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AGENDA
I.

Call to Order/Introduction

II.

Public Comment

III.

Approval/Minutes – Regular Meeting 5/23/2019

IV.

New Business
a. New Course Text Proposal: Kensuke’s Kingdom (Core: English 11-12)
b. New Course Text Proposal: Tort Law: Concepts and Applications (Core: Honors
Justice & Law: Civil Law)
c. Honors Veterinary Science (Year 1 of 2) Curriculum Guide
d. Advanced Placement Art History Curriculum Guide
e. Health 9 Curriculum Guide
f. Basic Weight Training Curriculum Guide
g. Spanish Conversation & Culture IV Curriculum Guide
h. Grade 5 Spanish Curriculum Guide
i. Report, Assistant Superintendent of Curriculum, Instruction, & Assessments

TRUMBULL PUBLIC SCHOOLS
TRUMBULL, CONNECTICUT
Curriculum Committee
of the
Trumbull Board of Education
Regular Meeting
Trumbull High School Main Office Conference Room
Thursday, May 23, 2019 – 8:15 am
MINUTES
I.

Call to Order/Introduction – The meeting was called to order by Ms. Petitti at 8:20 am.

Members present
M. Petitti, chair
L. Timpanelli
M. Ward
J. Budd, Ph.D., ex officio
Other
M. Guarino, Principal, Trumbull High School
E. Spark, B-House Principal, Trumbull High School
T. Manuel, C-House Principal, Trumbull High School
A. Marzialo, English Department Chair, Trumbull High School
M. Sagnella, English teacher, Trumbull High School
N. McFarland, English teacher, Trumbull High School
J. Netting, writing specialist, Trumbull High School
C. Rusate, Business Education, Family & Consumer Sciences, & Technology Education
Department Chair, Trumbull High School
K. Southard, business education teacher, Trumbull High School
J. Amaturo, technology education teacher, Trumbull High School
M. Iaccarino, technology education teacher, Trumbull High School
S. Lavorgna-Lye, World Languages Department Chair, Trumbull High School
M. Kopstein, Latin teacher, Trumbull High School
1 member of the Public
II.

Public Comment – There was no Public Comment.

III.
IV.
V.

Approval/Minutes – Special Meeting 3/21/2019
Approval/Minutes – Special Meeting 4/25/2019
Approval/Minutes – Special Meeting 5/10/2019

Mr. Ward moved to approve all three sets of Minutes as presented. Ms. Petitti seconded
the motion. The motion was unanimously agreed to.
VI.

New Business
a. New Course Text Proposal: Readings for Diversity and Social Justice (Core:
Inquiry into Contemporary Texts and Issues)
Dr. Budd reminded the Committee members of the approval of the new senior
English elective, Inquiry into Contemporary Texts and Issues, pending sufficient
enrollment in 2019-20. Since that time, over 100 seniors have elected the course,
and 5 sections will be taught at Trumbull High School next year. This text would
be the key reader for the course. Ms. Sagnella described the planned trajectory of
the course, including independent student inquiry. Mr. Ward commended the
scope of the text, and Ms. Petitti noted the importance of this type of work for
college preparation. Ms. Petitti moved to bring the new course text proposal to the
Board of Education for approval at its meeting scheduled for May 28, 2019, and
Ms. Timpanelli seconded. The motion was unanimously agreed to.
b. Senior Writing Workshop Curriculum Guide
Dr. Budd introduced Ms. McFarland by commending her and Ms. Netting for
their significant efforts in revitalizing the senior English elective Senior Writing
Workshop. Ms. McFarland explained the importance of writing to prepare for
college, and Ms. Netting described the workshop nature of the course. Ms.
Timpanelli commended the importance of elective offerings for high school
students. Mr. Ward moved to bring the curriculum guide to the Board of
Education for approval at its meeting scheduled for May 28, 2019, and Ms.
Timpanelli seconded. The motion was unanimously agreed to.
c. Business Finance Curriculum Guide
Dr. Budd noted that the next four curriculum guides represented outstanding
ongoing curriculum developments by members of the umbrella Career and
Technical Education Department, under Ms. Rusate’s leadership. The first,
Business Finance, was a reconceptualized course that has attracted healthy
enrollment for next school year. Ms. Southard explained the units of study in this
course in the financial/accounting pathway of career and technical education at
Trumbull High School. Mr. Manuel noted the inclusion of computer software into
the course scope and sequence. Mr. Ward supported the modern approach to this
type of instructional study. Mr. Ward moved to bring the curriculum guide to the
Board of Education for approval at its meeting scheduled for May 28, 2019, and
Ms. Timpanelli seconded. The motion was unanimously agreed to.
d. Honors Applications of Marketing Curriculum Guide
Dr. Budd reminded the Committee members that Honors Applications of
Marketing was designed to provide an upper-tier course for students in the
marketing pathway. Ms. Rusate detailed real-world applications in the course,
including to DECA. Ms. Timpanelli spoke to the value of DECA at Trumbull

High School. Mr. Manuel noted the positive feedback from students in this new
course. Mr. Ward moved to bring the curriculum guide to the Board of Education
for approval at its meeting scheduled for May 28, 2019, and Ms. Timpanelli
seconded. The motion was unanimously agreed to.
e. Digital Design & Printing Curriculum Guide
Dr. Budd introduced Mr. Amaturo to discuss Digital Design & Printing, a new
course taking advantage of technological applications related to digital design.
Mr. Amaturo explained the recent expansion reflected in the course design, and
various real-world applications of the course elements. Ms. Petitti conveyed how
impressed she is with the work of the career and technical education teachers. Ms.
Petitti moved to bring the curriculum guide to the Board of Education for
approval at its meeting scheduled for May 28, 2019, and Mr. Ward seconded. The
motion was unanimously agreed to.
f. Transportation Engineering Technology Curriculum Guide
Dr. Budd noted as well Mr. Iaccarino’s investment in the strongest teaching and
learning in technology education. Mr. Iaccarino illustrated key elements of the
course with photographs and some tangible student artifacts linked to Unit 6. Ms.
Timpanelli praised the work of the THS career and technical education teachers.
Ms. Timpanelli moved to bring the curriculum guide to the Board of Education
for approval at its meeting scheduled for May 28, 2019, and Ms. Petitti seconded.
The motion was unanimously agreed to.
g. Honors Latin II Curriculum Guide
In the field of world languages, Dr. Budd noted that Honors Latin II had been
added as a new course two years ago to support progression of students toward
Advanced Placement Latin. Ms. Kopstein explained differences reflected in this
Honors curriculum, including the move toward more authentic readings, and the
inclusion of even more culture and mythology. Mr. Ward supported the range of
world languages offerings at Trumbull High School, and Ms. Lavorgna-Lye noted
the connection between the program and the Seal of Biliteracy. Ms. Petitti moved
to bring the curriculum guide to the Board of Education for approval at its
meeting scheduled for May 28, 2019, and Mr. Ward seconded. The motion was
unanimously agreed to.
h. Report, Assistant Superintendent of Curriculum, Instruction, & Assessments
Dr. Budd reminded Committee members of this evening’s TPS Student Art
Exhibit’s Opening Reception from 5:00-7:00 p.m. in the Sacred Heart University
Art & Design Gallery. He noted that the June 20 meeting of the Committee would
feature additional curriculum guides finalized during the 2018-19 school year.
Ms. Petitti moved to adjourn the meeting at 9:52 am; Mr. Ward seconded. The motion was
unanimously agreed to.
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CORE VALUES AND BELIEFS
The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
Honors Veterinary Science is for those students who wish to pursue the study of veterinary
science and technology as related to small animals. The course will expand on previous
coursework and requires in-depth decoding, encoding, and market analysis applications which
coincide with both industry standards and specific college acceptance expectations. Emphasis
will be on the importance of small animals as a major phase of the animal industry. Students will
be trained in practical hands-on situations using the THS demonstrational farm and small animal
lab. The course will emphasize applied knowledge in livestock and small animal production as
related to selection, care and management, showing, nutrition, genetics, breeding, health,
anatomy, physiology, behavior, perception, training, learning, motivation, and stress, with
consideration of integrated behavioral management and animal welfare, as well as opportunities
in this growing field. Modern technology and a rapidly increasing rate of ownership of small
animals has caused a demand for trained specialists in this area of agriculture and agribusiness.
This course will offer a concentration in animal science responding to the elevated demands for
an educated and experienced workforce. All students will be required to have a successful SAE
(Supervised Agricultural Experience) and participate in the FFA.
Ongoing animal care and maintenance, a legal and ethical responsibility, will be a 10-15-minute
part of each day, with an additional 1½-2 class periods per week spent on full cleaning.
Professionals in the field of veterinary medicine, research, and development are tasked with the
care and maintenance of all body systems, from a cellular level up. To address the diversity of
and varying complexities among species, Honors Veterinary Science is a two-year major course
of study in Trumbull’s Regional Agriscience & Biotechnology Program.

COURSE GOALS
The following course goals derive from the 2015 Agriculture, Food and Natural Resources
(AFNR) Career Cluster Content Frameworks.
AFNR.AS.01.01

Evaluate the development and implications of animal origin,
domestication, and distribution on production practices and the
environment.
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AFNR.AS.01.02

Assess and select animal production methods for use in animal
systems based upon their effectiveness and impacts.

AFNR.AS.02.01

Demonstrate management techniques that ensure animal welfare.

AFNR.AS.02.02

Analyze procedures to ensure that animal products are safe for
consumption (e.g., use in food system, etc.).

AFRN.AS.03.01

Analyze the nutritional needs of animals.

AFNR.AS.03.02

Analyze feed rations and assess if they meet the nutritional needs
of animals.

AFNR.AS.05.01

Design animal housing, equipment, and handling facilities for the
major systems of animal production.

AFNR.AS.06.02

Apply principles of comparative anatomy and physiology to uses
within various animal systems.

AFNR.AS.06.03

Select and train animals for specific purposes and maximum
performance based on anatomy and physiology.

AFNR.AS.07.01

Design programs to prevent animal diseases, parasites and other
disorders and ensure animal welfare.

AFNR.AS.07.02

Analyze biosecurity measures utilized to protect the welfare of
animals on a local, state, national, and global level.

AFNR.AS.08.02

Evaluate the effects of environmental conditions on animals and
create plans to ensure favorable environments for animals.

AFNR.BS.02.01

Read, document, evaluate, and secure accurate laboratory records
of experimental protocols, observations, and results.

AFNR.BS.02.03

Apply standard operating procedures for the safe handling of
biological and chemical materials in a laboratory.

AFNR.BS.02.04

Safely manage and dispose of biological materials, chemicals, and
wastes according to standard operating procedures.

AFNR.CRP.01.01

Model personal responsibility in the workplace and community.

AFNR.CRP.02.01

Use strategic thinking to connect and apply academic learning,
knowledge, and skills to solve problems in the workplace and
community.

AFNR.CRP.02.02

Use strategic thinking to connect and apply technical concepts to
solve problems in the workplace and community.
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AFNR.CRP.04.01

Speak using strategies that ensure clarity, logic, purpose, and
professionalism in formal and informal settings.

AFNR.CRP.04.02

Produce clear, reasoned, and coherent written and visual
communication in formal and informal settings.

AFNR.CRP.04.03

Model active listening strategies when interacting with others in
formal and informal settings.

AFNR.CRP.06.01

Synthesize information, knowledge, and experience to generate
original ideas and challenge assumptions in the workplace and
community.

AFNR.CRP.06.02

Assess a variety of workplace and community situations to identify
ways to add value and improve the efficiency of processes and
procedures.

AFNR.CRP.06.03

Create and execute a plan of action to act upon new ideas and
introduce innovations to workplace and community organizations.

AFNR.CRP.07.02

Evaluate the validity of sources and data used when considering
the adoption of new technologies, practices, and ideas in the
workplace and community.

AFNR.CRP.08.01

Apply reason and logic to evaluate workplace and community
situations from multiple perspectives.

AFNR.CRP.08.02

Investigate, prioritize, and select solutions to solve problems in the
workplace and community.

AFNR.CRP.08.03

Establish plans to solve workplace and community problems and
execute them with resiliency.

AFNR.CRP.09.02

Implement personal management skills to function effectively and
efficiently in the workplace (e.g., time management, planning,
prioritizing, etc.).

AFNR.CRP.09.03

Demonstrate behaviors that contribute to a positive morale and
culture in the workplace and community (e.g., positively
influencing others, effectively communicating, etc.).

AFNR.CRP.12.01

Contribute to team-oriented projects and build consensus to
accomplish results using cultural global competence in the
workplace and community.

AFNR.CRP.12.02

Create and implement strategies to engage team members to work
toward team and organizational goals in a variety of workplace and
community situations (e.g., meetings, presentations, etc.).
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AFNR.CS.01.01

Research, examine, and discuss issues and trends that impact
AFNR systems on local, state, national and global levels.

AFNR.CS.01.03

Identify public policies and examine their impact on AFNR
systems.

AFNR.CS.02.01

Research and use geographic and economic data to solve problems
in AFNR systems.

AFNR.CS.03.01

Identify and explain the implications of required regulations to
maintain and improve safety, health and environmental
management systems.

AFNR.CS.03.04

Use appropriate protective equipment and demonstrate safe and
proper use of AFNR tools and equipment.

The following course goals derive from the 2010 Connecticut Core Standards.
CCS.ELA-Literacy.RST.11-12.1

Cite specific technical evidence to support analysis
of science and technical texts, attending to
important distinctions the author makes and to any
gaps or inconsistencies in the account.

CCS.ELA-Literacy.RST.11-12.2

Determine the central ideas or conclusions of a text;
summarize complex concepts, processes, or
information presented in a text by paraphrasing
them in simpler but still accurate terms.

CCS.ELA-Literacy.RST.11-12.3

Follow precisely a complex multistep procedure
when carrying out experiments, taking
measurements, or performing technical tasks;
analyze the specific results based on explanations in
the text.

CCS.ELA-Literacy.RST.11-12.7

Integrate and evaluate multiple sources of
information presented in diverse formats and media
(e.g., quantitative data, video, multimedia) in order
to address a question or solve a problem.

CCS.ELA-Literacy.RST.11-12.8

Evaluate the hypotheses, data, analysis, and
conclusions in a science or technical text, verifying
the data when possible and corroborating or
challenging conclusions with other sources of
information.

CCS.ELA-Literacy.RST.11-12.9

Synthesize information from a range of sources
(e.g., texts, experiments, simulations) into a
coherent understanding of a process, phenomenon,
or concept, resolving conflicting information when
possible.
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CCS.ELA-Literacy.WHST.11-12.1.a

Introduce precise, knowledgeable claim(s), establish
the significance of the claim(s), distinguish the
claim(s) from alternate or opposing claims, and
create an organization that logically sequences the
claim(s), counterclaims, reasons, and evidence.

CCS.ELA-Literacy.WHST.11-12.2.d

Use precise language, domain-specific vocabulary,
and techniques such as metaphor, simile, and
analogy to manage the complexity of the topic;
convey a knowledgeable stance in a style that
responds to the discipline and context as well as to
the expertise of likely readers.

CCS.ELA-Literacy.WHST.11-12.4

Produce clear and coherent writing in which the
development, organization, and style are
appropriate to task, purpose, and audience.

CCS.ELA-Literacy.WHST.11-12.6

Use technology, including the Internet, to produce,
publish, and update individual or shared writing
products in response to ongoing feedback, including
new arguments or information.

CCS.ELA-Literacy.WHST.11-12.7

Conduct short as well as more sustained research
projects to answer a question (including a selfgenerated question) or solve a problem; narrow or
broaden the inquiry when appropriate; synthesize
multiple sources on the subject, demonstrating
understanding of the subject under investigation.

CCS.ELA-Literacy.WHST.11-12.8

Gather relevant information from multiple
authoritative print and digital sources, using
advanced searches effectively; assess the strengths
and limitations of each source in terms of the
specific task, purpose, and audience; integrate
information into the text selectively to maintain the
flow of ideas, avoiding plagiarism and overreliance
on any one source and following a standard format
for citation.

CCS.ELA-Literacy.WHST.11-12.9

Draw evidence from informational texts to support
analysis, reflection, and research.

CCS.ELA-Literacy.SL.11-12.1.c

Propel conversations by posing and responding to
questions that probe reasoning and evidence; ensure
a hearing for a full range of positions on a topic or
issue; clarify, verify, or challenge ideas and
conclusions; and promote divergent and creative
perspectives.
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CCS.ELA-Literacy.SL.11-12.1.d

Respond thoughtfully to diverse perspectives;
synthesize comments, claims, and evidence made
on all sides of an issue; resolve contradictions when
possible; and determine what additional information
or research is required to deepen the investigation or
complete the task.

CCS.ELA-Literacy.SL.11-12.2

Integrate multiple sources of information presented
in diverse formats and media (e.g., visually,
quantitatively, orally) in order to make informed
decisions and solve problems, evaluating the
credibility and accuracy of each source and noting
any discrepancies among the data.

CCS.ELA-Literacy.SL.11-12.4

Present information, findings, and supporting
evidence, conveying a clear and distinct
perspective, such that listeners can follow the line
of reasoning, alternative or opposing perspectives
are addressed, and the organization, development,
substance, and style are appropriate to purpose,
audience, and a range of formal and informal tasks.

CCS.ELA-Literacy.SL.11-12.6

Adapt speech to a variety of contexts and tasks,
demonstrating a command of formal English when
indicated or appropriate.

The following course goals derive from the 2013 Next-Generation Science Standards.
NGSS.HS.LS1-1

Construct an explanation based on evidence for how the structure
of DNA determines the structure of proteins, which carry out the
essential functions of life through systems of specialized cells.

NGSS.HS.LS1-2

Develop and use a model to illustrate the hierarchical organization
of interacting systems that provide specific functions within
multicellular organisms.

NGSS.HS.LS1-3

Plan and conduct an investigation to provide evidence that
feedback mechanisms maintain homeostasis.

NGSS.HS.LS2-2

Use mathematical representations to support and revise
explanations based on evidence about factors affecting biodiversity
and populations in ecosystems of different scales.

NGSS.HS.LS2-6

Evaluate claims, evidence, and reasoning that the complex
interactions in ecosystems maintain relatively consistent numbers
and types of organisms in stable conditions, but changing
conditions may result in a new ecosystem.

NGSS.HS.LS2-7

Design, evaluate, and refine a solution for reducing the impacts of
human activities on the environment and biodiversity.
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NGSS.HS.LS2-8

Evaluate evidence for the role of group behavior on individual and
species’ chances to survive and reproduce.

NGSS.HS.LS4-4

Construct an explanation based on evidence for how natural
selection leads to adaptation of populations.

NGSS.HS.ETS1-2

Design a solution to a complex real-world problem by breaking it
down into smaller, more manageable problems that can be solved
through engineering.

The following course goal derives from the 2016 International Society for Technology in
Education Standards.
ISTE Knowledge
Constructor
(Standard 3)

Students critically curate a variety of resources using digital tools to
construct knowledge, produce creative artifacts, and make meaningful
learning experiences for themselves and others.

COURSE ENDURING UNDERSTANDINGS
Students will understand that . . .
 the small industry is growing exponentially, and thus the knowledge small animals
employees must acquire is at an all-time high.
 basic animal behavior, basic animal needs, and basic medical and anatomical terminology
related to small animals must be interpreted and addressed safely.
 the body systems of small animals are interconnected in complex ways.

COURSE ESSENTIAL QUESTION


What knowledge and experience is necessary to work in the field of veterinary science?

COURSE KNOWLEDGE & SKILLS
Students will know . . .



essential information in the field of veterinary science and related animal-based
professions.

Students will be able to . . .
 work safely and knowledgeably within the field of veterinary science.
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COURSE SYLLABUS
Course Name
Honors Veterinary Science
Level
Honors; Grades 11-12
Prerequisites
Successful completion of Agriscience 9 and 10
Materials Required
None
General Description of the Course
This course is for those students who wish to pursue the study of veterinary science and
technology as related to small animals. The course will expand on previous coursework
and requires in-depth decoding, encoding, and market analysis applications which
coincide with both industry standards and specific college acceptance expectations.
Emphasis will be on the importance of small animals as a major phase of the animal
industry. Students will be trained in practical hands-on situations using the THS
demonstrational farm and small animal lab. The course will emphasize applied
knowledge in livestock and small animal production as related to selection, care and
management, showing, nutrition, genetics, breeding, health, anatomy, physiology,
behavior, perception, training, learning, motivation, and stress, with consideration of
integrated behavioral management and animal welfare, as well as opportunities in this
growing field. Modern technology and a rapidly increasing rate of ownership of small
animals has caused a demand for trained specialists in this area of agriculture and
agribusiness. This course will offer a concentration in animal science responding to the
elevated demands for an educated and experienced workforce. All students will be
required to have a successful SAE (Supervised Agricultural Experience) and participate
in the FFA.
Assured Assessments
Formative Assessments:












Worksheets, guided activities, writing assignments, (Units 1, 2, 3, 4, 5, 6, 8, 9, 10)
Application of physical skills (Unit 1)
Case studies (Units 2, 3, 4, 5, 6, 8, 9, 10)
Written identification of key veterinary terminology, common abbreviations, and
applications (Unit 4)
“Most Wanted” poster (Unit 5)
Culturing of various types of bacteria (Unit 5)
Treatment plans for animals (Unit 5)
Research, and poster creation, related to a particular disease (Unit 6)
Group oral presentation (Unit 6)
Design of disease control program (Unit 6)
One-page writing describing the cascade effect (Unit 7)
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Performance of a skin scraping (Unit 8)
Use of a microscope (Unit 8)
Collection of hair samples (Unit 8)
Written/oral explanation for commonly diagnosed issue (Unit 8)
Development of an original engineered design (Unit 9)
Building of the musculoskeletal system out of pasta (Unit 10)
Sketching of microscopic differences (Unit 10)

Summative Assessments:




Written assessments (Units 1, 2, 3, 4, 5, 6, 8, 9, 10)
Hands-on demonstration of physical skills (Unit 1)
Patient diagnosis based on a case study (Units 6, 8, 9, 10)

Core Text
Martinec, Elizabeth. Veterinary Science 9-12: The Classroom Curriculum. 2nd ed. Ithaca,
NY: Cornell University, n.d. Print.
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UNIT 1
Personal Safety and Animal Handling
Unit Goals
At the completion of this unit, students will:
AFNR.AS.02.02
AFNR.AS.07.01
AFNR.CRP.01.01
AFNR.CRP.06.02
AFNR.CS.01.01
AFNR.CS.03.01
AFNR.CS.03.04
CCS.ELA-Literacy.RST.11-12.1

Define and understand OSHA and workplace safety
laws and types of hazards in the workplace.

AFNR.AS.02.01
Demonstrate understanding of forms of handling
CCS.ELA-Literacy.WHST.11-12.4
and restraining large, small, and exotic animals.
CCS.ELA-Literacy.SL.11-12.4
CCS.ELA-Literacy.SL.11-12.6
ISTE Knowledge Constructor (Standard 3)
Unit Essential Questions









What are an employee’s rights on the job, and how can students stay safe in the
workplace environment?
How can I stay safe when working with or as a veterinarian?
What can proper handwashing protect employees from hazards?
Why are Safety Data Sheets important in a veterinary hospital?
What is the Globally Harmonized System (GHS), and how is it helpful?
How can I safely halter a variety of livestock?
Why is it important to use the appropriate knot in the veterinary setting?
Why is observing and knowing animal behavior, movement, and communication
important in veterinary medicine?

Scope and Sequence





OSHA: Occupational Safety and Health Administration
Hazards in the workplace
o Safety signs and symbols and Personal Protective Equipment
o Hazards
o Hand Washing (scrubbing-in for surgical procedures)
o Safety Data Sheets
o Hazard analysis
Handling and restraint for large, small, and exotic animals
o Haltering livestock
o Knot-tying
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o Animal behavior and communication
o Restraint techniques and equipment
Assured Assessments
Formative Assessments:
 Worksheets, guided activities, writing assignments, and application of physical skills
related to demonstrating forms of handling and restraining large, small, and exotic
animals
Summative Assessment:
 Written assessment with various question types
 Hands-on demonstration of physical skills related to demonstrating forms of handling
and restraining large, small, and exotic animals
Resources
Core


Martinec, Elizabeth. Veterinary Science 9-12: The Classroom Curriculum. 2nd ed. Ithaca,
NY: Cornell University, n.d. Print.

Supplemental
 industry-related print or online magazine or journal articles
 online video resources
Time Allotment


Approximately 1-2 weeks
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UNIT 2
Animal Roles in Society
Unit Goals
At the completion of this unit, students will:
AFNR.AS.01.01
CCS.ELA-Literacy.RST.11-12.1

Identify and describe the changing roles in society
of companion animals, production animals, service
animals, exotics, backyard animals, and research
animals.

AFNR.AS.01.01
AFNR.AS.01.02
AFNR.CRP.04.02
CCS.ELA-Literacy.SL.11-12.6

Discuss the animal sporting industry.

