shape, orientation of paper, surface
 Developing the figure interacting in the environment
Assured Assessments
 Teacher observation
 Student discussion of their own work and the work of others
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 2, UNIT B
Color
The grade 2 visual arts student learns preliminary color theory, including warm and cool colors.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.2
VA:Cr.1.2.2
VA:Cr.2.1.2
VA:Cr.2.2.2
VA:Cr.3.1.2
VA:Pr.4.1.2
VA:Pr.5.1.2
VA:Re.7.1.2
VA:Re.8.1.2
VA:Re.9.1.2
VA:Cn.10.1.2

Recognize and apply warm and cool colors.
Mix and apply tints and shades of color.
Review color concepts.

Unit Essential Questions
 What are warm colors and cool colors?
 How does an artist use warm and cool colors in a painting?
 How do I make tints and shades?
Scope and Sequence
Teaching and learning activities will be selected from:
 Applying color in artwork with tempera, collage, oil pastels, colored pencils, watercolors
 Using literature to reinforce color concepts, for example My Many Colored Days by Dr.
Seuss, or Color by Ruth Heller
Assured Assessments
 Teacher observation
 Student discussion of color in their own work and in the environment
 Color assessment worksheet
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 2, UNIT C
Design
The grade 2 visual arts student is introduced to the principles of design while utilizing and
reviewing the elements of design.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.2
VA:Cr.1.2.2
VA:Cr.2.1.2
VA:Cr.2.2.2
VA:Cr.2.3.2
VA:Cr.3.1.2
VA:Pr.4.1.2
VA:Pr.5.1.2
VA:Re.7.2.2
VA:Re.9.1.2
VA:Cn.10.1.2
VA:Cn.11.1.2

Know the basic principles of design: balance, unity, variation, repetition.
Review the basic elements of design: line, shape, color, texture, space,
pattern.

Unit Essential Questions
 What principles and elements of design can I find in my own work?
Scope and Sequence
Teaching and learning activities will be selected from:
 Creating assemblages and/or collages using basic art principles
 Applying the basic elements of design throughout art projects
Assured Assessments
 Teacher observation
 Student discussion of their own work and the work of others
 Design activity worksheet
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 2, UNIT D
Painting
With the refinement of motor skills at this stage of development, the grade 2 visual arts student
gains control of painting materials and techniques and works with more knowledge and
confidence.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.2
VA:Cr.1.2.2
VA:Cr.2.1.2
VA:Cr.2.2.2
VA:Cr.2.3.2
VA:Cr.3.1.2
VA:Pr.4.1.2
VA:Pr.5.1.2
VA:Re.7.1.2
VA:Re.7.2.2
VA:Re.9.1.2
VA:Cn.10.1.2
VA:Cn.11.1.2

Gain control of brush techniques with improved hand-eye coordination.
Understand the care of tools used.
Develop an awareness of the different qualities of various painting media.

Unit Essential Questions
 What are the qualities of each painting medium?
 How can an artist use brush techniques to create different effects?
Scope and Sequence
Teaching and learning activities will be selected from:
 Utilizing an awareness of color mixing with proper tools and media
 Creating projects using various media: tempera (cake or liquid), watercolors, crayon
resist, water crayons
Assured Assessments
 Teacher observation
 Student discussion of their own work and the work of others
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 2, UNIT E
Three-Dimensional Structures
The grade 2 visual arts student is introduced to and utilizes a variety of materials and media to be
used in three-dimensional work.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.2
VA:Cr.1.2.2
VA:Cr.2.1.2
VA:Cr.2.2.2
VA:Cr.3.1.2
VA:Pr.4.1.2
VA:Pr.5.1.2
VA:Pr.6.1.2
VA:Re.7.1.2
VA:Re.7.2.2
VA:Re.8.1.2
VA:Re.9.1.2
VA:Cn.10.1.2
VA:Cn.11.1.2

Develop an awareness of a variety of three-dimensional media.
Apply various techniques for handling and using materials in the
formation and joining of 3-D forms: staples, glue, paper fasteners, tape.

Unit Essential Questions
 What are the comparative qualities of the chosen media?
 What manipulative skills are needed to utilize the materials effectively?
Scope and Sequence
Teaching and learning activities will be selected from:
 Creating a variety of three-dimensional projects: puppets, masks, relief sculptures,
assemblages, clay, tiles, papier mâché, paper sculpture (quilling)
Assured Assessments
 Teacher observation
 Student discussion and critique of their own work and the work of others
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 2, UNIT F
Printmaking
The grade 2 visual arts student reviews and continues to explore various printmaking techniques,
with the reversed image concept introduced as a project.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.2
VA:Cr.1.2.2
VA:Cr.2.1.2
VA:Cr.2.2.2
VA:Cr.2.3.2
VA:Cr.3.1.2
VA:Pr.4.1.2
VA:Pr.5.1.2
VA:Re.7.2.2
VA:Re.8.1.2
VA:Re.9.1.2
VA:Cn.10.1.2
VA:Cn.11.1.2

Review and continue to explore printmaking techniques.
Discover the properties of the reversed image print and discuss it with
knowledge and confidence.

Unit Essential Questions
 How are different types of prints created?
 How can an artist adjust or utilize the reversal of an image?
Scope and Sequence
Teaching and learning activities will be selected from:
 Creating reversed prints using Styrofoam, stamps, potatoes (vegetables), found objects,
leaf prints, monotypes
 Creating non-reversed prints using found objects, rubbings, leaf prints, stencils
Assured Assessments
 Teacher observation
 Student discussion and critique of their own work and the work of others
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 2, UNIT G
Textiles
The grade 2 visual arts student is exposed to the tactile qualities of textiles, manipulating varied
materials in weaving and with stitchery, improving manipulative skills along the way.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.2
VA:Cr.1.2.2
VA:Cr.2.1.2
VA:Cr.2.2.2
VA:Cr.2.3.2
VA:Cr.3.1.2
VA:Pr.5.1.2
VA:Pr.6.1.2
VA:Re.7.2.2
VA:Cn.9.1.2
VA:Cn.11.1.2

Create a weaving on a paper loom with paper strips.
Create a weaving on a cardboard loom with precut pieces of yarn.
Experiment with stitchery.
Create a repeated stamped design on a piece of cloth similar in style to the
Adinkra cloth of Ghana.