AFNR.AS.01.01
Discuss and analyze various aspects of wildlife
AFNR.AS.01.02
management.
CCS.ELA-Literacy.WHST.11-12.6
CCS.ELA-Literacy.SL.11-12.6
ISTE Knowledge Constructor (Standard 3)
Unit Essential Questions




What is the role of animals in society?
What shapes people’s views about an animal’s role?
How can we modify veterinary practices to minimize fear and discomfort?

Scope and Sequence



The roles and uses of animals in society
Shifting perspectives of animals: Case study of Dr. Temple Grandin

Assured Assessments
Formative Assessments:
 Worksheets, guided activities, writing assignments, and case studies
Summative Assessment:
 Written assessment with various question types, including analysis of various case
studies

Honors Veterinary Science (Year 1 of 2)

13

Resources
Core



Martinec, Elizabeth. Veterinary Science 9-12: The Classroom Curriculum. 2nd ed. Ithaca,
NY: Cornell University, n.d. Print.
case studies

Supplemental
 industry-related print or online magazine or journal articles
 online video resources
Time Allotment


Approximately 2 weeks
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UNIT 3
Issues in the Animal Industry
Unit Goals
At the completion of this unit, students will:
AFNR.AS.02.02
AFNR.CRP.09.02
CCS.ELA-Literacy.WHST.11-12.9

Describe the influence of the consumer in the
animal agriculture industry.

AFNR.CRP.12.01
Compare and contrast animal rights and animal
AFNR.CS.01.01
welfare groups.
CCS.ELA-Literacy.SL.11-12.1.d
ISTE Knowledge Constructor (Standard 3)
AFNR.AS.02.01
CCS.ELA-Literacy.RST.11-12.7
CCS.ELA-Literacy.SL.11-12.4

Recognize and discuss the human-animal bond and
its relationship with euthanasia of animals.

CCS.ELA-Literacy.WHST.11-12.2.d
CCS.ELA-Literacy.SL.11-12.4

Discuss the characteristics that influence whether an
animal is a companion animal or a production
animal.

Unit Essential Questions





When I purchase food at the store, what type of labeling (e.g., “organic,” “grass-fed,”
“free-range”) should I consider?
What is the difference between a need and a want in life?
What role does a pet play in my family?
Are the same animals considered companion animals in every culture?

Scope and Sequence








Consumers in the animal agriculture industry
Animal rights vs. animal welfare
o The debate between animal rights and animal welfare
o Humane law enforcement relating to animals
The human-animal bond
o Financial responsibility
o Disaster preparedness
Euthanasia of animals
Companion animals vs. production animals

Assured Assessments
Formative Assessments:
 Worksheets, guided activities, writing assignments, and case studies
Honors Veterinary Science (Year 1 of 2)
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Summative Assessment:
 Written assessment with various question types, including analysis of various case
studies
Resources
Core



Martinec, Elizabeth. Veterinary Science 9-12: The Classroom Curriculum. 2nd ed. Ithaca,
NY: Cornell University, n.d. Print.
case studies

Supplemental
 industry-related print or online magazine or journal articles
 online video resources
Time Allotment


Approximately 4 weeks

Honors Veterinary Science (Year 1 of 2)
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UNIT 4
Veterinary Terminology
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RST.11-12.9

Identify prefixes, suffixes, and roots in terminology
that has an impact on the veterinary industry.

CCS.ELA-Literacy.RST.11-12.7

Define key veterinary terminology, along with
common abbreviations for that terminology.

AFNR.BS.02.01

Convert weights and measures commonly used in
the veterinary industry.

AFNR.AS.06.02
Relate a knowledge of key veterinary terminology
AFNR.AS.06.03
to routine veterinary practices.
AFNR.BS.02.01
AFNR.CS.01.01
ISTE Knowledge Constructor (Standard 3)
Unit Essential Questions




How have prefixes, suffixes, and roots developed terminology that has an impact on the
veterinary industry?
How can an understanding of Latin names, adjectives, and gender terms make an
employee more valuable in the veterinary industry?
How does an understanding of directional terminology allow for better care for animals
in an animal hospital?

Scope and Sequence







The “ologies” of veterinary science
The science of veterinary terminology: prefixes, roots, and suffixes
Common veterinary abbreviations
Recognition of species through terminology
Anatomical and positional terminology
Conversions in the veterinary hospital: Classical conversions

Assured Assessments
Formative Assessments:
 Written identification of key veterinary terminology and common abbreviations, and
application of those to routine veterinary practices
 Worksheets, guided activities, writing assignments, and case studies
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Summative Assessment:
 Written assessment with various question types, including analysis of various case
studies
Resources
Core



Martinec, Elizabeth. Veterinary Science 9-12: The Classroom Curriculum. 2nd ed. Ithaca,
NY: Cornell University, n.d. Print.
case studies

Supplemental
 industry-related print or online magazine or journal articles
 online video resources
Time Allotment


Approximately 3 weeks
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UNIT 5
Microbiology
Unit Goals
At the completion of this unit, students will:
AFNR.BS.02.03
AFNR.BS.02.04
NGSS.HS.LS1-1

Define microbiology, and identify types of
microbes using diagnostic tools.

AFNR.AS.07.01
Apply the shift in relationship from symbiotic to
AFNR.CRP.02.01
opportunistic, utilizing microbiological principles to
AFNR.CRP.06.01
prevent the spread of disease.
AFNR.CRP.08.01
AFNR.CS.01.01
CCS.ELA-Literacy.WHST.11-12.1.a
CCS.ELA-Literacy.WHST.11-12.7
CCS.ELA-Literacy.WHST.11-12.8
NGSS.HS.LS1-3
NGSS.HS.LS2-6
ISTE Knowledge Constructor (Standard 3)
AFRN.AS.03.01
CCS.ELA-Literacy.RST.11-12.7
CCS.ELA-Literacy.WHST.11-12.2.d
CCS.ELA-Literacy.WHST.11-12.4
CCS.ELA-Literacy.SL.11-12.1.c

Develop treatment plans for animals affected by
harmful microbes.

Unit Essential Questions






What microbes live on and/or in one’s body, and to what extent are they good or bad?
How have microbes contributed to the evolution of the food chain niches inhabited by
both carnivores and herbivores?
How can a microscope be used as a diagnostic tool in a veterinary hospital?
What type of diagnostic procedure might be performed to determine if a disease is viral
or bacterial?
How does the veterinary specialist determine the best antibiotic for a bacterial infection?

Scope and Sequence






Microbiology fundamentals
o Microorganisms as natural inhabitants of the environment
o The oil immersion microscope as an important diagnostic tool
Types of microbes
Relationship of microbes in the body
Diagnostic tools
o Inoculation
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o Skin scrapings and dermatophyte collections
o Ear, nasal, and skin swabbing
Preventing infection
Careers in microbiology

Assured Assessments
Formative Assessments:
 “Most Wanted” poster based on an assigned microbe
 Culturing of various types of bacteria in animals and in environments surrounding
animals
 Treatment plans for animals affected by harmful microbes
 Worksheets, guided activities, writing assignments, and case studies
Summative Assessment:
 Written assessment with various question types, including analysis of various case
studies
Resources
Core



Martinec, Elizabeth. Veterinary Science 9-12: The Classroom Curriculum. 2nd ed. Ithaca,
NY: Cornell University, n.d. Print.
case studies

Supplemental
 industry-related print or online magazine or journal articles
 online video resources
Time Allotment


Approximately 3 weeks
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UNIT 6
Biosecurity
Unit Goals
At the completion of this unit, students will:
AFNR.AS.02.02
AFNR.AS.03.02
AFNR.AS.08.02
AFNR.CRP.01.01
AFNR.CS.01.01
AFNR.CS.02.01
NGSS.HS.LS1-3

Identify and differentiate among disease-causing
organisms, recognize zoonotic diseases, and assess
and predict risks associated with zoonotic diseases.

AFNR.AS.06.02
AFNR.CRP.04.01
AFNR.CRP.04.02
AFNR.CRP.04.03
CCS.ELA-Literacy.WHST.11-12.2.d
CCS.ELA-Literacy.WHST.11-12.4
NGSS.HS.LS4-4

Compare and contrast healthy and sick animals.

AFNR.AS.01.02
Assess factors and risks related to biosecurity and
AFNR.AS.02.01
public safety.
AFNR.AS.05.01
AFNR.AS.07.01
AFNR.AS.07.02
AFNR.CRP.02.02
AFNR.CRP.06.03
AFNR.CRP.08.03
AFNR.CRP.12.02
AFNR.CS.01.03
CCS.ELA-Literacy.RST.11-12.2
CCS.ELA-Literacy.RST.11-12.7
CCS.ELA-Literacy.RST.11-12.9
CCS.ELA-Literacy.WHST.11-12.1.a
CCS.ELA-Literacy.WHST.11-12.7
CCS.ELA-Literacy.WHST.11-12.8
CCS.ELA-Literacy.SL.11-12.2
NGSS.HS.LS2-2
NGSS.HS.LS2-7
NGSS.HS.LS2-8
ISTE Knowledge Constructor (Standard 3)
Unit Essential Questions


Why are new animals quarantined before being introduced into a herd?

Honors Veterinary Science (Year 1 of 2)

21




In terms of food producers, food processors, and food consumers, why has there been
little progress made in reducing the incidence of foodborne illness in people?
What could be changed to effectively decrease the incidence of foodborne illness?

Scope and Sequence








Disease-causing organisms
o Clinical signs and symptoms of common diseases
o Different modes of disease transmission
o Zoonotic diseases
o Assessing sick vs. healthy animals
Biosecurity, pathogen control, and associated human and animal risks
o Safety practices and procedures to control the spread of pathogenic agents in the
environment
o Improper use of antibiotics leading to resistance
o Roles of producer, processor, and consumer in biosecurity to control the spread of
disease
o Pathogenic control throughout the world
o Good biosecurity plans minimizing risks to animals and humans
Impacts of biosecurity
o Consumer decisions playing a role in market production
o Pathogenic outbreaks impacting local, state, national, and global economies
o Mass slaughter of animals to halt epidemics
o Good biosecurity practices minimizing risks to humans from zoonotic diseases and
adulterated food
Careers in biosecurity

Assured Assessments
Formative Assessments:
 Research, and poster creation, related to a particular disease and its cause, mode of
transmission, prevention, and treatment
 Group oral presentation related to potential hazards in a processing facility, and
effective actions for remediation of those hazards
 Design of disease control program for a fictitious outbreak of a specific disease
 Worksheets, guided activities, writing assignments, and case studies
Summative Assessments:
 Written assessment with various question types
 Patient diagnosis based on a case study
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Resources
Core



Martinec, Elizabeth. Veterinary Science 9-12: The Classroom Curriculum. 2nd ed. Ithaca,
NY: Cornell University, n.d. Print.
case studies

Supplemental
 industry-related print or online magazine or journal articles
 online video resources
Time Allotment


Approximately 3 weeks
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UNIT 7
Interconnectedness of Body Systems
Unit Goals
At the completion of this unit, students will:
CCS.ELA-Literacy.RST.11-12.3
Recognize the complexity of relationships among
AFNR.CRP.04.02
body systems, including how body systems function
NGSS.HS.LS1-3
in a coordinated fashion to maintain homeostasis.
ISTE Knowledge Constructor (Standard 3)
Unit Essential Questions


If one body system is not functioning properly, how might that affect other body
systems?

Scope and Sequence


Body systems working together to maintain homeostasis

Assured Assessments
Formative Assessment:
 One-page writing describing the cascade effect of how problems with one body
system eventually affect other body systems
Summative Assessment:
 [Integrated into the study of other body systems in future units]
Resources
Core


Martinec, Elizabeth. Veterinary Science 9-12: The Classroom Curriculum. 2nd ed. Ithaca,
NY: Cornell University, n.d. Print.

Supplemental
 industry-related print or online magazine or journal articles
 online video resources
 case studies
Time Allotment


Approximately 1 week
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UNIT 8
Integumentary System
Unit Goals
At the completion of this unit, students will:
AFNR.CRP.09.02

Identify the gross and cellular structures of the
integumentary system.

CCS.ELA-Literacy.WHST.11-12.2.d
Analyze the purpose and function of the
CCS.ELA-Literacy.WHST.11-12.4
integumentary system, explaining how the
ISTE Knowledge Constructor (Standard 3) structures relate to their functions.
AFNR.AS.06.02
AFNR.AS.07.01
AFNR.CRP.12.01
AFNR.CS.01.01

Apply their knowledge of normal function of the
integumentary system to assess abnormal changes
and diseases and determine possible diagnoses and
treatments.

Unit Essential Questions





What are the functions of the skin?
What is the basic structure of skin in different species?
How and why can hair differ among species?
What are some common ailments of the integumentary system, and how are
integumentary problems diagnosed?

Scope and Sequence




Anatomy and physiology
o Integumentary system
o Hair anatomy
Skin diseases

Assured Assessments
Formative Assessments:
 Performance of a skin scraping
 Use of a microscope to view various skin cells from various species in the lab and on
the farm
 Collection of hair samples from a variety of species, viewing of the samples under the
microscope, and documentation of the findings
 Written/oral explanation of signs/symptoms, mode of transference, method of
diagnosis, and treatment plan for a commonly diagnosed issue with the integumentary
system
 Worksheets, guided activities, writing assignments, and case studies
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Summative Assessments:
 Written assessment with various question types
 Patient diagnosis based on a case study including an integumentary abnormality
Resources
Core



Martinec, Elizabeth. Veterinary Science 9-12: The Classroom Curriculum. 2nd ed. Ithaca,
NY: Cornell University, n.d. Print.
case studies

Supplemental
 industry-related print or online magazine or journal articles
 online video resources
Time Allotment


Approximately 3 weeks
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UNIT 9
Purpose, Function, Skeletal System Parts
Unit Goals
At the completion of this unit, students will:
AFNR.CRP.01.01
AFNR.CS.03.04
NGSS.HS.LS1-1

Identify the gross and cellular structures of the
skeletal system, as well as the common external
anatomical sites of animals.

AFNR.AS.06.03
AFNR.CRP.04.01
AFNR.CRP.04.03
CCS.ELA-Literacy.RST.11-12.7
CCS.ELA-Literacy.RST.11-12.9
NGSS.HS.LS1-2
ISTE Knowledge Constructor (Standard 3)

Analyze the purpose and function of the skeletal
system, comparing skeletal structures of different
species, and explaining how the structures relate to
their functions.

AFNR.AS.06.02
AFNR.CRP.07.02
AFNR.CRP.08.01
AFNR.CRP.08.02
CCS.ELA-Literacy.RST.11-12.8
NGSS.HS.ETS1-2

Apply their knowledge of normal function of the
skeletal system to assess abnormal changes and
determine possible interventions.

Unit Essential Questions








What makes a bone a bone?
What are similarities and differences between bones in different species?
To what extent do different bones serve different purposes in the body?
What is the role of evolution in terms of skeletal development?
How is it possible to determine what an animal eats based on the teeth that are in the
animal’s mouth?
How can bones be fixed in the least invasive way?
What role do joints, ligaments, and tendons play in locomotion, and what are the
differences among these structures?

Scope and Sequence








Purpose, function, skeletal system parts
Bone development and structure
Common names for animal parts: Comparative anatomy
Dental structures of animals
Skeletal malfunctions: Bone breaks and repairs
Skeletal disease and genetic issues
Skeleton and body movement
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Assured Assessments
Formative Assessments:
 Development of an original engineered (“make-shift”) design to help repair a foam
bone
 Worksheets, guided activities, writing assignments, and case studies
Summative Assessments:
 Written assessment with various question types
 Patient diagnosis based on a case study including a skeletal abnormality that can be
observed externally as well as internally (e.g., through radiographs)
Resources
Core



Martinec, Elizabeth. Veterinary Science 9-12: The Classroom Curriculum. 2nd ed. Ithaca,
NY: Cornell University, n.d. Print.
case studies

Supplemental
 industry-related print or online magazine or journal articles
 online video resources
Time Allotment


Approximately 3 weeks
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UNIT 10
Muscular System
Unit Goals
At the completion of this unit, students will:
AFNR.CRP.04.02
Analyze the purpose and function of the muscular
CCS.ELA-Literacy.WHST.11-12.2.d
system, including the anatomy and the types of
CCS.ELA-Literacy.WHST.11-12.4
muscles.
ISTE Knowledge Constructor (Standard 3)
AFNR.AS.06.02
AFNR.CRP.09.02
AFNR.CRP.09.03
AFNR.CRP.12.01
NGSS.HS.LS2-8

Apply their knowledge of normal function of the
muscular system to assess malfunctions and
determine possible interventions.

Unit Essential Questions




What different types of organs in the body are made up of muscle tissue?
How do bones and muscle work together to allow movement?
What are common muscular and/or musculoskeletal problems, and what signs and
symptoms would be presented by an animal with muscular disease?

Scope and Sequence




Types of muscle
Relationship between bones and muscles
Muscular diseases

Assured Assessments
Formative




Assessments:
Building of the musculoskeletal system out of pasta
Sketching of the microscopic differences among skeletal, smooth, and cardiac muscle
Worksheets, guided activities, writing assignments, and case studies

Summative Assessments:
 Written assessment with various question types
 Patient diagnosis based on a case study including a muscular abnormality
Resources
Core


Martinec, Elizabeth. Veterinary Science 9-12: The Classroom Curriculum. 2nd ed. Ithaca,
NY: Cornell University, n.d. Print.
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case studies

Supplemental
 industry-related print or online magazine or journal articles
 online video resources
Time Allotment


Approximately 3 weeks
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SUPERVISED AGRICULTURAL EXPERIENCE (SAE)
To be successful in tomorrow’s workplace and life, students need planned, supervised, workbased applications of concepts and skills learned in agricultural education instruction.
Research has shown that participation in Supervised Agricultural Experiences has a positive
effect on students and correlates to career maturity. According to Dr. Walter Edling, vice
president and chief education specialist at the Center for Occupational Research and
Development in Waco, Texas, most people learn best through experience. This may involve
personal participation, physical or hands-on activities, and opportunities for personal discovery.
Edling also says that learning is enhanced when concepts are presented in a context using
familiar relationships, and that most people relate better to concrete, tangible examples and
experiences as opposed to abstract, conceptual models.
SAEs make learning relevant. Instead of just talking about agriculture or the environment,
students learn by conducting experiments, working in a greenhouse or agribusiness, or raising
animals and plants.
Work-based learning experiences such as SAEs prepare students for useful, interesting, and
challenging careers. Over the next five years, there will be a five percent shortage of qualified
graduates to enter key food, fiber, and natural resources occupations. There are many
extraordinary opportunities in the emerging technology fields such as biotechnology. SAEs, an
integral part of successful agricultural education programs, offer students a competitive
advantage.
In grades 11 and 12, the SAE is integrated into all four marking periods, approximately two days
per marking period.

FFA/LEADERSHIP
The FFA youth organization is an integral part of the Agriscience Program. Through various
activities, students develop skills in leadership and personal growth. They practice the leadership
and human relations skills that are critical for personal growth and career success. They
demonstrate interpersonal skills in teamwork, communications, human relations, and social
interactions. The student experience is based on the FFA model, which provides incentives and
recognition for outstanding achievement.
In grades 11 and 12, the FFA/Leadership component is integrated into all four marking periods,
with students participating in FFA meetings, leadership workshops, Agriscience field trips,
fundraising activities, and other events sponsored by the Agriscience program. FFA/Leadership
participation is ten percent of a student’s grade each marking period, based on the following
criteria: Students will attend one Chapter FFA meeting, and participate in two Agrisciencesponsored activities each marking period.
The FFA/Leadership component allows students to explore styles of leadership and qualities of
successful leaders. They practice communication, problem-solving, and decision-making skills
while learning about their role in organizing and maintaining a successful FFA Chapter and in
planning and conducting their Supervised Agricultural Experience.
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COURSE CREDIT
Two credits each year
Two class periods daily for each full year

PREREQUISITES
Successful completion of Agriscience 9 and 10.

ASSURED STUDENT PERFORMANCE RUBRICS




Trumbull High School School-Wide Writing Rubric (attached)
Trumbull High School School-Wide Problem-Solving Rubric (attached)
Trumbull High School School-Wide Independent Learning and Thinking Rubric (attached)

Honors Veterinary Science (Year 1 of 2)
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Trumbull High School School-Wide Writing Rubric
Category/
Weight

Exemplary
4
Student work:

Goal
3
Student work:

Working Toward Goal
2
Student work:

Purpose
X_______



Establishes and
maintains a clear
purpose
 Demonstrates an
insightful
understanding of
audience and task



Establishes and
maintains a purpose
 Demonstrates an
accurate awareness
of audience and task



Organization
X_______



Reflects sophisticated
organization throughout
 Demonstrates logical
progression of ideas
 Maintains a clear focus
 Utilizes effective
transitions



Reflects
organization
throughout
 Demonstrates
logical progression
of ideas
 Maintains a focus
 Utilizes transitions

Content
X_______



Is accurate, explicit,
and vivid
 Exhibits ideas that are
highly developed and
enhanced by specific
details and examples

Use of
Language
X_______



Demonstrates excellent
use of language
 Demonstrates a highly
effective use of
standard writing that
enhances
communication
 Contains few or no
errors. Errors do not
detract from meaning

Needs Support
1-0
Student work:

Establishes a purpose
Demonstrates an
awareness of audience
and task





Reflects some
organization throughout
 Demonstrates logical
progression of ideas at
times
 Maintains a vague focus
 May utilize some
ineffective transitions





Is accurate and
relevant
 Exhibits ideas that
are developed and
supported by details
and examples



May contain some
inaccuracies
 Exhibits ideas that are
partially supported by
details and examples









Demonstrates
competent use of
language
 Demonstrates
effective use of
standard writing
conventions
 Contains few errors.
Most errors do not
detract from
meaning
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Demonstrates use of
language
 Demonstrates use of
standard writing
conventions
 Contains errors that
detract from meaning

Does not establish a
clear purpose
 Demonstrates
limited/no
awareness of
audience and task

Reflects little/no
organization
 Lacks logical
progression of ideas
 Maintains little/no
focus
 Utilizes ineffective
or no transitions
Is inaccurate and
unclear
 Exhibits limited/no
ideas supported by
specific details and
examples
Demonstrates
limited competency
in use of language
 Demonstrates
limited use of
standard writing
conventions
 Contains errors that
make it difficult to
determine meaning
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Trumbull High School School-Wide Problem-Solving Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward Goal
2

Understanding
X_______

 Student demonstrates
clear understanding of
the problem and the
complexities of the task.

 Student demonstrates
sufficient
understanding of the
problem and most of
the complexities of the
task.

 Student demonstrates
some understanding of
the problem but
requires assistance to
complete the task.

 Student demonstrates
limited or no
understanding of the
fundamental problem
after assistance with
the task.

Research
X_______

 Student gathers
compelling information
from multiple sources
including digital, print,
and interpersonal.

 Student gathers
sufficient information
from multiple sources
including digital, print,
and interpersonal.

 Student gathers some
information from few
sources including
digital, print, and
interpersonal.

 Student gathers limited
or no information.

Reasoning and
Strategies
X_______

 Student demonstrates
strong critical thinking
skills to develop a
comprehensive plan
integrating multiple
strategies.

 Student demonstrates
sufficient critical
thinking skills to
develop a cohesive
plan integrating
strategies.

 Student demonstrates
some critical thinking
skills to develop a plan
integrating some
strategies.

 Student demonstrates
limited or no critical
thinking skills and no
plan.

Final Product
and/or
Presentation
X_______

 Solution shows deep
understanding of the
problem and its
components.
 Solution shows
extensive use of 21st century technology
skills.

 Solution shows
sufficient
understanding of the
problem and its
components.
 Solution shows
sufficient use of 21st century technology
skills.

 Solution shows some
understanding of the
problem and its
components.
 Solution shows some
use of 21st -century
technology skills.

 Solution shows limited
or no understanding of
the problem and its
components.
 Solution shows limited
or no use of 21st century technology
skills.
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Trumbull High School School-Wide Independent Learning and Thinking Rubric
Category/Weight

Exemplary
4

Goal
3

Proposal
X_______

 Student demonstrates
a strong sense of
initiative by
generating
compelling questions,
creating uniquely
original
projects/work.

 Student
demonstrates initiative
by generating
appropriate questions,
creating original
projects/work.

 Student demonstrates
some initiative by
generating questions,
creating appropriate
projects/work.

 Student
demonstrates
limited or no
initiative by
generating few
questions and
creating
projects/work.

Independent
Research &
Development
X_______

 Student is analytical,
insightful, and works
independently to
reach a solution.

 Student is analytical, and
works productively to
reach a solution.

 Student reaches a
solution with
direction.

 Student is unable to
reach a solution
without consistent
assistance.

Presentation of
Finished Product
X_______

 Presentation shows
compelling evidence
of an independent
learner and thinker.
 Solution shows deep
understanding of the
problem and its
components.
 Solution shows
extensive and
appropriate
application of 21st century skills.