Unit Essential Questions
 How are textiles used as an art medium?
 What materials can be used in weaving and stitchery?
Scope and Sequence
Teaching and learning activities will be selected from:
 Wrapping a warp on a cardboard loom
 Threading a paper needle to prepare for stitchery, and tying a knot at the end
 Weaving with short precut pieces of yarn
 Experimenting with stitchery by creating a design or object on a piece of burlap
 Creating a stamp design with potato or Styrofoam, and stamping onto cloth
Assured Assessments
 Teacher observation
 Student discussion of work in relation to an assessment rubric
 Display and/or use of the final project
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 2, UNIT H
Art History / Aesthetics
Basic aesthetic awareness and art history are integrated throughout units of study in grade 2
visual arts, with authors and illustrators discussed as they relate to various projects in many
areas.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.2
VA:Cr.1.2.2
VA:Cr.2.1.2
VA:Cr.2.2.2
VA:Cr.3.1.2
VA:Pr.4.1.2
VA:Pr.5.1.2
VA:Pr.6.1.2
VA:Re.7.1.2
VA:Re.7.2.2
VA:Re.8.1.2
VA:Re.9.1.2
VA:Cn.10.1.2
VA:Cn.11.1.2

Relate art and art forms to book illustrations.
Discuss artists and art reproductions using the elements and principles of
design.

Unit Essential Questions
 How does the artist illustrate the area being studied?
 What elements of the master artist’s work will be incorporated into our work?
Scope and Sequence
Teaching and learning activities will be selected from:
 Creating an interdisciplinary work of art based upon grade 2 curriculum, utilizing a
famous artist/artwork as a basic for thought and idea
 Using various styles of artists to recreate a piece of work in a style similar to the artist;
examples include Davis, Giacometti, Homer, Matisse, Mondrian, Miró, O’Keeffe,
Picasso, Pollock, Rockwell, Rousseau, van Gogh, and Vivancos
Assured Assessments
 Teacher observation
 Student discussion of artists studied and the relation of each artist to the project underway
 Student discussion of work in relation to an assessment rubric
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 3, UNIT A
Drawing
The grade 3 visual arts student begins to learn more advanced age-appropriate drawing
techniques, such as the use of depth in a drawing.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.3
VA:Cr.1.2.3
VA:Cr.2.1.3
VA:Cr.2.2.3
VA:Cr.2.3.3
VA:Cr.3.1.3
VA:Pr.4.1.3
VA:Pr.5.1.3
VA:Re.6.1.3
VA:Re.7.1.3
VA:Re.7.2.3
VA:Re.9.1.3
VA:Cn.10.1.3
VA:Cn.11.1.3

Discover techniques for showing depth in a picture.
Utilize techniques of foreground, middle ground, and background.
Make a mural in their class.
Expand on the concepts for drawing the human figure.

Unit Essential Questions
 How does an artist indicate depth in a landscape?
 What techniques can be used to organize the drawing space?
Scope and Sequence
Teaching and learning activities will be selected from:
 Creating depth in a picture using overlapping, size on a page, position on a page
 Creating a mural with the emphasis on organizational skills, cooperative/collaborative
learning, and convergent thinking
 Using reproductions as sources for figure and portrait drawing
Assured Assessments
 Teacher observation
 Student discussion of their own work and the work of others
 Self-assessment worksheet
 Class critique
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 3, UNIT B
Color
The grade 3 visual arts student continues to learn and develop color theory concepts with
complementary color, also utilizing primary and secondary color theory
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.3
VA:Cr.1.2.3
VA:Cr.2.1.3
VA:Cr.2.2.3
VA:Re.7.1.3
VA:Re.7.2.3
VA:Re.8.1.3
VA:Re.9.1.3

Review color concepts.
Recognize and apply complementary color.
Recognize and understand that color has an emotional appeal.

Unit Essential Questions
 What are complementary colors, and how are they used by an artist?
 How do colors show emotion?
Scope and Sequence
Teaching and learning activities will be selected from:
 Using color appropriately in projects: oil pastels, soft pastels, collage, various paints,
colored pencils
 Using literature to reinforce color concepts, for example Mouse Magic by Ellen Stoll
Walsh
Assured Assessments
 Teacher observation
 Student discussion of color
 Color assessment worksheet
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 3, UNIT C
Design
The grade 3 visual arts student identifies the elements of design and reviews and applies the
principles of design in a piece of work of his/her own creation.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.3
VA:Cr.1.2.3
VA:Cr.2.1.3
VA:Cr.2.2.3
VA:Cr.2.3.3
VA:Cr.3.1.3
VA:Pr.4.1.3
VA:Pr.6.1.3
VA:Re.7.1.3
VA:Re.7.2.3
VA:Re.8.1.3
VA:Re.9.1.3
VA:Cn.10.1.3
VA:Cn.11.1.3

Recognize and review the elements of design: line, shape, color, texture,
space, pattern.
Review and apply the basic principles of design: balance, unity, variation,
repetition.