 Presentation shows clear
evidence of an
independent learner and
thinker.
 Solution shows adequate
understanding of the
problem and its
components.
 Solution shows adequate
application of 21st century skills.

 Presentation shows
some evidence of an
independent learner
and thinker.
 Solution shows some
understanding of the
problem and its
components.
 Solution shows some
application of 21st century skills.

 Presentation shows
limited or no
evidence of an
independent learner
and thinker.
 Solution shows
limited or no
understanding of
the problem.
 Solution shows
limited or no
application of 21st century skills.
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CORE VALUES AND BELIEFS
The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
Advanced Placement Art History is designed to be a college-level art history survey course
aligned with expectations of the College Board. Students will learn from a list of 250 set
artworks chronologically, beginning with Paleolithic paintings and sculpture and ending with
Post-Modernist contemporary arts. The course will explore the ancient through the modern in
Western Europe and the Americas, and global arts including African, Asian (Near and Far East),
Oceanic, and Islamic. Throughout the year, students will be guided by three Essential Questions
What is art, and how is it made? Why and how does art change? How do we describe our
thinking about art?
Students will gain a deep understanding of the meaning of artworks and their place in history. In
addition to being able to recognize and identify the title, artist, date, and materials of each
artwork, they will be able to analyze and interpret the artworks by answering questions related to
form, function, content, and context, using correct vocabulary in written and verbal
communications.
There are no prerequisites for Advanced Placement Art History. Students who have been
successful in humanities courses, such as history and literature, or in studio art courses, are
especially encouraged to enroll, since those experiences will likely support and enrich the
context of the art history course.

COURSE GOALS
The following course goals derive from the 2014 National Core Arts Standards for Visual Arts.
NCAS.VA:Re.7.1.IIIa

Analyze how responses to art develop over time based on
knowledge of art and experience with art and life.

NCAS.VA:Re.7.2.IIIa

Determine the commonalities within a group of artists or visual
images attributed to a particular type of art, timeframe, or culture.

NCAS.VA:Re.8.1.IIIa

Analyze differing interpretations of an artwork or collection of
works in order to select and defend a plausible critical analysis.
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NCAS.VA:Re.9.1.IIIa

Construct evaluations of a work of art or collection of works based
on differing sets of criteria.

The following course goals derive from the 2010 Connecticut Core Standards.
CCS.ELA-Literacy.RH.11-12.2

Determine the central ideas or information of a primary or
secondary source; provide an accurate summary that makes
clear the relationships among the key details and ideas.

CCS.ELA-Literacy.RH.11-12.4

Determine the meaning of words and phrases as they are
used in a text, including analyzing how an author uses and
refines the meaning of a key term over the course of a text
(e.g., how Madison defines faction in Federalist No. 10).

CCS.ELA-Literacy.RH.11-12.9

Integrate information from diverse sources, both primary
and secondary, into a coherent understanding of an idea or
event, noting discrepancies among sources.

The following course goals derive from the 2016 International Society for Technology in
Education Standards.
ISTE Empowered
Learner
(Standard 1)

Students leverage technology to take an active role in choosing, achieving,
and demonstrating competency in their learning goals, informed by the
learning sciences.

ISTE Digital
Citizen
(Standard 2)

Students recognize the rights, responsibilities, and opportunities of living,
learning, and working in an interconnected digital world, and they act and
model in ways that are safe, legal, and ethical.

ISTE Knowledge
Constructor
(Standard 3)

Students critically curate a variety of resources using digital tools to
construct knowledge, produce creative artifacts, and make meaningful
learning experiences for themselves and others.

ISTE Creative
Communicator
(Standard 6)

Students communicate clearly and express themselves creatively for a
variety of purposes using the platforms, tools, styles, formats, and digital
media appropriate to their goals.

COURSE ENDURING UNDERSTANDINGS
Students will understand that . . .
 artists manipulate materials and ideas to create an aesthetic object, act, or event.
 art making is shaped by tradition and change.
 interpretations of art are variable.
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COURSE ESSENTIAL QUESTIONS




What is art, and how is it made?
Why and how does art change?
How do we describe our thinking about art?

COURSE KNOWLEDGE & SKILLS
Students will know . . .



250 works of art from across time and culture.

Students will be able to . . .
 differentiate the components of form, function, content, and/or context of a work of
art.
 explain how artistic decisions about art making shape a work of art.
 describe how context influences artistic decisions about creating a work of art.
 analyze form, function, content, and/or context to infer or explain the possible
intentions for creating a specific work of art.
 describe features of tradition and/or change in a single work of art or in a group of
related works.
 explain how and why specific traditions and/or changes are demonstrated in a single
work or group of related works.
 analyze the influence of a single work of art or group of related works on other
artistic production.
 identify a work of art.
 analyze how formal qualities and/or content of a work of art elicit(s) a response.
 analyze how contextual variables lead to different interpretations of a work of art.
 justify attribution of an unknown work of art.
 analyze relationships between works of art based on their similarities and differences.
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COURSE SYLLABUS
Course Name
Advanced Placement Art History
Level
Advanced Placement; Grades 10-12
Prerequisites
None
Materials Required
None
General Description of the Course
Advanced Placement Art History will provide an opportunity for students to pursue and
receive credit for college-level coursework. Equivalent to a two-semester introductory
college course, AP Art History studies “250 works of art characterized by diverse artistic
traditions from prehistory to the present” (College Board AP Art History Course
Overview). Writing and research involving the art, its artists, and its responses and
interpretations over time are ongoing elements of every unit.
Assured Assessments
Formative Assessments:




Preparation for daily work, including textbook reading (Units 1, 2, 3, 4, 5, 6, 7, 8, 9,
10)
Regular classroom/discussion/activity participation (Units 1, 2, 3, 4, 5, 6, 7, 8, 9, 10)
“Matrix” presentations related to art studied in the unit, with each Matrix presentation
being informative to the group, adding new information for study, and linking to a
reliable Internet source (Units 1, 2, 3, 4, 5, 6, 7, 8, 9, 10)

Summative Assessments:


Unit exams aligned with College Board AP Art History Examination (Units 1, 2, 3, 4,
5, 6, 7, 8, 9, 10)

Core Texts
Kleiner, Fred S. Gardner’s Art through the Ages: The Western Perspective, Volume I.
15th ed. Boston: Cengage, 2017. Print.
Kleiner, Fred S. Gardner’s Art through the Ages: The Western Perspective, Volume II.
15th ed. Boston: Cengage, 2017. Print.
Nici, John B. Barron’s AP Art History. 3rd ed. Hauppauge, NY: Barron’s, 2015. Print.
Field trips to local/regional museums related to art studied in the course, with subsequent
written work based on the visits.
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UNIT 1
Global Prehistory: 30,000-500 B.C.E.
Unit Goals
At the completion of this unit, students will:
NCAS.VA:Re.7.1.IIIa

Analyze how responses to art develop over time based on
knowledge of art and experience with art and life.

NCAS.VA:Re.7.2.IIIa
CCS.ELA-Literacy.RH.11-12.2
ISTE Empowered Learner
(Standard 1)
ISTE Digital Citizen
(Standard 2)

Determine the commonalities within a group of artists or
visual images attributed to a particular type of art,
timeframe, or culture within global prehistory.

NCAS.VA:Re.8.1.IIIa
CCS.ELA-Literacy.RH.11-12.4
ISTE Knowledge Constructor
(Standard 3)

Analyze differing interpretations of an artwork or
collection of works within global prehistory in order to
select and defend a plausible critical analysis.

NCAS.VA:Re.9.1.IIIa
CCS.ELA-Literacy.RH.11-12.9
ISTE Creative Communicator
(Standard 6)

Construct evaluations of a work of art or collection of
works within global prehistory based on differing sets of
criteria.

Unit Essential Questions




What art was created during the period from 30,000-500 B.C.E., and how was it made?
Why and how did art change during the period from 30,000-500 B.C.E.?
How can we describe our thinking about art from the period known as global prehistory?

Scope and Sequence






Human expression existed across the globe before the written record. While prehistoric
art of Europe has been the focus of many introductions to the history of art, very early art
is found worldwide and shares certain features, particularly concern with the natural
world and humans’ place within it.
First instances of important artistic media, approaches, and values occurred on different
continents, with Africa and Asia preceding and influencing other areas as the human
population spread.
Over time, art historians’ knowledge of global prehistoric art has developed through
interdisciplinary collaboration with social and physical scientists.
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Assured Assessments
Formative Assessments:
 Preparation for daily work, including textbook reading
 Regular classroom/discussion/activity participation
 One or more “Matrix” presentations related to art studied in the unit, with each
Matrix presentation being informative to the group, adding new information for
study, and linking to a reliable Internet source
Summative Assessment:
 Unit exam aligned with College Board AP Art History Examination
Resources
Core





Kleiner, Fred S. Gardner’s Art through the Ages: The Western Perspective, Volume I. 15th
ed. Boston: Cengage, 2017. Print.
Kleiner, Fred S. Gardner’s Art through the Ages: The Western Perspective, Volume II.
15th ed. Boston: Cengage, 2017. Print.
Nici, John B. Barron’s AP Art History. 3rd ed. Hauppauge, NY: Barron’s, 2015. Print.
Khan Academy.
https://www.khanacademy.org/login?continue=https%3A//www.khanacademy.org/coach/
dashboard. Web.

Supplemental
 College Board. “AP Art History Course and Exam Description.” https://securemedia.collegeboard.org/digitalServices/pdf/ap/ap-art-history-course-and-examdescription.pdf. Web.
 “The Met’s Heilbrunn Timeline of Art History.” https://www.metmuseum.org/toah/.
Web.
 Witcombe, Christopher L.C.E. “Art History Resources.” http://arthistoryresources.net/.
Web.
 additional digital and/or print resources related to art studied in the unit
Time Allotment


Approximately 6 class periods, subsequent to 5 class periods focused on an introduction
to art history
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UNIT 2
Ancient Mediterranean, 3500 B.C.E.-300 C.E.
Unit Goals
At the completion of this unit, students will:
NCAS.VA:Re.7.1.IIIa

Analyze how responses to art develop over time based on
knowledge of art and experience with art and life.

NCAS.VA:Re.7.2.IIIa
CCS.ELA-Literacy.RH.11-12.2
ISTE Empowered Learner
(Standard 1)
ISTE Digital Citizen
(Standard 2)

Determine the commonalities within a group of artists or
visual images attributed to a particular type of art,
timeframe, or culture created in the ancient Mediterranean
during the period from 3500 B.C.E.-300 C.E.

NCAS.VA:Re.8.1.IIIa
CCS.ELA-Literacy.RH.11-12.4
ISTE Knowledge Constructor
(Standard 3)

Analyze differing interpretations of an artwork or
collection of works created in the ancient Mediterranean
during the period from 3500 B.C.E.-300 C.E. in order to
select and defend a plausible critical analysis.

NCAS.VA:Re.9.1.IIIa
CCS.ELA-Literacy.RH.11-12.9
ISTE Creative Communicator
(Standard 6)

Construct evaluations of a work of art or collection of
works created in the ancient Mediterranean during the
period from 3500 B.C.E.-300 C.E. based on differing sets
of criteria.

Unit Essential Questions




What art was created in the ancient Mediterranean during the period from 3500 B.C.E.300 C.E., and how was it made?
Why and how did art change in the ancient Mediterranean during the period from 3500
B.C.E.-300 C.E.?
How can we describe our thinking about art from the ancient Mediterranean during the
period from 3500 B.C.E.-300 C.E.?

Scope and Sequence






Artistic traditions of the ancient Near East and dynastic Egypt focused on representing
royal figures and divinities and on the function of funerary and palatial complexes within
their cultural contexts. Works of art illustrate the active exchange of ideas and reception
of artistic styles among the Mediterranean culture and the subsequent influence on the
classical world.
Religion plays a significant role in the art and architecture of the ancient Near East, with
cosmology guiding representation of deities and kings who themselves assume divine
attributes.
The art of dynastic Egypt embodies a sense of permanence. It was created for eternity in
the service of a culture that focused on preserving a cycle of rebirth.
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The art of Ancient Greece and Rome is grounded in civic ideals and polytheism. Etruscan
and Roman artists and architects accumulated and creatively adapted Greek objects and
forms to create buildings and artworks that appealed to their tastes for eclecticism and
historicism.
Contextual information for ancient Greek and Roman art can be derived from
contemporary literary, political, legal, and economic records as well as from
archaeological excavations conducted from the mid-18th century onward. Etruscan art, by
contrast, is illuminated primarily by modern archaeological record and by descriptions of
contemporary external observers.

Assured Assessments
Formative Assessments:
 Preparation for daily work, including textbook reading
 Regular classroom/discussion/activity participation
 One or more “Matrix” presentations related to art studied in the unit, with each
Matrix presentation being informative to the group, adding new information for
study, and linking to a reliable Internet source
Summative Assessment:
 Unit exam aligned with College Board AP Art History Examination
Resources
Core
 Kleiner, Fred S. Gardner’s Art through the Ages: The Western Perspective, Volume I. 15th
ed. Boston: Cengage, 2017. Print.
 Kleiner, Fred S. Gardner’s Art through the Ages: The Western Perspective, Volume II.
15th ed. Boston: Cengage, 2017. Print.
 Nici, John B. Barron’s AP Art History. 3rd ed. Hauppauge, NY: Barron’s, 2015. Print.
 Khan Academy.
https://www.khanacademy.org/login?continue=https%3A//www.khanacademy.org/coach/
dashboard. Web.
Supplemental
 College Board. “AP Art History Course and Exam Description.” https://securemedia.collegeboard.org/digitalServices/pdf/ap/ap-art-history-course-and-examdescription.pdf. Web.
 “The Met’s Heilbrunn Timeline of Art History.” https://www.metmuseum.org/toah/.
Web.
 Witcombe, Christopher L.C.E. “Art History Resources.” http://arthistoryresources.net/.
Web.
 additional digital and/or print resources related to art studied in the unit
Time Allotment


Approximately 17 class periods
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UNIT 3
Early Europe and Colonial Americas: 200-1750 C.E.
Unit Goals
At the completion of this unit, students will:
NCAS.VA:Re.7.1.IIIa

Analyze how responses to art develop over time based on
knowledge of art and experience with art and life.

NCAS.VA:Re.7.2.IIIa
CCS.ELA-Literacy.RH.11-12.2
ISTE Empowered Learner
(Standard 1)
ISTE Digital Citizen
(Standard 2)

Determine the commonalities within a group of artists or
visual images attributed to a particular type of art,
timeframe, or culture created in early Europe and colonial
Americas during the period from 200-1750 C.E.

NCAS.VA:Re.8.1.IIIa
CCS.ELA-Literacy.RH.11-12.4
ISTE Knowledge Constructor
(Standard 3)

Analyze differing interpretations of an artwork or
collection of works created in early Europe and colonial
Americas during the period from 200-1750 C.E. in
order to select and defend a plausible critical analysis.

NCAS.VA:Re.9.1.IIIa
CCS.ELA-Literacy.RH.11-12.9
ISTE Creative Communicator
(Standard 6)

Construct evaluations of a work of art or collection of
works created in early Europe and colonial Americas
during the period from 200-1750 C.E. based on differing
sets of criteria.

Unit Essential Questions




What art was created in early Europe and colonial Americas during the period from 2001750 C.E., and how was it made?
Why and how did art change in early Europe and colonial Americas during the period
from 200-1750 C.E.?
How can we describe our thinking about art from early Europe and colonial Americas
during the period from 200-1750 C.E.?

Scope and Sequence




European medieval art is generally studied in chronological order and divided into
geographical regions, governing cultures, and identifiable styles, with associated but
distinctive artistic traditions. There is significant overlap in time, geography, practice,
and heritage of art created within this time frame and region. Nationalist agendas and
disciplinary divisions based on the predominant language (Greek, Latin, or Arabic) and
religion (Judaism, Western or Eastern Orthodox Christianity, or Islam) have caused
considerable fragmentation in the study of medieval art.
Medieval art (European, c. 300-1400 C.E.; Islamic, c. 300-1600 C.E.) derived from the
requirements of worship (Jewish, Christian, or Islamic), elite or court culture, and
learning.
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Art from the early modern Atlantic World is typically studied in chronological order, by
geographical region, according to style, and by medium. Thus, early modernity and the
Atlantic arena are highlighted, framing the initiation of globalization and emergence of
modern Europe, and recognizing the role of the Americas in these developments. More
attention has been given in recent years to larger cultural interactions, exchanges, and
appropriations.
The arts of 15th-century Europe reflected an interest in classical models, enhanced
naturalism, Christianity, pageantry, and increasingly formalized artistic training. In the
17th century, architectural design and figuration in painting and sculpture continued to be
based on classical principles and formulas but with a pronounced interest in
compositional complexity, dynamic movement, and theatricality. There was an increasing
emphasis on time, narrative, heightened naturalism, and psychological or emotional
impact.
The 16th-century Protestant Reformation and subsequent Catholic Counter-Reformation
compelled a divergence between northern and southern western European art with respect
to form, function, and content.

Assured Assessments
Formative Assessments:
 Preparation for daily work, including textbook reading
 Regular classroom/discussion/activity participation
 One or more “Matrix” presentations related to art studied in the unit, with each
Matrix presentation being informative to the group, adding new information for
study, and linking to a reliable Internet source
Summative Assessment:
 Unit exam aligned with College Board AP Art History Examination
Resources
Core





Kleiner, Fred S. Gardner’s Art through the Ages: The Western Perspective, Volume I. 15th
ed. Boston: Cengage, 2017. Print.
Kleiner, Fred S. Gardner’s Art through the Ages: The Western Perspective, Volume II.
15th ed. Boston: Cengage, 2017. Print.
Nici, John B. Barron’s AP Art History. 3rd ed. Hauppauge, NY: Barron’s, 2015. Print.
Khan Academy.
https://www.khanacademy.org/login?continue=https%3A//www.khanacademy.org/coach/
dashboard. Web.
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Supplemental
 College Board. “AP Art History Course and Exam Description.” https://securemedia.collegeboard.org/digitalServices/pdf/ap/ap-art-history-course-and-examdescription.pdf. Web.
 “The Met’s Heilbrunn Timeline of Art History.” https://www.metmuseum.org/toah/.
Web.
 Witcombe, Christopher L.C.E. “Art History Resources.” http://arthistoryresources.net/.
Web.
 additional digital and/or print resources related to art studied in the unit
Time Allotment


Approximately 20 class periods
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UNIT 4
Later Europe and Americas: 1750-1980 C.E.
Unit Goals
At the completion of this unit, students will:
NCAS.VA:Re.7.1.IIIa

Analyze how responses to art develop over time based on
knowledge of art and experience with art and life.

NCAS.VA:Re.7.2.IIIa
CCS.ELA-Literacy.RH.11-12.2
ISTE Empowered Learner
(Standard 1)
ISTE Digital Citizen
(Standard 2)

Determine the commonalities within a group of artists or
visual images attributed to a particular type of art,
timeframe, or culture created in later Europe and Americas
during the period from 1750-1980 C.E.

NCAS.VA:Re.8.1.IIIa
CCS.ELA-Literacy.RH.11-12.4
ISTE Knowledge Constructor
(Standard 3)

Analyze differing interpretations of an artwork or
collection of works created in later Europe and Americas
during the period from 1750-1980 C.E. in order to select
and defend a plausible critical analysis.

NCAS.VA:Re.9.1.IIIa
CCS.ELA-Literacy.RH.11-12.9
ISTE Creative Communicator
(Standard 6)

Construct evaluations of a work of art or collection of
works created in later Europe and Americas during the
from 1750-1980 C.E. based on differing sets of criteria.

Unit Essential Questions




What art was created in later Europe and Americas during the period from 1750-1980
C.E., and how was it made?
Why and how did art change in later Europe and Americas during the period from 17501980 C.E.?
How can we describe our thinking about art from later Europe and Americas during the
period from 1750-1980 C.E.?

Scope and Sequence






From the mid-1700s to 1980 C.E., Europe and the Americas experienced rapid change
and innovation. Art existed in the context of dramatic events such as industrialization,
urbanization, economic upheaval, migrations, and wars. Countries and governments were
re-formed; women’s and civil rights’ movements catalyzed social change.
Artists assumed new roles in society. Styles of art proliferated and often gave rise to
artistic movements. Art and architecture exhibited a diversity of styles, forming an array
of “isms.”
Works of art took on new roles and functions in society and were experienced by
audiences in new ways. Art of this era often proved challenging for audiences and
patrons to immediately understand.
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Assured Assessments
Formative Assessments:
 Preparation for daily work, including textbook reading
 Regular classroom/discussion/activity participation
 One or more “Matrix” presentations related to art studied in the unit, with each
Matrix presentation being informative to the group, adding new information for
study, and linking to a reliable Internet source
Summative Assessment:
 Unit exam aligned with College Board AP Art History Examination
Resources
Core





Kleiner, Fred S. Gardner’s Art through the Ages: The Western Perspective, Volume I. 15th
ed. Boston: Cengage, 2017. Print.
Kleiner, Fred S. Gardner’s Art through the Ages: The Western Perspective, Volume II.
15th ed. Boston: Cengage, 2017. Print.
Nici, John B. Barron’s AP Art History. 3rd ed. Hauppauge, NY: Barron’s, 2015. Print.
Khan Academy.
https://www.khanacademy.org/login?continue=https%3A//www.khanacademy.org/coach/
dashboard. Web.

Supplemental
 College Board. “AP Art History Course and Exam Description.” https://securemedia.collegeboard.org/digitalServices/pdf/ap/ap-art-history-course-and-examdescription.pdf. Web.
 “The Met’s Heilbrunn Timeline of Art History.” https://www.metmuseum.org/toah/.
Web.
 Witcombe, Christopher L.C.E. “Art History Resources.” http://arthistoryresources.net/.
Web.
 additional digital and/or print resources related to art studied in the unit
Time Allotment


Approximately 20 class periods
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UNIT 5
Indigenous Americas: 1000 B.C.E.-1980 C.E.
Unit Goals
At the completion of this unit, students will:
NCAS.VA:Re.7.1.IIIa

Analyze how responses to art develop over time based on
knowledge of art and experience with art and life.

NCAS.VA:Re.7.2.IIIa
CCS.ELA-Literacy.RH.11-12.2
ISTE Empowered Learner
(Standard 1)
ISTE Digital Citizen
(Standard 2)

Determine the commonalities within a group of artists or
visual images attributed to a particular type of art,
timeframe, or culture created in the indigenous Americas
during the period from 1000 B.C.E.-1980 C.E.

NCAS.VA:Re.8.1.IIIa
CCS.ELA-Literacy.RH.11-12.4
ISTE Knowledge Constructor
(Standard 3)

Analyze differing interpretations of an artwork or
collection of works created in the indigenous Americas
during the period from 1000 B.C.E.-1980 C.E. in order to
select and defend a plausible critical analysis.

NCAS.VA:Re.9.1.IIIa
CCS.ELA-Literacy.RH.11-12.9
ISTE Creative Communicator
(Standard 6)

Construct evaluations of a work of art or collection of
works created in the indigenous Americas during the
from 1000 B.C.E.-1980 C.E. based on differing sets of
criteria.

Unit Essential Questions




What art was created in the indigenous Americas during the period from 1000 B.C.E.1980 C.E., and how was it made?
Why and how did art change in the indigenous Americas during the period from 1000
B.C.E.-1980 C.E.?
How can we describe our thinking about art from the indigenous Americas during the
period from 1000 B.C.E.-1980 C.E.?

Scope and Sequence




Art of the Indigenous Americas is among the world’s oldest artistic traditions. While its
roots lie in northern Asia, it developed independently between c. 10,000 B.C.E. and 1492
C.E., which marked the beginning of the European invasions. Regions and cultures are
referred to as the Indigenous Americas to signal the priority of First Nations cultural
traditions over those of the colonizing and migrant peoples that have progressively taken
over the American continents for the last 500 years.
Ancient Mesoamerica encompassed what is now Mexico (from Mexico City southward),
Guatemala, Belize, and western Honduras, from 15,000 B.C.E. to 1521 C.E., which was
the time of the Mexica (Aztec) downfall. General cultural similarities of ancient
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Mesoamerica include similar calendars, pyramidal stepped structures, sites and buildings
oriented in relation to sacred mountains and celestial phenomena, and highly valued
green materials, such as jadeite and quetzal feathers.
The ancient Central Andres comprised present-day southern Ecuador, Peru, western
Bolivia, and northern Chile. General cultural similarities across the Andes include an
emphasis on surviving and interacting with the challenging environments, reciprocity and
cyclicality (rather than individualism), and reverence for the animal and plant worlds as
part of the practice of shamanistic religion.
Despite underling similarities, there are key differences between the art of Ancient
America and Native North America with respect to its dating, environment, cultural
continuity from antiquity to the present, and sources of information. Colonization by
different European groups (Catholic and Protestant) undergirds distinct modern political
situations for Amerindian survivors. Persecution, genocide, and marginalization have
shaped current identity and artistic expression.
Although disease and genocide practiced by the European invaders and colonists reduced
their population by as much as 90 percent, Native Americans today maintain their
cultural identity and uphold modern versions of ancient traditions in addition to creating
new art forms as part of the globalized contemporary art world.