Unit Essential Questions
 What are the principles and elements of design?
 Can I identify the principles and elements of design in my own work and in the work of
others?
Scope and Sequence
Teaching and learning activities will be selected from:
 Identifying art elements in student’s own work and the work of others
 Applying the principles of design in students’ own work
 Recognizing the principles of design in master works
Assured Assessments
 Teacher observation
 Student discussion and critique of their own work and the work of others
 Self-assessment worksheet
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 3, UNIT D
Painting
The grade 3 visual arts student expands upon prior knowledge of painting materials and
techniques with the addition of new and more advanced media.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.3
VA:Cr.1.2.3
VA:Cr.2.1.3
VA:Cr.2.2.3
VA:Cr.3.1.3
VA:Pr.5.1.3
VA:Re.7.2.3
VA:Re.8.1.3
VA:Re.9.1.3
VA:Cn.10.1.3
VA:Cn.11.1.3

Experiment with the watercolor medium.
Recognize and use wax resist with watercolor.
Recognize and apply paint media qualities in class projects.
Refine the control of a brush.
Refine the development of artistic technique.

Unit Essential Questions
 What are the differences between various painting media and techniques?
Scope and Sequence
Teaching and learning activities will be selected from:
 Controlling the use of water for transparent and/or opaque qualities
 Creating projects using various media: tempera (cake and liquid), watercolors, crayon
resist, water crayons, pastels
Assured Assessments
 Teacher observation
 Student discussion of their own work and the work of others
 Self-assessment worksheet
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 3, UNIT E
Three-Dimensional Structures
The grade 3 visual arts student experiences variety in the field of three-dimensional expression in
art.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.3
VA:Cr.1.2.3
VA:Cr.2.1.3
VA:Cr.2.2.3
VA:Cr.2.3.3
VA:Cr.3.1.3
VA:Pr.4.1.3
VA:Pr.5.1.3
VA:Re.7.1.3
VA:Re.7.2.3
VA:Re.8.1.3
VA:Re.9.1.3
VA:Cn.10.1.3
VA:Cn.11.1.3

Experiment with a variety of three-dimensional media.

Unit Essential Questions
 What are the comparative qualities of the chosen media?
 Which medium best expresses an artist’s particular intent?
Scope and Sequence
Teaching and learning activities will be selected from:
 Creating a variety of three-dimensional projects: relief sculptures, mobiles, free-standing
pieces (e.g., pieces in the round), collaborative projects
 Applying a variety of media to three-dimensional projects: clay, wood, wire, plaster,
paper, papier mâché
Assured Assessments
 Teacher observation
 Student discussion and critique of their own work and the work of others
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 3, UNIT F
Printmaking
The grade 3 visual arts student expands upon prior printmaking knowledge with the addition of
various stenciling and relief printmaking techniques.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.3
VA:Cr.1.2.3
VA:Cr.2.1.3
VA:Cr.2.2.3
VA:Cr.3.1.3
VA:Re.7.1.3
VA:Re.7.2.3
VA:Re.8.1.3
VA:Re.9.1.3
VA:Cn.10.1.3
VA:Cn.11.1.3

Review and continue to explore printmaking techniques.
Discover the many uses of stencil and relief printmaking techniques.
Anticipate image reversal in prints.
Utilize tools to create the relief surface for printmaking.

Unit Essential Questions
 What are the comparative qualities of the various printmaking techniques?
 How does an artist create a desired effect?
Scope and Sequence
Teaching and learning activities will be selected from:
 Creating a variety of prints: monoprint, collagraph, Styrofoam relief
 Creating and utilizing positive and negative stencils to create a print
 Creating a print using a brayer, ink, an inking plate, and a variety of papers
Assured Assessments
 Teacher observation
 Student discussion and critique of their own work and the work of others, demonstrating
working knowledge of “successful” print concepts
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 3, UNIT G
Textiles
The grade 3 visual arts student will continue to grow in confidence and knowledge as he/she
develops his/her abilities in textiles, understanding pattern design and formation and creating a
finished piece.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.3
VA:Cr.1.2.3
VA:Cr.2.1.3
VA:Cr.2.2.3
VA:Pr.4.1.3
VA:Pr.5.1.3
VA:Re.7.1.3
VA:Re.9.1.3

Create a predetermined design by weaving with individual pieces of yarn.
Identify radial symmetry and create a radial weaving.

Unit Essential Questions
 How are simple looms created?
 How are different patterns achieved in a weaving?
Scope and Sequence
Teaching and learning activities will be selected from:
 Cutting a cardboard loom in preparation for wrapping the warp
 Wrapping the warp threads of the loom
 Weaving with two colors of yarn to produce lines, stripes, and checks
 Creating a finished designed piece that uses two or three colors and has a variety of lines,
stripes, and checks
 Using yarn to create a round weaving on plate, using “under and over” to create a pattern
Assured Assessments
 Teacher observation
 Weaving project completed in relation to an assessment rubric
 Class discussion of the completed project
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 3, UNIT H
Art History / Aesthetics
Art history and aesthetics are integrated throughout units of study in grade 3 visual arts; students
will discover various illustrators’ work and will create an illustration.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.3
VA:Cr.1.2.3
VA:Cr.2.1.3
VA:Cr.2.2.3
VA:Cr.2.3.3
VA:Cr.3.1.3
VA:Pr.4.1.3
VA:Pr.6.1.3
VA:Re.7.1.3
VA:Re.7.2.3
VA:Re.8.1.3
VA:Re.9.1.3
VA:Cn.10.1.3
VA:Cn.11.1.3

Relate three-dimensional work to book illustrators and the design of
buildings.
Discuss the same and similar scenes by various artists done at different
times of the day or during different seasons.

Unit Essential Questions
 How does the artist illustrate or construct various components of a neighborhood or
community?
 What are the similarities and differences between and among selected works?
Scope and Sequence
Teaching and learning activities will be selected from:
 Creating a three-dimensional scene utilizing cut and folded paper that can be connected
to the grade 3 social studies curriculum
 Using pastels to creating a background and buildings for the same scene at different times
of the day
 Discussing Hopper, Monet, O’Keeffe, and other artists as they relate to architectural
ideas and time in art; other examples include Cézanne, Davis, Degas, Homer, Matisse,
Mondrian, Rousseau, van Gogh, Volk, and Wyeth
Assured Assessments
 Teacher observation
 Student discussion of work produced in relation to larger curriculum
Time Allotment
 Ongoing throughout the year through multiple projects

Visual Arts Grades K-5

46

GRADE 4, UNIT A
Drawing
The grade 4 visual arts student learns more advanced age-appropriate spatial concepts with the
inclusion of observation and detail.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.4
VA:Cr.1.2.4
VA:Cr.2.1.4
VA:Cr.2.2.4
VA:Cr.2.3.4
VA:Cr.3.1.4
VA:Re.7.1.4
VA:Re.7.2.4
VA:Re.8.1.4
VA:Re.9.1.4
VA:Cn.10.1.4
VA:Cn.11.1.4

Learn to draw a variety of settings incorporating more advanced spatial
concepts.
Learn to draw texture, detail, and value from observation.

Unit Essential Questions
 How does an artist indicate relative space in his/her work?
 How does an artist show texture and value?
Scope and Sequence
Teaching and learning activities will be selected from:
 Introducing the horizon line in seascape, landscape, cityscape
 Demonstrating all drawing skills with a variety of media
 Creating texture using various lines and marks with pencils
 Beginning to define value in students’ own drawings
Assured Assessments
 Teacher observation
 Student discussion and critique of their own work and the work of others
 Assessment worksheets and rubrics
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 4, UNIT B
Color
The grade 4 visual arts student increases color theory knowledge through the use of analogous
colors and the use of a monochromatic color scheme in a work of art.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.4
VA:Cr.1.2.4
VA:Cr.2.1.4
VA:Cr.2.2.4
VA:Cr.3.1.4
VA:Re.7.1.4
VA:Re.7.2.4
VA:Re.8.1.4
VA:Re.9.1.4
VA:Cn.10.1.4

Recognize and apply analogous colors.
Recognize and apply monochromatic colors.
Review previously learned color concepts.

Unit Essential Questions
 What are analogous colors, and what is their visual impact on a piece of art?
 How can monochromatic colors be achieved and used?
Scope and Sequence
Teaching and learning activities will be selected from:
 Applying color theories to specific projects using tempera, oil pastels, acrylics, colored
pencils
Assured Assessments
 Teacher observation
 Student discussion and critique of their own work and the work of others
 Color assessment worksheet
 Assessment worksheets and rubrics
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 4, UNIT C
Design
The grade 4 visual arts student demonstrates a working knowledge of art elements and principles
of design through the application and use of a variety of media.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.4
VA:Cr.1.2.4
VA:Cr.2.1.4
VA:Cr.2.2.4
VA:Cr.2.3.4
VA:Cr.3.1.4
VA:Re.7.1.4
VA:Re.7.2.4
VA:Re.8.1.4
VA:Re.9.1.4
VA:Cn.10.1.4
VA:Cn.11.1.4

Demonstrate a working knowledge of art elements (line, shape, color,
texture, space, pattern, form) and principles of design (balance, unity,
variation, repetition, contrast, emphasis, rhythm).

Unit Essential Questions
 What design principles and art elements can I identify in my own work?
 What design principles and art elements can I identify in the work of others?
Scope and Sequence
Teaching and learning activities will be selected from:
 Creating with knowledge and confidence a design utilizing art elements and principles of
design
Assured Assessments
 Teacher observation
 Student discussion and critique of their own work and the work of others
 Assessment worksheets and rubrics
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 4, UNIT D
Painting
The grade 4 visual arts student applies increasingly difficult skills to art projects in the
understanding and application of painting techniques.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.4
VA:Cr.1.2.4
VA:Cr.2.1.4
VA:Cr.2.2.4
VA:Re.7.1.4
VA:Re.7.2.4
VA:Re.8.1.4
VA:Re.9.1.4
VA:Cn.10.1.4

Expand their knowledge of watercolor techniques.
Experiment with the brush to create a variety of line qualities.
Experiment with different painting surfaces and recognize the differences
among them.

Unit Essential Questions
 What watercolor techniques will produce the desired effects?
 What are the comparative qualities of various painting surfaces?
Scope and Sequence
Teaching and learning activities will be selected from:
 Utilizing various watercolor techniques: even wash, wet on wet, wet on dry, dry on dry,
stippling, blotting
 Applying paint on a variety of surfaces: various papers, clay, plaster, wood, burlap,
papier mâché, cloth
Assured Assessments
 Teacher observation
 Student discussion of their own work and the work of others
 Assessment worksheets and rubrics
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 4, UNIT E
Three-Dimensional Structures
The grade 4 visual arts student explores new clay techniques and terminology in addition to
utilizing other three-dimensional media in producing art projects.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.4
VA:Cr.1.2.4
VA:Cr.2.1.4
VA:Cr.2.2.4
VA:Cr.2.3.4
VA:Cr.3.1.4
VA:Pr.6.1.4
VA:Re.7.1.4
VA:Re.7.2.4
VA:Re.8.1.4
VA:Re.9.1.4
VA:Cn.10.1.4
VA:Cn.11.1.4

Expand their knowledge of clay techniques and terminology: greenware,
bisqueware, glaze, fire, kiln.
Demonstrate knowledge of a variety of three-dimensional media.

Unit Essential Questions
 How does the choice of medium affect the appearance of a finished piece?
 What are the comparative qualities of each medium?
Scope and Sequence
Teaching and learning activities will be selected from:
 Creating a project in clay: coil, slab, pinch, wedging, piercing, scoring, joining, slip
 Applying a variety of media to three-dimensional projects: wood, wire, plaster, paper,
papier mâché
Assured Assessments
 Teacher observation
 Student discussion and critique of their own work and the work of others
 Assessment worksheets and rubrics
 Display of the final project
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 4, UNIT F
Printmaking
The grade 4 visual arts student explores relief printmaking through a variety of methods,
utilizing proper printmaking presentation techniques.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.4
VA:Cr.1.2.4
VA:Cr.2.1.4
VA:Cr.2.2.4
VA:Cr.2.3.4
VA:Cr.3.1.4
VA:Pr.4.1.4
VA:Pr.5.1.4
VA:Re.7.1.4
VA:Re.7.2.4
VA:Re.8.1.4
VA:Re.9.1.4
VA:Cn.10.1.4
VA:Cn.11.1.4

Demonstrate knowledge of the repetitive qualities of printing an edition.
Know the correct presentation procedures of a finished selected print.
Improve the manipulation of age-appropriate printmaking tools.