Assured Assessments
Formative Assessments:
 Preparation for daily work, including textbook reading
 Regular classroom/discussion/activity participation
 One or more “Matrix” presentations related to art studied in the unit, with each
Matrix presentation being informative to the group, adding new information for
study, and linking to a reliable Internet source
Summative Assessment:
 Unit exam aligned with College Board AP Art History Examination
Resources
Core





Kleiner, Fred S. Gardner’s Art through the Ages: The Western Perspective, Volume I. 15th
ed. Boston: Cengage, 2017. Print.
Kleiner, Fred S. Gardner’s Art through the Ages: The Western Perspective, Volume II.
15th ed. Boston: Cengage, 2017. Print.
Nici, John B. Barron’s AP Art History. 3rd ed. Hauppauge, NY: Barron’s, 2015. Print.
Khan Academy.
https://www.khanacademy.org/login?continue=https%3A//www.khanacademy.org/coach/
dashboard. Web.
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Supplemental
 College Board. “AP Art History Course and Exam Description.” https://securemedia.collegeboard.org/digitalServices/pdf/ap/ap-art-history-course-and-examdescription.pdf. Web.
 “The Met’s Heilbrunn Timeline of Art History.” https://www.metmuseum.org/toah/.
Web.
 Witcombe, Christopher L.C.E. “Art History Resources.” http://arthistoryresources.net/.
Web.
 additional digital and/or print resources related to art studied in the unit
Time Allotment


Approximately 7 class periods
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UNIT 6
Africa: 1100-1980 C.E.
Unit Goals
At the completion of this unit, students will:
NCAS.VA:Re.7.1.IIIa

Analyze how responses to art develop over time based on
knowledge of art and experience with art and life.

NCAS.VA:Re.7.2.IIIa
CCS.ELA-Literacy.RH.11-12.2
ISTE Empowered Learner
(Standard 1)
ISTE Digital Citizen
(Standard 2)

Determine the commonalities within a group of artists or
visual images attributed to a particular type of art,
timeframe, or culture created in Africa during the period
from 1100-1980 C.E.

NCAS.VA:Re.8.1.IIIa
CCS.ELA-Literacy.RH.11-12.4
ISTE Knowledge Constructor
(Standard 3)

Analyze differing interpretations of an artwork or
collection of works created in Africa during the period
from 1100-1980 C.E. in order to select and defend a
plausible critical analysis.

NCAS.VA:Re.9.1.IIIa
CCS.ELA-Literacy.RH.11-12.9
ISTE Creative Communicator
(Standard 6)

Construct evaluations of a work of art or collection of
works created in Africa during the period from 1100-1980
C.E. based on differing sets of criteria.

Unit Essential Questions




What art was created in Africa during the period from 1100-1980 C.E.?
Why and how did art change in Africa during the period from 1100-1980 C.E.?
How can we describe our thinking about art from Africa during the period from 11001980 C.E.?

Scope and Sequence






Human life, which is understood to have begun in Africa, developed over millions of
years and radiated beyond the continent of Africa. The earliest African art dates to 77,000
years ago. While interpretation of this art is conjectural at best, the clarity and strength of
design and expression in the work is obvious.
Human beliefs and interactions in Africa are instigated by the arts. African arts are active;
they motivate behavior, contain and express belief, and validate social organization and
human relations.
Use and efficacy are central to the art of Africa. African arts, though often characterized,
collected, and exhibited as figural sculptures and masks, are by nature meant to be
performed rather than simply viewed. African arts are often described in terms of the
contexts and functions with which they appear to be associated.

Advanced Placement Art History

18



Outsiders have often characterized, collected, and exhibited African arts as primitive,
ethnographic, anonymous, and static, when in reality Africa’s interaction with the rest of
the world led to dynamic intellectual and artistic traditions that sustain hundreds of
cultures and almost as many languages, contributing dramatically to the corpus of human
expression. African life and arts have been deeply affected by ongoing, cosmopolitan
patterns of interaction with populations around the world and through time.

Assured Assessments
Formative Assessments:
 Preparation for daily work, including textbook reading
 Regular classroom/discussion/activity participation
 One or more “Matrix” presentations related to art studied in the unit, with each
Matrix presentation being informative to the group, adding new information for
study, and linking to a reliable Internet source
Summative Assessment:
 Unit exam aligned with College Board AP Art History Examination
Resources
Core





Kleiner, Fred S. Gardner’s Art through the Ages: The Western Perspective, Volume I. 15th
ed. Boston: Cengage, 2017. Print.
Kleiner, Fred S. Gardner’s Art through the Ages: The Western Perspective, Volume II.
15th ed. Boston: Cengage, 2017. Print.
Nici, John B. Barron’s AP Art History. 3rd ed. Hauppauge, NY: Barron’s, 2015. Print.
Khan Academy.
https://www.khanacademy.org/login?continue=https%3A//www.khanacademy.org/coach/
dashboard. Web.

Supplemental
 College Board. “AP Art History Course and Exam Description.” https://securemedia.collegeboard.org/digitalServices/pdf/ap/ap-art-history-course-and-examdescription.pdf. Web.
 “The Met’s Heilbrunn Timeline of Art History.” https://www.metmuseum.org/toah/.
Web.
 Witcombe, Christopher L.C.E. “Art History Resources.” http://arthistoryresources.net/.
Web.
 additional digital and/or print resources related to art studied in the unit
Time Allotment


Approximately 7 class periods

Advanced Placement Art History

19

UNIT 7
West and Central Asia: 500 B.C.E.-1980 C.E.
Unit Goals
At the completion of this unit, students will:
NCAS.VA:Re.7.1.IIIa

Analyze how responses to art develop over time based on
knowledge of art and experience with art and life.

NCAS.VA:Re.7.2.IIIa
CCS.ELA-Literacy.RH.11-12.2
ISTE Empowered Learner
(Standard 1)
ISTE Digital Citizen
(Standard 2)

Determine the commonalities within a group of artists or
visual images attributed to a particular type of art,
timeframe, or culture created in West and Central Asia
during the period from 500 B.C.E.-1980 C.E.

NCAS.VA:Re.8.1.IIIa
CCS.ELA-Literacy.RH.11-12.4
ISTE Knowledge Constructor
(Standard 3)

Analyze differing interpretations of an artwork or
collection of works created in West and Central Asia
during the period from 500 B.C.E.-1980 C.E. in order to
select and defend a plausible critical analysis.

NCAS.VA:Re.9.1.IIIa
CCS.ELA-Literacy.RH.11-12.9
ISTE Creative Communicator
(Standard 6)

Construct evaluations of a work of art or collection of
works created in West and Central Asia during the period
from 500 B.C.E.-1980 C.E. based on differing sets of
criteria.

Unit Essential Questions




What art was created in West and Central Asia during the period from 500 B.C.E.-1980
C.E.?
Why and how did art change in West and Central Asia during the period from 500
B.C.E.-1980 C.E.?
How can we describe our thinking about art from West and Central Asia during the
period from 500 B.C.E.-1980 C.E.?

Scope and Sequence





The arts of West and Central Asia play a key role in the history of world art, giving form
to the vast cultural interchanges that have occurred in these lands that link the European
and Asian peoples.
The religious arts of West and Central Asia are united by the traditions of the region:
Buddhism and Islam.
Use of figural art in religious contexts varies among traditions, whereas figural art is
common in secular art forms across West and Central Asia.
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Artists of West and Central Asia excelled in the creation of particular art forms exhibiting
key characteristics unique to their regions and cultures. Important forms include
ceramics, metalwork, textiles, painting, and calligraphy.

Assured Assessments
Formative Assessments:
 Preparation for daily work, including textbook reading
 Regular classroom/discussion/activity participation
 One or more “Matrix” presentations related to art studied in the unit, with each
Matrix presentation being informative to the group, adding new information for
study, and linking to a reliable Internet source
Summative Assessment:
 Unit exam aligned with College Board AP Art History Examination
Resources
Core





Kleiner, Fred S. Gardner’s Art through the Ages: The Western Perspective, Volume I. 15th
ed. Boston: Cengage, 2017. Print.
Kleiner, Fred S. Gardner’s Art through the Ages: The Western Perspective, Volume II.
15th ed. Boston: Cengage, 2017. Print.
Nici, John B. Barron’s AP Art History. 3rd ed. Hauppauge, NY: Barron’s, 2015. Print.
Khan Academy.
https://www.khanacademy.org/login?continue=https%3A//www.khanacademy.org/coach/
dashboard. Web.

Supplemental
 College Board. “AP Art History Course and Exam Description.” https://securemedia.collegeboard.org/digitalServices/pdf/ap/ap-art-history-course-and-examdescription.pdf. Web.
 “The Met’s Heilbrunn Timeline of Art History.” https://www.metmuseum.org/toah/.
Web.
 Witcombe, Christopher L.C.E. “Art History Resources.” http://arthistoryresources.net/.
Web.
 additional digital and/or print resources related to art studied in the unit
Time Allotment


Approximately 6 class periods
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UNIT 8
South, East, and Southeast Asia: 300 B.C.E.-1980 C.E.
Unit Goals
At the completion of this unit, students will:
NCAS.VA:Re.7.1.IIIa

Analyze how responses to art develop over time based on
knowledge of art and experience with art and life.

NCAS.VA:Re.7.2.IIIa
CCS.ELA-Literacy.RH.11-12.2
ISTE Empowered Learner
(Standard 1)
ISTE Digital Citizen
(Standard 2)

Determine the commonalities within a group of artists or
visual images attributed to a particular type of art,
timeframe, or culture created in South, East, and Southeast
Asia during the period from 300 B.C.E.-1980 C.E.

NCAS.VA:Re.8.1.IIIa
CCS.ELA-Literacy.RH.11-12.4
ISTE Knowledge Constructor
(Standard 3)

Analyze differing interpretations of an artwork or
collection of works created in South, East, and Southeast
Asia during the period from 300 B.C.E.-1980 C.E. in order
to select and defend a plausible critical analysis.

NCAS.VA:Re.9.1.IIIa
CCS.ELA-Literacy.RH.11-12.9
ISTE Creative Communicator
(Standard 6)

Construct evaluations of a work of art or collection of
works created in South, East, and Southeast Asia during the
period from 300 B.C.E.-1980 C.E. based on differing sets
of criteria.

Unit Essential Questions




What art was created in South, East, and Southeast Asia during the period from 300
B.C.E.-1980 C.E.?
Why and how did art change in South, East, and Southeast Asia during the period from
300 B.C.E.-1980 C.E.?
How can we describe our thinking about art from South, East, and Southeast Asia during
the period from 300 B.C.E.-1980 C.E.?

Scope and Sequence





The arts of South, East, and Southeast Asia represent some of the world’s oldest, most
diverse, and most sophisticated visual traditions.
Many of the world’s great religious and philosophic traditions developed in South and
East Asia. Extensive traditions of distinctive religious art forms developed in this region
to support the beliefs and practices of these religions.
South, East, and Southeast Asia developed many artistic and architectural traditions that
are deeply rooted in Asian aesthetics and cultural practices.
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Asian art was and is global. The cultures of South, East, and Southeast Asia were
interconnected through trade and politics and were also in contact with West Asia and
Europe throughout history.

Assured Assessments
Formative Assessments:
 Preparation for daily work, including textbook reading
 Regular classroom/discussion/activity participation
 One or more “Matrix” presentations related to art studied in the unit, with each
Matrix presentation being informative to the group, adding new information for
study, and linking to a reliable Internet source
Summative Assessment:
 Unit exam aligned with College Board AP Art History Examination
Resources
Core





Kleiner, Fred S. Gardner’s Art through the Ages: The Western Perspective, Volume I. 15th
ed. Boston: Cengage, 2017. Print.
Kleiner, Fred S. Gardner’s Art through the Ages: The Western Perspective, Volume II.
15th ed. Boston: Cengage, 2017. Print.
Nici, John B. Barron’s AP Art History. 3rd ed. Hauppauge, NY: Barron’s, 2015. Print.
Khan Academy.
https://www.khanacademy.org/login?continue=https%3A//www.khanacademy.org/coach/
dashboard. Web.

Supplemental
 College Board. “AP Art History Course and Exam Description.” https://securemedia.collegeboard.org/digitalServices/pdf/ap/ap-art-history-course-and-examdescription.pdf. Web.
 “The Met’s Heilbrunn Timeline of Art History.” https://www.metmuseum.org/toah/.
Web.
 Witcombe, Christopher L.C.E. “Art History Resources.” http://arthistoryresources.net/.
Web.
 additional digital and/or print resources related to art studied in the unit
Time Allotment


Approximately 11 class periods
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UNIT 9
The Pacific: 700-1980 C.E.
Unit Goals
At the completion of this unit, students will:
NCAS.VA:Re.7.1.IIIa

Analyze how responses to art develop over time based on
knowledge of art and experience with art and life.

NCAS.VA:Re.7.2.IIIa
CCS.ELA-Literacy.RH.11-12.2
ISTE Empowered Learner
(Standard 1)
ISTE Digital Citizen
(Standard 2)

Determine the commonalities within a group of artists or
visual images attributed to a particular type of art,
timeframe, or culture created in the Pacific during the
period from 700-1980 C.E.

NCAS.VA:Re.8.1.IIIa
CCS.ELA-Literacy.RH.11-12.4
ISTE Knowledge Constructor
(Standard 3)

Analyze differing interpretations of an artwork or
collection of works created in the Pacific during the period
from 700-1980 C.E. in order to select and defend a
plausible critical analysis.

NCAS.VA:Re.9.1.IIIa
CCS.ELA-Literacy.RH.11-12.9
ISTE Creative Communicator
(Standard 6)

Construct evaluations of a work of art or collection of
works created in the Pacific during the period from 7001980 C.E. based on differing sets of criteria.

Unit Essential Questions




What art was created in the Pacific during the period from 700-1980 C.E.?
Why and how did art change in the Pacific during the period from 700-1980 C.E.?
How can we describe our thinking about art from the Pacific during the period from 7001980 C.E.?

Scope and Sequence






The arts of the Pacific vary by virtue of ecological situations, social structure, and impact
of external influences, such as commerce, colonialism, and missionary activity. Created
in a variety of media, Pacific arts are distinguished by the virtuosity with which materials
are used and presented.
The sea is ubiquitous as a theme of Pacific art and as a presence in the daily lives of a
large portion of Oceania, as the sea both connects and separates the lands and peoples of
the Pacific.
The arts of the Pacific are expressions of beliefs, social relations, essential truths, and
compendia of information held by designated members of society. Pacific arts are
objects, acts, and events that are forces in social life.
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Pacific arts are performed (danced, sung, recited, displayed) in an array of colors, scents,
textures, and movements that enact narratives and proclaim primordial truths. Belief in
the use of costumes, cosmetics, and constructions assembled to enact epics of human
history and experience is central to the creation of and participation in Pacific arts.

Assured Assessments
Formative Assessments:
 Preparation for daily work, including textbook reading
 Regular classroom/discussion/activity participation
 One or more “Matrix” presentations related to art studied in the unit, with each
Matrix presentation being informative to the group, adding new information for
study, and linking to a reliable Internet source
Summative Assessment:
 Unit exam aligned with College Board AP Art History Examination
Resources
Core





Kleiner, Fred S. Gardner’s Art through the Ages: The Western Perspective, Volume I. 15th
ed. Boston: Cengage, 2017. Print.
Kleiner, Fred S. Gardner’s Art through the Ages: The Western Perspective, Volume II.
15th ed. Boston: Cengage, 2017. Print.
Nici, John B. Barron’s AP Art History. 3rd ed. Hauppauge, NY: Barron’s, 2015. Print.
Khan Academy.
https://www.khanacademy.org/login?continue=https%3A//www.khanacademy.org/coach/
dashboard. Web.

Supplemental
 College Board. “AP Art History Course and Exam Description.” https://securemedia.collegeboard.org/digitalServices/pdf/ap/ap-art-history-course-and-examdescription.pdf. Web.
 “The Met’s Heilbrunn Timeline of Art History.” https://www.metmuseum.org/toah/.
Web.
 Witcombe, Christopher L.C.E. “Art History Resources.” http://arthistoryresources.net/.
Web.
 additional digital and/or print resources related to art studied in the unit
Time Allotment


Approximately 6 class periods
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UNIT 10
Global Contemporary: 1980 C.E. to Present
Unit Goals
At the completion of this unit, students will:
NCAS.VA:Re.7.1.IIIa

Analyze how responses to art develop over time based on
knowledge of art and experience with art and life.

NCAS.VA:Re.7.2.IIIa
CCS.ELA-Literacy.RH.11-12.2
ISTE Empowered Learner
(Standard 1)
ISTE Digital Citizen
(Standard 2)

Determine the commonalities within a group of artists or
visual images attributed to a particular type of art,
timeframe, or culture created in the global contemporary
period.

NCAS.VA:Re.8.1.IIIa
CCS.ELA-Literacy.RH.11-12.4
ISTE Knowledge Constructor
(Standard 3)

Analyze differing interpretations of an artwork or
collection of works created in the global contemporary
period in order to select and defend a plausible critical
analysis.

NCAS.VA:Re.9.1.IIIa
CCS.ELA-Literacy.RH.11-12.9
ISTE Creative Communicator
(Standard 6)

Construct evaluations of a work of art or collection of
works created in the global contemporary period based on
differing sets of criteria.

Unit Essential Questions




What art was created in the global contemporary period, from 1980 C.E. to the present?
Why and how did art change during the global contemporary period, from 1980 C.E. to
the present?
How can we describe our thinking about art during the global contemporary period, from
1980 C.E. to the present?

Scope and Sequence




Global contemporary art is characterized by a transcendence of traditional conceptions of
art and is supported by technological developments and global awareness. Digital
technology in particular provides increased access to imagery and contextual information
about diverse artists and artworks throughout history and across the globe.
In the scholarly realm as well as mainstream media, contemporary art is now a major
phenomenon experienced and understood in a global context.
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Assured Assessments
Formative Assessments:
 Preparation for daily work, including textbook reading
 Regular classroom/discussion/activity participation
 One or more “Matrix” presentations related to art studied in the unit, with each
Matrix presentation being informative to the group, adding new information for
study, and linking to a reliable Internet source
Summative Assessment:
 Unit exam aligned with College Board AP Art History Examination
Resources
Core





Kleiner, Fred S. Gardner’s Art through the Ages: The Western Perspective, Volume I. 15th
ed. Boston: Cengage, 2017. Print.
Kleiner, Fred S. Gardner’s Art through the Ages: The Western Perspective, Volume II.
15th ed. Boston: Cengage, 2017. Print.
Nici, John B. Barron’s AP Art History. 3rd ed. Hauppauge, NY: Barron’s, 2015. Print.
Khan Academy.
https://www.khanacademy.org/login?continue=https%3A//www.khanacademy.org/coach/
dashboard. Web.

Supplemental
 College Board. “AP Art History Course and Exam Description.” https://securemedia.collegeboard.org/digitalServices/pdf/ap/ap-art-history-course-and-examdescription.pdf. Web.
 “The Met’s Heilbrunn Timeline of Art History.” https://www.metmuseum.org/toah/.
Web.
 Witcombe, Christopher L.C.E. “Art History Resources.” http://arthistoryresources.net/.
Web.
 additional digital and/or print resources related to art studied in the unit
Time Allotment


Approximately 15 class periods, prior to 10 class periods focused on review and synthesis
prior to the College Board Examination
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CULMINATING ACTIVITIES
Advanced Placement Examination
The College Board AP Art History Examination consists of two sections, each counting as 50%
of the Examination score: a 1-hour multiple-choice section of 80 questions, followed by a 2-hour
free-response section of 6 questions. Students must demonstrate in-depth critical analysis of
relationships among works of art, art historical concepts, and global cultures.
Post-Exam Project
A post-exam project related to the goals of the course will be included. Options may include:
1. Film Festival: Art History in Movies, with potential titles Woman in Gold (Dir. Simon Curtis,
2015), The Monuments Men (Dir. George Clooney, 2014), Art of the Western World (PBS,
1989), Frida (Dir. Julie Taymor, 2002), Pollock (Dir. Ed Harris, 2000), The Secret of Kells
(Dir. Tomm Moore, 2009), Big Eyes (Dir. Tim Burton, 2014), The Rape of Europa (PBS,
2007), and Loving Vincent (Dirs. Dorota Kobiela and Hugh Welchman, 2017).
2. Tableaux Vivants, recreating (and photographing) artworks studied previously in the course.
3. Picasso Portraits, creating self-portraits with inspiration from Picasso, Braque, and other
Cubist artists.
4. Matrix Videos, creating videos presenting matrices of select artworks from the course, for
future classes’ use.
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COURSE CREDIT
One-half credit in art
One class period daily for a full year

PREREQUISITES
None.

ASSURED STUDENT PERFORMANCE RUBRICS





Trumbull High School School-Wide Problem-Solving through Critical Thinking Rubric
(attached)
Trumbull High School School-Wide Social and Civic Expectations Rubric (attached)
Trumbull High School School-Wide Independent Learning and Thinking Rubric (attached)
Advanced Placement Art History Matrix (attached)
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SCHOOL-WIDE RUBRICS
Rubric 3: Problem-Solving through Critical Thinking
Category/
Weight

Exemplary
4

Goal
3

Working Toward Goal
2

Understanding
X_______

 Student demonstrates
clear understanding of
the problem and the
complexities of the task.

 Student demonstrates
sufficient
understanding of the
problem and most of
the complexities of the
task.

 Student demonstrates
some understanding of
the problem but
requires assistance to
complete the task.

 Student demonstrates
limited or no
understanding of the
fundamental problem
after assistance with
the task.

Research
X_______

 Student gathers
compelling information
from multiple sources
including digital, print,
and interpersonal.

 Student gathers
sufficient information
from multiple sources
including digital, print,
and interpersonal.

 Student gathers some
information from few
sources including
digital, print, and
interpersonal.

 Student gathers limited
or no information.

Reasoning and
Strategies
X_______

 Student demonstrates
strong critical thinking
skills to develop a
comprehensive plan
integrating multiple
strategies.

 Student demonstrates
sufficient critical
thinking skills to
develop a cohesive
plan integrating
strategies.

 Student demonstrates
some critical thinking
skills to develop a plan
integrating some
strategies.

 Student demonstrates
limited or no critical
thinking skills and no
plan.

Final Product
and/or
Presentation
X_______

 Solution shows deep
understanding of the
problem and its
components.
 Solution shows
extensive use of 21stcentury technology
skills.

 Solution shows
sufficient
understanding of the
problem and its
components.
 Solution shows
sufficient use of 21stcentury technology
skills.

 Solution shows some
understanding of the
problem and its
components.
 Solution shows some
use of 21st-century
technology skills.

 Solution shows limited
or no understanding of
the problem and its
components.
 Solution shows limited
or no use of 21stcentury technology
skills.
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Rubric 4: Social and Civic Expectations
Category/
Weight

Responsibility
for Self
X_______

Respects
Others
X_______

Exemplary
4



Highly self-directed
Consistently displays
ethical conduct in the
classroom and on
campus



Sensitive and
considerate to others



Practices
Interpersonal
Skills
X_______



Cultural
Understanding
X_______

Champions discussions
to resolve differences
through active listening
and offers opinions
without prompting in a
positive and rational
manner

Demonstrates a high
level of cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives

Advanced Placement Art History

Goal
3



Self-directed
Displays ethical
conduct in the
classroom and on
campus



Considerate to others





Working Toward Goal
2


Occasionally selfdirected
 At times displays
ethical conduct in the
classroom and on
campus


At times considerate to
others

Actively discusses
avenues to resolve
differences when
appropriate, and offers
encouraging opinions
when prompted



At times, appears
indifferent to others,
does not seek avenues
to resolve differences,
and is inflexible in his
or her own opinions

Demonstrates an
appreciation of cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives



Demonstrates little
appreciation of cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives

Needs Support
1-0



Rarely self-directed
Seldom displays ethical
conduct in the
classroom and on
campus



Insensitive to others



Demonstrates
intolerance and lacks
social interaction skills



Demonstrates a lack of
appreciation of cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives
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Rubric 5: Independent Learners and Thinkers
Category/Weight

Exemplary
4

Proposal
X_______

 Student demonstrates
a strong sense of
initiative by
generating
compelling questions,
creating uniquely
original
projects/work.

 Student
demonstrates initiative
by generating
appropriate questions,
creating original
projects/work.

 Student demonstrates
some initiative by
generating questions,
creating appropriate
projects/work.

 Student
demonstrates
limited or no
initiative by
generating few
questions and
creating
projects/work.

Independent
Research &
Development
X_______

 Student is analytical,
insightful, and works
independently to
reach a solution.