Unit Essential Questions
 How does a change in paper surface affect the quality of a print?
 What makes a print successful?
Scope and Sequence
Teaching and learning activities will be selected from:
 Creating a relief printmaking edition: signing prints in pencil, number prints, using a
variety of paper surfaces on which to print
 Creating prints using an appropriate application of ink and pressure for printing
Assured Assessments
 Teacher observation
 Student discussion and critique of their own work and the work of others
 Assessment worksheets and rubrics
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 4, UNIT G
Textiles
The grade 4 visual arts student will continue to be exposed to weaving and stitchery in order to
create specifically pre-designed projects with rubrics for guidance, knowing how to use and warp
a loom, and understanding the concept of unweaving and reweaving a design.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.4
Weave a specific design on a cardboard loom or other type of loom.
VA:Cr.1.2.4
VA:Cr.2.1.4
Unweave a design onto a piece of burlap, creating a wall hanging.
VA:Cr.2.2.4
VA:Cr.2.3.4
Recognize weaving as one of the oldest crafts, and understand its
VA:Cr.3.1.4
specialized vocabulary.
VA:Pr.4.1.4
VA:Pr.5.1.4
VA:Pr.6.1.4
VA:Re.7.1.4
VA:Re.7.2.4
VA:Re.8.1.4
VA:Re.9.1.4
VA:Cn.10.1.4
VA:Cn.11.1.4
Unit Essential Questions
 How have artists used weaving as a medium for expressing their culture?
 What feelings or ideas are expressed in my woven piece?
Scope and Sequence
Teaching and learning activities will be selected from:
 Stringing a warp on a cardboard/wooden loom
 Creating a finished-edge piece in weaving by using two or three colors, large-eyed
needles, and continuous yarn
 Changing yarn colors to create a design
 Rethreading a needle and hiding ends to create the impression of a continuous piece of
yarn
 Creating an “unweaving” with found and created objects on burlap utilizing the pulled
thread technique
 Retying threads to create a design on burlap
Assured Assessments
 Teacher observation
 Student discussion and critique of their own work and the work of others
 Assessment worksheets and rubrics
 Display of the final project
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 4, UNIT H
Art History / Aesthetics
The grade 4 visual arts student will continue to study art history and aesthetics as they relate to
feelings, life in general, and regional art, with a focus on American artists.
Unit Goals
By the completion of this unit, students will:
VA:Pr.4.1.4
VA:Pr.5.1.4
VA:Pr.6.1.4
VA:Re.7.1.4
VA:Re.7.2.4
VA:Re.8.1.4
VA:Re.9.1.4
VA:Cn.10.1.4
VA:Cn.11.1.4

Discuss American artists from various regions of the country.
Compare various artists’ styles and media.

Unit Essential Questions
 What do I think an artist is trying to convey through a given piece?
 What other artists have a similar subject or style?
Scope and Sequence
Teaching and learning activities will be selected from:
 Relating art projects and feelings (e.g., portraits, country scenes, loneliness, architecture)
to the various styles of a variety of American artists; examples include Braque, Cézanne,
Chagall, Currier and Ives, Duchamp, Homer, Hopper, Lawrence, Munch, O’Keeffe,
Ringgold, Rousseau, Frank Stella, Stuart, van Gogh, Wood
Assured Assessments
 Teacher observation
 Student discussion and critique of their own work and the work of others, with
comparison and contrast to other artists’ styles and work
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 5, UNIT A
Drawing
At this stage of artistic development, the grade 5 visual arts student is concerned with naturalistic
and realistic proportions, refining age-appropriate skills necessary for observational drawing.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.5
VA:Cr.1.2.5
VA:Cr.2.1.5
VA:Cr.2.2.5
VA:Cr.2.3.5
VA:Cr.3.1.5
VA:Pr.5.1.5
VA:Re.7.1.5
VA:Re.7.2.5
VA:Re.8.1.5
VA:Re.9.1.5
VA:Cn.10.1.5

Learn realistic drawing skills.
Demonstrate an increased ability to represent textures.
Research and illustrate a subject for drawing purposes.

Unit Essential Questions
 How does an artist achieve a realistic rendering of a chosen subject?
 What different effects can be achieved using various media and techniques?
Scope and Sequence
Teaching and learning activities will be selected from:
 Drawing realistically through observation of subject matter: still life, photograph, model
shape and form
 Depicting texture using pen and ink, scratchboard, pencil
Assured Assessments
 Teacher observation
 Student discussion and critique of their own work and the work of others
 Assessment worksheets and rubrics
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 5, UNIT B
Color
The grade 5 visual arts student reviews and builds upon the foundation of elementary color
theory with the introduction and use of tertiary colors.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.5
VA:Cr.1.2.5
VA:Cr.2.1.5
VA:Cr.2.2.5
VA:Cr.2.3.5
VA:Cr.3.1.5
VA:Pr.5.1.5
VA:Re.7.1.5
VA:Re.7.2.5
VA:Re.8.1.5
VA:Re.9.1.5
VA:Cn.10.1.5
VA:Cn.11.1.5

Recognize, mix, and apply tertiary colors.
Display the ability to use prior color concepts: primary colors, secondary
colors, warm and cool colors, complementary colors, analogous colors,
tints and shades, and monochromatic colors.

Unit Essential Questions
 What effects can be achieved by the use of color concepts in a piece?
 How would the impact of a chosen piece be changed by the use of a different color
concept?
Scope and Sequence
Teaching and learning activities will be selected from:
 Creating an accurate color wheel
 Applying color concepts based on prior knowledge
Assured Assessments
 Teacher observation
 Student discussion and critique of their own work and the work of others
 Assessment worksheets and rubrics
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 5, UNIT C
Design
The grade 5 visual arts student applies knowledge of the principles of design and art elements in
an organized, logical production piece of class artwork; the student is also introduced to graphic
design as an entity and a career.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.5
VA:Cr.1.2.5
VA:Cr.2.1.5
VA:Cr.2.2.5
VA:Cr.2.3.5
VA:Cr.3.1.5
VA:Pr.5.1.5
VA:Re.7.1.5
VA:Re.7.2.5
VA:Re.8.1.5
VA:Re.9.1.5
VA:Cn.10.1.5
VA:Cn.11.1.5

Refine the use of art elements and the principles of design.
Know that art design can be accomplished on a computer.
Recognize modern art design techniques.

Unit Essential Questions
 How are art elements and the principles of design applied using today’s technology?
 What design principles and art elements am I using to create this piece?
Scope and Sequence
Teaching and learning activities will be selected from:
 Utilizing art elements and principles of design in artwork
 Creating, or recognizing and discussing, a computer art design idea
 Applying knowledge of optical art and optical illusions in a design
Assured Assessments
 Teacher observation
 Student discussion and critique of their own work, the work of others, and the work of
famous artists
 Assessment worksheets and rubrics
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 5, UNIT D
Painting
The grade 5 visual arts student shows a working knowledge of the skills necessary for
understanding and applying painting techniques through the production of an individual piece of
artwork.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.5
VA:Cr.1.2.5
VA:Cr.2.1.5
VA:Cr.2.2.5
VA:Cr.2.3.5
VA:Cr.3.1.5
VA:Pr.5.1.5
VA:Re.7.1.5
VA:Re.7.2.5
VA:Re.8.1.5
VA:Re.9.1.5
VA:Cn.10.1.5
VA:Cn.11.1.5

Experience acrylic as a painting medium.
Develop an awareness of various painting styles and techniques.
Utilize knowledge of painting skills and media.

Unit Essential Questions
 What factors are to be considered when selecting a painting medium and subject?
 How does an artist organize the space on the paper?
Scope and Sequence
Teaching and learning activities will be selected from:
 Expanding the use of a variety of painting surfaces
 Producing a painting by choosing the subject matter, organizing the composition, and
selecting an appropriate painting medium
Assured Assessments
 Teacher observation
 Student discussion of their own work and the work of others
 Assessment worksheets and rubrics
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 5, UNIT E
Three-Dimensional Structures
The grade 5 visual arts student demonstrates a working knowledge of clay techniques and
terminology, and continues to explore a variety of three-dimensional media in production pieces.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.5
VA:Cr.1.2.5
VA:Cr.2.1.5
VA:Cr.2.2.5
VA:Cr.2.3.5
VA:Cr.3.1.5
VA:Pr.5.1.5
VA:Re.7.1.5
VA:Re.7.2.5
VA:Re.8.1.5
VA:Re.9.1.5
VA:Cn.10.1.5
VA:Cn.11.1.5

Demonstrate working knowledge of three-dimensional media and
techniques.
Expand upon their knowledge of finishing techniques for clay.

Unit Essential Questions
 What handbuilding technique will give an artist a desired form?
 How can an artist create a finished surface using glaze or paint?
 What effects can I achieve using glaze or paint?
Scope and Sequence
Teaching and learning activities will be selected from:
 Creating a ceramic piece using one of three handbuilding techniques: coil, slab, or pinch
 Using appropriate finishing techniques on a ceramic piece: glaze, paint
Assured Assessments
 Teacher observation
 Student discussion and critique of their own work and the work of others
 Assessment worksheets and rubrics
 Display of the final project
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 5, UNIT F
Printmaking
The grade 5 visual arts student demonstrates a working knowledge of relief printmaking, safety
procedures involved in the cutting of the surface, and proper presentation of prints.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.5
VA:Cr.1.2.5
VA:Cr.2.1.5
VA:Cr.2.2.5
VA:Cr.2.3.5
VA:Cr.3.1.5
VA:Pr.5.1.5
VA:Re.7.1.5
VA:Re.7.2.5
VA:Re.8.1.5
VA:Re.9.1.5
VA:Cn.10.1.5
VA:Cn.11.1.5

Utilize appropriate form, cork, or linoleum block cutting or incising
techniques: carving the surface, safety procedures, and care and cleaning
of tools.
Demonstrate the proper presentation of a print.

Unit Essential Questions
 What effects can be achieved by altering the printing plate and/or the ground?
Scope and Sequence
Teaching and learning activities will be selected from:
 Creating prints on a variety of surfaces
 Designing, cutting, and printing a linoleum, wood, foam, or cork block print safely and
with knowledge of technique: elements and principles of design, safety procedures,
printing techniques
 Signing, numbering, and mounting prints appropriately
 Exploring a variety of media and techniques to be used with prints: collage, weaving,
overprinting, drawing/painting on prints
Assured Assessments
 Teacher observation
 Student discussion of class work and critique of the process(es) involved
 Assessment worksheets and rubrics
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 5, UNIT G
Textiles
The grade 5 visual arts student will continue to work with the tactile qualities of textiles and
stitchery, creating looms using natural tree branches and weaving with a combination of natural
and purchased materials; the student will also incorporate other found objects into his/her wall
hanging, working independently or in a small group.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.5
VA:Cr.1.2.5
VA:Cr.2.1.5
VA:Cr.2.2.5
VA:Cr.2.3.5
VA:Cr.3.1.5
VA:Pr.5.1.5
VA:Re.7.1.5
VA:Re.7.2.5
VA:Re.8.1.5
VA:Re.9.1.5
VA:Cn.10.1.5
VA:Cn.11.1.5

Complete a freeform weaving using varied art materials and natural
objects.
Experiment with a mixed media collage.
Know styles of baskets, use appropriate vocabulary, and weave with
age-appropriate skill.