 Student is analytical, and
works productively to
reach a solution.

 Student reaches a
solution with
direction.

 Student is unable to
reach a solution
without consistent
assistance.

Presentation of
Finished Product
X_______

 Presentation shows
compelling evidence
of an independent
learner and thinker.
 Solution shows deep
understanding of the
problem and its
components.
 Solution shows
extensive and
appropriate
application of 21stcentury skills.

 Presentation shows clear
evidence of an
independent learner and
thinker.
 Solution shows adequate
understanding of the
problem and its
components.
 Solution shows adequate
application of 21stcentury skills.

 Presentation shows
some evidence of an
independent learner
and thinker.
 Solution shows some
understanding of the
problem and its
components.
 Solution shows some
application of 21stcentury skills.

 Presentation shows
limited or no
evidence of an
independent learner
and thinker.
 Solution shows
limited or no
understanding of
the problem.
 Solution shows
limited or no
application of 21stcentury skills.
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ADVANCED PLACEMENT ART HISTORY MATRIX
Unit #:

Title:

1. Identification (title/designation,
artist/culture, date of creation, media):

2. Materials and Techniques Used:

4. Intended Function/Purpose: Why was it
made? Whom (a patron, etc.) was it made
for? Is there a theme?

3. Form (use of design elements/principles:
color, shape, value, texture, line, space;
balance, contrast, emphasis, movement,
etc.):

5. Content (subject matter, iconography,
depiction, symbolism, the story):

7. Innovation/Change(s):

Place here picture of one of the 250
works of art of the course.

8. Historical Background: What was
happening in the world, especially as it
influenced the artist?

6. Context (place/site/audience): Why was
the artist’s intent significant?

9. Comparison to another work:

Convention/Tradition(s):

10: Vocabulary Words:
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CORE VALUES AND BELIEFS
The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
Health is the state of total well-being. Although heredity and environment are health factors, an
individual’s personal health is greatly influenced by the choices and decisions the individual
makes. To achieve a high level of health, the physical, mental/emotional, and social aspects of
daily life must be balanced. Developing prevention skills, such as increasing one’s health
literacy, should be the focus of everyone’s health goals, and is the central theme of Health 9.
The focus of the Trumbull High School health program, beginning with Health 9, is to move
students toward “health literacy,” defined as the capacity of individuals “to obtain, process, and
understand basic health information and services” to make more knowledgeable positive
decisions about their own health, their families’ health, and the health of their communities (U.S.
Department of Health and Human Services, 2000, Healthy People 2010). The health-literate
person is: a critical thinker and problem solver; a responsible, productive member of society; a
self-directed learner; and an effective communicator.

COURSE GOALS
The following course goals derive from the 2015 Centers for Disease Control and Prevention
(CDC) National Health Education Standards.
Standard 1: Students will comprehend concepts related to health promotion and disease
prevention to enhance health.
1.12.1
1.12.2
1.12.9

Predict how healthy behaviors can affect health status.
Describe the interrelationships of emotional, intellectual, physical, and social
health.
Analyze the potential severity of injury or illness if engaging in unhealthy
behaviors.

Standard 2: Students will analyze the influence of family, peers, culture, media, technology, and
other factors on health behaviors.
2.12.3
2.12.6
Health 9

Analyze how peers influence healthy and unhealthy behaviors.
Evaluate the impact of technology on personal, family, and community health.
2

2.12.8

Analyze the influence of personal values and beliefs on individual health
practices and behaviors.

Standard 3: Students will demonstrate the ability to access valid information, products, and
services to enhance health.
3.12.4
3.12.5

Determine when professional health services may be required.
Access valid and reliable health products and services.

Standard 4: Students will demonstrate the ability to use interpersonal communication skills to
enhance health and avoid or reduce health risks.
4.12.1
4.12.3
4.12.4

Use skills for communicating effectively with family, peers, and others to
enhance health.
Demonstrate strategies to prevent, manage, or resolve interpersonal conflicts
without harming self or others.
Demonstrate how to ask for and offer assistance to enhance the health of self
and others.

Standard 5: Students will demonstrate the ability to use decision-making skills to enhance health.
5.12.2

Determine the value of applying a thoughtful decision-making process in
health-related situations.

Standard 6: Students will demonstrate the ability to use goal-setting skills to enhance health.
6.12.1
6.12.2

Assess personal health practices and overall health status.
Develop a plan to attain a personal health goal that addresses strengths, needs,
and risks.

Standard 7: Students will demonstrate the ability to practice health-enhancing behaviors and
avoid or reduce health risks.
7.12.1
7.12.2

Analyze the role of individual responsibility for enhancing health.
Demonstrate a variety of healthy practices and behaviors that will maintain or
improve the health of self and others.

Standard 8: Students will demonstrate the ability to advocate for personal, family, and
community health.
8.12.3
8.12.4

Work cooperatively as an advocate for improving personal, family, and
community health.
Adapt health messages and communication techniques to a specific target
audience.

COURSE ENDURING UNDERSTANDINGS
Students will understand that . . .
 many factors affect one’s overall health and wellness.
Health 9
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health literacy means “the degree to which individuals have the capacity to obtain,
process, and understand basic health information and services needed to make
appropriate health decisions” (U.S. Department of Health and Human Services, 2000,
Healthy People 2010).
basic health skills must be applied for one to be an overall healthy individual.
various components of wellness affect one’s overall lifelong health.
health concepts contribute to one’s physical, mental, emotional, and social health.
they have the ability and the confidence to refuse drugs, alcohol, and other negative
choices.
mental and emotional health affects one’s life.

COURSE ESSENTIAL QUESTIONS




How can I apply health literacy skills to increase my overall wellness throughout my life?
When faced with a decision regarding personal health, what resources and aids can I use to
make the best health-informed decision?
What mental and emotional information do I need to gain to live a balanced, healthy life?

COURSE KNOWLEDGE & SKILLS
Students will know . . .





various components of health that affect their overall physical wellness.
various positive and negative consequences of various health-related decisions.
credible resources that can be used to make a health-related decision.

Students will be able to . . .
 make a healthy decision based on skills learned.
 use refusal skills with assertive communication.
 use the SMART goal-setting methods to make a detailed plan to achieve a goal.
 self-reflect on their habits and health decisions.
 analyze factors that affect their overall mental and emotional health.

Health 9

4

COURSE SYLLABUS
Course Name
Health 9
Level
Non-leveled
Prerequisites
None
Materials Required
None
General Description of the Course
Health 9 is a comprehensive approach to making healthy choices regarding personal
health and safety, community, and environmental health. Topics including mental and
emotional health, substance use, peer and personal relationships, and digital citizenship
are presented to enable students to develop health literacy.
Assured Assessments
Formative Assessments:
Formative assessments can include, but are not limited to:
 Class participation (Units 1, 2, 3, 4)
Summative Assessments:
 Google quizzes related to unit concepts (Units 1, 3, 4)
 Group poster related to mental health disorder (Unit 2)
 STI brochure (Unit 4)
Core Text
 Corbin, Charles B., Guy C. Le Masurier, and Karen E. McConnell. Fitness for Life. 6th
ed. Champaign, IL: Human Kinetics, 2014. Print.

Health 9

5

UNIT 1
Health and Wellness
Unit Goals
Linked to the 2015 CDC National Health Education Standards, by the completion of this unit,
students will:
1.12.1

Predict how healthy behaviors can affect health status.

1.12.2

Describe the interrelationships of emotional, intellectual, physical, and social
health.

1.12.9

Analyze the potential severity of injury or illness if engaging in unhealthy
behaviors.

2.12.8

Analyze the influence of personal values and beliefs on individual health practices
and behaviors.

3.12.5

Access valid and reliable health products and services.

5.12.2

Determine the value of applying a thoughtful decision-making process in healthrelated situations.

6.12.1

Assess personal health practices and overall health status.

6.12.2

Develop a plan to attain a personal health goal that addresses strengths, needs, and
risks.

7.12.1

Analyze the role of individual responsibility for enhancing health.

7.12.2

Demonstrate a variety of healthy practices and behaviors that will maintain or
improve the health of self and others.

Unit Essential Questions






What is health literacy?
What can I do to avoid or reduce health risk?
What influences my healthy behaviors and decisions?
How do I make good decisions to keep myself healthy?
How do I use the goal-setting process to improve my health?

Scope and Sequence




Health literacy
o “the degree to which individuals have the capacity to obtain, process, and understand
basic health information and services needed to make appropriate health decisions”
(U.S. Department of Health and Human Services, 2000, Healthy People 2010)
Health triangle/pillars
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National health standards
o Decision making
o Goal setting (SMART goals)
Chronic diseases (e.g., diabetes, heart disease, stroke, cancer)

Assured Assessments
Formative Assessment:
 Class participation
Summative Assessment:
 Google quiz related to unit concepts
Resources
Core
 Corbin, Charles B., Guy C. Le Masurier, and Karen E. McConnell. Fitness for Life. 6th
ed. Champaign, IL: Human Kinetics, 2014. Print.
Supplemental
 Centers for Disease Control and Prevention, https://www.cdc.gov/. Accessed June 17,
2019. Web.
 Mayo Clinic, https://www.mayoclinic.org/. Accessed June 17, 2019. Web.
 TEDEd, https://ed.ted.com/. Accessed June 17, 2019. Web.
Time Allotment


Approximately 1-2 weeks

Health 9
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UNIT 2
Mental and Emotional Health
Unit Goals
Linked to the 2015 CDC National Health Education Standards, by the completion of this unit,
students will:
2.12.8

Analyze the influence of personal values and beliefs on individual health practices
and behaviors.

3.12.4

Determine when professional health services may be required.

3.12.5

Access valid and reliable health products and services.

6.12.1

Assess personal health practices and overall health status.

7.12.1

Analyze the role of individual responsibility for enhancing health.

7.12.2

Demonstrate a variety of healthy practices and behaviors that will maintain or
improve the health of self and others.

Unit Essential Questions









What are some specific ways I can manage my emotions?
What is the stress response?
What are healthy ways I can manage stress?
What are some aspects of everyday life that affect an individual’s mental and emotional
health?
What factors influence an individual’s self-esteem?
What are some symptoms of someone’s struggling with his/her mental health?
Where can I get help when someone I know needs support?
How can I identify and support those struggling with mental and emotional issues?

Scope and Sequence









Self-esteem and personal identity
Mood disorders
Anxiety
Stigma
Where to find help
Follow-up to “Truth about Hate”
Empathy
Stress management

Assured Assessments
Formative Assessment:
 Class participation
Health 9
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Summative Assessment:
 Group poster related to mental health disorder
Resources
Core
 Corbin, Charles B., Guy C. Le Masurier, and Karen E. McConnell. Fitness for Life. 6th
ed. Champaign, IL: Human Kinetics, 2014. Print.
Supplemental
 American Psychological Association, https://www.apa.org/. Accessed June 17, 2019.
Web.
 Anxiety Disorders Association of Manitoba, http://www.adam.mb.ca/. Accessed June 17,
2019. Web.
 Centers for Disease Control and Prevention, https://www.cdc.gov/. Accessed June 17,
2019. Web.
 Mayo Clinic, https://www.mayoclinic.org/. Accessed June 17, 2019. Web.
 Mental Health First Aid, https://www.mentalhealthfirstaid.org/. Accessed June 17, 2019.
Web.
 National Institute of Mental Health, https://www.nimh.nih.gov/index.shtml. Accessed
June 17, 2019. Web.
 TEDEd, https://ed.ted.com/. Accessed June 17, 2019. Web.
 Walk in Our Shoes, https://walkinourshoes.org/. Accessed June 17, 2019. Web.
 Yale Center for Emotional Intelligence, http://ei.yale.edu/. Accessed June 17, 2019. Web.
Time Allotment


Approximately 1-2 weeks
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UNIT 3
Substance Use
Unit Goals
Linked to the 2015 CDC National Health Education Standards, by the completion of this unit,
students will:
3.12.4

Determine when professional health services may be required.

4.12.4

Demonstrate how to ask for and offer assistance to enhance the health of self
and others.

5.12.2

Determine the value of applying a thoughtful decision-making process in healthrelated situations.

7.12.2

Demonstrate a variety of healthy practices and behaviors that will maintain or
improve the health of self and others.

Unit Essential Questions








What are the short-term and long-term effects of substance use?
What are some health risks of drug misuse and substance abuse?
How can illicit drug use by one person affect people who do not use drugs?
What are some of the common side effects of substance use?
What are ways I can resist peer pressure against substance use?
What resources for individuals are available regarding substance use?
What is addiction?

Scope and Sequence






Prevention and intervention
Opioids
Marijuana
Alcohol
Vaping

Assured Assessments
Formative Assessment:
 Class participation
Summative Assessment:
 Google quiz related to unit concepts
Resources
Core
 Corbin, Charles B., Guy C. Le Masurier, and Karen E. McConnell. Fitness for Life. 6th
ed. Champaign, IL: Human Kinetics, 2014. Print.
Health 9
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Supplemental
 Centers for Disease Control and Prevention, https://www.cdc.gov/. Accessed June 17,
2019. Web.
 Mayo Clinic, https://www.mayoclinic.org/. Accessed June 17, 2019. Web.
 TEDEd, https://ed.ted.com/. Accessed June 17, 2019. Web.
Time Allotment


Approximately 1-2 weeks
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UNIT 4
Peer and Personal Relationships
Unit Goals
Linked to the 2015 CDC National Health Education Standards, by the completion of this unit,
students will:
2.12.3

Analyze how peers influence healthy and unhealthy behaviors.

4.12.1

Use skills for communicating effectively with family, peers, and others to
enhance health.

4.12.3

Demonstrate strategies to prevent, manage, or resolve interpersonal conflicts
without harming self or others.

4.12.4

Demonstrate how to ask for and offer assistance to enhance the health of self
and others.

5.12.2

Determine the value of applying a thoughtful decision-making process in healthrelated situations.

7.12.1

Analyze the role of individual responsibility for enhancing health.

7.12.2

Demonstrate a variety of healthy practices and behaviors that will maintain or
improve the health of self and others.

8.12.3

Work cooperatively as an advocate for improving personal, family, and
community health.

8.12.4

Adapt health messages and communication techniques to a specific target
audience.

Unit Essential Questions









What are some traits of healthy and unhealthy relationships?
What are some ways that teens can demonstrate respect for others?
What communication skills do I need to maintain healthy relationships?
What are the benefits of healthy communication when discussing contraception?
What is the difference between barrier and hormonal methods of birth control?
How are HIV and AIDS related?
What is the best way to prevent HIV/AIDS?
What are some resources available for testing and treatment of STI/HIV?

Scope and Sequence


Peer relationships
o Communication (“I” statements)

Health 9
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 Speaking with adults, parents, bosses
o Assertive refusal skills
o Friendships
o Conflict resolution scenarios
Personal relationships
o Consent
o Healthy vs. unhealthy relationships; boundaries
o HIV/AIDS
o Sexually-transmitted infection (STI)

Assured Assessments
Formative Assessment:
 Class participation
Summative Assessment:
 Google quiz related to unit concepts
 STI brochure
Resources
Core
 Corbin, Charles B., Guy C. Le Masurier, and Karen E. McConnell. Fitness for Life. 6th
ed. Champaign, IL: Human Kinetics, 2014. Print.
Supplemental
 Centers for Disease Control and Prevention, https://www.cdc.gov/. Accessed June 17,
2019. Web.
 Mayo Clinic, https://www.mayoclinic.org/. Accessed June 17, 2019. Web.
 TEDEd, https://ed.ted.com/. Accessed June 17, 2019. Web.
Time Allotment


Approximately 1-2 weeks
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UNIT 5
Digital Citizenship
Unit Goals
Linked to the 2015 CDC National Health Education Standards, by the completion of this unit,
students will:
2.12.6

Evaluate the impact of technology on personal, family, and community health.

5.12.2

Determine the value of applying a thoughtful decision-making process in healthrelated situations.

7.12.1

Analyze the role of individual responsibility for enhancing health.

7.12.2

Demonstrate a variety of healthy practices and behaviors that will maintain or
improve the health of self and others.

Unit Essential Questions






How can technology affect one’s health?
How can my digital footprint affect my life?
What precautions should I take to protect my safety online?
What are the implications of inappropriate posting and messaging?
How can what someone posts or writes online affect others’ health?

Scope and Sequence






Confidentiality and awareness
Posting online
Permanence of the Internet
Cyberbullying
Sexting

Assured Assessments
Formative Assessment:
 Class participation
Summative Assessment:
 Google quiz related to unit concepts
 Final SMART goal project
Resources
Core
 Corbin, Charles B., Guy C. Le Masurier, and Karen E. McConnell. Fitness for Life. 6th
ed. Champaign, IL: Human Kinetics, 2014. Print.

Health 9
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Supplemental
 Centers for Disease Control and Prevention, https://www.cdc.gov/. Accessed June 17,
2019. Web.
 Mayo Clinic, https://www.mayoclinic.org/. Accessed June 17, 2019. Web.
 TEDEd, https://ed.ted.com/. Accessed June 17, 2019. Web.
Time Allotment


Approximately 1-2 weeks
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COURSE CREDIT
.25 credit in Wellness
One class period every day for a marking period

PREREQUISITES
None.

ASSURED STUDENT PERFORMANCE RUBRICS






Trumbull High School School-Wide Problem-Solving Rubric (attached)
Trumbull High School School-Wide Social & Civic Expectations Rubric (attached)
Trumbull High School School-Wide Independent Learning and Thinking Rubric (attached)
Trumbull High School Health 9 Participation Rubric (attached)
Trumbull High School Health 9 Final Project Rubric (attached)
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Trumbull High School School-Wide Problem-Solving Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward
Goal
2

Needs Support
1-0

Understanding
X_______



Student demonstrates
clear understanding of
the problem and the
complexities of the
task



Student demonstrates
sufficient
understanding of the
problem and most of
the complexities of
the task



Student demonstrates
some understanding
of the problem but
requires assistance to
complete the task



Student demonstrates
limited or no
understanding of the
fundamental problem
after assistance with
the task

Research
X_______



Student gathers
compelling
information from
multiple sources
including digital, print,
and interpersonal



Student gathers
sufficient
information from
multiple sources
including digital,
print, and
interpersonal



Student gathers some
information from
few sources
including digital,
print, and
interpersonal



Student gathers
limited or no
information

Reasoning and
Strategies
X_______



Student demonstrates
strong critical thinking
skills to develop a
comprehensive plan
integrating multiple
strategies



Student demonstrates
sufficient critical
thinking skills to
develop a cohesive
plan integrating
strategies



Student
demonstrates some
critical thinking
skills to develop a
plan integrating
some strategies



Student demonstrates
limited or no critical
thinking skills and no
plan

Final Product
and/or
Presentation
X_______



Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive use of 21stcentury technology
skills



Solution shows
sufficient
understanding of the
problem and its
components
Solution shows
sufficient use of 21stcentury technology
skills



Solution shows some
understanding of the
problem and its
components
Solution shows some
use of 21st-century
technology skills



Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no use of
21st-century
technology skills
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Trumbull High School School-Wide Social & Civic Expectations Rubric
Category/
Weight

Exemplary
4

Responsibility
for Self
X_______




Respects
Others
X_______

Goal
3

Highly self-directed
Consistently displays
ethical conduct in the
classroom and on
campus






Sensitive and
considerate to others

Practices
Interpersonal
Skills
X_______



Cultural
Understanding
X_______



Health 9

Working Toward Goal
2

Self-directed
Displays ethical
conduct in the
classroom and on
campus





Considerate to others

Champions
discussions to resolve
differences through
active listening and
offers opinions
without prompting in
a positive and rational
manner



Demonstrates a high
level of cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives



Needs Support
1-0

Occasionally selfdirected
At times displays
ethical conduct in the
classroom and on
campus




Rarely self-directed
Seldom displays
ethical conduct in the
classroom and on
campus



At times considerate
to others



Insensitive to others

Actively discusses
avenues to resolve
differences when
appropriate, and
offers encouraging
opinions when
prompted



At times, appears
indifferent to others,
does not seek
avenues to resolve
differences, and is
inflexible in his or
her own opinions



Demonstrates
intolerance and lacks
social interaction
skills

Demonstrates an
appreciation of
cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives



Demonstrates little
appreciation of
cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives



Demonstrates a lack
of appreciation of
cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives
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Trumbull High School School-Wide
Independent Learning and Thinking Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward
Goal
2

Needs Support
1-0

Proposal
X_______



Student demonstrates a
strong sense of
initiative by generating
compelling questions,
creating uniquely
original projects/work



Student demonstrates
initiative by
generating
appropriate
questions, creating
original
projects/work



Student
demonstrates some
initiative by
generating questions,
creating appropriate
projects/work



Student demonstrates
limited or no
initiative by
generating few
questions and creating
projects/work

Independent
Research &
Development
X_______



Student is analytical,
insightful, and works
independently to reach
a solution



Student is analytical,
and works
productively to reach
a solution



Student reaches a
solution with
direction



Student is unable to
reach a solution
without consistent
assistance

Presentation of
Final Product
X_______



Presentation shows
compelling evidence of
an independent learner
and thinker
Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive and
appropriate application
of 21st-century skills



Presentation shows
clear evidence of an
independent learner
and thinker
Solution shows
adequate
understanding of the
problem and its
components
Solution shows
adequate application
of 21st-century skills



Presentation shows
some evidence of an
independent learner
and thinker
Solution shows some
understanding of the
problem and its
components
Solution shows some
application of 21stcentury skills



Presentation shows
limited or no
evidence of an
independent learner
and thinker
Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no
application of 21stcentury skills
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Trumbull High School Health 9 Participation Rubric
4

3

2

1

0

Exemplary

Goal

Working
Towards
Goal

Needs
Support

Unacceptable

Always

Usually

Sometimes

Rarely

Never

Always

Usually

Sometimes

Rarely

Never

Always

Usually

Sometimes

Rarely

Never

Always

Usually

Sometimes

Rarely

Never

Always

Usually

Sometimes

Rarely

Never

Level of
Engagement
~ Listens to instructor &
classmates
~ Is attentive to the
educational process

Class Discussion
~ Participates in
class/group discussion
~ Is respectful of others’
opinions

Preparation for
Class
~ Comes to class on time
~ Brings class materials

Attitude
~ Respects teacher and
class
~ Listens and responds
appropriately

Behavior
~ Makes relevant and
appropriate comments
~ Follows class rules and
expectations

Total: _____ / 20 points
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Trumbull High School Health 9 Final Project Rubric
10
points

7.5
points

5
points

4-0
points

All content
throughout the
presentation is
accurate. There are no
factual errors, and all
topics are covered.

Most of the content is
accurate, but there is
one piece of
information that
might be inaccurate,
and one topic is
missing.

The content is
generally accurate,
but one piece of
information is clearly
flawed or inaccurate,
and two topics are
missing.

The content is
typically confusing or
contains more than
one factual error, with
many topics missing.

Credible
Websites

The websites chosen
are very credible and
can be trusted to learn
factual information on
this topic.

Most of the websites
chosen are very
credible. Some
websites have
information that is
factual; some
websites may be
biased or inaccurate.

Half of the websites
chosen are credible;
the other half are not.

Most of the websites
chosen are not
credible and do not
give factual
information about the
subjects.

Personal
Goal

Your personal goal
reflects a SMART
goal and is
measurable for every
topic.

Most of your personal
goals are SMART
goals, but some are
not measurable.

A few of your
personal goals are
SMART goals, but
some are not
measurable or not
present.

Your personal goals
are not SMART goals
or not present.

How the Topic
Affects Your
Health

All topics are covered
with information on
why each topic is
important and how it
specifically affects
your health.

Most topics are
covered with
information on why
each topic is
important and how it
generally affects your
health.

A few topics are
covered with
information on why
each topic is
important or how it
specifically affects
your health.

Not many topics are
covered with
information on why
each topic is
important or how it
affects your health.

Health Literacy
Skills Used

Multiple health
literacy skills are
listed that match how
the topic specifically
affects your health.

A couple of health
literacy skills are
listed that match how
the topic specifically
affects your health.

One health literacy
skill is listed that can
be linked to the topic.

No health literacy
skills are listed, or the
one that is listed does
not match how the
topic specifically
affects your health.

Topics and
Content

Total: _____ / 50 points
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CORE VALUES AND BELIEFS
The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
Basic Weight Training is offered to maximize the essential fitness concepts and training methods
for lifetime benefits. An elective that supports the core beliefs of the Trumbull High School
wellness curriculum, the course is designed to give students an opportunity to develop the basic
knowledge and principles of strength training. Students learn how to spot effectively and work
out in teams while focusing on individual strength development. The course utilizes updated
fitness concepts, while including safety as a major priority.
Basic Weight Training meets every other day for a semester.

COURSE GOALS
The following course goals derive from the 2013 Society of Health and Physical Educators
(SHAPE America) Grade-Level Outcomes for K-12 Physical Education.
Standard 1: The physically literate individual demonstrates competency in a variety of motor
skills and movement patterns.
S1.H3.L1

Demonstrates competency in 1 or more specialized skills in health-related
fitness activities.