Unit Essential Questions
 What effects can be achieved by varying and combining different weaving materials?
 What ideas or emotions is an artist trying to express?
Scope and Sequence
Teaching and learning activities will be selected from:
 Finding a tree branch on which to weave
 Creating the warp using the tree branch and yarn
 Weaving the weft using various types of materials and found objects
 Creating a small woven basket using appropriate materials
Assured Assessments
 Teacher observation
 Student discussion and critique of their own work and the work of others
 Assessment worksheets and rubrics
 Display of the final project
Time Allotment
 Ongoing throughout the year through multiple projects
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GRADE 5, UNIT H
Art History / Aesthetics
The grade 5 visual arts student will continue to study art history and aesthetics, focusing on
artists in relation to various media and particular genres.
Unit Goals
By the completion of this unit, students will:
VA:Cr.1.1.5
VA:Cr.1.2.5
VA:Cr.2.1.5
VA:Cr.2.2.5
VA:Cr.2.3.5
VA:Cr.3.1.5
VA:Pr.4.1.5
VA:Pr.5.1.5
VA:Pr.6.1.5
VA:Re.7.1.5
VA:Re.7.2.5
VA:Re.8.1.5
VA:Re.9.1.5
VA:Cn.10.1.5
VA:Cn.11.1.5

Discuss artists and their work in relation to style and media.

Unit Essential Questions
 How does an artist’s use of a particular medium enhance a given piece?
 What effects can I achieve with a chosen medium?
 Why does an artist choose a particular medium?
Scope and Sequence
Teaching and learning activities will be selected from:
 Investigating the applications of various media to create a painting in a particular genre
 Imitating the style of an artist in a particular medium; examples include Bearden, da
Vinci, Escher, Gauguin, Magritte, Riley, Seurat, Toulouse-Lautrec, Frank Lloyd Wright,
Wyeth
Assured Assessments
 Teacher observation
 Student discussion and critique of their own work and the work of others
 Assessment worksheets and rubrics
Time Allotment
 Ongoing throughout the year through multiple projects
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SAMPLE STUDENT ASSESSMENTS





Art Assessment (attached)
Art Design Project Assessment (attached)
Art Assessment – 3-D (attached)
Writing about My Artwork! (attached)
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Art Assessment
Name ______________________________ Grade ____ Room _______
Project ____________________________________________________
Self Evaluation

Possible Points

Student

Teacher

Effort/behavior/focus

20

______

______

Use of space

10

______

______

Overall design

20

______

______

Craftsmanship

20

______

______

Use of color and/or additional
decoration enhances piece
20

______

______

Care of materials and cleanup 10

______

______

______

______

Total:

100

@@@@@@@@@@@@@@@@@@@@@@@@@@@@@@@@@@@@@
Self Reflection
This piece shows how well I . . .

If I were to do this project again I would . . .
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Art Design Project Assessment
Name ______________________________ Grade ____ Room _______
Design Project ______________________________________________
You will be evaluating your design project based upon the elements
and principles of design discussed in class. Please think about your
work in terms of the following list. Decide on a grade for your project,
then write a reflection paragraph or two discussing your piece.

Movement

Unity

Variety

Focal Point

Use of space (positive and negative)

Use of color

Craftsmanship

Self grade _____

Balance

Overall effect

Teacher’s grade _____

@@@@@@@@@@@@@@@@@@@@@@@@@@@@@@@@@@@@@
Self Reflection
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Art Assessment – 3-D
Name ______________________________ Grade ____ Room _______
Three-Dimensional Project ____________________________________
Self Evaluation

Possible Points

Student

Teacher

Effort/behavior/focus

20

______

______

Effective from all angles

10

______

______

Overall design

20

______

______

Craftsmanship

20

______

______

Use of color and/or additional
decoration enhances piece
20

______

______

Care of materials and cleanup 10

______

______

______

______

Total:

100

@@@@@@@@@@@@@@@@@@@@@@@@@@@@@@@@@@@@@
Self Reflection
This piece shows how well I . . .

If I were to do this project again I would . . .
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Writing about My Artwork!
Name ______________________________ Grade ____ Room _______
Project ____________________________________________________
In this lesson I learned to _____________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
The part I liked best was ______________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
My artwork is special or different because _______________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
My artwork makes me think of ________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
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RESOURCES
Resource Books for Teacher Use
Andrews, Gavin. 500 Kids Art Ideas: Inspiring Projects for Fostering Creativity and SelfExpression. Beverly, MA: Quarry, 2015. Print.
Barbe-Gall, Françoise. How to Talk to Children About Art. Chicago: Chicago Review Press,
2018. Print.
Birch, Helen. Just Add Watercolor: Inspiration and Painting Techniques from Contemporary
Artists. New York: Watson-Guptill, 2015. Print.
Brommer, Gerald F. Illustrated Elements of Art & Principles of Design: Hands-on Activities,
Full-Color Reproductions, Descriptions of Each Concept. Carpinteria, CA: Crystal, 2011.
Print.
Brookes, Mona. Drawing with Children: A Creative Method for Adult Beginners, Too. New
York: Tarcher, 1996. Print.
Colston, Valerie. 200 Projects to Strengthen Your Art Skills: For Aspiring Art Students.
Hauppage, NY: B.E.S., 2008. Print.
Comstock, Charles W. How To Organize & Manage Your Art Room. Portland, ME: Walch,
1995. Print.
Conlin, Janet. A Work of Heart: A Year of 1st Grade Art Lessons. Carpinteria, CA: Crystal, 2010.
Print.
Conlin, Janet. A Work of Heart: A Year of Kindergarten Art Lessons. Carpinteria, CA: Crystal,
2010. Print.
Corfee, Stephanie. Paint Lab for Kids: 52 Creative Adventures in Painting and Mixed Media for
Budding Artists of All Ages. Beverly, MA: Quarry, 2015. Print.
Cornett, Claudia E. Creating Meaning through Literature and the Arts: Arts Integration for
Classroom Teachers. 5th ed. London: Pearson, 2014. Print.
Dowdalls, Jim. The Fundamentals of Drawing: A Comprehensive Drawing Course for the
Beginning Artist. Irvine, CA: Foster, 2014. Print.
Finger, Brad. Surrealism: 50 Works of Art You Should Know. New York: Prestel, 2013. Print.
Finger, Brad. 13 Art Movements Children Should Know. New York: Prestel, 2014. Print.
Heine, Florian. 13 Architects Children Should Know. New York: Prestel, 2014. Print.
Henkes, Robert. 300 Lessons in Art. Portland, ME: Walch, 1982. Print.
Holland, Deborah. Art Integration: Multidisciplinary Lessons That Teach across the Curriculum
through Art. Carpinteria, CA: Crystal, 2012. Print.
Hume, Helen D. The Art Teacher’s Book of Lists. 2nd ed. San Francisco: Wiley, 2010. Print.
Hume, Helen D. The Art Teacher's Survival Guide for Elementary and Middle Schools. San
Francisco: Wiley, 2008. Print.
Kidd, Chip. Go: A Kidd's Guide to Graphic Design. New York: Workman, 2013. Print.
Klein, Jacky, and Suzy Klein. What is Contemporary Art?: A Guide for Kids. New York: The
Museum of Modern Art, 2012. Print.
Kohl, MaryAnn F. Preschool Art: It’s the Process, Not the Product! New York: Gryphon, 1994.
Print.
Kohl, MaryAnn F., and Barbara Zaborowski. Action Art: Hands-On Active Art Adventures.
Bellingham, WA: Bright Ring, 2015. Print.
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Koolish, Lynn, Kerry Graham, and Mary Wruck. The Wonderful Colorful Wonder Wheel of
Color: Activities, Sticker, Poster, & More. Lafayette, CA: C&T, 2014. Print.
Kubit, Glenna. Art Is . . . : The Elements and Principles of Design for Children. Carpinteria, CA:
Crystal, 2013. Print.
Lipsey, Jennifer. My Very Favorite Art Book: I Love to Draw! New York: Sterling, 2005. Print.
Lipsey, Jennifer. My Very Favorite Art Book: I Love to Paint! New York: Sterling, 2005. Print.
Logan, Denise. Amazing Art Projects for Children. n.p.: Dynamic Art Projects, 2011. Print.
Logan, Denise M. Dynamic Art Projects for Children: Includes Step-by-Step Instructions and
Photographs. Carpinteria, CA: Crystal, 2005. Print.
McCully, Jennifer. 23 Ways to be a Great Artist: A Step-by-Step Guide to Creating Artwork
Inspired by Famous Masterpieces. London, QEB, 2015. Print.
The National Society for Art. An Eye for Art: Focusing on Great Artists and Their Work.
Chicago: Chicago Review Press, 2013. Print.
Ormiston, Rosalind. 50 Art Movements You Should Know: From Impressionism to Performance
Art. New York: Prestel, 2018. Print.
Orr, Lynn Federle. Art Deco: 50 Works of Art You Should Know. New York: Prestel, 2015. Print.
Powell, William F. 1500 Color Mixing Recipes for Oil, Acrylic & Watercolor: Achieve Precise
Color When Painting Landscapes, Portraits, Still Lifes, and More. New York: Foster,
2012. Print.
Prince, Eileen S. Art Is Every Day: Activities for the Home, Park, Museum, and City. Chicago:
Chicago Review Press, 2012. Print.
Prince, Eileen S. Art Is Fundamental: Teaching the Elements and Principles of Art in Elementary
School. Chicago: Chicago Review Press, 2008. Print.
Reed, William. Great Studio Projects in Art History. Rev. ed. Portland, ME: Walch, 2000. Print.
Rodriguez, Susan. The Special Artist's Handbook: Engaging Art Activities for All Students. 2nd
ed. Carpinteria, CA: Crystal, 2014. Print.
Rodriguez, Susan. The Special Artist's Handbook: Engaging Art Activities for All Students. 2nd
ed. Carpinteria, CA: Crystal, 2014. Print.
Romberg, Jenean. Hooked on Art: 265 Ready-to-Use Activities in Seven Exciting Media.
Arlington, VA: Center for Applied Research and Learning, 2001. Print.
Schwake, Susan. Art for All Seasons - 40 Creative Adventures for Children. La Canada
Flintridge: Two Little Birds, 2014. Print.
Siebert, Nicole. Innovative Art Projects for Children. Carpinteria, CA: Crystal, 2011. Print.
Stephens, Pamela, and Nancy Walkup. Bridging the Curriculum through Art: Interdisciplinary
Connections. Carpinteria, CA: Crystal, 2001. Print.
Strategies for Learning Art Styles: From Prehistoric to the Present. Carpinteria, CA: Crystal,
2016. Print.
Tullet, Hervé. Art Workshops for Children. New York: Phaidon, 2015. Print.
Tullet, Hervé. The Giant Game of Sculpture. New York: Phaidon, 2014. Print.
van Wyk, Gary. Pop Art: 50 Works of Art You Should Know. New York: Prestel, 2013. Print.
Vieth, Ken. From Ordinary to Extraordinary: Art & Design Problem Solving. Philadelphia:
Davis, 2000. Print.
Watt, Fiona. The Usborne Book of Drawing, Doodling, and Coloring. London: Usborne, 2010.
Print.
Wenzel, Angela. 13 Art Techniques Children Should Know. New York: Prestel, 2013. Print.
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