Standard 2: The physically literate individual applies knowledge of concepts, principles,
strategies, and tactics related to movement and performance.
S2.H2.L1

Uses movement concepts and principles (e.g., force, motion, rotation) to
analyze and improve performance of self and/or others in a selected skill.

S2.H3.L1

Creates a practice plan to improve performance for a self-selected skill.

Standard 3: The physically literate individual demonstrates the knowledge and skills to achieve
and maintain a health-enhancing level of physical activity and fitness.
S3.H7.L1

Demonstrates appropriate technique on resistance-training machines and
with free weights.

Basic Weight Training
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S3.H7.L2

Designs and implements a strength and conditioning program that
develops balance in opposing muscle groups (agonist/antagonist) and
supports a healthy, active lifestyle.

S3.H9.L1

Identifies types of strength exercises (isometric, concentric, eccentric) and
stretching exercises (static, proprioceptive neuromuscular facilitation
(PNF), dynamic) for personal fitness development (e.g., strength,
endurance, range of motion).

S3.H10.L1

Calculates target heart rate and applies that information to personal fitness
plan.

Standard 4: The physically literate individual exhibits responsible personal and social behavior
that respects self and others.
S4.H2.L1

Exhibits proper etiquette, respect for others, and teamwork while engaging
in physical activity and/or social dance.

S4.H3.L1

Uses communication skills and strategies that promote team or group
dynamics.

S4.H5.L1

Applies best practices for participating safely in physical activity,
exercise, and dance (e.g., injury prevention, proper alignment, hydration,
use of equipment, implementation of rules, sun protection).

Standard 5: The physically literate individual recognizes the value of physical activity for health,
enjoyment, challenge, self-expression, and/or social interaction.
S5.H1.L1

Analyzes the health benefits of a self-selected physical activity.

S5.H2.L2

Choose an appropriate level of challenge to experience success and desire
to participate in a self-selected physical activity.

COURSE ENDURING UNDERSTANDINGS
Students will understand that . . .
 basic weight training principles are an important part of being a physically literate
individual.
 safety and weight room etiquette are crucial components of weight training.
 physically literate individuals exhibit responsible personal and social behavior.
 participating in ongoing strength training and conditioning promotes healthy balance of
overall fitness.
 proper use of techniques and skills maximizes the effects of one’s personal training
program.
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COURSE ESSENTIAL QUESTIONS




How can I learn weight training techniques and apply them through physical activity to
increase my overall wellness throughout my life?
How does one design an effective strength and conditioning program to increase functional
muscular strength?
How do the various lifts, spotting techniques, and safe use of weight lifting equipment
decrease the likelihood of injury?

COURSE KNOWLEDGE & SKILLS
Students will know . . .






weight room safety and lifting and spotting fundamentals.
types of warm-ups, including dynamic and isometric concepts.
the location and development of the major muscles of the body.
key principles, methods, and terminology of weight training.

Students will be able to . . .
 perform multiple exercises safely and properly.
 develop individualized workout plans.
 develop a weight training SMART goal.
 perform spotting techniques proficiently.
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COURSE SYLLABUS
Course Name
Basic Weight Training
Level
Non-leveled
Prerequisites
None
Materials Required
None
General Description of the Course
This course will give students an opportunity to develop strength and muscle tone.
Students learn how to spot effectively and work out in teams while focusing on individual
strength development. Free weights and exercise machines will be utilized along with
proper fundamentals of effective weight training. Safety is a constant, and cooperation
and respect are essential to provide safe instruction.
Assured Assessments
Formative Assessments:
Formative assessments can include, but are not limited to:
 Form completion checklist (Unit 1)
 Safety rubric (Unit 1)
 Workout form (Google Forms) (Units 1, 2)
 Google quiz related to unit concepts (Units 1, 2)
 SMART goal (Unit 2)
Summative Assessments:
 Physical participation (Units 1, 2)
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UNIT 1
Introduction to Weight Training
Unit Goals
Linked to the 2013 Society of Health and Physical Educators (SHAPE America) Grade-Level
Outcomes for K-12 Physical Education, by the completion of this unit, students will:
S1.H3.L1

Demonstrate competency in 1 or more specialized skills in health-related fitness
activities.

S2.H2.L1

Use movement concepts and principles (e.g., force, motion, rotation) to analyze
and improve performance of self and/or others in a selected skill.

S3.H7.L1

Demonstrate appropriate technique on resistance-training machines and with free
weights.

S3.H9.L1

Identify types of strength exercises (isometric, concentric, eccentric) and
stretching exercises (static, proprioceptive neuromuscular facilitation (PNF),
dynamic) for personal fitness development (e.g., strength, endurance, range of
motion).

S4.H2.L1

Exhibit proper etiquette, respect for others, and teamwork while engaging in
physical activity and/or social dance.

S4.H3.L1

Use communication skills and strategies that promote team or group dynamics.

S4.H5.L1

Apply best practices for participating safely in physical activity, exercise, and
dance (e.g., injury prevention, proper alignment, hydration, use of equipment,
implementation of rules, sun protection).

S5.H2.L2

Choose an appropriate level of challenge to experience success and desire to
participate in a self-selected physical activity.

Unit Essential Questions







What is the importance of spotting?
What are the four basic lifts, and what muscle groups do they develop?
How does one develop muscle through training?
What are some of the ways to maintain a safe weight room environment?
What are some of the key elements to maintain weight room etiquette?
What are opposing lifts, and how do they fit into a workout plan?

Scope and Sequence



Introduction
Safety
o Attire
o Spotting introduction
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o Technique/form
o Equipment use
Warm-ups
o Dynamic vs. isometric
Weight room etiquette
o Clean-up
o Re-racking weights
o Rules
o Hygiene
o Spatial awareness
Spotting fundamentals
o Body positioning
o Hand placement
Weight training terminology
o Introduction to commonly-used terms
Target heart rate
o Zone
o Target vs. max
Lifting fundamentals
o Push
o Pull
o Lift
o Major muscle groups

Assured Assessments
Formative Assessment:
 Form completion checklist
 Safety rubric
 Workout form (Google Forms)
 Google quiz related to unit concepts
Summative Assessment:
 Physical participation
Resources
Supplemental
 “Circuit Training vs. Interval Training.” Howcast Health & Wellness,
https://www.howcast.com/videos/503992-circuit-training-vs-interval-training-gymworkout. Accessed June 17, 2019. Web.
 Corbin, Charles B., Guy C. Le Masurier, and Karen E. McConnell. Fitness for Life. 6th
ed. Champaign, IL: Human Kinetics, 2014. Print.
 “Home Back Workout for Men.” Howcast Health & Wellness,
https://www.howcast.com/guides/878-home-back-workout-for-men. Accessed June 17,
2019. Web.
 “How to Do a Chest Workout at the Gym.” Howcast Health & Wellness,
https://www.howcast.com/videos/503964-how-to-do-a-chest-workout-gym-workout.
Accessed June 17, 2019. Web.
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“How to Work Out at the Gym.” Howcast Health & Wellness,
https://www.howcast.com/guides/897-how-to-work-out-at-the-gym. Accessed June 17,
2019. Web.
Howcast Health & Wellness, https://www.howcast.com/guides/6-health. Accessed June
17, 2019. Web.
“A Weekly Gym Routine for Beginners (with Videos).”
https://www.theo.fit/blog/beginnerlift. Accessed June 17, 2019. Web.
“What Is a Compound Set in a Gym Workout?” Howcast Health & Wellness,
https://www.howcast.com/videos/503997-what-is-a-compound-set-gym-workout.
Accessed June 17, 2019. Web.
“What Is a Drop Set in a Gym Workout?” Howcast Health & Wellness,
https://www.howcast.com/videos/503998-what-is-a-drop-set-gym-workout. Accessed
June 17, 2019. Web.
“What Is a Set in a Gym Workout?” Howcast Health & Wellness,
https://www.howcast.com/videos/503995-what-is-a-set-gym-workout. Accessed June 17,
2019. Web.
“What Is a Super Set in a Gym Workout?” Howcast Health & Wellness,
https://www.howcast.com/videos/503996-what-is-a-super-set-gym-workout. Accessed
June 17, 2019. Web.

Time Allotment


Approximately 14 classes
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UNIT 2
Application
Unit Goals
Linked to the 2013 Society of Health and Physical Educators (SHAPE America) Grade-Level
Outcomes for K-12 Physical Education, by the completion of this unit, students will:
S1.H3.L1

Demonstrate competency in 1 or more specialized skills in health-related fitness
activities.

S2.H3.L1

Create a practice plan to improve performance for a self-selected skill.

S3.H7.L1

Demonstrate appropriate technique on resistance-training machines and with free
weights.

S3.H7.L2

Design and implement a strength and conditioning program that develops balance
in opposing muscle groups (agonist/antagonist) and supports a healthy, active
lifestyle.

S3.H9.L1

Identify types of strength exercises (isometric, concentric, eccentric) and
stretching exercises (static, proprioceptive neuromuscular facilitation (PNF),
dynamic) for personal fitness development (e.g., strength, endurance, range of
motion).

S3.H10.L1

Calculate target heart rate and applies that information to personal fitness plan.

S4.H3.L1

Use communication skills and strategies that promote team or group dynamics.

S4.H5.L1

Apply best practices for participating safely in physical activity, exercise, and
dance (e.g., injury prevention, proper alignment, hydration, use of equipment,
implementation of rules, sun protection).

S5.H1.L1

Analyze the health benefits of a self-selected physical activity.

S5.H2.L2

Choose an appropriate level of challenge to experience success and desire to
participate in a self-selected physical activity.

Unit Essential Questions




Why is proper nutrition an essential component to my training?
What is the importance of developing a workout plan?
How can I use the principles of training to optimize my results?

Scope and Sequence



Exercises to develop primary muscles
o Alternative exercises
Principles of training
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o F.I.T.T.
o Principles of training (specificity, progression, overload)
o Training concepts
 HIIT
 LISS
 Finding max lifts for specific lifts
 Super setting
Nutrition
o Avoiding low-nutrition products
o Balanced diet
o Eating towards your goal
Application
o Developing SMART weight training goals
o Developing a workout plan
o Participation in workouts
Evaluating progress
o Assessing progress
o Review of SMART goals

Assured Assessments
Formative Assessment:
 Workout form (Google Forms)
 SMART goal
 Google quiz related to unit concepts
Summative Assessment:
 Physical participation
Resources
Supplemental
 “Circuit Training vs. Interval Training.” Howcast Health & Wellness,
https://www.howcast.com/videos/503992-circuit-training-vs-interval-training-gymworkout. Accessed June 17, 2019. Web.
 Corbin, Charles B., Guy C. Le Masurier, and Karen E. McConnell. Fitness for Life. 6th
ed. Champaign, IL: Human Kinetics, 2014. Print.
 “Home Back Workout for Men.” Howcast Health & Wellness,
https://www.howcast.com/guides/878-home-back-workout-for-men. Accessed June 17,
2019. Web.
 “How to Do a Chest Workout at the Gym.” Howcast Health & Wellness,
https://www.howcast.com/videos/503964-how-to-do-a-chest-workout-gym-workout.
Accessed June 17, 2019. Web.
 “How to Work Out at the Gym.” Howcast Health & Wellness,
https://www.howcast.com/guides/897-how-to-work-out-at-the-gym. Accessed June 17,
2019. Web.
 Howcast Health & Wellness, https://www.howcast.com/guides/6-health. Accessed June
17, 2019. Web.
 “A Weekly Gym Routine for Beginners (with Videos).”
https://www.theo.fit/blog/beginnerlift. Accessed June 17, 2019. Web.
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“What Is a Compound Set in a Gym Workout?” Howcast Health & Wellness,
https://www.howcast.com/videos/503997-what-is-a-compound-set-gym-workout.
Accessed June 17, 2019. Web.
“What Is a Drop Set in a Gym Workout?” Howcast Health & Wellness,
https://www.howcast.com/videos/503998-what-is-a-drop-set-gym-workout. Accessed
June 17, 2019. Web.
“What Is a Set in a Gym Workout?” Howcast Health & Wellness,
https://www.howcast.com/videos/503995-what-is-a-set-gym-workout. Accessed June 17,
2019. Web.
“What Is a Super Set in a Gym Workout?” Howcast Health & Wellness,
https://www.howcast.com/videos/503996-what-is-a-super-set-gym-workout. Accessed
June 17, 2019. Web.

Time Allotment


Approximately 30 classes
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COURSE CREDIT
.25 credit in Wellness
One class period every other day for a semester

PREREQUISITES
None.

ASSURED STUDENT PERFORMANCE RUBRICS




Trumbull High School School-Wide Problem-Solving Rubric (attached)
Trumbull High School School-Wide Social & Civic Expectations Rubric (attached)
Trumbull High School School-Wide Independent Learning and Thinking Rubric (attached)
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Trumbull High School School-Wide Problem-Solving Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward
Goal
2

Needs Support
1-0

Understanding
X_______



Student demonstrates
clear understanding of
the problem and the
complexities of the
task



Student demonstrates
sufficient
understanding of the
problem and most of
the complexities of
the task



Student demonstrates
some understanding
of the problem but
requires assistance to
complete the task



Student demonstrates
limited or no
understanding of the
fundamental problem
after assistance with
the task

Research
X_______



Student gathers
compelling
information from
multiple sources
including digital, print,
and interpersonal



Student gathers
sufficient
information from
multiple sources
including digital,
print, and
interpersonal



Student gathers some
information from
few sources
including digital,
print, and
interpersonal



Student gathers
limited or no
information

Reasoning and
Strategies
X_______



Student demonstrates
strong critical thinking
skills to develop a
comprehensive plan
integrating multiple
strategies



Student demonstrates
sufficient critical
thinking skills to
develop a cohesive
plan integrating
strategies



Student
demonstrates some
critical thinking
skills to develop a
plan integrating
some strategies



Student demonstrates
limited or no critical
thinking skills and no
plan

Final Product
and/or
Presentation
X_______



Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive use of 21stcentury technology
skills



Solution shows
sufficient
understanding of the
problem and its
components
Solution shows
sufficient use of 21stcentury technology
skills



Solution shows some
understanding of the
problem and its
components
Solution shows some
use of 21st-century
technology skills



Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no use of
21st-century
technology skills
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Trumbull High School School-Wide Social & Civic Expectations Rubric
Category/
Weight

Exemplary
4

Responsibility
for Self
X_______




Respects
Others
X_______

Goal
3

Highly self-directed
Consistently displays
ethical conduct in the
classroom and on
campus






Sensitive and
considerate to others

Practices
Interpersonal
Skills
X_______



Cultural
Understanding
X_______



Working Toward Goal
2

Self-directed
Displays ethical
conduct in the
classroom and on
campus





Considerate to others

Champions
discussions to resolve
differences through
active listening and
offers opinions
without prompting in
a positive and rational
manner



Demonstrates a high
level of cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives
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Needs Support
1-0

Occasionally selfdirected
At times displays
ethical conduct in the
classroom and on
campus




Rarely self-directed
Seldom displays
ethical conduct in the
classroom and on
campus



At times considerate
to others



Insensitive to others

Actively discusses
avenues to resolve
differences when
appropriate, and
offers encouraging
opinions when
prompted



At times, appears
indifferent to others,
does not seek
avenues to resolve
differences, and is
inflexible in his or
her own opinions



Demonstrates
intolerance and lacks
social interaction
skills

Demonstrates an
appreciation of
cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives



Demonstrates little
appreciation of
cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives



Demonstrates a lack
of appreciation of
cultural
understanding and
respect for the
uniqueness of others,
their practices and
perspectives
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Trumbull High School School-Wide
Independent Learning and Thinking Rubric
Category/
Weight

Exemplary
4

Goal
3

Working Toward
Goal
2

Needs Support
1-0

Proposal
X_______



Student demonstrates a
strong sense of
initiative by generating
compelling questions,
creating uniquely
original projects/work



Student demonstrates
initiative by
generating
appropriate
questions, creating
original
projects/work



Student
demonstrates some
initiative by
generating questions,
creating appropriate
projects/work



Student demonstrates
limited or no
initiative by
generating few
questions and creating
projects/work

Independent
Research &
Development
X_______



Student is analytical,
insightful, and works
independently to reach
a solution



Student is analytical,
and works
productively to reach
a solution



Student reaches a
solution with
direction



Student is unable to
reach a solution
without consistent
assistance

Presentation of
Final Product
X_______



Presentation shows
compelling evidence of
an independent learner
and thinker
Solution shows deep
understanding of the
problem and its
components
Solution shows
extensive and
appropriate application
of 21st-century skills



Presentation shows
clear evidence of an
independent learner
and thinker
Solution shows
adequate
understanding of the
problem and its
components
Solution shows
adequate application
of 21st-century skills



Presentation shows
some evidence of an
independent learner
and thinker
Solution shows some
understanding of the
problem and its
components
Solution shows some
application of 21stcentury skills



Presentation shows
limited or no
evidence of an
independent learner
and thinker
Solution shows
limited or no
understanding of the
problem and its
components
Solution shows
limited or no
application of 21stcentury skills
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CORE VALUES AND BELIEFS
The Trumbull High School community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
Space-age technology has reduced the world to the size of a silicon chip. It has not increased our
ability to communicate effectively with one another. To be able to communicate requires
discipline, intelligence, cultural awareness, and diplomacy. World language instruction needs to
reach out and touch other people in an effort to understand not only the spoken word, but also the
culture. It is our desire to impart a cultural awareness to our students through the spoken and
written word. That is only the beginning, however, in strengthening the ties which bind us all
together in our world community.
Knowledge of a world language is essential to our economy and germane to our very existence.
Being able to speak, read, and write a world language is no longer a luxury; it is a necessity.
With this in mind, we give our students in Trumbull the opportunity to learn at least one world
language other than English, and we encourage them to learn others, so that America will remain
a leader among nations. Leadership requires knowledge of other people's diverse values, of a
multiplicity of cultures. It is our purpose, therefore, to enlighten, to instill, and to sustain a love
of learning of world languages among students in the Trumbull Public Schools.
The primary goal of the four-year Spanish Conversation & Culture sequence is for students to
develop linguistic proficiency and cultural sensitivity. Students will broaden their
communication skills while simultaneously deepening their appreciation for Hispanic cultures.
Spanish Conversation & Culture IV is structured sequentially to help build skill development.
Each unit is organized to address listening, speaking, reading, writing, and culture as outlined in
the ACTFL (American Council on the Teaching of Foreign Languages) Guidelines and National
Standards for Learning. Activities are aligned to the 5 “C’s” of communication, cultures,
connections, comparisons, and communities. Each unit includes assured experiences to form a
firm foundation for each student as she/he builds upon these language skills, and assessments
that continually monitor each student’s progress. As a framework to the language teacher, the
curriculum guide encourages teachers to use additional sources, additional technology, realia,
and personal experiences to enhance this curriculum and make it most relevant to each student.
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COURSE GOALS
The following Course Goals derive from the 2012 American Council on the Teaching of Foreign
Languages World-Readiness Standards for Learning Languages.
At the completion of this course, students will:
Interpersonal Communication (Standard 1.1)

Interact and negotiate meaning in
spoken, signed, or written
conversations to share information,
reactions, feelings, and opinions.

Interpretive Communication (Standard 1.2)

Understand, interpret, and analyze
what is heard, read, or viewed on a
variety of topics.

Presentational Communication (Standard 1.3)

Present information, concepts, and
ideas to inform, explain, persuade,
and narrate on a variety of topics
using appropriate media and
adapting to various audiences of
listeners, readers, or viewers.

Cultures: Relating Cultural Products to Perspectives
(Standard 2.2)

Use the language to investigate,
explain, and reflect on the
relationship between the products
and perspectives of the cultures
studied.

Connections: Making Connections (Standard 3.1)

Build, reinforce, and expand their
knowledge of other disciplines while
using the language to develop critical
thinking and to solve problems
creatively.

Connections: Acquiring Information and Diverse
Perspectives (Standard 3.2)

Access and evaluate information and
diverse perspectives that are
available through the language and
its cultures.

Comparisons: Language Comparisons (Standard 4.1)

Use the language to investigate,
explain, and reflect on the nature of
language through comparisons of the
language studied and their own.

Comparisons: Cultural Comparisons (Standard 4.2)

Use the language to investigate,
explain, and reflect on the concept of
culture through comparisons of the
cultures studied and their own.
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Communities: School and Global Communities
(Standard 5.1)

Use the language both within and
beyond the classroom to interact and
collaborate in their community and
the globalized world.

Communities: Lifelong Learning (Standard 5.2)

Set goals and reflect on their
progress in using languages for
enjoyment, enrichment, and
advancement.

The following Course Goals derive from the 2010 Connecticut Core Standards.
CCS.ELA-Literacy.RL.11-12.1

Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as
inferences drawn from the text, including determining
where the text leaves matters uncertain.

CCS.ELA-Literacy.RL.11-12.2

Determine two or more themes or central ideas of a text
and analyze their development over the course of the
text, including how they interact and build on one
another to produce a complex account; provide an
objective summary of the text.

CCS.ELA-Literacy.RI.11-12.3

Analyze a complex set of ideas or sequence of events
and explain how specific individuals, ideas, or events
interact and develop over the course of the text.

CCS.ELA-Literacy.RI.11-12.4

Determine the meaning of words and phrases as they
are used in a text, including figurative, connotative, and
technical meanings; analyze how an author uses and
refines the meaning of a key term or terms over the
course of a text (e.g., how Madison defines faction in
Federalist No. 10).

CCS.ELA-Literacy.W.11-12.2

Write informative/explanatory texts to examine and
convey complex ideas, concepts, and information
clearly and accurately through the effective selection,
organization, and analysis of content.

CCS.ELA-Literacy.W.11-12.2a

Introduce a topic; organize complex ideas, concepts,
and information so that each new element builds on that
which precedes it to create a unified whole; include
formatting (e.g., headings), graphics (e.g., figures,
tables), and multimedia when useful to aiding
comprehension.

CCS.ELA-Literacy.W.11-12.2b

Develop the topic thoroughly by selecting the most
significant and relevant facts, extended definitions,
concrete details, quotations, or other information and
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examples appropriate to the audience’s knowledge of
the topic.
CCS.ELA-Literacy.W.11-12.2c

Use appropriate and varied transitions and syntax to
link the major sections of the text, create cohesion, and
clarify the relationships among complex ideas and
concepts.

CCS.ELA-Literacy.W.11-12.2d

Use precise language, domain-specific vocabulary, and
techniques such as metaphor, simile, and analogy to
manage the complexity of the topic.

CCS.ELA-Literacy.W.11-12.2e

Establish and maintain a formal style and objective tone
while attending to the norms and conventions of the
discipline in which they are writing.

CCS.ELA-Literacy.W.11-12.2f

Provide a concluding statement or section that follows
from and supports the information or explanation
presented (e.g., articulating implications or the
significance of the topic).

CCS.ELA-Literacy.W.11-12.3

Write narratives to develop real or imagined
experiences or events using effective technique, wellchosen details, and well-structured event sequences.

CCS.ELA-Literacy.W.11-12.3a

Engage and orient the reader by setting out a problem,
situation, or observation and its significance,
establishing one or multiple point(s) of view, and
introducing a narrator and/or characters; create a
smooth progression of experiences or events.

CCS.ELA-Literacy.W.11-12.3b

Use narrative techniques, such as dialogue, pacing,
description, reflection, and multiple plot lines, to
develop experiences, events, and/or characters.

CCS.ELA-Literacy.W.11-12.3c

Use a variety of techniques to sequence events so that
they build on one another to create a coherent whole
and build toward a particular tone and outcome (e.g., a
sense of mystery, suspense, growth, or resolution).

CCS.ELA-Literacy.W.11-12.3d

Use precise words and phrases, telling details, and
sensory language to convey a vivid picture of the
experiences, events, setting, and/or characters.

CCS.ELA-Literacy.W.11-12.3e

Provide a conclusion that follows from and reflects on
what is experienced, observed, or resolved over the
course of the narrative.
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CCS.ELA-Literacy.W.11-12.4

Produce clear and coherent writing in which the
development, organization, and style are appropriate to
task, purpose, and audience.

CCS.ELA-Literacy.SL.11-12.1

Initiate and participate effectively in a range of
collaborative discussions (one-on-one, in groups, and
teacher-led) with diverse partners on grades 11-12
topics, texts, and issues, building on others’ ideas and
expressing their own clearly and persuasively.

CCS.ELA-Literacy.SL.11-12.4

Present information, findings, and supporting evidence,
conveying a clear and distinct perspective, such that
listeners can follow the line of reasoning, alternative or
opposing perspectives are addressed, and the
organization, development, substance, and style are
appropriate to purpose, audience, and a range of formal
and informal tasks.

CCS.ELA-Literacy.SL.11-12.5

Make strategic use of digital media (e.g., textual,
graphical, audio, visual, and interactive elements) in
presentations to enhance understanding of findings,
reasoning, and evidence and to add interest.

The following Course Goals derive from the 2016 International Society for Technology in
Education Standards.
ISTE Digital
Citizen
(Standard 2)

Students recognize the rights, responsibilities, and opportunities of living,
learning, and working in an interconnected digital world, and they act and
model in ways that are safe, legal, and ethical.
2a. Students cultivate and manage their digital identity and reputation and
are aware of the permanence of their actions in the digital world.
2b. Students engage in positive, safe, legal, and ethical behavior when
using technology, including social interactions online or when using
networked devices.

ISTE Knowledge
Constructor
(Standard 3)

Students critically curate a variety of resources using digital tools to
construct knowledge, produce creative artifacts, and make meaningful
learning experiences for themselves and others.
3a. Students plan and employ effective research strategies to locate
information and other resources for their intellectual or creative
pursuits.
3c. Students curate information from digital resources using a variety of
tools and methods to create collections of artifacts that demonstrate
meaningful connections or conclusions.
3d. Students build knowledge by actively exploring real-world issues and
problems, developing ideas and theories and pursuing answers and
solutions.

ISTE Creative
Communicator

Students communicate clearly and express themselves creatively for a
variety of purposes using the platforms, tools, styles, formats, and digital
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(Standard 6)

media appropriate to their goals.
6d. Students publish or present content that customizes the message and
medium for their intended audiences.

ISTE Global
Collaborator
(Standard 7)

Students use digital tools to broaden their perspectives and enrich their
learning by collaborating with others and working effectively in teams
locally and globally.
7a. Students use digital tools to connect with learners from a variety of
backgrounds and cultures, engaging with them in ways that broaden
mutual understanding and learning.

COURSE ENDURING UNDERSTANDINGS
Students will understand that . . .
 new concepts of the Spanish language can be practiced in appreciation of the value of
communication with people of other cultures.
 important differences in culture exist between the United States and Spanish-speaking
countries, especially Mexico, Peru, and Chile.
 the Spanish regions of Central and South America have a rich culture, and have had a
significant influence on the United States.
 the early history of Latin America included struggles of early immigration and survival of
peoples forced to leave their rural environment and move to big cites in search of better
opportunities.
 key inherited aspects connect Europe and the Americas through food, art, traditional
storytelling, and some important historical events.
 art has had an interdisciplinary influence across the world.

COURSE ESSENTIAL QUESTIONS





Why is it important to understand art and its interdisciplinary influence across the world?
How important is it to maintain one’s cultural traditions even when living in a different
country?
What opportunities do the major cities in America have to offer those seeking a better life?
Why are children’s books important?

COURSE KNOWLEDGE & SKILLS
Students will know . . .









the different uses of por and para.
how to use different verb tenses to express time.
the necessary documents to apply for employment in Spanish.
how to write essays in the Spanish language at the intermediate level, expressing
ideas and opinions in various styles.
the indicative mood in Spanish, and an initial understanding of the subjunctive mood.
key elements of the culture of Mexico, Peru, and Chile.
the life and work of Spanish painter Diego Velázquez.
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the life and work of Spanish painter Francisco Goya.
the life and work of Spanish painter Pablo Ruiz Picasso.

Students will be able to . . .
 listen to authentic sources of spoken Spanish.
 speak in Spanish using appropriate verbs.
 make presentations to their peers, about various topics, in Spanish.
 participate in unit-focused skits using Spanish, presenting either in person or via
technology.
 write essays in the Spanish language at the intermediate level, expressing ideas and
opinions in various styles.
 conduct research about Spanish culture and Spanish painters and present their
learning in both spoken and written forms.
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COURSE SYLLABUS
Course Name
Spanish Conversation & Culture IV
Level
College-Preparatory
Prerequisites
Spanish Conversation & Culture III, or Spanish III, with teacher recommendation
Materials Required
None
General Description of the Course
This course will follow ACTFL (American Council on the Teaching of Foreign
Languages) Guidelines and National Standards for Learning Language. In the fourth year
of study, the emphasis will continue to be communicative skills based upon the 5 “C’s”
of language learning: communication, cultures, connections, comparisons, and
communities. Culturally authentic contemporary situations will motivate proficient oral
production. Self-expression in the target language will be emphasized as well as a
continued study and practice of the language with embedded culture. The previous
grammatical foundation will expand and broaden written skills. Language lab usage will
enhance listening and speaking skills. Cultural references and interdisciplinary
connections will be enhanced and paralleled through authentic readings, films, poems,
research, etc., whose topics will include art, music and literature. Software and interactive
materials will be available to students. Students will be encouraged to join the Spanish
Club.
Assured Assessments
Formative Assessments:
Formative assessments can include, but are not limited to:
 Three-column art analysis (Unit 1)
 Research based on accomplishments and challenges of an immigrant (Unit 2)
 One-minute commercial based on a futurist idea to solve a current problem (Unit 3)
 Conversation based on historic event (Unit 4)
Summative Assessments:
 Unit test (Unit 1)
 Biographical podcast based on a pop culture star (Unit 2)
 Essay about an ideal work environment (Unit 3)
 Creation of a children’s book in Spanish (Unit 4)
Core Text
 ¡Exprésate! Spanish 3. New York: Holt, Rinehart, and Winston, 2008. Print.

Spanish Conversation & Culture IV

9

UNIT 1
El Arte y La Música
Unit Goals
At the completion of this unit, students will:
ACTFL Connections: Making
Connections (Standard 3.1)
ACTFL Connections: Acquiring
Information and Diverse Perspectives
(Standard 3.2)
ACTFL Comparisons: Language
Comparisons (Standard 4.1)
ACTFL Comparisons: Cultural
Comparisons (Standard 4.2)
CCS.ELA-Literacy.RI.11-12.4

Investigate and explain the meaning or the message
of Spanish art and music of various genres.

ACTFL Interpretive Communication
(Standard 1.2)
CCS.ELA-Literacy.RI.11-12.3

Interpret, analyze, and compare what is heard, read,
or viewed about Spanish art and music.

ACTFL Comparisons: Cultural
Comparisons (Standard 4.2)
CCS.ELA-Literacy.SL.11-12.1

Change the subject and introduce new topics during
a guided conversation in Spanish, using
comparisons to segue into making
recommendations.

ACTFL Interpersonal Communication
(Standard 1.1)
ACTFL Presentational Communication
(Standard 1.3)
ACTFL Connections: Making
Connections (Standard 3.1)
ACTFL Comparisons: Language
Comparisons (Standard 4.1)
ACTFL Communities: Lifelong Learning
(Standard 5.2)
CCS.ELA-Literacy.W.11-12.2
CCS.ELA-Literacy.W.11-12.2a
CCS.ELA-Literacy.W.11-12.2b
CCS.ELA-Literacy.W.11-12.2c
CCS.ELA-Literacy.W.11-12.2f
CCS.ELA-Literacy.W.11-12.4
ISTE Digital Citizen (Standard 2)
ISTE Knowledge Constructor (Standard 3)
ISTE Creative Communicator (Standard 6)
ISTE Global Collaborator (Standard 7)

Write an organized and coherent e-mail in Spanish
to an exchange student from Mexico who is
traveling through the United States, making
suggestions about what cities to visit, what
museums to see, and perhaps what current concerts
are taking place in the mentioned cities, as well as
comparing two or more of the recommended cities
using the appropriate expressions for comparison.
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Unit Essential Questions





How does one give an opinion in Spanish?
How does one introduce and change a topic in Spanish?
How does one invite others and turn down invitations from others in Spanish?
How does one make suggestions and recommendations in Spanish?

Scope and Sequence









Art vocabulary
Phrases to indicate opinions
Phrases to indicate the end of a topic and the introduction of a new topic
Vocabulary necessary to invite and to decline invitations
Phrases used to make suggestions without the subjunctive
Comparisons of equality, inequality, and superlative
Passive voice with se
Cultural knowledge of various genres of art and music

Assured Assessments
Formative Assessment:
Students will be given a handout with a photograph of a piece of art. After analyzing the picture,
students will complete three columns on the other side: (1) listing vocabulary; (2) sentences
describing what they see; and (3) comparing two subjects in the picture using equality,
inequality, and superlative. After three minutes for the vocabulary column, students will share
their words. Then, students will have five minutes to complete column 2; e.g., “Yo veo al rey due
España.” (“I see the King of Spain.”) For the third column, students will have 7 minutes; e.g.,
“El rey es más alto que la princesa.” (“The King is taller than the princess.”) The writing should
count as a grade in the informal assessments category of the gradebook.
Summative Assessment:
Students will complete a unit test that will assess students on vocabulary, the uses of comparative
expressions, and the use of the passive voice with se. Students will take the exam in two parts.
On the first day, they will write their essays using the materials learned within the unit to express
opinions, recommendations, and comparisons of the different aspects of their culture. On the
second day, they will complete the short-answer and multiple-choice questions based on reading
comprehension, listening comprehension, and grammatical structures taught within the unit. The
test should count as a grade in the formal assessments category of the gradebook, and the essay
should be assessed using the THS School-Wide Writing Rubric.
Resources
Core
 ¡Exprésate! Spanish 3. New York: Holt, Rinehart, and Winston, 2008. Print.
Supplemental
 Textbook support materials for contextualized reading and writing, and differentiated
vocabulary and grammar practice
 Teacher-created materials
 Relevant online videos
Spanish Conversation & Culture IV
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Time Allotment


Approximately 8 weeks, corresponding with the first marking period of the school year
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UNIT 2
Mis Aspiraciones
Unit Goals
At the completion of this unit, students will:
ACTFL Connections: Making
Connections (Standard 3.1)
ACTFL Connections: Acquiring
Information and Diverse Perspectives
(Standard 3.2)
ACTFL Comparisons: Language
Comparisons (Standard 4.1)
ACTFL Comparisons: Cultural
Comparisons (Standard 4.2)
CCS.ELA-Literacy.RL.11-12.1
CCS.ELA-Literacy.RL.11-12.2
CCS.ELA-Literacy.RI.11-12.4
CCS.ELA-Literacy.SL.11-12.5

Investigate and explain in Spanish various
accomplishments of people in their lives, and the
challenges faced in order to achieve success.

ACTFL Interpretive Communication
(Standard 1.2)
ACTFL Cultures: Relating Cultural
Products to Perspectives
(Standard 2.2)
CCS.ELA-Literacy.RL.11-12.2
CCS.ELA-Literacy.RI.11-12.3
CCS.ELA-Literacy.RI.11-12.4

Interpret, analyze, and compare what is heard, read,
or viewed in Spanish about challenges and
accomplishments.

ACTFL Presentational Communication
(Standard 1.3)
ACTFL Connections: Acquiring
Information and Diverse Perspectives
(Standard 3.2)
ACTFL Comparisons: Language
Comparisons (Standard 4.1)
ACTFL Comparisons: Cultural
Comparisons (Standard 4.2)
CCS.ELA-Literacy.SL.11-12.1
CCS.ELA-Literacy.SL.11-12.4

Use the Spanish language to talk about future plans,
including to express cause and effect as a build-up
from previous goals, as linked to their family’s
ancestors and their struggles to achieve the
American dream.

ACTFL Interpersonal Communication
(Standard 1.1)
ACTFL Presentational Communication
(Standard 1.3)
ACTFL Connections: Making
Connections (Standard 3.1)
ACTFL Comparisons: Language

Prepare and implement a questionnaire in Spanish
to interview a teacher in the school about his/her
life dreams, accomplishments, and challenges
endured, then write a report in Spanish to be shared
with classmates.
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Comparisons (Standard 4.1)
ACTFL Communities: School and Global
Communities (Standard 5.1)
ACTFL Communities: Lifelong Learning
(Standard 5.2)
CCS.ELA-Literacy.W.11-12.2
CCS.ELA-Literacy.W.11-12.2a
CCS.ELA-Literacy.W.11-12.2b
CCS.ELA-Literacy.W.11-12.2c
CCS.ELA-Literacy.W.11-12.2d
CCS.ELA-Literacy.W.11-12.2e
CCS.ELA-Literacy.W.11-12.2f
CCS.ELA-Literacy.W.11-12.4
Unit Essential Questions





How does one talk about challenges in Spanish?
How does one talk about accomplishments in Spanish?
How does one talk about future plans in Spanish?
How does one express cause and effect in Spanish?

Scope and Sequence







Vocabulary necessary to express future plans for success
Phrases to talk about challenges and accomplishments
Phrases to express cause and effect
Review of Preterito vs. Imperfecto
Grammatical reflexive
Lo and Lo que

Assured Assessments
Formative Assessment:
Students will research a family member who came to the United States as an immigrant, locating
a picture of their relative and affixing it to a teacher-created handout. Then students will answer,
in Spanish, a series of biographical questions related to the unit’s theme. The assessment will
help students review the vocabulary learned and will also scaffold to essay writing. The writing
should count as a grade in the informal assessments category of the gradebook.
Summative Assessment:
Students will select a pop culture star, then create a biographical podcast about the individual,
including the person’s struggles and accomplishment. A script in Spanish will be graded as an
essay, and will be recorded on electronic devices and uploaded. The writing and recording
should count as a grade in the formal assessments category of the gradebook, and the writing
should be assessed using the THS School-Wide Writing Rubric.
Resources
Core
 ¡Exprésate! Spanish 3. New York: Holt, Rinehart, and Winston, 2008. Print.
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Supplemental
 Textbook support materials for contextualized reading and writing, and differentiated
vocabulary and grammar practice
 Teacher-created materials
 Relevant online videos
Time Allotment


Approximately 8 weeks, corresponding with the second marking period of the school
year
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UNIT 3
¿A Qué Te Dedicas?
Unit Goals
At the completion of this unit, students will:
ACTFL Connections: Making
Connections (Standard 3.1)
ACTFL Connections: Acquiring
Information and Diverse Perspectives
(Standard 3.2)
ACTFL Comparisons: Cultural
Comparisons (Standard 4.2)
CCS.ELA-Literacy.W.11-12.3
CCS.ELA-Literacy.W.11-12.3a
CCS.ELA-Literacy.W.11-12.3b
CCS.ELA-Literacy.W.11-12.3c
CCS.ELA-Literacy.W.11-12.3d
CCS.ELA-Literacy.W.11-12.3e
CCS.ELA-Literacy.W.11-12.4

Investigate and explain in Spanish their individual
abilities and their future potential employment.

ACTFL Interpretive Communication
(Standard 1.2)
CCS.ELA-Literacy.RI.11-12.3
CCS.ELA-Literacy.RI.11-12.4

Interpret, analyze, and compare what is heard, read,
or viewed about various career requirements.

ACTFL Interpersonal Communication
(Standard 1.1)
ACTFL Interpretive Communication
(Standard 1.2)
ACTFL Presentational Communication
(Standard 1.3)
ACTFL Comparisons: Cultural
Comparisons (Standard 4.2)
ACTFL Communities: School and Global
Communities (Standard 5.1)
CCS.ELA-Literacy.SL.11-12.1
CCS.ELA-Literacy.SL.11-12.4

Communicate in Spanish their personal strengths
and weaknesses related to career requirements,
including various jobs they can and cannot perform
in their community.

ACTFL Interpersonal Communication
(Standard 1.1)
ACTFL Presentational Communication
(Standard 1.3)
ACTFL Connections: Making
Connections (Standard 3.1)
ACTFL Comparisons: Language
Comparisons (Standard 4.1)
ACTFL Communities: Lifelong Learning

Write in Spanish an organized and coherent letter of
intent, describing their professional experience and
their personal abilities beneficial to the work
environment of the company to which they are
applying for employment.
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(Standard 5.2)
CCS.ELA-Literacy.W.11-12.2
CCS.ELA-Literacy.W.11-12.2a
CCS.ELA-Literacy.W.11-12.2b
CCS.ELA-Literacy.W.11-12.2c
CCS.ELA-Literacy.W.11-12.2d
CCS.ELA-Literacy.W.11-12.2e
CCS.ELA-Literacy.W.11-12.2f
CCS.ELA-Literacy.W.11-12.4
Unit Essential Questions





How does one express what one can and cannot do in Spanish?
How does one express what one does and does not understand in Spanish?
How does one write a formal letter in Spanish?
How does one talk about career plans in Spanish?

Scope and Sequence








Vocabulary related to personal interests and future careers
Phrases to indicate what one is able and unable to do
Phrases to indicate things one does and does not understand
Vocabulary related to the writing of a formal letter of intent
The future tense and the conditional tense
Verbs that use indirect objects
Verbs that mean “to become”

Assured Assessments
Formative Assessment:
Students will work in groups to create a futuristic idea solving a current problem in a Spanishspeaking country. They will identify the problem, devise a solution, and create a concept design
to help fix the problem. They will then create a one-minute commercial using electronic devices
to introduce their concept to the nation. The writing and recording should count as a grade in the
informal assessments category of the gradebook.
Summative Assessment:
Students will write an essay about an ideal work environment, describing the work hours, the
benefits, the boss, the co-workers, and the contributions the students would make to this
environment. The writing should count as a grade in the formal assessments category of the
gradebook, and should be assessed using the THS School-Wide Writing Rubric.
Resources
Core
 ¡Exprésate! Spanish 3. New York: Holt, Rinehart, and Winston, 2008. Print.
Supplemental
 Textbook support materials for contextualized reading and writing, and differentiated
vocabulary and grammar practice
 Teacher-created materials
Spanish Conversation & Culture IV
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Relevant online videos
Documentary on minimalism

Time Allotment


Approximately 8 weeks, corresponding with the third marking period of the school year
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UNIT 4
Huellas del Pasado
Unit Goals
At the completion of this unit, students will:
ACTFL Connections: Making
Connections (Standard 3.1)
ACTFL Connections: Acquiring
Information and Diverse Perspectives
(Standard 3.2)
ACTFL Comparisons: Cultural
Comparisons (Standard 4.2)
CCS.ELA-Literacy.RL.11-12.1
CCS.ELA-Literacy.RL.11-12.2
CCS.ELA-Literacy.RI.11-12.3
CCS.ELA-Literacy.RI.11-12.4

Access in Spanish, and evaluate, information and
diverse perspectives about the importance of
children’s books, comparing traditional legends and
myths of Latin American culture to their own
culture.

ACTFL Interpersonal Communication
(Standard 1.1)
ACTFL Interpretive Communication
(Standard 1.2)
CCS.ELA-Literacy.W.11-12.2
CCS.ELA-Literacy.W.11-12.2a
CCS.ELA-Literacy.W.11-12.2b
CCS.ELA-Literacy.W.11-12.2c
CCS.ELA-Literacy.W.11-12.2d
CCS.ELA-Literacy.W.11-12.2e
CCS.ELA-Literacy.W.11-12.2f
CCS.ELA-Literacy.SL.11-12.1
CCS.ELA-Literacy.SL.11-12.4

Interact with and negotiate meaning in written
classic legends and myths in Spanish, presenting
information, concepts, and ideas to inform or
explain the meaning of children’s books, legends,
and myths, as well as the various language
characteristics that often appear in the writing of
fairy tales and short stories.

ACTFL Interpersonal Communication
(Standard 1.1)
ACTFL Interpretive Communication
(Standard 1.2)
ACTFL Presentational Communication
(Standard 1.3)
ACTFL Comparisons: Cultural
Comparisons (Standard 4.2)
ACTFL Communities: School and Global
Communities (Standard 5.1)
CCS.ELA-Literacy.W.11-12.3
CCS.ELA-Literacy.W.11-12.3a
CCS.ELA-Literacy.W.11-12.3b
CCS.ELA-Literacy.W.11-12.3c
CCS.ELA-Literacy.W.11-12.3d
CCS.ELA-Literacy.W.11-12.3e

Learn the purpose and importance of children’s
books, and plan, organize, and write in Spanish a
coherent children’s book serving an educational
purpose for the children who will read it.
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CCS.ELA-Literacy.W.11-12.4
ACTFL Interpersonal Communication
(Standard 1.1)
ACTFL Presentational Communication
(Standard 1.3)
ACTFL Connections: Making
Connections (Standard 3.1)
ACTFL Comparisons: Language
Comparisons (Standard 4.1)
ACTFL Communities: Lifelong Learning
(Standard 5.2)
CCS.ELA-Literacy.W.11-12.3
CCS.ELA-Literacy.W.11-12.3a
CCS.ELA-Literacy.W.11-12.3b
CCS.ELA-Literacy.W.11-12.3c
CCS.ELA-Literacy.W.11-12.3d
CCS.ELA-Literacy.W.11-12.3e
CCS.ELA-Literacy.W.11-12.4

Write in Spanish, in groups, about a fictitious
country they create, including its history, its
important events, the explorers that founded the
country, and the important historical events having
occurred in the country.

Unit Essential Questions





How does one set the scene for a story in Spanish?
How does one continue and end a short story in Spanish?
How does one talk about hopes and wishes in Spanish?
How does one express regret and gratitude in Spanish?

Scope and Sequence








Vocabulary related to storytelling
Phrases typically used during the writing process of fairy tales
Phrases to connect thoughts, and to continue and end stories
Vocabulary related to historical events from the past
Preterito vs. Imperfecto in storytelling
The different uses of por and para
Introduction to the subjunctive mood

Assured Assessments
Formative Assessment:
Using vocabulary learned during the unit, students will create a conversation between two
people, discussing a historic event that may have impacted the students personally, or their
relatives. The students will present their conversations to the class. The presentation should be
assessed using the THS World Languages Presentational Speaking Rubric, and should count as a
grade in the informal assessments category of the gradebook.
Summative Assessment:
Students will plan, organize, and write a book in Spanish with an educational purpose for
children. Students will use the preterit and the imperfect verb tenses, as well as vocabulary
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learned during the unit. The book should count as a grade in the formal assessments category of
the gradebook, and should be assessed using the THS School-Wide Writing Rubric.
Resources
Core
 ¡Exprésate! Spanish 3. New York: Holt, Rinehart, and Winston, 2008. Print.
Supplemental
 Textbook support materials for contextualized reading and writing, and differentiated
vocabulary and grammar practice
 Teacher-created materials
 Relevant online videos
 El laberinto del Fauno. Dir. Guillermo Del Toro. Estudios Picasso, 2006. Film.
Time Allotment


Approximately 8 weeks, corresponding with the fourth marking period of the school year
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COURSE CREDIT
One credit in World Languages
One class period daily for a full year

PREREQUISITES
Spanish Conversation & Culture III, or Spanish III, with teacher recommendation.

ASSURED STUDENT PERFORMANCE RUBRICS





Trumbull High School School-Wide Reading Rubric (attached)
Trumbull High School School-Wide Writing Rubric (attached)
Trumbull High School World Languages Interpersonal Speaking Rubric (attached)
Trumbull High School World Languages Presentational Speaking Rubric (attached)
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Trumbull High School School-Wide Reading Rubric
Category/
Weight

Exemplary
4
Student work:

Goal
3
Student work:

Working Toward Goal
2
Student work:

Needs Support
1-0
Student work:

Respond
X_______



Demonstrates
exceptional
understanding of text
by:
o Clearly identifying
the purpose of the
text
o Providing initial
reaction richly
supported by text
o Providing a
perceptive
interpretation



Demonstrates
understanding of text by:
o Identifying the
fundamental purpose of
the text
o Providing initial
reaction supported by
text
o Providing a
clear/straightforward
interpretation of the text



Demonstrates general
understanding of text
by:
o Partially
identifying the
purpose of the text
o Providing initial
reaction supported
by text
o Providing a
superficial
interpretation of
the text



Demonstrates limited
or no understanding
of text by:
o Not identifying the
purpose of the text
o Providing initial
reaction not
supported by text
o Providing an
interpretation not
supported by the
text

Interpret
X_______



Demonstrates
exceptional
interpretation of text
by:
o Extensively
reshaping,
reflecting,
revising, and/or
deepening initial
understanding
o Constructing
insightful and
perceptive ideas
about the text
o Actively raising
critical questions
and exploring
multiple
interpretations of
the text



Demonstrates ability to
interpret text by:
o Reshaping, reflecting,
revising, and/or
deepening initial
understanding
o Summarizing main ideas
of text
o Actively interpreting
text by raising questions
and looking for answers
in text



Demonstrates general
ability to interpret
text by:
o Guided reflection
and/or revision of
initial
understanding
o Summarizing
some of the main
ideas of text
o Guided
interpretation of
text by locating
answers to given
questions in text



Demonstrates limited
ability to interpret text
as evidenced by:
o Struggle to
implement guided
reflection and/or
revision of initial
understanding
o Struggle to
summarize any
main ideas of text
o Struggle to
answer questions
by locating
responses in text

Connect
X_______



Demonstrates
perceptive
connections
o text-to-text
o text-to-self
o text-to-world



Demonstrates specific
connections
o text-to-text
o text-to-self
o text-to-world



Demonstrates general
connections
o text-to-text
o text-to-self
o text-to-world



Struggles to make
connections
o text-to-text
o text-to-self
o text-to-world

Evaluate
X_______



Demonstrates
insightful evaluation
of text by one or more
of the following:
o Critical analysis
to create a
conclusion
supported by the
text
o Perceptive
judgments about
the quality of the
text
o Synthesis of text
o Expression of a
personal opinion



Demonstrates an
evaluation of text by one
or more of the following:
o Critical analysis to form
a conclusion from the
text
o Thoughtful judgments
about the quality of the
text
o Evaluation of text to
express personal
opinion(s)



Demonstrates a
general evaluation of
text by one or more of
the following:
o Formulation of a
superficial
conclusion from
the text
o Assessment of the
quality of the text
o Use of text to
express personal
opinion(s)



Demonstrates a
struggle to evaluate
text by one or more
of the following:
o Formulation of a
conclusion from
the text
o Assessment of the
quality of the text
o Use of text to
express personal
opinion(s)
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Trumbull High School School-Wide Writing Rubric
Category/
Weight

Purpose
X_______

Exemplary
4
Student work:




Organization
X_______






Content
X_______




Use of
Language
X_______






Goal
3
Student work:

Establishes and
maintains a clear
purpose
Demonstrates an
insightful
understanding of
audience and task



Reflects sophisticated
organization throughout
Demonstrates logical
progression of ideas
Maintains a clear focus
Utilizes effective
transitions



Is accurate, explicit,
and vivid
Exhibits ideas that are
highly developed and
enhanced by specific
details and examples



Demonstrates excellent
use of language
Demonstrates a highly
effective use of
standard writing that
enhances
communication
Contains few or no
errors. Errors do not
detract from meaning
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Working Toward Goal
2
Student work:

Establishes and
maintains a purpose
Demonstrates an
accurate awareness
of audience and task




Reflects
organization
throughout
Demonstrates
logical progression
of ideas
Maintains a focus
Utilizes transitions



Is accurate and
relevant
Exhibits ideas that
are developed and
supported by details
and examples



Demonstrates
competent use of
language
Demonstrates
effective use of
standard writing
conventions
Contains few errors.
Most errors do not
detract from
meaning














Needs Support
1-0
Student work:

Establishes a purpose
Demonstrates an
awareness of audience
and task



Reflects some
organization throughout
Demonstrates logical
progression of ideas at
times
Maintains a vague focus
May utilize some
ineffective transitions



May contain some
inaccuracies
Exhibits ideas that are
partially supported by
details and examples



Demonstrates use of
language
Demonstrates use of
standard writing
conventions
Contains errors that
detract from meaning















Does not establish a
clear purpose
Demonstrates
limited/no
awareness of
audience and task

Reflects little/no
organization
Lacks logical
progression of ideas
Maintains little/no
focus
Utilizes ineffective
or no transitions
Is inaccurate and
unclear
Exhibits limited/no
ideas supported by
specific details and
examples
Demonstrates
limited competency
in use of language
Demonstrates
limited use of
standard writing
conventions
Contains errors that
make it difficult to
determine meaning
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Trumbull High School World Languages Interpersonal Speaking Rubric

Vocabulary
concentrates on:
chapter-related,
situationally appropriate
words, phrases,
expressions

Task
concentrates on:
fulfillment, elaboration,
appropriate context

Delivery
concentrates on:
fluency, timing,
pronunciation

Comprehensibility
concentrates on:
clarity of message

Language Use
and Structure
concentrates on:
grammar, accuracy, syntax

4
Exemplary

3
Goal

2
Working
Towards Goal

1/0
Needs
Support

Broad range of
topic-related
vocabulary and
expressions,
showing
advanced, highly
effective use of
vocabulary

Appropriate, accurate,
and effective use of
topic-related
vocabulary and
expressions

Some appropriate and
competent use of
topic-related
vocabulary and
expressions

Limited competency
and use of topicrelated vocabulary and
expressions
OR
Interference from
another language

Insightfully fulfills
the task with vivid
details

Fulfills the task and
performed what was
asked

Fulfills tasks with
fewer details than
what was asked

Fulfills the task with
few to no details

Pronunciation and
intonation are
excellent. Student
speaks clearly.

Pronunciation is
effective. Student
speaks clearly.

Pronunciation is
adequate. Student
speaks with hesitation
but with some clarity.

Confident ease of
expression
throughout.
Can be easily
understood by the
listener; the
message is clear

Demonstrates a
highly effective
use of standard
speaking practices
that enhances
communication.

Mostly confident ease
of expression
throughout.

Pronunciation is
inadequate and/or
incorrect.

Some confident ease
of expression
throughout.

Limited ease of
expression throughout.

Can be understood by
the listener; the
message is mostly
clear

Can be somewhat
understood; the
message is partially
clear

Can be understood
only with great effort;
the message is not
clear

Demonstrates effective
use of standard
speaking practices.

Demonstrates some
appropriate use of
standard speaking
practices.

Demonstrates limited
use of standard
speaking practices.

Errors do not detract
from communicative
meaning.

Errors detract from
communicative
meaning.

Contains errors that
make it very difficult
to determine
communicative
meaning.

Other
____________
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Trumbull High School World Languages Presentational Speaking Rubric

Purpose
concentrates on:
task requirements

Topic
Development
concentrates on:
thoroughness,
organization, accuracy

Language Use
and Structure
concentrates on:
target language,
vocabulary, grammar

Delivery
concentrates on:
comprehensibility and
overall public speaking
skills

4
Exemplary

3
Goal

2
Working
Towards Goal

1/0
Needs
Support

Establishes and
maintains a clear
purpose;
Demonstrates an
insightful
understanding of
audience and task

Establishes and
maintains a
purpose;
Demonstrates an
accurate
awareness of
audience and task

Establishes a
purpose;
Demonstrates an
awareness of
audience and
task

Does not establish
a clear purpose;
Demonstrates
limited/no
awareness of
audience and task

Relevant, accurate,
well developed,
well organized, and
richly detailed

Relevant,
accurate,
organized, and
detailed

Somewhat
irrelevant,
limited accuracy,
some
organization, and
limited details

Irrelevant,
inaccurate, and
lacks organization
and details

Highly effective
use and control of
level-appropriate
structures

Effective use of
level-appropriate
structures

Some use of
level-appropriate
structures

Limited or no use
of simple
structures

Articulate
expression,
pronunciation, and
intonation;
Clear voice,
engaging presence

Ease of
expression;
Mostly accurate
pronunciation and
intonation;
Clear voice

Some hesitation;
Some inaccurate
pronunciation
and intonation

Much hesitation;
Little to no
fluency

Other
____________

May add Visual Communication for fifth category of evaluation for presentations.
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CORE VALUES AND BELIEFS
The Trumbull School Community engages in an environment conducive to learning which
believes that all students will read and write effectively, therefore communicating in an
articulate and coherent manner. All students will participate in activities that present problemsolving through critical thinking. Students will use technology as a tool applying it to decision
making. We believe that by fostering self-confidence, self-directed and student-centered
activities, we will promote independent thinkers and learners. We believe ethical conduct to
be paramount in sustaining the welcoming school climate that we presently enjoy.
Approved 8/26/2011

INTRODUCTION & PHILOSOPHY
Grade 5 Spanish is offered as a full-year course meeting 45 minutes per week. The core belief is
that students will develop the necessary foundation in both the Spanish language and Hispanic
cultures on their journey to bilingualism. This foundation will begin with a geographical lens on
where Spanish is spoken worldwide. Students will situate themselves globally before getting into
the fundamentals of introducing oneself, greetings and salutations, and becoming familiar with
the Spanish calendar.
Throughout the course will be a strong emphasis on the production of oral language. Grade 5
Spanish is also aligned with the World-Readiness Standards of the American Council on the
Teaching of Foreign Languages: Communication, Cultures, Connections, Comparisons, and
Communities. Adhering to these Standards ensures that students will maximize their time both in
the classroom and during their continued pursuit of language acquisition outside the classroom as
well. Once skills are transferred outside the classroom, students will have become more
culturally competent and true global citizens.

COURSE GOALS
The following Course Goals derive from the 2012 American Council on the Teaching of Foreign
Languages World-Readiness Standards for Learning Languages.
At the completion of this course, students will:
Interpersonal Communication (Standard 1.1)

Interact and negotiate meaning in
spoken, signed, or written
conversations to share information,
reactions, feelings, and opinions.

Interpretive Communication (Standard 1.2)

Understand, interpret, and analyze
what is heard, read, or viewed on a
variety of topics.

Presentational Communication (Standard 1.3)

Present information, concepts, and
ideas to inform, explain, persuade,
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and narrate on a variety of topics
using appropriate media and
adapting to various audiences of
listeners, readers, or viewers.
Cultures: Relating Cultural Practices to Perspectives
(Standard 2.1)

Use the language to investigate,
explain, and reflect on the
relationship between the practices
and perspectives of the cultures
studied.

Cultures: Relating Cultural Products to Perspectives
(Standard 2.2)

Use the language to investigate,
explain, and reflect on the
relationship between the products
and perspectives of the cultures
studied.

Connections: Making Connections (Standard 3.1)

Build, reinforce, and expand their
knowledge of other disciplines while
using the language to develop critical
thinking and to solve problems
creatively.

Comparisons: Cultural Comparisons (Standard 4.2)

Use the language to investigate,
explain, and reflect on the concept of
culture through comparisons of the
cultures studied and their own.

Communities: Lifelong Learning (Standard 5.2)

Set goals and reflect on their
progress in using languages for
enjoyment, enrichment, and
advancement.

COURSE ENDURING UNDERSTANDINGS
Students will understand that . . .
 global citizenship requires the ability to speak more than one language.
 the ability to express oneself in another language fosters a deeper, better understanding of
one’s own culture.
 the acquisition of another language enables an individual to participate in and be an
active member of multilingual communities.
 both language and awareness of culture are best acquired in an immersion setting.

COURSE ESSENTIAL QUESTIONS


How do I use another language to communicate with others? (Interpersonal Mode)
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How do I understand what others are trying to communicate in another language?
(Interpretive Mode)
How can we use our knowledge of our native language (English) to aid us in understanding
and progressing in the learning of Spanish?

COURSE KNOWLEDGE & SKILLS
Students will know, in the Spanish language, . . .

















greetings/expressions of courtesy
saying goodbye
introductions
colors
classroom objects and commands
the numbers 1-100
weather expressions
days, months, seasons of the year
geography of Spanish-speaking countries (capital, location, famous person, flag)
elements of different Hispanic cultures (e.g., Independence Day, Day of the Dead,
customs, etc.)
basic sentiments
school subjects
body parts
origin
age

Students will be able to . . .
 identify places where Spanish is spoken globally.
 greet others in Spanish based on the time of day.
 introduce themselves in Spanish and ask what someone’s name is.
 express in Spanish their current state/feelings.
 state in Spanish the season and the weather.
 state in Spanish the day of the week and the month of the year.
 state in Spanish their birthday.
 state in Spanish their age.
 identify/state in Spanish the numbers 1-100.
 identify/label in Spanish classroom objects.
 identify in Spanish colors.
 respond in Spanish to verbal classroom commands.
 compare/contrast Independence Day in Spanish-speaking countries with
Independence Day in the United States.
 recognize the cultural celebration of the Day of the Dead.
 compare/contrast the Day of the Dead with Thanksgiving.
 describe in Spanish flags from various Spanish-speaking countries.
 state in Spanish which body part(s) hurt(s).
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UNIT 1
¡Conozcamos el mundo hispanohablante!
(Let’s Get to Know the Spanish-Speaking World!)
Unit Goals
At the completion of this unit, students will:
ACTFL Interpersonal Communication
(Standard 1.1)

Recite the numbers 1-31 in Spanish.

ACTFL Interpersonal Communication
(Standard 1.1)

Greet and introduce themselves to their classmates
in Spanish using simple sentences.

ACTFL Interpersonal Communication
(Standard 1.1)
conditions.

Recite in Spanish the days, months, and seasons of
the year, along with identifying current weather

ACTFL Interpersonal Communication
(Standard 1.1)

State in Spanish their current feelings.

ACTFL Interpretive Communication
(Standard 1.2)

Respond in Spanish to basic classroom commands
given by the teacher.

ACTFL Interpersonal Communication
(Standard 1.1)

State in Spanish the day and month of their
birthday.

ACTFL Interpersonal Communication
(Standard 1.1)

State in Spanish their age.

ACTFL Cultures: Relating Cultural
Products to Perspectives (Standard 2.2)

Identify the Mexican flag, its colors, and its
significance.

ACTFL Cultures: Relating Cultural
Recognize and be able to explain culturally
Practices to Perspectives (Standard 2.1)
significant holidays and traditions.
ACTFL Connections: Making Connections
(Standard 3.1)
ACTFL Comparisons: Cultural
Comparisons (Standard 4.2)
ACTFL Communities: Lifelong Learning
(Standard 5.2)

Reflect on their growth as Spanish learners.

Unit Essential Questions





How do people from other cultures introduce themselves?
How does the weather affect our lives on a daily basis?
What impact does culture have on holidays and celebrations?
What role do non-verbal cues play in understanding someone who is giving directions?
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Scope and Sequence












Spanish-speaking countries and their location in the world
Spanish greetings and salutations
Introducing oneself
Spanish calendar (days, months, seasons)
Spanish numbers 1-31
Classroom commands in Spanish
Mexican Independence Day
Hispanic Heritage Month/Day
Day of the Dead vs. Thanksgiving
Viewing of Coco
Talking about oneself in Spanish (birthday, age)

Assured Assessment


Each student’s understanding and effort will be reflected on the Trimester 1 standardsbased report card, and will be based on teacher observation of individual, small-group, or
whole-class responses/performance, as well as teacher questioning to check for
understanding.

Resources
Core
 Teacher-created materials posted on Google Classroom
Supplemental
 Relevant online videos:
o Basho & Friends. “Learn Spanish Greetings.”
http://www.viewpure.com/NMZzGZu15vk?start=0&end=0. Accessed June 18, 2019.
Web.
o Basho & Friends. “Numbers Song in Spanish.”
http://www.viewpure.com/6FEyfy5N3Nc?start=0&end=0. Accessed June 18, 2019.
Web.
o Basho & Friends. “Spanish Calendar Song.”
http://www.viewpure.com/BdLuT_P0OzE?start=0&end=0. Accessed June 18, 2019.
Web.
o “Cumpleaños Felix.” http://www.viewpure.com/JKjKo6_TPEA?start=0&end=0.
Accessed June 18, 2019. Web.
o Curriculum Pathways. “Las Estaciones.”
http://www.viewpure.com/XhGkTV84WZM?start=0&end=0. Accessed June 18,
2019. Web.
o Infante, Pedro. “Las Mananitas.”
http://www.viewpure.com/7Qb_JC04GkQ?start=0&end=0. Accessed June 18, 2019.
Web.
o Learn Spanish World, “Why Learn Spanish? And Reasons to Learn Spanish,”
September 4, 2017. https://www.youtube.com/watch?v=Q3xvmc1gVVE. Accessed
June 18, 2019. Web.
o MacArthur, Barbara. “Spanish Speaking Countries Song.”
http://www.viewpure.com/6v95FATsydI?start=0&end=0. Accessed June 18, 2019.
Web.
Grade 5 Spanish
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o “Months of the Year Song in Spanish!”
http://www.viewpure.com/clugJoYmk88?start=0&end=0. Accessed June 18, 2019.
Web.
Coco. Dir. Lee Unkrich. Disney, 2017. Film.

Time Allotment


Trimester 1
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UNIT 2
¡Expresémonos en el salon de clase!
(Let’s Express Ourselves in the Classroom!)
Unit Goals
At the completion of this unit, students will:
ACTFL Interpersonal Communication
(Standard 1.1)

Continue to recite the numbers 1-31 in Spanish.

ACTFL Interpersonal Communication
(Standard 1.1)

Continue to greet and introduce themselves to their
classmates in Spanish using simple sentences.

ACTFL Interpersonal Communication
(Standard 1.1)

Continue to recite in Spanish the days, months, and
seasons of the year, along with identifying current
weather conditions.

ACTFL Interpersonal Communication
(Standard 1.1)

Continue to state in Spanish their current feelings.

ACTFL Interpretive Communication
(Standard 1.2)

Continue to respond in Spanish to basic classroom
commands given by the teacher.

ACTFL Interpersonal Communication
(Standard 1.1)

Continue to state in Spanish the day and month of
their birthday.

ACTFL Interpersonal Communication
(Standard 1.1)

Continue to state in Spanish their age.

ACTFL Cultures: Relating Cultural
Create an alebrije and give it a name, birthday, and
Products to Perspectives (Standard 2.2)
age.
ACTFL Connections: Making Connections
(Standard 3.1)
ACTFL Interpersonal Communication
(Standard 1.1)

Identify in Spanish essential school supplies.

ACTFL Interpersonal Communication
(Standard 1.1)

Identify/state in Spanish the numbers 31-100.

ACTFL Communities: Lifelong Learning
(Standard 5.2)

Reflect on their growth as Spanish learners.

Unit Essential Questions




How can I apply my knowledge of new vocabulary to a description of something?
What are the supplies and items that make a classroom run?
What is the significance of an alebrije in Mexican culture?
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Scope and Sequence







Continued practice in Spanish with days, months, seasons, numbers, introductions,
weather, and sentiments
Colors in Spanish
Age in Spanish
Alebrijes
School supplies in Spanish
Spanish numbers 31-100

Assured Assessment


Each student’s understanding and effort will be reflected on the Trimester 2 standardsbased report card, and will be based on teacher observation of individual, small-group, or
whole-class responses/performance, as well as teacher questioning to check for
understanding.

Resources
Core
 Teacher-created materials posted on Google Classroom
Supplemental
 Relevant online videos:
o Basho & Friends. “Count to 1000 in Spanish.”
http://www.viewpure.com/Yidnh5oOEEM?start=0&end=0. Accessed June 18, 2019.
Web.
o “Building Beautiful Monsters in Mexico.” http://www.viewpure.com/dmTSYVozkA?start=0&end=0. Accessed June 18, 2019. Web.
o [“Listening Practice with Numbers in Spanish.”]
https://www.spanishspanish.com/numbers/numbers_practice100.html. Accessed June
18, 2019. Web.
o Risas y Sonrisas Spanish for Kids. “Los Colores: The Colors in Spanish Song.”
http://www.viewpure.com/zpLQSdu4V94?start=0&end=0. Accessed June 18, 2019.
Web.
Time Allotment


Trimester 2
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UNIT 3
¡Expresémonos fuera del salon de clase!
(Let’s Express Ourselves Outside the Classroom!)
Unit Goals
At the completion of this unit, students will:
ACTFL Interpersonal Communication
(Standard 1.1)

Continue to recite the numbers 1-31 in Spanish.

ACTFL Interpersonal Communication
(Standard 1.1)

Continue to greet and introduce themselves to their
classmates in Spanish using simple sentences.

ACTFL Interpersonal Communication
(Standard 1.1)

Continue to recite in Spanish the days, months, and
seasons of the year, along with identifying current
weather conditions.

ACTFL Interpersonal Communication
(Standard 1.1)

Continue to state in Spanish their current feelings.

ACTFL Interpretive Communication
(Standard 1.2)

Continue to respond in Spanish to basic classroom
commands given by the teacher.

ACTFL Interpersonal Communication
(Standard 1.1)

Continue to state in Spanish the day and month of
their birthday.

ACTFL Interpersonal Communication
(Standard 1.1)

Continue to state in Spanish their age.

ACTFL Interpersonal Communication
(Standard 1.1)

Continue to identify in Spanish essential school
supplies.

ACTFL Interpersonal Communication
(Standard 1.1)

Continue to identify/state in Spanish the numbers
31-100.

ACTFL Interpersonal Communication
(Standard 1.1)

State in Spanish their country of origin.

ACTFL Presentational Communication
Describe in Spanish flags from various Spanish(Standard 1.3)
speaking countries.
ACTFL Connections: Making Connections
(Standard 3.1)
ACTFL Interpersonal Communication
(Standard 1.1)
ACTFL Interpretive Communication
(Standard 1.2)
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ACTFL Interpersonal Communication
(Standard 1.1)

State in Spanish which body part(s) hurt(s).

ACTFL Interpersonal Communication
(Standard 1.1)

State in Spanish the continent on which each
Spanish-speaking country is located.

ACTFL Communities: Lifelong Learning
(Standard 5.2)

Reflect on their growth as Spanish learners.

Unit Essential Questions




What are the defining characteristics of understanding another country and culture?
How does one talk in Spanish about accidents and injuries to oneself?
How does one talk in Spanish about the classes one takes in school?

Scope and Sequence






Continued practice in Spanish with days, months, seasons, numbers, introductions,
weather, sentiments, the numbers 1-100, and school supplies
Spanish-speaking countries
Origin in Spanish
School subjects in Spanish
Body parts in Spanish

Assured Assessment


Each student’s understanding and effort will be reflected on the Trimester 3 standardsbased report card, and will be based on teacher observation of individual, small-group, or
whole-class responses/performance, as well as teacher questioning to check for
understanding.

Resources
Core
 Teacher-created materials posted on Google Classroom
Supplemental
 Relevant online videos:
o Calico Spanish Songs. “What’s Your Favorite Subject in School? ¿Cuál Es Tu
Materia Favorita?” http://www.viewpure.com/m5fdWGeHBtM?start=0&end=0.
Accessed June 18, 2019. Web.
o Calico Spanish Songs for Kids. “Where Are You From? ¿De Dónde Eres Tú?”
http://www.viewpure.com/9bFRTm4J7PM?start=0&end=0. Accessed June 18, 2019
Web.
o Rockalingua. “Los Países de Habla Hispana: Spanish-Speaking Countries.”
https://rockalingua.com/videos/spanish-speaking-countries. Accessed June 18, 2019.
Web.
o Videos focused on particular Spanish-speaking countries:
 CAFOD. “The Landscape in El Salvador.”
http://www.viewpure.com/fpzSVEeHnoU?start=0&end=0. Accessed June 18,
2019. Web.
Grade 5 Spanish
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“A Day in the Life of a Costa Rican School Pupil.”
http://www.viewpure.com/4IR741maDPw?ref=search. Accessed June 18, 2019.
Web.
“Discover These Facts about Chile.”
http://www.viewpure.com/wnVOI20yPnI?start=0&end=0. Accessed June 18,
2019. Web.
“Discover These Fascinating Facts about the Dominican Republic.”
http://www.viewpure.com/CYklciXInRg?start=0&end=0. Accessed June 18,
2019. Web.
“Discover These Fascinating Facts about Honduras.”
http://www.viewpure.com/RTB4VuWiGtM?start=0&end=0. Accessed June 18,
2019. Web.
“Fast Facts of Uruguay.”
http://www.viewpure.com/QmUnnq9V7bI?start=0&end=0. Accessed June 18,
2019. Web.
“Guatemala.” http://www.viewpure.com/nUG3QQcO6Lk?start=0&end=0.
Accessed June 18, 2019. Web.
National Geographic. “Machu Picchu 101.” http://www.viewpure.com/cnMaSm9H4k?start=0&end=0. Accessed June 18, 2019. Web.
“Puerto Rico Facts for Kids – Top 10.”
http://www.viewpure.com/JBycGQqGCEw?start=0&end=0. Accessed June 18,
2019. Web.
“7 Facts Worth Knowing about Argentina.”
http://www.viewpure.com/7EAx9PtiqQE?start=0&end=0. Accessed June 18,
2019. Web.
“Some Surprising Facts about Nicaragua.”
http://www.viewpure.com/C3KGXvbXaMM?start=0&end=0. Accessed June 18,
2019. Web.
“Spain Introduction.”
http://www.viewpure.com/GwcN6NRk7Rk?start=0&end=0. Accessed June 18,
2019. Web.
“10 Amazing Facts about Mexico.” http://www.viewpure.com/6TrOmeh4lA?start=0&end=0. Accessed June 18, 2019. Web.
“10 Spectacular Facts about Venezuela.” http://www.viewpure.com/oCJXXCkwjo?start=0&end=0. Accessed June 18, 2019. Web.
“Things You Didn’t Know about Panama.”
http://www.viewpure.com/LpxN2gEp5AA?start=0&end=0. Accessed June 18,
2019. Web.
Top Facts. “Top 10 Facts – Paraguay.”
http://www.viewpure.com/F9kg8UmeAYg?start=0&end=0. Accessed June 18,
2019. Web.
Worlds Together Series Trailer. “Cuba for Kids.”
http://www.viewpure.com/io8wXRXDhQ8?start=0&end=0. Accessed June 18,
2019. Web.

Time Allotment


Trimester 3
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ASSURED STUDENT PERFORMANCE ASSESSMENTS





Development of Aural/Oral Skills in Spanish (attached)
Venn Diagram Comparing Day of the Dead with Thanksgiving (attached)
Alebrije Description (attached)
País Notetaking (attached)
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Development of Aural/Oral Skills in Spanish
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Venn Diagram Comparing Day of the Dead with Thanksgiving
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Alebrije Description
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País Notetaking
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